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| ABSTRACT

This study examines the impact of multimodal integration, particularly the combination of visual and auditory elements, on EFL
learning through Moroccan textbooks, specifically English Spotlight T and English Horizons. It investigates how these educational
materials rely on visuals, diagrams, and audio tools to foster comprehension, retention, and engagement among secondary
school students in Morocco. Employing a mixed-methods approach that includes both qualitative and quantitative analyses, the
study evaluates the effectiveness of these features from the viewpoints of students and teachers. The results indicate that visual
components significantly and positively affect vocabulary acquisition and grammatical comprehension, while auditory elements
enhance listening skills and pronunciation. The research emphasizes the necessity for more advanced multimodal content in
Moroccan EFL education and identifies technological barriers that impede full integration. It recommends an increased emphasis
on multimodal resources in textbook development and the improvement of technological infrastructure in educational
institutions.
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1. Introduction

Multimodal integration, encompassing visuals, audio, and diagrams, is essential in language acquisition as it significantly improves
comprehension, retention, and learner engagement (Eugenijus, 2023; Serafini, 2023). Learners can assimilate language structures
and vocabulary more effectively by engaging in various sensory pathways (Rahmanu & Molnar, 2024). Visual elements, including
images and videos, offer contextual support that renders abstract language concepts tangible, while auditory components enhance
listening abilities and pronunciation skills (Pantaleo, 2015; Noone & Mooney, 2018). In addition, diagrams like mind maps and
flowcharts facilitate the organization and clarification of complex ideas, fostering a more profound understanding (Yassine, 2014;
Ajayi, 2012; Tang, 2023). This amalgamation of modalities addresses varied learning preferences, rendering the language learning
experience more interactive and accessible, which ultimately enhances educational outcomes (Elmiana, 2019; Teo & Zhu, 2018;
Mitsikopoulou, 2020).

In Moroccan EFL classrooms, the teaching of English is influenced by a distinct socio-cultural and educational framework (Erguig,
2017; R'boul, 2022). The curriculum frequently includes a range of textbooks that are methodically chosen to address the learning
requirements of Moroccan students while considering the nation’s predominant language education objectives (Erradi & Belhorma,
2024). These textbooks generally prioritize communicative competence, aiming to enhance students’ skills in reading, writing,
speaking, and listening (Nguyen & Cao, 2019). They often feature culturally pertinent content (Ashbee, 2019), striving to link the
global application of the English language with the realities of Moroccan life. Teachers typically supplement textbook use by
modifying lessons to local contexts and offering additional resources that broaden students’ exposure to various language forms
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and usages (Thompson et al., 2013; Davis & Janssen, 2016; Strogilos et al.,, 2023). Despite certain constraints, these textbooks
remain vital instruments for directing language teaching and fostering learners’ English proficiency (Maklakova et al., 2020).

This research examines two primary textbooks used in Moroccan secondary education for novice English as a Foreign Language
(EFL) students, namely English Spotlight 1, and English Horizons. These resources play a crucial role in the English language
curriculum for learners embarking on their educational journey. English Spotlight 1 prioritizes the development of essential
language skills, integrating communicative activities with fundamental grammar and vocabulary tasks. English Horizons focuses on
enhancing both linguistic abilities and cultural understanding, featuring a variety of reading, writing, listening, and speaking
exercises that resonate with both global and Moroccan contexts (Igbaria, 2013). The analysis of each textbook encompasses its
content, pedagogical strategies, and suitability within the Moroccan educational framework, providing valuable insights into their
effectiveness in supporting beginner EFL learners in secondary schools.

The increasing acknowledgment of multimodal elements such as visuals, audio, and interactive diagrams, as vital components in
language learning, has not been matched by sufficient research on their integration within Moroccan EFL textbooks. Current
literature predominantly emphasizes linguistic content, grammar, and communicative strategies, neglecting the significant
contributions of multimodal resources to comprehension and engagement, especially for novice learners. While textbooks like
English Spotlight 1, and English Horizons, incorporate visual and diagrammatic features, there is a scarcity of research assessing
their effective use and impact on language acquisition. Also, the effects of more sophisticated multimodal elements, including
audio-visual content, on student learning outcomes in Moroccan educational settings remain largely unexplored. This emphasizes
the necessity for comprehensive investigations into the role of multimodal components in EFL textbooks and their potential to
improve language learning in Morocco.

This research also sheds light on the influence of visual and auditory elements in the EFL textbooks English Spotlight 1, and English
Horizons, on the language acquisition process among Moroccan students. By analyzing the integration of these multimodal
components within the textbooks, the study aims to elucidate their contributions to enhancing students’ understanding, memory
retention, and engagement in learning English. A further objective is to examine how Moroccan students interact with multimodal
content, focusing on their engagement with visuals, diagrams, and audio features, as well as the degree to which these elements
enrich their educational experience. Furthermore, the research explores teachers’ perceptions of the effectiveness of multimodal
integration in these textbooks, providing insights into how educators assess and utilize these features in their instructional
methods. Through these inquiries, the study aspires to offer a thorough understanding of the role of multimodal elements in
shaping the learning environment for Moroccan EFL students.

This study investigates two primary questions concerning the influence of multimodal features in Moroccan EFL textbooks. The
first question examines the impact of multimodal elements in English Spotlight 1, and English Horizons on students’ comprehension,
engagement, and learning outcomes, evaluating the role of visuals, audio, and diagrams in enhancing language acquisition. The
second question explores teachers’ perceptions and applications of these multimodal features in their classrooms, focusing on
how educators incorporate them into their teaching and their assessment of their effectiveness in facilitating student learning.
Collectively, these inquiries aim to deepen the understanding of multimodal integration within Moroccan EFL education.

2. Literature Review:

Multimodal learning significantly impacts cognitive processing in language acquisition by relying on various sensory channels and
cognitive pathways to improve the brain's capacity to absorb and retain new information (Giannakos & Cukurova, 2023). By
integrating diverse input forms, including visual elements such as images, videos, and text, auditory cues like spoken language
and music, and kinesthetic experiences, including gestures and interactive tasks, this approach activates multiple brain regions to
enhance language learning (Ektefaie et al., 2023; Ramachandram & Taylor, 2017; Emerson et al.,, 2020). This method is consistent
with Dual Coding Theory, which posits that the combination of visual and verbal information strengthens memory retention, as
learners can encode data through several modalities (Sadoski & Paivio, 2013). Besides, it aligns with Cognitive Load Theory, which
advocates for the efficient distribution of cognitive load, enabling learners to process language in digestible segments without
cognitive overload (Taha Atta, 2021). By presenting information through varied modalities, multimodal learning accommodates
different learning styles and improves comprehension, making language concepts more approachable and easier to assimilate
(Sankey et al., 2010; Rohi & Nurhayati, 2024). This comprehensive strategy not only nurtures vocabulary growth but also enhances
learners’ listening, speaking, and reading abilities, creating a more engaging and integrated educational experience (Gilakjani et
al, 2011; Widyaningrum et al., 2022).

Visual elements such as images, diagrams, and infographics in textbooks are essential for facilitating communication and
comprehension in EFL classrooms (Behnke,2016). These resources provide alternative, non-verbal representations of complex
ideas, vocabulary, and grammatical structures to make abstract concepts more tangible and easier to grasp (Yildirim, 2016). For
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students who may find textual information challenging, these visuals act as cognitive supports that enhance understanding and
memory, in line with Dual Coding Theory (Sadoski & Paivio, 2013). Diagrams can effectively depict relationships among concepts,
such as sentence structures or verb forms, while infographics present information in a visually coherent manner, aiding in the
processing and retention of new language (Tarkhova et al., 2020). Furthermore, these visual aids promote student engagement
and boost discussions, collaborative learning, critical thinking, and deeper exploration (Martin & Unsworth, 2023). In EFL settings,
where language barriers can hinder communication, the integration of visual tools enables learners to articulate their thoughts
and comprehend others more readily to create a more inclusive and interactive educational atmosphere (Afify, 2018).

Several studies were carried out to highlight the significance of multimodal integration in textbooks. Liu and Treagust (2013)
conducted a comprehensive analysis of the types and prevalence of diagrams found in nine science textbooks used by senior high
school students in Western Australia. Employing content analysis as their primary method, the researchers classified the diagrams
into three distinct categories: iconic, schematic, and charts and graphs. The initial segment of the study detailed the distribution
of these diagram types across various textbook categories, while the subsequent section explored the differences in diagram usage
among these categories. In the concluding part, the research highlighted trends in the application of diagrams across different
school years. The results of this study provided significant insights for science educators, emphasizing the importance of effectively
integrating diagrams into lesson planning and instructional strategies to improve students’ comprehension.

Another study conducted by Majidi and Assadi in 2016 sought to explore how contextual visual aids influence the reading
comprehension abilities of Iranian high school students. Using a quasi-experimental framework, the study involved 96
intermediate-level EFL learners, who were selected based on a homogeneity assessment from an initial pool of 140 students. The
participants were organized into four distinct groups and participated in a structured process that included a pretest, an
intervention phase, and a posttest. The results revealed that the use of contextual visual aids significantly enhanced the students’
reading comprehension skills. Remarkably, pre-thematic visual aids demonstrated the most pronounced effect, while thematic aids
provided a moderate benefit, and post-thematic aids contributed a lesser yet still significant improvement in reading
comprehension outcomes.

Liu and Khine (2016) examined the significance of visual representations, with a particular emphasis on diagrams, in promoting
conceptual understanding within the field of science education. This investigation involved the classification, coding, and analysis
of diagrams extracted from 20 science textbooks and workbooks that are part of the primary science curriculum in Bahrain. The
objective was to uncover the distribution patterns and distinctive features of various types of diagrams. The results of this study
outlined the characteristics associated with the use of diagrams in these educational materials, highlighting their critical role in
enhancing students’ comprehension of scientific concepts. Furthermore, the methodology employed in analyzing the textbooks
offers valuable perspectives for researchers who are exploring the application of diagrams and visual aids in the context of science
learning.

The research conducted by Huang in 2019 explored the influence of visual aids on reading comprehension among 26 intermediate-
level learners of Chinese as a Foreign Language (CFL) at an American institution. Employing a combination of between-subjects
and within-subjects designs, the participants were organized into two distinct groups to engage in multiple-choice and translation
exercises aimed at evaluating the effectiveness of visual aids. The results revealed a generally favorable impact of visual aids on
the reading comprehension abilities of CFL learners. Nevertheless, the findings from the within-subjects design were only partially
statistically significant, indicating that various factors, including the learners’ backgrounds, the specific tasks assigned, and the
characteristics of the visual aids, may have played a role in shaping the results. This study, which is based on Dual-Coding Theory,
offers valuable insights for enhancing CFL teaching methodologies by advocating for the integration of visual aids to bolster
reading comprehension skills.

Another study conducted by Marek and Manénova (2022) focused on examining how often graphical data representations appear
in Czech elementary mathematics textbooks. The analysis encompassed 84 textbooks and workbooks that received approval from
the Ministry of Education, Youth, and Sports of the Czech Republic, leading to the identification of a total of 2,760 graphical data
representations. These representations were systematically categorized into seven primary types and 14 subtypes, employing
predetermined and emergent coding techniques. The findings revealed the importance of graphical representations within the
educational materials, highlighting their role in enhancing the learning experience in mathematics.

In the framework of the Swedish National English curriculum, Sino (2024) investigated the impact of visual aids, particularly images,
on vocabulary enhancement for EFL students, focusing specifically on the development of independent reading abilities. The
research aimed to determine if the combination of visual elements with textual content could improve reading comprehension
and raise student motivation. The findings of the study emphasized the significant role that visual support plays in the vocabulary
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learning process, demonstrating that such aids not only contribute positively to vocabulary acquisition and reading comprehension
but also serve to increase learners’ motivation by promoting a more effective approach to vocabulary learning.

3. Research Methodology:

3.7 Research Design:

This study uses a mixed-methods approach, effectively merging quantitative and qualitative analyses to achieve a thorough
understanding of the research issue. The quantitative aspect focuses on the collection and examination of numerical data, which
facilitates the identification of patterns and relationships among various variables. In parallel, the qualitative aspect enriches the
study by scrutinizing the participants’ experiences, perceptions, and attitudes through methodologies such as interviews, focus
groups, or open-ended surveys. The integration of these two methodologies fosters a more intricate interpretation of the data.
This approach is particularly advantageous for investigating complex educational phenomena, where both measurable results and
individual experiences play a crucial role.

3.2 Sample Selection:

The focus of this study is on secondary school EFL students and their educators in Morocco, specifically those who use the
textbooks English Spotlight 1, and English Horizons. These educational resources are extensively relied on in Moroccan secondary
schools, and their incorporation of various modes, such as visual and auditory components, creates an engaging environment for
exploring their effects on EFL learning. By examining both the perspectives of students and teachers, the study seeks to provide a
comprehensive insight into the ways in which the integration of multimodal elements in these textbooks affects language learning
and instructional methodologies within the Moroccan educational setting.

Also, to achieve a representative dataset, a variety of sampling methods are used to identify schools that implement the chosen
textbooks. For the quantitative aspect of the research, a total of 120 students is selected to ensure a statistically good evaluation
of the impact of multimodal elements on EFL learning. Furthermore, a group of 30 students is chosen for qualitative analysis to
facilitate a deeper investigation into their experiences and perceptions regarding the learning process. Besides, 10 teachers who
employ these textbooks are included in the study to provide valuable insights into their use of visual and auditory components in
teaching and to enhance the understanding of the multimodal approach within Moroccan EFL classrooms.

3.3 Data Collection:

The analysis of multimodal features within the two selected Moroccan EFL textbooks, English Spotlight 1, and English Horizons,
seeks to investigate the integration of visual and auditory components to facilitate language acquisition. English Spotlight 1, a
relatively new addition to the Moroccan secondary education curriculum, employs a variety of visual tools, including images and
diagrams, to aid student understanding. English Horizons, which has been in use since its release in 2003, stands out by effectively
combining visual and auditory elements, such as illustrations, charts, and audio resources, which collectively enhance students’
listening, reading, and writing skills. Through the classification of these multimodal elements, ranging from images and diagrams
to audio tracks, the study aims to assess how each textbook uses diverse communication modes to enrich EFL teaching and provide
valuable insights into their practical application within Moroccan educational settings.

To evaluate the influence of multimodal features a series of surveys were administered, as previously mentioned, to 120 students.
These surveys aim to measure the students’ interaction with visual and auditory components and to determine the extent to which
these elements contribute to their language acquisition. In addition to the surveys, detailed interviews with 30 students are
conducted to gain deeper insights into their experiences with the multimodal tools provided. Furthermore, 10 educators who use
these textbooks were also interviewed to discuss their integration of images, diagrams, and audio in their teaching practices as
well as their views on how these resources affect student engagement.

3.4 Data Analysis:

In conducting the qualitative analysis, thematic coding serves as a pivotal method for examining data derived from interviews,
which enables the identification of consistent themes and patterns associated with the incorporation of multimodal features within
the textbooks. To enhance the coding process and the organization of qualitative data, the software NVivo is used to promote a
structured methodology that reveals more profound insights from the feedback provided by participants. On the other hand, for
the quantitative analysis of survey data, the statistical software SPSS is employed to distinguish trends and correlations between
the multimodal features in the two textbooks and their respective learning outcomes.
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4. Findings:

4.1 Quantitative Findings:

4.1.1 Overview of Responses

The research involved 120 student participants, with a gender distribution of 60% females (72 students) and 40% males (48
students), all aged between 12 and 16 years, which is considered the typical age range for secondary school EFL learners. The
participants were from various grades, with 45% (54 students) in their first year and 55% (66 students) in their third year, ensuring
a broad variety of experiences in English language acquisition. A subgroup of 30 students, representing 25% of the total, was
chosen for detailed interviews to gain qualitative insights into their interactions with multimodal resources, including visual,
auditory, and diagrammatic elements. Also, the study included interviews with 10 teachers, consisting of 7 females and 3 males,
whose teaching experience varied from 5 to 15 years. Among them, 40% (4 teachers) had more than a decade of experience, while
the remaining 60% (6 teachers) had between 5 and 10 years of teaching EFL. This diverse group of educators contributed valuable
insights regarding the use of multimodal features in EFL classrooms.

Table 1. Multimodal Elements Usage Statistics.

Textbook Visual Auditory | Diagrammatic Visual Auditory | Diagrammatic
Elements Elements Elements Elements Elements Elements per
(Images, (Audio (Charts, per Page per Page Page (%)
Diagrams) Tracks) Graphs) (%) (%)
English Spotlight 1 85 20 10 42,5 10.0 5.0
(Part 1 &2)
English Horizons 60 15 8 60.0 15.0 8.0

Concerning the multimodal elements in the textbooks and as shown in Table 1, the latter provides a comparative analysis of
multimodal elements in English Spotlight 1 (Parts 1 & 2 combined) and English Horizons. English Horizons features 60 visual
elements, accounting for 60% of its total pages, whereas English Spotlight 1 contains 85 visual elements, representing 42.5% of its
200 pages. This indicates that English Horizons places a greater emphasis on visual aids relative to its length. In terms of auditory
resources, English Horizons again demonstrates a higher integration rate, with auditory elements making up 15% of its content
compared to 10% in English Spotlight 1, suggesting a marginally stronger focus on auditory learning tools in English Horizons.
Lastly, diagrammatic elements, including charts and graphs, are less prevalent in both textbooks; English Spotlight 1 features 10
diagrammatic elements (5% of its 100 pages), while English Horizons includes 8 (8% of its 200 pages).

4.1.2 Trends in Student Engagement with Visual and Auditory Features:

The analysis of student interaction with visual elements in English Spotlight 1 (Parts 1 & 2) and English Horizons reveals notable
differences in engagement patterns. In English Spotlight 1, which features 85 visual components across 200 pages, accounting for
42.5% of the content, student feedback was predominantly positive, with 70% indicating that the images facilitated their
understanding. Conversely, the effectiveness of diagrams and charts, which represent only 5% of the content, was limited, as only
45% of students reported improved comprehension of these elements. A Chi-Square test for images yielded a value of 2.69 and a
p-value of 0.101, indicating no significant difference in engagement levels between the two textbooks regarding images (see Table
2).

Table 2. Chi-Square Results for Students Engagement with Visual Features.

Multimodal Feature Chi-Square Value p-value Significance
Images 2.69 0.101 Not Significant
Diagrams and Charts 8.91 0.0028 Significant

In contrast, English Horizons contains 60 visual elements within its 100 pages, constituting 60% of the total content. Student
engagement with these visuals was notably higher, with 80% of respondents affirming that the images significantly enhanced their
learning experience. The diagrams and charts in this textbook, making up 8% of the content, were also more effective, with 65%
of students acknowledging their role in improving understanding of complex topics. The Chi-Square test for these elements
revealed a value of 8.91 and a p-value of 0.0028, indicating a statistically significant difference in engagement between the two
textbooks. Overall, the increased density of visual elements in English Horizons likely contributes to enhanced student
comprehension and retention.

The examination of students’ views on the efficacy of auditory resources, as shown in Table 3, including audio tracks, in
strengthening listening and pronunciation abilities highlights prominent distinctions between the two textbooks, English Spotlight
1 and English Horizons. In the case of English Spotlight 1, which features 20 auditory components throughout its 200 pages,
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representing 10% of the entire content, 60% of the students acknowledged that the audio tracks were beneficial for enhancing
their listening comprehension. Conversely, only half of the students felt that these resources significantly influenced their
pronunciation skills. Feedback from the students indicated that while the audio tracks were clear and effective for fundamental
listening exercises, they perceived a lack of variety and depth in the materials, which limited their ability to master more
complicated pronunciation aspects.

Table 3. Student Perceptions of Auditory Resources.

Textbook Auditory Pages Percentage of Students Students Reporting
Elements Auditory Content Reporting Improved
(%) Improved Pronunciation (%)
Listening (%)

English 20 200 10 60 50
Spotlight 1
English 15 100 15 75 75
Horizons

On the other hand, English Horizons includes 15 auditory elements spread over 100 pages, making up 15% of its total content. In
this textbook, a substantial 75% of the students reported that the auditory resources were exceptionally effective in improving
both listening comprehension and pronunciation. Many students highlighted the diverse accents and authentic dialogue examples
as crucial factors contributing to their favorable learning experiences. A Chi-Square test assessing the effectiveness of auditory
resources on pronunciation improvement yielded a value of 12.29, with a p-value of 0.00046, indicating a highly significant
advantage for English Horizons in enhancing pronunciation skills compared to English Spotlight 1.

4.2 Qualitative Findings:

4.2.1 Analysis of Student Interviews:

The examination of interviews with 30 students revealed significant themes related to their experiences and views on multimodal
components in English language education. These themes focused on the incorporation of visual aids, auditory elements, and the
challenges and preferences linked to different learning resources. Throughout the interviews, students repeatedly highlighted the
critical role of visual and auditory tools in enhancing engagement and accessibility in their learning journey. Also, they provided
perspectives on how these elements aided their comprehension of intricate language concepts, pointing out both the advantages
and drawbacks of the textbooks used.

In the analysis of student interviews, a significant majority of the participants, specifically 28 out of 30 (93%) (see Table 4),
acknowledged that the incorporation of visual elements such as images, diagrams, and charts greatly improved their understanding
of English language concepts. Among these respondents, 22 students (73%) pointed out that images were particularly effective in
providing context and making abstract or unfamiliar vocabulary more accessible and relatable. Besides, diagrams and charts
received a positive view from 20 students (67%), who noted that these tools were instrumental in simplifying complex grammar
structures and language rules, transforming them into more manageable components. The use of visuals also enabled 18 students
(60%) to better grasp the interconnections between various linguistic elements, including sentence structures and grammatical
rules.

While the feedback was predominantly positive, an observable minority of 8 students (27%) expressed a desire for a broader range
of visual aids. These students voiced that, although the current visuals were beneficial, the inclusion of more detailed diagrams
could provide further assistance, particularly in grammar and syntax, where complex rules and structures necessitate clearer visual
representation. This feedback highlights the potential for enhancing the educational experience by diversifying the types of visual
aids available to students.

In terms of vocabulary retention, 25 students (83%) indicated that linking words with images significantly improved their ability to
remember meanings. Furthermore, 21 students (70%) found that diagrams and flowcharts were especially advantageous for
comprehending the progression of conversations and the structure of sentences. This capacity to visualize the connections among
different language components not only facilitated their understanding but also enhanced their proficiency in both spoken and
written English.
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Table 4. Nvivo Analysis of Student Interviews.

Node (Theme) Number of References | Percentage of Students (%)
Effectiveness of Visual Elements 28 93
Images for Vocabulary Context 22 73
Diagrams for Grammar Comprehension 20 67
Desire for a Variety of Visual Aids 8 27
Impact on Vocabulary Retention 25 83
Benefits of Diagrams for Sentence Structure 21 70

The qualitative analysis of student interviews offers valuable insights into the perceived effectiveness of auditory components, such
as audio tracks, in facilitating English language acquisition. In the context of English Spotlight 1, a notable 40% of the students
interviewed (12 out of 30) conveyed positive impressions regarding the clarity of the audio tracks for foundational listening
exercises. However, a significant 60% (18 students) identified shortcomings in the materials, particularly concerning their diversity
and depth. A considerable portion of the students (67%) indicated that the audio tracks predominantly featured simplistic
dialogues, which limited their exposure to a range of accents and more complex linguistic structures. This lack of variety hindered
their ability to grasp more nuanced elements of pronunciation, including intonation and rhythm. Specifically, 53% of the students
(16 out of 30) acknowledged that while the tracks aided their understanding of individual words, they felt less assured in their
pronunciation, particularly regarding connected speech and the natural flow of English. One student articulated this sentiment by
stating that although the audio tracks were beneficial for comprehending simple dialogues, they struggled with pronunciation due
to the basic and repetitive nature of the recordings.

In contrast, students using English Horizons expressed a more favorable view of the auditory features. Among the 30 students
interviewed, an impressive 75% (22 students) reported that the audio tracks significantly enhanced both their listening
comprehension and pronunciation skills. The diversity of accents and the authenticity of the dialogues in the audio materials were
highlighted by 80% of the students (24 out of 30) as pivotal elements contributing to their positive learning experiences.
Furthermore, 70% (21 students) appreciated the structured pronunciation exercises that accompanied the audio, which provided
them with explicit guidance on articulating challenging sounds and mastering various accents. One student emphasized the
transformative nature of the experience, stating that they felt they were learning “real English” rather than merely classroom
English, attributing their improved pronunciation to the variety present in the audio tracks.

Table 5. Perceived Effectiveness of Auditory Features of The Interviewees.

Feedback Category Number of Students | Percentage of Students (%)
Positive Feedback on Listening Practice (English Spotlight 1) 12 40
Criticism on Lack of Variety/Depth (English Spotlight T) 18 60
Struggled with Pronunciation (English Spotlight T) 16 53
Positive Feedback on Listening Practice (English Horizons) 22 75
Positive Feedback on Pronunciation (English Horizons) 21 70
Appreciation of Variety and Accents (English Horizons) 24 80

4.2.2 Analysis of Teacher Interviews:

The examination of teacher interviews uncovers a variety of methods employed to integrate multimodal elements, including
images, diagrams, audio, and video resources, into their instructional practices. Among the ten educators interviewed, a significant
80% (8 teachers) indicated that they utilized visual components such as images and diagrams to support the teaching of vocabulary
and grammar. These visual aids were frequently employed to address diverse learning preferences, as they helped to contextualize
language and render abstract concepts more tangible for students. Furthermore, 70% of the teachers consistently incorporated
audio materials to bolster listening comprehension and pronunciation skills, particularly in exercises where students could engage
with dialogues or narratives. Conversely, only 30% (3 teachers) reported using video resources, primarily due to constraints related
to technological access in their classrooms; nonetheless, they expressed a strong interest in integrating more video content to
enhance student engagement (see Figure 1).

In relation to the perceptions surrounding student engagement, teachers largely agreed that the incorporation of multimodal
features significantly enhanced student involvement and comprehension levels. Visual aids were particularly highlighted as
essential tools for sustaining student attention and supporting those who find traditional text-based learning challenging. 90% of
the educators reported that the use of images and diagrams effectively simplified complex language structures and facilitated a
better understanding of new concepts among students. Furthermore, audio components were recognized as advantageous, with
75% of the teachers observing that students exhibited increased motivation to engage in lessons that incorporated listening
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activities, particularly when these audio resources reflected authentic language usage. Nonetheless, some educators voiced
concerns regarding the potential for students to develop an excessive dependence on visual and auditory supports, which could
lead to a neglect of critical reading and writing competencies.

Figure 1. Multimodal Elements Used by Teachers in Instructional Practices.

Video Resources p 3 Teachers
Audio Materials b 7 Teachers
Visual Components (Images, Diagrams) B Teachers
0 10 20 30 40 50 60 70 80

Percentage of Teachers (%)

Regarding the challenges encountered, teachers identified several obstacles in the effective implementation of multimodal
elements within their instruction. The predominant issue, highlighted by 60% of the educators, was the insufficient technological
infrastructure, including inadequate audio equipment and unreliable internet connectivity, which impeded the regular integration
of audio and video resources into their teaching practices. In addition, resource constraints emerged as a significant concern, with
50% of the teachers indicating that they lacked access to updated and varied multimedia materials, which complicates their efforts
to maintain student engagement over time. Also, some educators expressed challenges in creating a balance between the use of
multimodal resources and traditional pedagogical approaches, fearing that an excessive focus on multimedia might undermine
essential language skills.

5. Discussion:

The analyses conducted, both quantitative and qualitative, indicate that visual components such as images and diagrams play a
crucial role in enhancing vocabulary acquisition and comprehending complex grammatical structures. A significant number of
students reported that these visual aids enabled them to contextualize language more effectively, transforming abstract or
unfamiliar concepts into more accessible forms. In the case of English Horizons, which features 60% visual content, student
engagement levels were markedly higher than those observed in English Spotlight 1, which contains 42.5% visual content. This
disparity suggests that a greater incorporation of visual elements correlates with improved educational outcomes. Furthermore,
educators noted that the presence of images and diagrams contributed to clearer communication of complex concepts and
facilitated a more efficient information-processing experience for students.

In addition to visual elements, auditory components also significantly influenced the EFL learning experience. Students using both
textbooks reported enhancements in their listening comprehension attributed to the inclusion of audio tracks. Remarkably, those
using English Horizons, which includes 15% auditory content, demonstrated greater improvements in pronunciation skills
compared to their counterparts using English Spotlight 1, which offers 10% auditory content. The diverse range of accents and
authentic dialogues present in the audio tracks of English Horizons was particularly valued by students, as it boosted a more
genuine and engaging learning atmosphere. Teachers documented these observations, highlighting the vital role of audio
resources in cultivating listening and pronunciation abilities, while also expressing some concerns regarding the potential for
students to become overly dependent on these auditory aids.
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Besides, interviews with teachers revealed valuable visions regarding the practical challenges and advantages of integrating
multimodal elements into their instructional practices. While a significant 80% of educators effectively used visual aids, including
images and diagrams, only 30% employed video resources, primarily due to technological constraints. Many educators expressed
a strong interest in increasing their use of videos, recognizing their potential to enhance student engagement. Furthermore, 70%
of teachers consistently incorporated audio materials, understanding their importance in improving listening and pronunciation
skills.

Nonetheless, the adoption of multimodal resources faced several obstacles. Sixty percent of teachers reported that inadequate
technological infrastructure, such as insufficient audio equipment and unreliable internet connections, hindered the effective use
of audio and video resources. Also, the lack of access to multimedia materials emerged as a significant issue, with half of the
educators highlighting the necessity for updated resources to maintain student interest and engagement.

Furthermore, the results of this research carry significant implications for the future design and application of EFL textbooks in
Morocco. It is essential to prioritize the incorporation of a variety of visual and auditory materials within textbooks, providing
students with access to diverse multimodal resources that accommodate various learning styles. The positive outcomes observed
in English Horizons, though it was first used in 2003 compared to English Spotlight 7 which emerged in 2023, indicate that when
multimodal elements are skillfully integrated, they can enhance both understanding and retention.

It is also vital to tackle the technological limitations present in Moroccan classrooms to fully realize the benefits of multimodal
learning. Ensuring that schools are equipped with dependable audio systems and internet connectivity will enable educators to
use videos and audio resources more effectively and enrich the educational experience. The provision of current and diverse
multimedia materials is critical for sustaining student interest and improving educational results over time.

6. Conclusion:

This study thoroughly explored the significance of multimodal integration in the enhancement of EFL instruction within Moroccan
secondary education, particularly emphasizing the integration of visual and auditory components. By analyzing two prominent
textbooks, English Spotlight 17 and English Horizons, the study aimed to investigate the interactions between students and teachers
with these multimodal elements and to evaluate their perceived effectiveness in promoting language learning.

The results revealed that visual aids, such as illustrations, diagrams, and charts, played a crucial role in boosting students’
understanding of vocabulary and grammatical structures. These visual components not only provided essential contextual support
but also facilitated the simplification of complex linguistic concepts and made them more approachable for learners. Similarly,
auditory resources, including audio tracks and sound recordings, were found to significantly improve students’ listening abilities
and pronunciation skills. These auditory materials enabled students to engage with authentic dialogues and a variety of accents,
which contributed to the development of their pronunciation and listening comprehension skills.

A significant finding of the research was the recognition of distinct disparities between the two educational textbooks. English
Horizons was determined to be the superior resource, providing a more integrated and diverse multimodal experience in contrast
to English Spotlight 1. The textbook featured a greater emphasis on visual and auditory components, which effectively fascinated
students across various dimensions, resulting in enhanced learning outcomes. Those using English Horizons exhibited increased
engagement levels and conveyed a deeper comprehension of the subject matter, attributed to the thorough incorporation of
multimodal elements throughout the material.

6.1 Limitations of the Study:

The research highlighted the considerable advantages of incorporating multimodal resources, including visual and auditory
components, into EFL instruction. Nevertheless, it did not thoroughly investigate the specific technological challenges that could
hinder the effective use of these resources within Moroccan educational institutions. While issues such as limited availability of
audio-visual tools, inconsistent internet access, and insufficient classroom technology were acknowledged, they were not examined
in depth. Subsequent studies could focus on these barriers to gain insights into their effects on the deployment of multimodal
strategies, especially in schools with limited resources. Furthermore, the investigation primarily concentrated on short-term
engagement, emphasizing immediate enhancements in student understanding and participation. It did not evaluate the long-term
effects of multimodal learning on language retention and fluency. Future research could explore how long exposure to multimodal
resources affects students’ capacity to retain and use language skills over time to offer a more thorough perspective on the
enduring benefits of these educational methodologies.
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6.2 Recommendations:

Textbook developers ought to prioritize the integration of a wider range of visual and auditory components, such as increased use
of videos and interactive diagrams, to accommodate various learning styles and boost student engagement. The positive impact
of multimodal elements in English Horizons indicates that a more thorough approach to incorporating these resources can enhance
learning outcomes. Furthermore, schools must be provided with dependable audio-visual equipment and internet access to
facilitate the effective implementation of multimodal resources. Government and educational authorities need to invest more in
technological tools to ensure that both educators and students have the necessary equipment.
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