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The aims of this study were to determine the perceptions of school climate, teachers’
commitment and school performance held by principals, teachers and parents and the
relationship among these variables. Thirty elementary schools of the third
congressional district of Bohol consisting of 200 teachers, 30 principals and 60
parents who were randomly sampled took part in the study. The teachers and parents
completed two survey instruments: Organizational Health Inventory for elementary
schools (OHI-E) from Hoy and Tarter to examine school climate and Organizational
Commitment Questionnaire (OCQ)from Celep to test teachers’ commitment, while the
principals were made to answer an additional questionnaire that solicits data
regarding the school performance. With the school as the unit of analysis, the OHI-E
outlined and measured five elements related to school climate (teacher affiliation,
institutional integrity, collegial leadership, resource influence and academic influence).
Those five were the independent variables used for the study. The dependent
variables were the teachers’ commitment with regard to the commitment to school,
teaching profession, pupils and work group; and school performance measured by
graduation, retention, promotion, participation, repetition, failure, drop-out rates and
the National Achievement Test Result. Data were analyzed using frequency count and
simple percentage calculation. Weighted mean score was used to assess the level of
school climate, teachers’ commitment and school performance. Furthermore,
parametric test like Pearson Product-Moment Correlation (rxy) was used to determine
the degree of relationship between school climate and the teachers’ commitment;
while Spearman Rank Correlation (rs) was used to determine the relationship of
school climate and school performance. Results indicated that school climate is
related to teachers’ commitment and school performance. These findings have
significant implications for the implementation of change in schools, motivation,
productivity, well-being, and learner achievement.

1. Introduction

The climate in a school can either make everything possible or not make everything possible (Hinduja, 2012). It is true that
instruction and curriculum are important, but neither can be effective unless the climate of the school is centered on respect,
clear expectations, personal responsibility, and recognition.

Having taught for more than nine years, the researcher has construed that the working environment affects the teachers’
commitment and students’ performance which affects the schools’ performance as a whole. Osher et al. (2008) suggests that
there are powerful social and emotional factors that affect learning. These include how the student experiences, his or her
relationships with the teachers and other students as well as how they experience the care and support provided to teachers,
principals and other staff.
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A school climate that supports collaboration and teacher participation in decision-making is most strongly related to higher
morale, stronger commitment to teaching, and intentions to remain in the profession. Having a highly committed teacher is
regarded as an asset in any school. A committed teacher is likely to be more hard-working, less tardy and less inclined to leave
the workplace.

However, the phenomenon of teacher commitment attracted research attention in different parts of the world because of its
implications for teacher retention (Troman, 2013). Some researchers suggest that novice teachers in the 215t century show less
commitment in teaching (Mayer, 2006). As a result, teacher absenteeism increased, and some teachers started to search for new
schools or revisited their commitment to teaching, others considered leaving the profession (Joffres et al., 2001).

In relation to this, understanding the teachers’ level of commitment is crucial because it reflects the teachers’ involvement in
school and the degree to which it affects its performance. Due to the importance of positive school climate and teacher
commitment on educational outcome, a better understanding related to its conceptualization is needed.

This study aimed to determine the perceptions of school climate, teachers’ commitment and school performance held by
principals, teachers and parents and the relationship among these variables. Specifically, this study is guided with the following
objectives: to determine the level of school climate in terms of Teacher Affiliation, Institutional Integrity, Collegial Leadership,
Resource Influence, and Academic Emphasis; the level of teachers’ commitment towards school, teaching profession, pupils and
work group; the level of school performance; and the relationship between school climate and teachers’ commitment and school
performance. Thirty elementary schools of the third congressional district of Bohol consisting of 200 teachers, 30 principals and
60 parents who were randomly sampled took part in the study. The study used a descriptive correlational design in which the
relationship between school climate and teachers’ commitment, and its impact on school performance was explored. However, it
is important to acknowledge the limitations of this study. Only the principals, teachers and parents were included as respondent.
Therefore, the voice of the pupils was not considered in the light of this study.

2. Literature Review

To build up ideas that there may be relationship between school climate, teachers’ commitment and school performance, it is
logical to examine various school climate variables and essentials in acquiring high teacher commitment and good school
performance. Therefore, this portion deals with laws, mandates or directives, republic acts, literatures and studies pertaining
school climate and the its impact on teachers’ commitment and school performance.

If the school is deemed the agent of change towards producing quality human capital for the nation, then school climate is one
very important factor that influences the success. Raman (2015) claimed that school climate portrays the personality of an
individual and how that individual works towards achieving school success.

School climate refers to factors that contribute to the tone in schools, and the attitudes of staff and students toward their
schools. Thus, school climate is viewed as part of the school environment associated with attitudinal and affective dimensions
and the belief systems of the school that influence children's cognitive, social, and psychological development (Griffith, 2000).

Research has demonstrated that there are many variables that contribute to influencing a school’s success, which include
instructional strategies, classroom resources, school culture, or current school climate, as well as the instructional leadership and
administrative support (Brookover et al., 1978). Although each of these may have a direct or indirect impact on school success,
Esposito (2019) claimed that overall school climate significantly predicts school adjustment and outcomes.

With these findings, the government exerts its utmost effort in supporting the nation’s goal of providing a positive climate that
supports holistic students’ development and elicits teachers’ motivation and commitment. It is clear and evident in the provisions
of the following laws and Republic Acts:

Article 11, Section 1 of the Code of Ethical and Professional Standard for Professional Teacher states that the schools are nurseries
of future citizens of the State, each teacher is a trustee of the cultural and educational heritage of the nation and is under
obligation to transmit to learners such heritage, as well as to evaluate national morality, promote national pride, cultivate love of
country, instill allegiances to the constitution and respect for all duly constituted authorities and promote obedience to the law
of the State (Sarmiento , 2002).

Furthermore, Section 4 of the Implementing Rules and Regulations of Republic Act No. 10627, otherwise known as the Anti-
Bullying Act of 2013 states that all public and private kindergarten, elementary and secondary schools shall adopt policies to
address the existence of bullying in their respective institutions by fostering positive school climate and environment conducive
to the attainment of learning objectives, the development of healthy relationships and the understanding of and respect for
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individual differences. As such, Section 7 of the same act recommended that there shall be intervention programs to promote
the continuity of comprehensive anti-bullying policies.

Moreover, Article Il, Section 17 of the Batas Pambansa Bilang 232 also known as the "Education Act of 1982" states that every
school administrator shall develop and maintain a healthy school atmosphere conducive to the promotion and preservation of
academic freedom and effective teaching and learning, and to harmonious and progressive school-personnel relationship.

Section 2 of the Republic Act No. 9155 otherwise known as the “Governance of Basic Education Act of 2001" provided that
schools and learning centers shall be empowered to make decisions on what is best for the learners they serve. As such, the
school heads shall have authority, accountability and responsibility in creating an environment within the school that is
conducive to teaching and learning and in encouraging staff development to ensure quality outcomes.

Section 2 of the DepEd Order # 40 s. 2012 otherwise known as the "DepEd Child Protection Policy” states that the Department of
Education shall ensure that all schools are conducive to the education of children. The best interest of the child shall be the
paramount consideration in all decisions and activities involving children.

With an increasing interest in how school climate affects student and teacher performance and more specifically how school
leaders can help shape their school’s climate, several studies have been conducted. Barth (2001) provided an analysis, stating
that, "A school’s culture has far more influence on life and learning in the schoolhouse than the department of education,
superintendent, the school board, or even the principal can have”. These studies have previously been backed up by several
literatures back then. In “Improving School Climate and School Culture”, Haynes (1997) provide additional support to school
climate’s impact on staff productivity and student achievement. They said that while school culture encompasses the collective
norms and traditions of the school environment, school climate is “the heart and soul of a school".

Kelley (2005) declared that there is a relative direct connection between the school climate and the employees’' productivity and
the organization’s performance. Positive work environment makes workers feel productive, motivated, energized, effective, and
committed in their workplaces.

Hoy and Tarter (1992) as cited by Thomasson (2006), identified general climate variables. These are (1) Teacher Affiliation, (2)
Institutional Integrity, (3) Collegial Leadership, (4) Resource Influence, and (5) Academic Emphasis. These factors are discussed
hereunder:

Teacher Affiliation refers to a sense of friendliness among the staff and between students and teachers. It also refers to the sense
of commitment teachers feel towards their students and to the mission of the school.

Institutional Integrity measures the degree to which the educational mission of the school can go forward without undue
influence from outside groups.

Collegial Leadership refers to the perceived behavior of the principal. Schools which score high on this factor have principals who
set an open, friendly, and supportive tone, yet hold high expectations for performance of teachers and students.

Resource Influence describes the ability of the principal to influence superiors to provide adequate classroom supplies in a timely
manner.

Academic Emphasis is the school's emphasis on achievement. Teachers have high expectations and students meet these high
expectations through hard work and cooperation.

Anyone who spends time in schools quickly discovers how one school can feel different from other schools. School climate is a
general term that refers to the feel, atmosphere, tone, ideology, or milieu of a school. Thus, school climate is a relatively
enduring character of a school that is experienced by its participants, that affects their actions, and that is based on the collective
perceptions of behavior in the school (Hoy, 2001).

Yusof (2012) claimed that a happy school is very motivated, with productive accomplishment which made it different from other
schools. He defined school climate as a school's social environment and culture which influence the behavior of its community.
This means that school climate plays an important role in influencing the behavior and achievement of the community in the
school.
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In a healthy school climate, the leader is able to influence the teachers and develop their belief that they have an impact on
learning and teaching. Yusof (2012) claimed that the characteristics of a school may affect teachers’ commitment.

Teachers might have several forms of commitment that are related to the strength of psychological attachment or the
identification with the focus of commitment. (Ibrahim et al.,, 2013). Teachers’ behavior might vary depending on the types of
commitment they emphasized (Cohen, 2000; Firestone & Pennell, 1993; Somech & Bogler, 2002). The earlier study by Singh and
Billingsley (1998) suggested that there are multiple forms of Teacher Commitment. Specifically, Louis (1998) explained four types
of Teacher Commitment based on the research work done by Firestone and Rosenblum (1988) as well as Louis and Smith (1990).
Louis highlighted the dimension of Commitment to School, viewing from the sociological perspective by creating a sense of
community and personal caring among school individuals; Commitment to Academic Goals by exerting more efforts for
nurturing high expectations on student achievement; Commitment to Students by understanding and awareness of adolescent
development as unique whole individuals; and Commitment to Teaching reflects a high degree of psychological attachment with
teachers’ duty in their classroom (Coladarci, 1992).

Smith (2009) stated that teachers who obtain support from their leaders are more inclined to be committed to the vision and the
mission of the school including the school values. Raman et al. (2015) denoted commitment towards an organization as “a
strong belief and acceptance of the aims and values, readiness to work diligently to represent the organization and clear desire
to stay as the member of the organization”. Schools that have dedicated teachers who are committed to the school will become
effective schools. Peterson and Skiba (2000) exclaimed that a school that have happy climate help in increasing teachers’
commitment towards the school.

Empirical evidence has linked school climate with achievement. A growing body of research suggests that school climate may be
an important variable in explaining why some schools are more successful than others. School climate includes such factors as a
school’s order, safety, and discipline; supports for teaching and learning; personal and social relationships; and school
connectedness. Results provide new evidence that an authoritative or positive school climate is associated with high school
academic achievement. (Konold et al. 2018).

School climate has been widely recognized as an important component of successful schools and a predictor of a variety of
student outcomes (Keith, 2005). Researchers and practitioners commonly agree that climate is an important factor in
determining the success of a school.

A healthy school climate contributes to effective teaching and learning. Providing a positive and supportive work environment
and climate for faculty and staff, more often than not, improves faculty, staff and student performance (Freiberg, 2008). Previous
research regarding this construct has repeatedly demonstrated positive relationship between school climate and academic
achievement, as well as decreased instances of misconduct and aggression (Dee et al. 2006).

Teachers who are highly dedicated and committed will complete their task to the best of their effort because they understand
that they are the main player in the implementation of the curriculum.

Cohen et al. (2009) stated that school climate affects its success. Previous researchers claimed that an organization climate
affects the behavior of the organization members. Thus, school climate is said to also affect teachers’ behavior. Therefore,
teachers who are committed towards the teaching and learning process will affect the school's performance.

Reinforcing the findings, Payne (2018) stated that schools with positive climates meet the needs of both teachers and students,
who therefore become more attached to other school community members, more committed to the school’s mission and goals
and are more likely to internalize school norms and rules. Ebrahimi et al. (2014) conducted a study examining the importance of
organization climate on teachers’ involvement in schools and found that teachers need conducive organization climate to
encourage them to complete their tasks.

If the school climate is transparent and positive, teachers will feel comfortable doing their jobs with their colleagues; and if they
have leaders who are considerate and give attention to the needs of the subordinates, teachers will be motivated because they
know that they are fully supported especially when they are going through rough patches. Shirzadi et al. (2013) claimed that by
providing suitable or conducive climate at working place, the tendency to stay loyal and committed will increase.

This study of school climate, teachers’ commitment and school performance could be one of the most significant studies not
only now but in the future as well, for it is through understanding the schools’ physical and psychological environment where
realization of providing a positive and supportive work for students, faculty and staff can be spelled. This is based on the fact
that the school is a laboratory for real life and an agent for change and socialization.
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3. Methodology
The study used a descriptive correlational design in which the relationship between school climate and teachers’ commitment,
and its impact on school performance was explored.

A questionnaire was used as data gathering tool. The first part was on school climate data which was gathered using the
Organizational Health Inventory for elementary schools (OHI-E) by Hoy and Tarter (2001). The instrument measures five
variables; Teacher Affiliation, Institutional Integrity, Collegial Leadership, Resource Influence, Academic Emphasis.

The second part was adapted from the Organizational Commitment Questionnaire developed by Celep (2009) that relates to
teachers’ commitment in school to measure organizational commitment. Some questions were modified to fit the objectives of
the study. And the last part pertains to the school performance as measured by its graduation, repetition, dropout, retention,
failure, promotion, and participation rates.

Data were analyzed using frequency count and simple percentage calculation. Weighted mean was used to assess the level of
school climate, teachers’ commitment and school performance.

Parametric test like Pearson Product-Moment Correlation (ry) was used to determine the degree of relationship between school
climate and the teachers’ commitment; while Spearman Rank Correlation (rs) was used to determine the relationship of school
climate and school performance. Furthermore, linear regression was performed to determine the influence of teachers’ profile to
their level of commitment.

4. Results and Discussion
Table 1.1 Level of School Climate in terms of Teacher Affiliation

Weighted Mean Score

SCHOOL CLIMATE T Pr | Pa | Ave | R D!
Teacher Affiliation

1. Teachers help and support each other. 37 140|140 | 39 | 1] AO
2. Teachers respect the professional competence of their | 3.8 | 40 | 39 1] AO

colleagues. 3.9
3. The interactions between faculty members are cooperative. 37 |39 | NA| 38 |2]|AO
4. Teachers in this school exercise professional judgment. 37 |39 | NA| 38 |2]|AO
5. Teachers provide strong social support for colleagues. 36 |39 | NA| 38 |2]|AO
6. Teachers are committed to their students. 39 (3940|139 | 1|AO
7. Teachers "go the extra mile” to help their students. 36 | 38| NA| 3.7 | 3|AO
8. Teachers in this school like each other. 36 | 38| NA| 37 |3]|AO
9. Teacher exhibits friendliness to each other. 3813913939 |1]|AO
10. Teachers accomplish their work with enthusiasm. 37 (38|38 38 |2]|A0
11. There is a feeling of trust and confidence among the staff. 36 |37 |37 |37 |3]|A0
AVERAGE WEIGHTED MEAN 373939 38 AO

Items 1, 2, 6 and 9 got the highest average weighted mean of 3.9 described as “always observed” while items 7, 8 and 11 got the
lowest average weighted mean of 3.7, still described as "always observed”. Findings revealed that the school is “very healthy”
since all teachers, principals and parents felt that there is “always” a sense of friendliness among the staff and between students
and teachers. It also means that teachers felt a sense of commitment towards their students and to the mission of the school.

Table 1.2 Level of School Climate in terms of Institutional Integrity

SCHOOL CLIMATE Weighted Mean Score R
Institutional Integrity T Pr | Pa | Ave DI
1. Influential parents cannot change the school policy. 34 35|35| 35|2| AO
2. The administration is not influenced by some influential groups. 35 35|35 35|12 | AO
3. Teachers do not feel pressure from the community. 33 36 | NA| 35|2 | AO
4. The school is protected from outside pressures. 34 | 35| NA| 35|2|AO
5. The school is protected from the demands of the public. 35 [ 35| NA| 35|22 | AO
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6. Teachers express pride in their school. 36 34|34 35|2]|A0

7. Community demands are not accepted, especially when they are not consistent with the

educational program. 36 | 37| NA| 37 |1]AO

AVERAGE WEIGHTED MEAN 35 35|35 | 35 AO

Data showed that respondents rated their schools’ institutional integrity with an average weighted mean of 3.5 described as
“always observed”. Among the items asked, item number 7 got the highest average weighted mean of 3.7. The result of the
study implies that the educational mission of the school can go forward without undue influence from outside groups; therefore,
it can be assumed that the schools are “very healthy”.

The study of Hoy and Tarter (1997) supports the findings of this study stating that healthy schools have teachers who are
protected from unreasonable and hostile outside forces and the school is not vulnerable to narrow, vested interests of
community groups.

Table 1.3 Level of School Climate in terms of Collegial Leadership
SCHOOL CLIMATE Weighted Mean Score DI
T Pr Pa | Ave | R | AO

1. The principal explores all sides of topics and admits that other

opinions exist. 33 3.6 NA | 35 3 | AO

2. The principal treats all faculty members as his or her equal. 36 37 NA | 37 1 AO
3. The principal is friendly and approachable. 38 | 38 | 35 | 37 1 AO
4. The principal puts suggestions made by the faculty into operation.

34 | 35 | 33 34 | 4 | AO

5. The principal is willing to make changes. 36 3.6 37 3.6 2 | AO
6. The principal discusses classroom issues with the teacher. 35 | 36 | 37 | 36 | 2 | AO
7. The principal goes out of his/her way to give appreciation to

teachers. 35 | 38 | 35| 36 | 2 | AO
8. The principal lets the faculty know what is expected of them. 35 | 36 | 37 | 36 | 2 | AO
9. The principal conducts meaningful evaluation. 35 3.6 NA | 36 2 | AO

10. The principal looks out for the personal welfare of faculty and staff.
35 | 35| 37 | 36 | 2 | AO

AVERAGE WEIGHTED MEAN 35| 36 | 3.6 | 36 2 | AO

Data revealed that respondents perceived their school to have “always observed” the items listed under collegial leadership with
an average weighted mean of 3.6. Findings indicate that the schools under study can be considered “very healthy” since it has
been noted that principals always set an open, friendly, and supportive tone, yet hold high expectations for performance of
teachers and students.

Thornton (2005) supports this study who asserts that an open school with a healthy climate has a principal that listens and is
open to teachers’ suggestions. Moreover, supportive principals respect the professional competence of their staff and exhibit

both a professional and personal interest in each teacher.

Table 1.4 Level of School Climate in terms of Resource Influence

SCHOOL CLIMATE Weighted mean score R DI

Resource Influence T Pr Pa | Ave AO

1. The principal gets what he/she asks from superiors. 33 34 34 34 1 AO
Extra materials are available if requested. 34 | 34 | 34 | 34 1 | AO

The principal is able to influence the actions of his/her superiors. 1 | AO

33 | 34 | 35 | 34

4. Teachers are provided with adequate materials for their classrooms. 1 AO
34 | 35 | 33 | 34
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5. The principal’'s recommendations are given serious considerations by 1 | AO
his/her superiors. 3.3 34 NA 3.4

AVERAGE WEIGHTED MEAN 33 (34|34 34 AO

Data showed that principals of the respondent schools have high resource influence since the average weighted mean is 3.4,
described as “always observed”. This means that the school is “very healthy” since findings revealed that the principals are able
to influence superiors to provide adequate classroom supplies in a timely manner, and that extra instructional supplies can easily
be obtained when needed.

Table 1.5 Level of School Climate in terms of Academic Emphasis

SCHOOL CLIMATE Weighted mean score R DI
Academic Emphasis T Pr Pa | Ave
1. The school sets high standards for academic performance. 34 39 NA | 37 2 | AO
2. Students respect others who get good grades. 33 37 34 35 4 | AO
3. The principal maintains definite standards of performance. NA | 37 2 | AO
4. Teachers in this school believe that their student s have the ability to 35 | 4 | a0
achieve academically. 35 | 35 | 36

5. Students seek extra work so they can get good grades. 33 | 35 | 37 | 35 | 4 | AO
6. Students try hard to improve on previous work. 33 35 38 35 4 | AO
7. Academic achievement is recognized and acknowledged by the school. 3.8 1 | AO

37 | 38 | 39

8. Students in this school can achieve the goals that have been set for NA | 35 | 4 | a0

them. 33 | 36
9. The learning environment is orderly and serious. 35 | 37 | 39 | 37 | 2 | AO
10. Students are cooperative during class instruction. 33 | 37 | 38 | 36 | 3 | AO
AVERAGE WEIGHTED MEAN 34 | 3.7 | 3.7 | 36 AO

The average weighted mean for academic emphasis is 3.6, described as “always observed” with item number 7 being the highest
and items number 2,4,5,6, and 8 being the lowest. Results denote that the respondent schools are “very healthy” since data
proved that teachers have high expectations to students and that students meet these high expectations through hard work and
cooperation. It also indicates that students who achieve good grades are respected by their peers.

Table 1.6 Level of School Climate in Respondent Schools

Weighted mean score
SCHOOL CLIMATE R DI
T Pr Pa Ave.
Teacher Affiliation 37 39 39 338 1 AO
Institutional Integrity 35 35 35 35 3 AO
Collegial Leadership 35 3.6 3.6 3.6 2 AO
Resource Influence 33 34 34 34 4 AO
Academic Emphasis 34 37 37 36 2 AO

As shown, it can be implied that the schools under study is classified as very healthy schools since their average weighted mean
ranged from 3.4 to 3.8 which means that respondents always observed the indicators of a healthy school in their respective
stations. The findings indicate that the schools’ organizational structure is not subject to undue pressure from the community;
with teaching staff who are dedicated; principals who give dynamic guidance; learners who are motivated, and have goals that
are attainable; as well as sufficient resources.

This result adheres to the standards of a healthy school set by Hoy and Tarter (1997). Accordingly, a healthy elementary school is
a pleasant place, protected from unwarranted intrusion, having teachers who like the school, the students, and each other.
Students are diligent in their learning; principal are approachable, supportive and considerate, yet establish high standards of
teacher performance.
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Table 2.1 Level of Teachers’ Commitment to School

TEACHERS' COMMITMENT

Weighted mean score

DI
Teachers’ Commitment to School T Pr Pa | Ave

1. Teachers are willing to put in a great deal of effort than what is

normally expected in order to help this school be successful. 36 | 36 | NA | 36 HC

Teachers are loyal to this school. 37 38 39 38 HC

Teachers are proud to tell others that they are part of this school.

37 | 37 | 40 | 38 HC

4. Teachers are inspired to perform their best in the school. 38 | 36 | NA | 37 HC

5. Teachers really care about the fate of this school. 38 | 37 | 39 | 38 HC
6. Teachers feel that this school is the best of all possible schools for

which to work. 36 | 35 | NA | 36 HC

AVERAGE WEIGHTED MEAN 37 | 3.7 | 39 | 38 HC

The table illustrates that teachers are highly committed to their school as perceived by all groups of respondents since it got an
average weighted mean of 3.8. Of the items asked, items number 2, 3 and 5 got the highest average weighted mean while items
number 1 and 6 got the lowest. Based on the findings, it can be noted that teachers under study are proud and loyal to their
school and are willing to exert more effort in order to help their school be successful.

The study of Najeemah (2012) supports this findings stating that committed teachers are highly committed to their school and
are expected to engage in school activities to achieve the school goals, exert considerable effort beyond minimal expectations,
and remain working within the organization.

Table 2.2 Level of Teachers’ Commitment to Profession

TEACHERS' COMMITMENT

Weighted mean score

DI
Teachers’ Commitment to Teaching Profession T Pr Pa | Ave

1. Teachers accomplish their job with enthusiasm. 35 | 37 | NA | 36 HC
2. Teachers are proud of being a teacher. 38 | 37 | 39 | 38 HC
3. Teachers enjoy teaching. 36 | 35 | 38 | 36 HC

4. Sometimes teachers lie awake at night thinking ahead to the next
day’s work. 37 | 36 | 39 | 37 HC

5. If I would get a job different from being a teacher and paying the
same amount, | won't take it. 33 34 NA | 34 HC

6. The best decision that | have ever made is to become a teacher.

36 | 36 | NA | 36 HC
AVERAGE WEIGHTED MEAN 3.7 3.7 3.9 3.8 HC

The average weighted mean for teachers’ commitment to the teaching profession is 3.8, which depicts high level of commitment.
Among the items presented, the second item got the highest average weighted mean of 3.8 which implies that teachers are
proud of their profession. Results showed that teachers reflect a high degree of psychological attachment with their duty in their

classroom by accomplishing their job with enthusiasm and by being proud as a teacher.

Table 2.3 Level of Teachers’ Commitment to Pupils

TEACHERS’ COMMITMENT

Weighted mean score

DI
Teachers’ Commitment to Pupils T Pr Pa | Ave
1. Teachers in the school are responsible in ensuring good social
. . 37 | 36 | 40 | 38 HC
relations among pupils.
2. Teachers in the school are responsible in ensuring pupils’ success.
38 | 34 | NA | 36 HC
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3. Teachers feel obliged to mediate among the rival groups of the
pupils.

4. Teachers try to do their best for the unsuccessful pupils. 37 35 | 40 37 2 HC

5. Teachers give their full support to their pupils when they need it.

37 35 | 40 37 2 HC

3.7 36 | NA | 37 2 HC

6. Teachers feel glad seeing their pupils succeed. 39 | 37 | NA | 38 1 HC
AVERAGE WEIGHTED MEAN 37 | 36 | 40 | 38 HC

There is a high level of teachers’ commitment since the average weighted mean is 3.8. Items 1 and 6 got the highest average
weighted mean which means that teachers are glad upon seeing their pupils succeed. This indicates that teachers understand
and are aware of child development and sees every child as unique whole individuals. It also means that teachers do their best
for the pupils by ensuring good social relationship among them and giving full support when they need it.

Table 2.4 Level of Teachers' Commitment to Work Group

TEACHERS' COMMITMENT Weighted Mean Score R oI
Teachers’ Commitment to Work Group T Pr Pa | Ave
Teachers spend time with other teachers during break time. 34 | 34 | 37 | 35 | 2 | HC
Teachers are proud of their colleagues. 36 | 34 | NA | 35 | 2 | HC
Teachers have the perception of being felt as the close friend by the
other teachers in the school. 35 3.6 NA 36 1 HC

4. Teachers consider other teachers in the school as their best friends.
NA 35 2 HC

35 | 35
5. Teachers have harmonious relationship with other teachers out of the
school. 35 | 33 |38 | > |2
6. Teachers feel that their colleagues can be trusted. 34 | 35 | 38 3.6 1 HC
AVERAGE WEIGHTED MEAN 3.5 3.5 3.8 35 HC

Teachers’ commitment to work group is notably high with an average weighted mean of 3.5. Looking into details, results show
that items 3 and 6 got a higher average weighted mean than the other items. It means that teachers have harmonious
relationship in and out of the school and they establish a strong feeling of trust and confidence to each other.

Similarly, the findings of the current study agree to the findings of Singleton (2006) that teachers were seen to be pleased with
being with other teachers during breaks, had a proper pride of their friends, perceived each other as close friends, and had the
same relationship with each other out of the school.

Table 2.5 Level of Teachers’ Commitment

Weighted mean score
TEACHERS' COMMITMENT R DI
T Pr Pa Ave.
School 3.7 3.7 3.9 3.8 1 HC
Teaching Profession 37 37 39 38 1 HC
Pupils 37 3.6 4.0 38 1 HC
Work Group 35 35 38 3.6 2 HC

The average weighted mean of 3.6 denotes high commitment based on the scale provided. It can be claimed that teachers are
highly committed to school, teaching profession, pupils and work group. Interestingly, the findings indicate that amidst the
challenges that teachers face like higher demand of knowledge and skills in handling pupils from diverse backgrounds and
abilities, teachers invest more effort in promoting high quality of teaching to optimize student outcomes. Consequently, the
level of effort exerted by teachers in promoting high quality of teaching are reflected by their commitment to work, school,
pupils and work group.

The study is consistent with the study done by Smith (2009) who found out that committed teachers are more hard working, less
tardy, and less inclined to leave the workplace. They devote more time to extracurricular activities to accomplish the goals of the
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organization and influence student achievement. Lastly, they believe and act upon the goals of the school and exert more efforts
beyond personal interests.

The following figures present the school performance indicators of the respondent schools. It takes into account the
performance indicators of the schools like graduation, retention, promotion, participation, repetition, dropout, and failure rates
of these schools.
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Figure 1. Graduation Rate of Respondent Schools

The figure suggests that all the respondent-schools have graduation rates that range from 95-100%. This means
that these schools have an outstanding performance in terms of graduation rate. This seems to imply that schools
encouraged each pupil to succeed by having a powerful influence on their motivation to learn.
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Figure 2. Retention Rate of the Respondent Schools

Twenty-seven (27) out of 30 respondent schools have retention rates ranging from 95-100% while the remaining schools have
retention rates ranging from 90-94%. This implies that schools have improved holding power by maintaining healthy
environment and healthy relationship between pupils and school staff.
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o — Promotion Rate
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Figure 3. Promotion Rate of Respondent Schools

Twenty-nine (29) out of 30 respondent schools have a promotion rate ranging from 95-100%. It indicates that these schools have
an outstanding performance in terms of promotion rate. This implies that schools are responsible in improving well-being and

academic outcomes of pupils.

» — Participation Rate
30
20
10
(T
o
S 0
2 95-100% 90-94% 80-89% 75-79% below 75%
Outstanding Very Good Good Fair Poor

Figure 4. Participation Rate of Respondent Schools

Results showed that all respondent schools have an outstanding participation rates ranging from 95-100%. It implies that
school-age children in the immediate community are motivated to learn and improve themselves.
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Figure 5. Repetition Rate of Respondent Schools

All school respondents have failure rates ranging from 0-5% of the pupil population. It signifies an outstanding performance
which means that teachers were able to provide a healthy learning environment which promotes pupils’ ability to learn.
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Figure 6. Failure Rate of Respondent Schools

Results revealed that 29 out of 30 school respondents have a failure rate ranging from 0-5% of the total pupil population. This

indicates an outstanding performance as it means that only few pupils failed a grade level. It further indicates that the schools
have exerted its utmost effort for the success of its pupils.
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Figure 7. Dropout Rate of School Respondents

Findings revealed that dropout rates in all school respondents range from 0-5%. This signifies an outstanding performance which
indicates that schools provide varied opportunities to meet the needs of all learners.

Table 3.1 Analysis on the relationship between School Climate and Teachers’ Commitment

T
Computed Value
Pearson Description (at 0.05 level of Decision
Sources of r significance) Critical Interpretation
Relationship Value
Teachers’ .60 Moderate 3.96 2.048 Significant Reject Ho
Perception correlation
Principals’ 44 Moderate 2.59 2.048 Significant Reject Ho
Perception correlation
Parents’ Perception .58 Moderate 3.77 2.048 Significant Reject Ho
correlation

The computed t value 3.96, 2.59, and 3.77 from teachers’, principals’ and parents’ perception were higher than the critical value
at 5% which was 2.048. It implies a significant relationship between the two variables which means that teachers’ commitment

was affected by teacher affiliation, institutional integrity, collegial leadership, resource influence and academic emphasis.
Therefore, the null hypothesis is rejected.
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This result coincides with the findings of Najeemah (2012) that school climate has a significant relationship with the teachers’
commitment. Dimensions such as collaborative leadership, teachers’ professional behavior, and working pressure have positive
significant relationship with teachers’ commitment. This means that school climate plays an important role in influencing the
behavior and achievement of the community in the school.

Table 6.2 Analysis on the relationship between School Climate and School Performance

Sources of Spearman Description T Critical Interpretation Decision
Relationship R Computed Value
Value
Teachers’ Perception 43 Modere?te 2.52 .306 Significant Reject Ho
correlation
L, . Very high s .
Principals’ Perception .95 ; 16.1 .306 Significant Reject Ho
correlation
. High S .
Parents’ Perception .76 '9 . 6.19 .306 Significant Reject Ho
correlation

The table indicates that there is a significant relationship between school climate and school performance since the computed t
values 2.52, 16.1, and 6.19 from teachers’, principals’ and parents’ perceptions were higher than the critical value at 5% which
was .306. Therefore, the null hypothesis is rejected.

This study affirms the findings of Goddard and Kelley (2005) that school climate affects its school performance. Moreover, Cohen
(2006) stated that school climate affects its success. Previous studies have found school climate to exert significant influence over
school performance. On the study of Garner (2008), it has been summed up that the aspects of school climate that are most
strongly related to school outcomes are high expectations, orderly school environment, high morale, and positive treatment of
students. Similarly, Griffith (2002) found that individual and school level perceptions of climate were positively associated with
academic achievement and attendance. Previous research regarding this construct has repeatedly demonstrated positive
relationship between school climate and academic achievement, as well as decreased instances of misconduct and aggression
(Singleton, 2006).

5. Conclusions and Recommendations

This paper examined the level of school climate among selected schools, their teachers’ level of commitment, and the
school performance. It then explored how teacher's commitment and school performance were affected by school climate.
Based on the findings, this research concludes that school climate had a significant relationship to teachers’ commitment and
school performance. A positive school climate promotes high teacher commitment and better school performance.

On the basis of the foregoing findings and conclusions, the following recommendations are presented:

Schools Division Superintendent may provide appropriate curriculum, counseling, mentoring, and training sessions for teachers,
students, parents, and administrators in order to establish and maintain positive school climate. School administrators may
demonstrate an interest in the personal goals, achievements and problems of teachers and pupils and support them in their
academic and extracurricular activities. Teachers may share and communicate high expectations for pupils’ success and maintain
appropriate pupil behavior as an essential precondition of learning. Pupils may take responsibility for their own behavior, treat
each other with kindness and respect, and learn the value of productive work and good citizenship. Parents may create a
partnership with the school and continue to be engaged throughout their children’s school years to have a better understanding
of what is acceptable and expected in the school's environment.

As with the majority of studies, the design of the current study is subject to limitations. The respondents considered in the study
were only principals, teachers and parents. Future researchers may replicate this study including pupils as participants and record
their perceptions and comments concerning school climate and teachers’ commitment.
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