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| ABSTRACT

This focus of this paper is on understanding historical and critical viewpoints that facilitate learning for effective outcomes in adult education
plans. It is shown that inclusive and participatory methods are useful for promoting lifelong learning. It highlights professional ideas that support
learning methods that empower learners’ knowledge development and eliminate structural barriers to learning. The iterative process of discovery
reflects the movement between interactive sessions with next generation leaders and evidence in the literature that emerged as a comprehensive
literature review and analysis. The analysis indicates that leaders, educators, and other professionals should be facilitating and promoting
professional conversations from a learner-centered perspective since they enable learners to embrace self-direction in growth and learning.
Through the approach, educators emphasize learners’ strengths and experiences, while implementing team discussions, peer coaching, and
mentorship programs. This paper illustrates that learning space metaphors such as campfire, watering hole, cave, life, and holodeck, are essential
for establishing flexible learning environments that enhance knowledge development through vivid imagery among learners. It indicates that,
while each metaphor signifies a specific educational process, combining the concepts improves learning by making it more collaborative as
learners can participate in imaginative activities and problem-solving tasks in a collaborative approach that promotes research. Furthermore, it
illustrates that Thornburg's learning spaces can also be incorporated into collaborative education frameworks to improve learner-centered
engagement. The experiential utilization shows that the purpose of Thornburg's learning spaces is to create intentional teaching and learning
practices that require facilitators and mentors to go beyond what is familiar and apply risk-taking techniques such as dynamic interaction in
teaching and learning processes. A review of cooperative and experiential learning in this paper also shows that they form the foundation for co-
learning, co-thinking, co-mentoring, and co-creating in education processes. It is demonstrated that cooperative and experiential learning
concepts align with the core principles of adult education, emphasizing practical application and purposeful reciprocal engagement. As learners
contribute to creating study materials and designing learning activities, they facilitate co-creation to improve their interactions with educators. A
review of co-transforming and co-innovating concepts in education also indicates that they are effective methods of enhancing leadership
capabilities. This paper illustrates that co-transforming methods foster transformative learning related to real-life situations, encouraging
participants in professional conversations to become change agents within a transformation ecosystem. It also illustrates that components of co-
innovating can be established by acquiring new ideas, conscientiously managing shared knowledge, and effectively implementing creative
concepts. This review demonstrates that co-learning approaches reflect the constructivist philosophy even though they are novel methods. It
indicates that the constructivist theory can be applied in learning processes since it inspires learners to engage actively in educational tasks. This
paper also highlights research findings demonstrating the effectiveness of professional discussions in leadership and educational contexts due
to their dynamic applicability. It encourages professionals to gain extensive awareness of the intentional decision-making for effective teaching
and leadership. It also emphasizes the need for future professionals to adopt and maintain practices that reflect learner-centeredness. The report
concludes by stressing the importance of combining professional conversations with deliberate and intentional activities and discussion as an
effective strategy for educating adult learners. Such an education approach encompasses discussions that foster teamwork, critical thinking, and
reflective thought among learners that culminate in a transforming mindset.

Copyright: © 2025 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
London, United Kingdom.

Page | 9



Innovative Learning Spaces and the Creative Use of Professional Conversations in Leadership Capability Advancement

| KEYWORDS

Learner-centeredness, professional conversations, learning space metaphors, cooperative and experiential learning, transforming
mindset

| ARTICLE INFORMATION
ACCEPTED: 11 April 2025 PUBLISHED: 12 May 2025 DOI: 10.32996/jlds.2025.5.2.2

Introductory Overview

Knowing historical and critical viewpoints is necessary for redesigning adult education. According to Benavot et al. (2022),
inclusiveness and participatory techniques should help to rethink lifelong learning. Professional conversations support this goal by
fostering discussions that empower learners and advance the elimination of structural obstacles to learning. The advantages of
such tactics are made clear by Owen et al. (2021), who elaborate on how intentional actions, such as planned talks, improve older
individuals’ well-being and quality of life. This review expounds on the essence of developing innovative learning spaces that
encourage professional conversations within an educational collaboratory. Additionally, it discusses the strategies for
methodologies in leadership capability advancement such as co-learning, co-mentoring, co-thinking, co-creating, co-transforming,
and co-innovating, and calls for additional focus on aspects that enhance professional conversations going forward. Creating an
environment that promotes adult learning requires an innovative approach that integrates multiple strategies, encompassing
enabling learner-centered approaches and incorporating digital technology.

Innovative Learning Spaces, the Educational Collaboratory and the Context of Professional Conversations

It is favorable for leaders, educators, and other professionals to embrace professional conversations from a learner-centered
perspective because it permits them to take charge of their growth and learning in a self-directed manner. The strategy prioritizes
individual strengths, experiences, and needs and entails deploying team discussions, mentorship, or peer coaching (Rathmell et
al,, 2019). The learner-centered approach follows constructivist theories, which champion autonomous problem-solving and active
learner participation. In this method, professional conversations are useful for learners to discuss presumptions, exchange
encounters, and jointly develop solutions (Shah, 2019). Merriam (2017) emphasizes that these autonomously-led and experiential
approaches are especially beneficial for adult learners. Professional discussions foster an atmosphere that encourages critical
thinking and problem-solving by emphasizing respect for one another and shared exploration (Ali et al., 2018). By promoting self-
determination, task orientation, and experience learning, instructors who use this approach match their methods with adult
learning concepts.

The learning space metaphors - campfire, watering hole, cave, life, and holodeck - provide a thorough foundation for creating
flexible learning environments. Each metaphor stands for a different facet of the educational process. The holodeck combines all
of these components through technologically improved immersive encounters. The campfire embodies conventional formal
knowledge-sharing. The watering hole fosters peer-to-peer interactions, and the cave promotes introspection. The life component
supports practical application (Thornburg, 2013). Learning will further improve by combining these concepts with the notion of
the educational collaboratory. Learners can participate in imaginative tasks and problem-solving in a collaborative setting that
fosters research (Nazeef et al., 2024; Nja et al.,, 2023). In contrast to a regular classroom, collaboration involves knowledge sharing
and co-creation. It uses both real and virtual venues to encourage engagement and creative inspiration. Technologies that facilitate
these procedures and guarantee inclusion and adaptation include open-source systems and virtual educational settings (Rebmann
& Clark, 2017). The model that becomes applicable through putting Thornburg’'s metaphors into collaborative contexts is an
excellent example of learner-centered education for individual and group requirements. The focus on technology to promote
inclusivity and creativity is another advantageous feature of such an integration. Artificial intelligence, virtual reality, and other
technological advances will transform classrooms into interactive centers where learners can interact with the material and work
together to solve difficult problems (Onopriienko et al., 2023; Storey & Wagner, 2024; Zammit, 2024). The virtual holodeck, for
example, can replicate several real-world situations involving handling a medical emergency or creating a long-term business plan,
enabling learners to transform their learning into effective actions. One of the most important settings for adult professional talks
is the fast-evolving digital environment. Digital literacy is fundamental because it encourages participation and achievement in
disadvantaged adult demographics (Jimoyiannis, 2015). These encounters will be crucial in helping learners meet some of the
major obstacles presented by a world that is evolving quickly.

Developing a versatile ecosystem focusing on learner-centered participation is possible by incorporating Thornburg's learning
spaces into the collaboratory framework. For instance, interdisciplinary exchanges in the collaboratory are consistent with the
cooperative trade at the watering hole. Learners get the urge to exchange ideas, challenge presumptions, and develop critical
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thinking skills in such an environment (Owen & Brown, 2021). Similarly, the collaboratory’s focus on encouraging personal
discoveries within a group context becomes evident through the introspective cave. Quiet areas of reflection enable learners to go
through the material and formulate concepts that subsequently undergo discussion and improvement in the collaboratory. The
post-digital academic setting of nowadays, where place and space mix physical and virtual environments made possible by
technological advances, is a perfect fit for educational collaborations (Lamb et al., 2022). These environments foster the worldwide
critical thinking, dialogue, and creativity skills necessary for success in the 21st century. Creating engaging, diverse environments
that better prepare learners for upcoming problems, while encouraging agency and imagination for independent learning, can be
a new perspective on learning spaces (Sa dos Reis, 2022). For instance, virtual collaboratories promote global collaboration by
enabling foreign cohorts to exchange and gain knowledge from diverse viewpoints. It enhances education and prepares learners
to handle intricate, multidimensional problems in their disciplines.

In theory, many recent debates have centered on combining professional actions with deliberate instruction. The focus of
intentional teaching practices is on purposeful behaviors and goal-achieving techniques. Intentional teaching calls for teachers to
step outside of what is familiar and use risk-taking techniques, such as dynamic interactions (Higginbottom et al., 2022).
Professional discussions and intentional teaching depend on learners actively participating in discussions that challenge their
preconceptions and promote personal advancement. Similarly, Leggett (2023) emphasizes collaborative and reflective processes.
For learner engagement to be a significant component of this process, he urges instructors to be intentional. Professional
conversations also touch on the intentional decision-making procedures of effective leadership and instruction. Chen et al. (2023)
examine how deliberate decision-making improves play-based learning and establishes a pleasant connection between
professional conversations’ structured yet adaptable elements. Hence, to make considerable steps in employing intentional
teaching and learning, educators and learners should embrace models such as the intentional teaching framework, which
emphasizes adopting suitable steps to addressing a task, employing observation, taking practical actions, reflecting, and improving
(Legget, 2023). Through teacher and learner intentionality, achieving new heights that would not be possible to attain using
traditional approaches is feasible.

Co-Learning Methodologies for Leadership Capability Advancement

Cooperative and experiential learning views are the foundation for co-learning, co-mentoring, co-thinking, and co-creating. It
aligns with the core tenets of adult education, which include practical application and reciprocal involvement with purpose.
Through learner involvement and dialogue, the co-learning system builds communal knowledge, giving it its dynamic nature. In
such circumstances, learners collaboratively create an environment that adds a variety of viewpoints to enhance comprehension
and intellectual advancement. Co-learning, Navarro-Garcia et al. (2015) explain, encourages learners to criticize one another’s ideas
actively, increases awareness, and improves communication skills. Co-mentoring offers a special chance for people with varying
expertise to learn from one another. Co-mentoring promotes mutual advancement and knowledge sharing, unlike conventional
mentoring, which frequently occurs in a one-way fashion. According to Ali et al. (2018), co-mentoring fosters a positive atmosphere
where peers and seasoned educators work together to solve obstacles and exchange best practices. The focus on shared solving,
in which people pool their cognitive resources to tackle challenging problems, emphasizes co-thinking. This method’s prediction
happens in two-way conversations in which sharing, discussion, and improvement of concepts happen enthusiastically. According
to Navarro-Garcia et al. (2015), co-thinking improves the creation of creative ideas by integrating participants’ diverse experiences
and areas of competence. Based on their contributions to one another when creating study materials and learning activities, co-
creation enhances the interaction between educators and learners. Co-creation, according to Konings et al. (2020), centers on
developing educational programs while taking the requirements and objectives of those involved into account. As a result, the
participants’ significance and fascination will advance. With complete learner participation throughout the learning process, this
method permits ownership and responsibility.

Co-transforming and co-innovating are equally effective approaches for enhancing leadership capabilities. Co-transforming
creates transformative learning that relates to real-life situations and enables all participants in professional conversations to
become change agents. According to Christie et al. (2015), co-transformation challenges conventional wisdom and opens the door
for creative thinking, which results in systemic improvements rather than just personal advancement. Conscientiously managing
shared knowledge, acquiring fresh perspectives, and effectively implementing creative ideas are all components of co-innovating.
This method enables participants to transform abstract ideas into tangible innovation and closes the gap between principles and
real-world applications. According to Navarro-Garcia et al. (2015), risk-taking, exploration, and originality create an atmosphere
supporting the success of co-innovative projects. Through the identified strategies, it is possible to achieve, sustain, and benefit
from collaborative and experiential learning.

As the co-learning strategies are relatively new, further assessment reveals a common aspect — they reflect the constructivist
philosophy. This essay already points out the constructivist philosophy as enabling learner participation. Specifically, the notion
holds that people formulate knowledge through their own experience (Dagar & Yadav, 2016). The theory inspires learners to be
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active parties in their education. Each of the identified co-learning strategies exhibits the quality of the constructivist view in that
they urge people to utilize their existing knowledge as a basis for new learning and encourage social engagement with others to
develop their knowledge. Moreover, these alternatives encourage learning through experience rather than just listening to lectures.
For example, co-learning fosters a community of practice that emphasizes continual improvement while enhancing the learning
experience through reciprocal collaboration (Navarro-Garcia et al., 2015). Co-thinking depicts social interaction because learners
develop critical thinking abilities and a sense of collaborative responsibility for the outcomes, making solutions more robust and
feasible. The same applies to co-mentoring, which helps participants grow personally and professionally by improving their
endurance and adaptability by learning from one another’s experiences and thoughts (Ali et al., 2018). From these examples, the
co-learning strategies appear vital in fostering a learner-centered learning approach, warranting additional understanding of their
influence.

Anticipating Futuristic Horizons and the Transformative Power of Professional Conversations

Professional discussions have emerged as a crucial strategy with transformative power in leadership and education to grow and
enhance the involvement of mature learners. One of the reasons for this is that professional conversations use dialogue dynamics
as a deliberate teaching technique to foster an atmosphere that encourages reflective practice, critical thinking, and group learning
(Earl & Timperly, 2019; Glover et al., 2024). Research findings demonstrate the effectiveness of professional discussions in various
leadership and educational situations, highlighting their dynamic and diverse applicability (Okeke & Van der Westhuizen, 2020).
Additional findings highlight how deliberate learning frameworks can further enhance the effectiveness of these discussions,
particularly when it comes to setting objectives, collaborative benefits, and evidence-based approaches (Benavot et al., 2022).
Furthermore, because professional interactions align with pedagogical concepts, they are excellent at engaging mature learners.
According to Anderson and Boutelier (2021), andragogy and working adult professionalism merge, and the dialogical approach
helps adult learners think about their prior experiences and professional skills. They gain a sense of control and importance, which
are two crucial aspects of adult education. Hence, professionals should acquire extensive awareness of the intentional decision-
making of good teaching and leadership in the future. Committing additional input to understand how the area works and how
to implement its requirements would improve the learning process through practical activities, including role plays, forming a
suitable connection between professional conversations that are planned but flexible. The commitment is essential, bearing in
mind that professional conversations could become one of the fundamental tools that make it easier to attain different learners’
wants and aspirations and augment retention (Morgan-Bowyer, 2023). Making necessary adjustments would offer a chance to
improve the learning experience for adult learners who are likely to perform well through practical and appropriate adjustments.

Furthermore, future professionals should embrace and maintain practices that encourage learner-centeredness. Investing in
improving the practice is essential, bearing in mind that it augments engagement by enabling learners to gain additional
motivation when they take charge of their learning (Wang, 2023). Additionally, the strategy is beneficial because it encourages
retention and application of information and because it allows learners to form critical thinking skills when they get the drive to
ask and respond to questions and solve problems (Wang, 2023). Hence, future researchers should generate concepts that expound
understanding of Thornburg'’s learning spaces to improve learner-centered engagement through their incorporation into the
collaboratory framework. For instance, they may expound on the aspects that may deter collaborative engagement at the watering
hole and how each identified element influences interdisciplinary interactions in the collaboratory. On the same note, Shah (2019)
contends that exploring the idea of professional conversations further can offer a chance to improve the application of the learner-
centered approach in teaching and learning. Leaders and instructors can build an engaging environment that meets the different
needs of adult learners by purposefully creating new concepts and enhancing current ones. Through relentless efforts to promote
a learner-centered approach, educators would gain much insight into the strengths and weaknesses of their learners, thereby
giving them a chance to make needed adjustments to bolster their full potential.

Conclusion

By combining deliberate instruction with discussion, professional conversations offer a successful strategy for involving mature
learners. It includes discussions that encourage critical thinking, teamwork, and reflective thought. Furthermore, it supports
andragogy and comprehensively promotes adults’ conceptualization, contemplation, and advancement. Intentional learning
framework methods and collaborative work show positive outcomes, indicating structured and purposeful methods to discourse
in management and learning. As technological advancements advance, so will the methods for incorporating professional
conversations into virtual contexts and laying the groundwork for developing fair and efficient educational opportunities.

Disclaimer
The views expressed are entirely those of the coauthors, and therefore are not necessarily official perspectives of the institutions
associated with the coauthors. Furthermore, the coauthors are not responsible for any errors or omissions, and/or for the results
obtained from the sources used to generate this review publication. The coauthors therefore have no liability to any person for
any loss or damage arising out of the use of, or the inability to use, the information provided in the review.
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