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| ABSTRACT

The purpose of the study was to examine if SHS athletes’ perception of coaches’ leadership behaviour differed based on the
type of sports (i.e., team or individual sports) in the Ashanti Region of Ghana. One hypothesis was generated to guide the
research. The study employed a descriptive cross-sectional survey to conduct the research. A sample size of 1,002 respondents
was drawn using multi-stage sampling from a population of 16,200 Senior High School Athletes in the Ashanti Region who took
part in organised interschool sports competitions during the 2022/2023 academic year. An adapted version of the leadership
scale for sports and an adapted version of the athletes’ satisfaction questionnaire were the instruments used for the study. Data
were analysed using multivariate analysis of variance. Results indicated that the perceived coaches’ leadership behaviour by SHS
athletes significantly differed across the type of sports {(F (5, 995) = .488, p .. 001}. Based on the findings, it is recommended
that coaches should solicit athlete feedback on specific competition methods, allow athletes to define their own goals, and allow
them to attempt things their own way, even if they make mistakes.
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1. Introduction

Leadership can be defined as the process of influencing others to achieve group or organizational goals (Northouse, 2021).
According to Chelladurai and Riemer (1998), leadership is the most imperative process in any organization or group, and it is
responsible for the organization's or team's success or failure. It is a dynamic force in sports, which involves utilizing power and
interpersonal ties to shape behavior and performance, ultimately serving organizational objectives (Abieraba, 2024; Ackon, 2012).
Effective leadership is crucial in sports, as it significantly influences athletes' performance, motivation, and overall team success
(Chelladurai, 2006; Horn, 2008). There exist diverse leadership roles and dynamics for the attainment of general and specific goals
in the sports setting. The role of the coach is invaluable in the realization of success for individuals, teams, and the overarching
organizational missions.

Coaches play a vital role in shaping athletes' experiences and outcomes, and their leadership behavior is a key factor in determining
team dynamics and achievement (Lyle, 2002). The role of coaches in the development of senior high school athletes (SHS) is crucial,
as their leadership behaviors can significantly influence athletes' performance, motivation, and overall sports experience (Smith,
Smoll, & Cumming, 2007). Coaches are often seen as role models, guiding young athletes through the physical, mental, and social
aspects of sports. While research has explored coaches' leadership behavior in various contexts, there is a need to examine how
young athletes in senior high school perceive their coaches' leadership behavior, particularly in relation to the type of sport (Kidman
& Lombardo, 2010).

Copyright: © 2024 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
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Senior high school athletes are at a critical stage of development, both physically and psychologically, and their experiences with
coaches can have a lasting impact on their athletic careers and personal growth (Weinberg & Gould, 2015). Research has shown
that coaches' leadership behavior influences athlete satisfaction, motivation, and performance (Chelladurai, 2006; Horn, 2008).
Specifically, transformational leadership behaviors, such as inspirational motivation and individualized consideration, have been
linked to positive athlete outcomes (Lyle, 2002). Moreover, different sports require distinct leadership approaches, and coaches'
behavior may vary depending on the sport's requirements, culture, and expectations (Jones et al., 2017).

Leadership behavior in sports has been widely studied, with various frameworks and models developed to analyze the impact of
coaches on athletes. One such model is the Multidimensional Model of Leadership (MML), which emphasizes the importance of
understanding athletes' preferences and perceptions to enhance coach-athlete relationships and improve outcomes (Chelladurai
& Saleh, 1980). According to Chelladurai (2007), effective leadership in sports requires coaches to adapt their behaviors to meet
the specific demands of different sports and the individual needs of athletes. Research has shown that leadership behaviors
perceived by athletes can vary significantly based on several factors, including the level of competition, gender, and cultural
background (Jowett & Chaundy, 2004; Vella, Oades, & Crowe, 2011). However, it is not clear whether athletes' perceptions of their
coaches' leadership behaviors differ based on the type of sport they engage in at the high school level in Ashanti. This study aims
to fill this gap by examining senior high school athletes' perceptions of their coaches' leadership behaviors across various sports.
The hypothesis tested is that senior high school athletes' perceived leadership behavior of coaches will not differ based on the
type of sports the athletes engage in.

Understanding the nuances of coach-athlete relationships in different sports is essential for developing effective coaching
practices. Previous studies have highlighted the importance of specific leadership behaviors, such as providing social support,
positive feedback, and democratic decision-making, in enhancing athletes' satisfaction and performance (Cété & Gilbert, 2009;
Horn, 2008). By investigating whether these perceptions vary across sports, this research can offer insights into whether a one-
size-fits-all approach to coaching is adequate or if sport-specific adjustments are necessary. Moreover, examining the consistency
of perceived leadership behaviors across sports can contribute to the broader field of sports management and psychology by
providing evidence on the generalizability of leadership models. It can also inform coach education programs, emphasizing the
need for training that addresses the diverse demands of different sports. Ultimately, this research can help in developing more
tailored and effective coaching strategies that foster positive athletic experiences and outcomes for high school athletes.

1.2 Statement of the Problem

The relationship between coach leadership behaviors and athlete perceptions has been a critical area of study in sports psychology
and management. However, there is limited understanding of how these perceptions might vary based on the type of sport,
particularly among senior high school athletes in Ghana. This gap is significant because the leadership behavior of coaches can
profoundly influence athletes' motivation, performance, and overall sports experience (Chelladurai & Saleh, 1980; Horn, 2002).
Understanding these perceptions can help tailor coaching strategies to meet the specific needs of athletes in different sports,
thereby enhancing athletic development and satisfaction in Ghana (Abieraba, 2024).

Existing literature indicates that coach leadership behaviors, such as democratic, autocratic, and social support, impact athletes'
satisfaction and performances differently (Chelladurai & Saleh, 1980; Jowett & Ntoumanis, 2004). However, there is a paucity of
research that specifically addresses how these perceptions differ among athletes participating in various types of sports, such as
individual versus team sports or contact versus non-contact sports in Ghana. This distinction is crucial as the dynamics and
demands of different sports can influence what athletes value and expect from their coaches (Horn, 2002; Riemer & Chelladurai,
1995).

Given the developmental stage of senior high school athletes in Ghana, who are often at a critical juncture in their athletic careers,
it is essential to examine their perceptions of coach leadership behaviors in greater depth (Abieraba, 2024). This study aims to fill
this gap by investigating how senior high school athletes perceive their coaches' leadership behaviors based on the type of sport
they participate in. The findings will provide valuable insights for managers, coaches, athletic directors, and sports psychologists
to develop more effective and sport-specific leadership approaches.

1.3 Purpose of the study
To examine if SHS athletes’ perception of coaches’ leadership behavior differed based on the type of sports (i.e., team or individual

sports).

1.4 Research Hypothesis
SHS athletes’ perceived leadership behavior of coaches will not differ based on the type of sports the athletes engaged in.
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2. Methodology

2.1 Study Design

This study employed a descriptive cross-sectional survey design to investigate the differences in senior high school athletes’
perceptions of their coaches’ leadership behaviors based on the type of sports. A quantitative approach was used to collect data
from a sample of athletes participating in various sports such as volleyball, football, netball, badminton, track and field, field hockey,
table tennis, handball, and basketball, allowing for a comprehensive examination of the relationship between sports type and
perceived coaching leadership behaviors.

2.2 Study Participants

A sample size of 1,002 respondents (501 males and 501 females) was selected from the Ashanti Regional inter-school sports
competition held in the 2022/2023 academic year. The 1,002 student athletes were selected from 50 out of 162 SHS in Ashanti
Region that participate in inter-school sports and games competitions. Fifty (50) out of 162 SHS were selected because the study
is a survey and, therefore, needs to measure a wide range of data from the population, as suggested by Kuranchie (2021). Equal
subjects (males and females) were selected on the basis that the same number of males and females were selected to partake in
all the sports events. The schools were grouped into five (5) zones. One hundred and fifty- seven (157) females’ schools had 501

respondents; therefore, using simple proportion, 31 females’ schools in zone one was 31;‘;01 = 98.9. This means 99 respondents

from zone one were from females’ schools. The same was used to calculate the rest of the female schools and the male schools.
Simple proportion was used in order to obtain a proportional representation of athletes from each zone. One hundred and sixty-
two SHS in the Ashanti Region were put into five subgroups (strata) called zones with a stratified sampling technique. Ten (10)
schools were selected from each zone using fish bowl approach of simple random sampling. According to Fraenkel and Wallen
(2009), stratified sampling increases the possibility of representativeness and nearly ensures that key features of persons in the
population are represented in the same proportions in the sample. It was employed to choose the athletes. The population was
heterogeneous; therefore, stratified sampling was used to ensure that all subgroups were represented in the sample. For instance,
in this study, there was the need for equal representation of zones, males and females, high and low performers (in terms of those
who qualify or not for athletics super zonal or from group stages of various games), and schools. After stratifying the athletes into
strata to ensure equal representation of the above categories, each athlete in the schools from the zones was given the opportunity
to be chosen for the study by selecting a label "yes" or "no" using the fish bowl method of simple random sampling. Those who
said yes were randomly selected for the study. To ensure that all affiliates of the various strata had the same chance of being
chosen, simple random sampling was used (Creswell, 2014). The participants were between the ages of 15- 20 years.

2.3 Data Collection
Chelladurai and Saleh's Leadership Scale for Sports (LSS) and Chelladurai and Riemer's athletes' satisfaction questionnaire (ASQ)

Chelladurai and Saleh's Leadership Scale for Sports (LSS) and Chelladurai and Riemer's athletes' satisfaction questionnaire were
used in the study. The demographic questions made up the first section of the questionnaire (Age, sex, school, zone, class, and
discipline). The second component of the questionnaire was based on Chelladurai and Saleh (1980) adapted version of LSS, while
the third section was based on an adapted version of ASQ (Riemer & Chelladurai, 1998).

An adapted version of the Leadership Scale for Sport (LSS) was used to determine the leadership practices of coaches (Chelladurai
& Saleh, 1980). The LSS is founded on the Multidimensional Leadership Model (MML). When attempting to comprehend the
conclusions of studies in the sports field, the MML is frequently used (Chelladurai, 1984). The LSS, established by Chelladurai and
Saleh (1980), is widely regarded as one of the most comprehensive methods of sports leadership research. The LSS evaluates
athletes' impressions of their coach, preferred leadership behavior, and coaches' perceptions about themselves, and it has three
components (Whalley, 2003). Only the athletes' perceived leadership behavior was adapted from the three facets of the LSS for
the purpose of this study.

The original LSS is divided into five (5) subscales that assess a coach's decision-making style (Democratic and Autocratic),
motivating tendencies (Social support and Positive feedback), and instructional behavior (Training and Instruction). Two of the five
dimensions of leadership behavior are training and instruction (13 items). This aims to increase an athlete's performance by
accentuating and facilitating hard and demanding training, teaching them about the sport's talents, methods, and strategies,
defining team affiliates' relationships, and structuring and controlling the team's operations Vaughan (2017), democratic conduct
(9 items). This gave athletes more voice in team goals, practice methods, and game strategies and plans, as well as autocratic
conduct Driscoll (2000) and autocratic behavior (5 items). This includes coaching behavior that stresses personal power and
independence in decision-making Moen, Hoigaard and Peter (2014), as well as social support behavior (8 items) which describes
coaching behavior that prioritizes the well-being of specific athletes, a positive group climate, and interpersonal relationships with
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teammates Moen, Hoigaard and Peter (2014) and positive feedback (5 items) - refers to the coaching behaviors that use
acknowledgment and rewards to promote positive performance (Vaughan, 2017).

On a five-point Likert scale, the questionnaire comprised 40 items: 1 (strongly disagree), 2 (disagree), 3 (undecided), 4 (agree), and
5 (strongly agree) (strongly agree). Twenty-nine (29) of the forty (40) items were adapted or modified to suit the subjects in this
study. Alpha values as measures of internal consistency were reported as markers of the LSS's reliability from athletes' perceived
leadership in a study of Canadian athletes (Chelladurai & Saleh, 1980). Training and Instruction received a 0.93, Democratic
Behavior 0.87, Autocratic Behavior 0.59, Social Support 0.86, and Positive Feedback 0.92. The above values are much higher than
the 0.70 suggested by Nunnally and Bernstein (1994) to be good for collecting data with the exception of autocratic behavior.
Over the past 40 years the LSS has been slightly adapted by sports leadership researchers, though the major themes remain
constant. Both the theory and tool are believed to be reliable and have strong validity Duda (1998). The LSS and its variety of
different approaches, the Revised Leadership Scale for Sport (RLSS), have been used in a number of studies, though there are
several inconsistencies that have been recognized and documented by researchers who use the tools (Whalley, 2003). Few words
were modified to suit the subjects apart from the 29 out of 40 items chosen for this study. For example, the season was changed
to interschool and colleges season.

Athlete satisfaction was measured using a modified version of Riemer and Chelladurai's Athletes Satisfaction Questionnaire (ASQ).
The Athlete Satisfaction Questionnaire (ASQ) is a 56-item survey that includes 15 gratification categories for athletes. Some of the
subscales include individual performance (3 items), team performance (3 items), Ability utilization (5 items), tactic (6 items),
personal treatment (5 items), training and instruction (3 items), team duty involvement (3 items), team social contribution (3 items),
ethics (3 items), team amalgamation (4 items), personal dedication (4 items), budget (3 items), medical personnel (4 items),
academic backing services (3 items), and outside agent (4 items). The ASQ is a 7-point Likert scale that was modified for this study
to a 5-point Likert scale. ASQ covers important aspects of sports involvement, performance (individual and team), leadership, team,
organization, and athlete (Riemer & Chelladurai, 1998). Internal validity and reliability are assumed to exist. For the facets to be
measured, the internal consistency coefficients Cronbach's alpha is 0.92 for ability utilization, 0.94 for strategy, 0.92 for personal
treatment, 0.85 for individual performance, and 0.95 for team performance.

The above values are much higher than the 0.70 suggested by Nunnally and Bernstein (1994) to be good for collecting data. The
5-point Likert scale differs slightly from the original ASQ. The original ASQ was based on a 7-point Likert scale, but in order to
reduce confusion for athletes, it was adapted to a 5- Likert scale to match the RLSS (Whalley, 2003). The following is how the ASQ
is graded: 'Not at all satisfied' is number 1. 2'satisfied to a degree' 3'satisfied in a reasonable way' 4 'extremely satisfied,' 5 'very
satisfied.' To conceptualize coach leadership behavior, twenty-one (21) items of the fifty-six (56) items and also five (5) of the
fifteen (15) subscales were adapted for this study. In all, 50- an item questionnaire was formulated.

The 50-item questionnaire was identified as follows: Training and instruction were scored by items 4,9,18,22 and 28; items 2,8,13,23,
and 26 all scored autocratic behavior of the coach from the LSS; items 5,11,16,21,25 and 27 scored social support behavior of the
coach from the LSS and items 1,6,10,12,15,17 and 20 all scored democratic behavior of the coach from the LSS, and positive
feedback behavior was scored by items 3,7,14,19,24 and 29. The third section measured athletes’ satisfaction and performance,
which was splited into five separate sub-sections. These were ability utilization, which was measured in items 30,37,41,45, and 48;
Strategy, which was measured in items 34,39,42,46, and 49; items 33,38,43,47, and 50, which measured personal treatment. Items
31,35 and 40 measured individual performance, and Team performance was measured by items 32,36 and 44.

For easy interpretation of the instrument used for the study, a Mean score greater than three (3) was perceived largely by student-
athletes, whilst a Mean score less than three (3) was perceived as not utilized. The two extreme options for the ASQ were collapsed
for meaningful interpretation. For example, not at all satisfied and slightly satisfied merged as not satisfied and very satisfied, and
extremely satisfied as satisfied. The higher the mean value on a dimension, the more it was perceived. For instance, 1 to 2.4 was
not satisfied, 2.5 to 3.4 was moderately satisfied, and greater than 3.5 was satisfied.

2.4 Procedure

Ethical standards were applied in the conduct of the study before distributing the questionnaire. The researcher requested
endorsement from the University of Cape Coast's Institutional Review Board (IRB). Before any data was collected, permission was
obtained from UCC's IRB. The study's main data collection tool was a questionnaire. This information was gathered from student
athletes in SHS Ashanti Region Ghana. A letter of introduction from the Head of Department Health, Physical Education and
Recreation (HPER) and IRB, UCC, was addressed to the Regional P.E. Coordinator and forwarded to the heads of the sampled
schools to give easy access to the student athletes.
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The researcher was in charge of administering the questionnaire. Two research assistants were trained to assist with the distribution
of the questionnaires. Four (4) days were used to train the assistants. The researcher explained thoroughly all fifty (50) items of the
guestionnaire to the assistants. They asked questions that were answered carefully and correctly to avoid any misunderstanding.
These assistants were taken through how to administer the questionnaire to the extent that even in the absence of the researcher,
they could administer it on their own. The assistants helped to prevent students from discussing and providing identical responses
and also helped to promptly collect the completed questionnaires. Consequently, all the questionnaires were retrieved the same
day after the student athletes had completed them. It took students 25 to 30 minutes to respond to the questionnaire. The
questionnaire was administered within three months, from 15t August 2023 to 15" November 2023.

2.5 Data analysis

Statistical Package for Social Sciences (SPSS) version 25 was used to process the data. To evaluate the data, the researcher
employed one-way MANOVA to test the hypothesis. The study's hypothesis was to see if the leadership behavior of SHS coaches
differed depending on the type of sport the athletes were participating in (team sports or individual sports).

3. Results and Discussion

3.1 Preliminary Data Screening

Assumptions underlying the use of MANOVA, such as multivariate normality, multivariate outliers, and linearity, were tested and
verified using the Q-Q plots, mahalanobis distance analysis, and scatter plot matrix.

The results of the multivariate test for the MANOVA are shown in Table 1

Table 14: Multivariate Tests and Box Test Results

Effect Value F Hypothesis df Error df Sig.

Intercept 991 20796.52 5 995 .000
3

Type of .065 13.904 5 995 .000

sports

Box's Test of Equality of Covariance Matrices

Box's M 68.523
F 4539

dfi 15

df2 1746755.062
Sig. .000

Source: Field data, 2023
*significant at p<.05

The analysis outcomes in Table 1 displayed that the box test of parity of covariance matrices assumption was violated, F(15,
1746755. 062)=4.539, p<.001. Based on this violation, the Pillai’s Trace estimates were presented for the main results of the
MANOVA. The multivariate results in Table 14 further revealed that the perceived coaches’ leadership behavior by SHS athletes
significantly differed across the type of sports (team or individual), F(5, 995)=.488, p<.001.

The outcomes of the univariate analysis are presented in Table 2.
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Table 2: Tests of Between-Subjects Effects Based on the Type of Sports

Source Dependent Variable Type llI df F Sig.
Sum of
Squares
Intercept Positive feedback 18030.02 1 63054.12 .000
Democratic behavior 11153.76 1 17097.69 .000
Training and 17823.80 1 67676.62 .000
Instruction
Autocratic behavior 6602.75 1 9382.80 .000
Social support 15242.51 1 27011.90 .000
Type of Positive feedback 11 1 .39 .530
sports Democratic behavior 34.56 1 52.98 .000*
Training and 33 1 1.24 .266
Instruction
Autocratic behavior 6.00 1 8.52 .004*
Social support .29 1 .52 471
Error Positive feedback 285.66 999
Democratic behavior 651.70 999
Training and 263.10 999
Instruction
Autocratic behavior 703.00 999
Social support 563.72 999
Total Positive feedback 20846.56 1001
Democratic behavior 13881.10 1001
Training and 20493.20 1001
Instruction
Autocratic behavior 8384.20 1001
Social support 17968.89 1001

Source: Field data, 2023
*significant at p<.010

The outcomes showed differences in perceived democratic (F(1, 999)=59.98, p<.001) and perceived autocratic (F(1, 999)=8.52,
p=.004) leadership behaviors on the basis of type of sports. That is, the SHS athletes reported different levels of perceived
democratic leadership to those involved in team sports and to those involved in individual sports. As perceived by athletes
participating in team and individual sports, there were no noteworthy differences in coaches' positive feedback, training and
instruction, or social support leadership behaviors.

Further analysis was conducted to understand the actual differences in perceived coaches’ leadership behaviors with regard to

athletes across types of sports, especially for the dimensions that showed significant differences. The details of the post hoc are
shown in Table 3.
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Table 3: Descriptive Statistics (follow-up)

Variables Type of Sport Mean SD
Positive feedback Individual sports 452 .57
Team sports 4.54 .52
Total 453 .53
Democratic behavior Individual sports 3.76 .76
Team sports 3.36 .90
Total 3.63 .83
Training and Instruction Individual sports 4.52 A7
Team sports 448 .53
Total 450 .51
Autocratic behavior Individual sports 2.66 .76
Team sports 2.82 .87
Total 2.77 .84
Social Support Individual sports 415 .80
Team sports 418 72
Total 417 75

Source: Field data, 2023

The follow-up consequences, shown in Table 3, revealed that athletes from individual sports perceived their coaches to have
exhibited more democratic leadership behaviors with a higher mean value (M=3.76, SD=.76) compared to athletes involved in
team sports (M=3.36, SD=.90). Further, coaches were perceived to have displayed more autocratic leadership behaviors to athletes
involved in team sports (M=2.82, SD=.87) compared to athletes involved in individual sports (M=2.66, SD=.76)

3.2 Discussion
The significance of sport type is important in clarifying the relationship between coaching specific behaviors (Baker, 2003). SHS
athletes' perceptions of coaches' leadership behavior varied depending on the sport (individual or team sports). The discoveries
revealed that athletes in individual sports perceived coaches exhibited more democratic leadership behaviors than athletes in team
sports. This could have been a result of the fact that the coaches of the individual sports tend to offer regular feedback and
recognise athletes’ contributions and achievements. Coaches in team sports were assessed to have demonstrated more
authoritarian leadership characteristics than coaches in individual sports, according to this study. Previous studies (Chelladurai,
1978; Weiss & Friedrichs, 1986) yielded comparable results. For example, Terry and Howe (1984) discovered that athletes with a
history in individual sports reported more democratic and less autocratic behavior than team sport athletes. Team sport athletes,
according to Terry (1984), perceived more training and instruction, authoritarian behavior, and positive feedback but less
democratic behavior and social support than individual sport athletes. These outcomes indicate that coaches of individual sports
solicited their athletes' opinions and took collective decisions with them, permitted athletes to set their own goals, obtained their
consent on important matters before proceeding, gave credit where credit was due, heartfelt gratitude when their athletes
performed well, and complimented athletes in front of others on good performance (Chelladurai & Saleh, 1978). A similar study
from Ragogna (2017) indicated that individual sports athletes perceived their coaches to be more democratic than team sport
athletes. Individual sports athletes who saw their coaches as very democratic and socially supportive indicated high levels of
contentment with leadership (Schiesman, 1987). Coaches in team sports were found to be more dictatorial and less democratic
than those in individual sports (Enoksen, Fahlstrom, Johansen, Hageskog, Christensen & Hoigaard, 2014). The perceived leadership
behavior exhibited by the coaches can be influenced by the coach’s underlying philosophy and values. For instance, a coach who
emphasizes teamwork, mutual respect, and athletes’ development is more likely to be perceived as democratic. Conversely, a focus
on strict adherence to rules and directives may be perceived as autocratic.
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3.3 Practical Implication of Findings

Perceived coaches’ leadership behavior by SHS athletes differed across the type of sport (individual or team sport). The implication
is that coaches’ leadership behavioral tendencies should mirror the type of sport they handle. For example, task characteristics
from the motor control and learning perspective indicate that there are unique peculiarities (e.g., cyclical, acyclical, close-open,
interactive) associated with individuals and teams. Therefore, coaches handling athletes should bear in mind that although athletes
could be playing together in teams, they come as individual persons and must be treated as such.

4. Conclusion

The athletes’ perception that their coaches exhibited more democratic leadership behavior to athletes involved in individual sports
and exhibition of autocratic leadership behavior to those in team sports is evidence that coaches do not want to spend too much
time listening to the opinions of various athletes which can affect the time for practice and play and also, coaches’ leadership
behavioral tendencies should mirror the type of sport they handle.

4.1 Recommendation

Individual athletes viewed their coaches in individual sports as more democratic leaders than those in team sports in the region.
As a result, coaches should solicit athlete feedback on specific competition methods, allow athletes to define their own goals, and
allow them to attempt things their own way, even if they make mistakes.

4.2 Study Limitations

The study experienced some limitations. The descriptive cross-sectional survey design captures data at a single point in time. This
limits the ability to establish a cause-and-effect relationship between athletes' perceived leadership behaviour and the type of
sports. A longitudinal study could provide insights into how athletes' perceptions evolved over time. The data collection was self-
reported; therefore, participants could be biased. For instance, based on social desirability, they may answer in a way they think is
more socially acceptable than being entirely truthful and factual. The study did not account for external factors such as quality of
coaching, cultural differences, or the school environment, which could significantly influence leadership behaviours in both
individual and team sports.

4.3 Suggestions for Future Research

Future studies could, therefore, adopt a longitudinal approach to observe how athletes’ perceptions of leadership behaviours
evolved over time, especially as they transition between different levels of competition. Also, incorporating qualitative methods
such as interviews or focus group discussions could provide deeper insights into specific reasons behind the athletes’ perceptions
of leadership behaviour in individual verses team sports.
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