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| ABSTRACT 

Scholars, educators and politicians have been interested in English language education for long. Though there’s a rising 

significance of English as a global language, there still needs to be agreement on the most effective techniques for teaching 

English language skills, especially English as a second language. Understanding the opinions and attitudes of English instructors 

towards language instruction could definitely assist in shaping educational practices and initiatives. This research sought to 

evaluate English instructors’ perspectives on English language education using the reciprocal teaching strategy. Reciprocal 

teaching is a cooperative learning strategy that aims to improve students' reading comprehension skills, with four components: 

predicting, clarifying, questioning, and summarizing. English language learning as a second language has become of a wide 

interest all over the world. As reading comprehension represents one of the key stones of English language learning, the problems 

of students in the secondary stages in Egypt need to be resolved as a way to facilitate their English language learning. This study 

is one of the efforts to enhance such students; reading comprehension. It is a descriptive quantitative case study. A teacher 

questionnaire was used for collecting qualitative data. After preparing, validating and administering the study tool, a 

questionnaire, to teachers who teach in the experimental language secondary schools, results were in favor of using reciprocal 

teaching for enhancing these students’ reading comprehension. 
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1. Introduction 

   Education is a complex and multidimensional phenomenon. No single approach can address all of its various aspects. In recent 

years, many educational experts have advocated for the use of the so- called "critical thinking skills" when discussing alternatives 

to traditional, didactic methods. Among the alternatives, methods grouped under the term "teaching strategies" have a reputation 

for being both directly dedicated to the development of critical thinking skills and feasible and valid in educational settings. In this 

study, we propose that Reciprocal Teaching is a valid teaching strategy capable of improving students as critical thinkers. According 

to Susan (2013) & Iserbyt (2010) reciprocal teaching, also known as reciprocal learning, is a strategy that puts the students in 

charge of the content. Mosston and Ashworth (2002) added that reciprocal learning involves students working in pairs, 

collaborating as doer and observer, to enhance their own and each other's learning through observation and feedback. 

https://link.springer.com/referenceworkentry/10.1007/978-1-4419-1428-6_1882#ref-CR3_1882
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Melandita ( 2019) & Alshehri ( 2014) mentioned that reading is one of the four English learning skills taught along with listening, 

speaking, and writing. Reading is the most important of all the skills mentioned above, and considered as a master key for learning 

process and getting knowledge. Melandita also emphasized the significance of reading in education, stating that it provides 

students with valuable information beyond what teachers provide, and is crucial for career, study, and daily life. Reciprocal Teaching 

is a four-step strategy for helping students understand and think critically about what they are reading. The reciprocal teaching 

strategy was found to be the most effective in improving students' ability to comprehend text. Benefits were discovered in areas 

other than reading comprehension and among students other than those with disabilities. Given the significant improvement in 

reading comprehension, teachers should consider using reciprocal teaching as one of several strategies for teaching reading 

comprehension to students with and without disabilities. Reciprocal Teaching is a strategy in which students take turns leading 

discussions in their groups. The reciprocal teaching strategy allows students to teach each other and expand their awareness of 

good reading strategies. Reciprocal teaching is a reading practice that uses guided reading and scaffold talk to develop 

comprehension skills. It encourages students to read, think, and discuss a text using four comprehension strategies: predicting, 

clarifying, questioning, and summarizing. Group leaders prompt discussions for each strategy, allowing students to refine their 

skills (Palincsar & Brown, 1985; Palinscar, 2003). 

2. Literature Review                                        

Investigating the effect of a variety of methods on reading comprehension was the main core of a lot of scientific researches. For 

example, questioning (Rosenshine, Meister & Chapman, 1996), summarizing (Bean & Steenwyk, 1984; Doctorow, Wittrock & Marks, 

1978; Head, Readence & Buss, 1989; Wang, Sabatini, O’Reilly and Feng, 2017) and clarifying (Graesser & Lehman, 2011; Ishiwa, 

Sanjose & Otero, 2013). Readers must be given appropriate instructions for improving their deep processing of texts saying, 

"relevance instructions affect reader goals, comprehension, and processing ". Other researchers concur, agreeing that when 

teachers implement an appropriate strategy, students become engaged and motivated in the reading class (Ilter, 2009; Soufi, Saad 

and Nicolas, 2015; Schraw, Magliano and McCrudden (2010). This line was extended to strategies and factors which improve 

reading comprehension within EFL, given the importance, as noted above, of acquiring this core skill (Ninsuwan, 2015; Ahmadi, 

Ismail & Abdullah, 2013; and Krashen, 1989). Reading comprehension is considered as the process of getting meaningful 

information from a written language (Zablocki, Horn & Cuenca-Carlino, 2017) and, as Ahmadi, Ismail and Abudlla (2013) declared, 

has a positive effect on communication skills and language acquisition. Similarly, Krashen (1989) mentions that since successful 

EFL teaching counts on both teachers and learners being and remaining strongly motivated. It is crucial to consider the impact of 

teaching strategies on students' motivation. Motivation is performed in classrooms; hence, it is imperative that EFL teachers 

improve classrooms to be full of joy through applying motivating strategies which suit today’s learners, Gulbinskienė and 

Dubovičienė (2015). It was discovered that using blogs in reading classes had a positive effect on EFL learners’ motivation for 

reading, in addition to boosting critical thinking skills, Soufi, Saad and Nicolas (2015). Furthermore, Ilter (2009) added that using 

technology significantly can contributes to an increase in motivation in relation to EFL learners’ reading. Palincsar and Brown (1984) 

started reciprocal teaching. Reciprocal teaching can be defined as a guided reading comprehension instruction technique. The 

teacher models the required learning behaviours, after which students become the teachers by forming small groups to discuss 

the texts and support each other’s learning. Palincsar and Brown (1984) selected the following four engagement strategies to 

represent reciprocal teaching within small discussion groups. In these groups, students take the lead as follows:  a) To predict what 

will come next in the text to be read, which allows students to draw inferences; b) To clarify, which improves students’ critical 

thinking; c) To question, which helps students to comprehend ambiguous concepts; and d) To summarize, which guides students 

to focus on comprehension.  In addition, the four main components of reciprocal teaching have recently been applied to the tuition 

and practice of reading in EFL classes (Sheng-Shiang & Hui-Chin, 2018; Al-Harby, 2016; Pilten, 2016; Ashegh, 2018). Two studies 

were conducted by Palincsar and Brown (1984) on different groups of the same age (seventh grade) at separate times. This revealed 

the beneficial impact of reciprocal teaching strategies on pupils’ reading comprehension skills in a number of teaching subjects. 

So many other studies were conducted for the same purpose on different ages and different stages (Schünemann, Spörer, Völlinger 

& Brunstein, 2017; Liu & Bu, 2016; Pilten, 2016; Sheng-Shiang & Hui-Chin, 2018; Reichenberg & Kent, 2014). Reichenberg and Kent 

(2014) tried a quasi-experimental study that was carried out in Sweden. Reciprocal teaching proved to improve comprehension of 

the third-grade students, while similar results with elementary students have been found by Pilten (2016) in Turkey and 

Schünemann, Spörer, Völlinger and Brunstein (2017) in Europe, especially Germany. In addition, Liu and Bu (2016) got the results 

that reciprocal teaching enhanced language proficiency among first-year university students in Shanghai. At last, reciprocal 

teaching was investigated outside the regular education system by Ashegh (2018). This researcher verified the impact of reciprocal 

teaching within a continuing education programme on the reading comprehension skills of adult EFL students. He (2018) 

concluded, "reciprocal teaching could improve reading comprehension performance of EFL intermediate learners in Iran" (p. 28). 

Are all the four elements within reciprocal teaching of equal benefit is an issue that was a matter of debate. For instance, the 

theoretical paper by Ahmadi and Gilakjani (2012) assures the benefits got through implementing all of the four reciprocal teaching 

strategies. But, Sheng-Shiang and Hui-Chin (2018) proved that using reflective essays produced by undergraduate students in 

Taiwan after reciprocal teaching sessions were of the greatest use for their English texts comprehension.   
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The achievements of reciprocal teaching on students with different proficiency levels and reading abilities was studied by other 

researchers (Huang & Yang, 2015; Zablocki et al., 2017). Huang and Yang (2015) mention that reciprocal teaching enhanced the 

students' skills with a low English level at the Technical University in Southern Taiwan. Zablocki et al. (2017), on the other hand, 

testified teenagers of low social status in an alternative school in the USA and from various ethnic backgrounds. He discovered 

that they improved slightly in proficiency. Soonthornmanee (2002), as well, conducted an experiment on high and low reading 

achievers among Thai university EFL students. He got the results that the low achievers expressed a preference for reciprocal 

teaching. This helped to develop their skills. An experiment was conducted on some disabled students. It has advocated the use 

of reciprocal teaching (Gomaa, 2015). In addition, using reciprocal teaching proved to bring additional benefits to students. For 

instance, first-grade students in Canada have become significantly more engaged in the learning process through interacting and 

involving themselves in some prepared discussions with their teacher (Mandel, Osana & Venkatesh, 2013). The study of Tarchi and 

Pinto (2016) on third-grade students from different schools also got the results that reciprocal teaching fostered an interactive 

environment, whereas Schünemann and colleagues (2017) concluded that there was an increase in team spirit when working in 

the reciprocal teaching environment.   

3. The Study Question: 

“Can applying reciprocal teaching in reading comprehension classes improve second language (L2) learners' reading 

comprehension in the Experimental language secondary schools?” 

4. Significance of the study: 

  

To date, no such study was conducted on Experimental language secondary school students. Therefore, the present study is 

considered as an addition to the field of research into EFL teaching if the uncovered aspects in previous studies in RT are born in 

mind in relation to age, methodology and context. The participants are male and female teachers in the Experimental language 

secondary schools in Egypt. 

5. Study Limitations: 

The study has been conducted according to the following limitations: 

1. Sample: Teachers of the experimental language schools in Egypt 

2. Educational stage: Secondary stage 

3.  Governorate: Sharkeya Governorate 

4. Strategy: Reciprocal teaching with reading comprehension  

6. Method: 

This study was designed in accordance with descriptive case study. This is a qualitative research method. This method enables a 

detailed investigation of an uncontrollable phenomenon or incident. In this study, the descriptive approach was used, the most 

appropriate to the nature of this study. The questionnaire instrument was used to collect data about the reality of using reciprocal 

strategy in teaching reading comprehension as a main skill in English language teaching to the Experimental language secondary 

school students. 

7. The Teacher Questionnaire form: 

 

The study instrument has been prepared through referring to the related educational literature related to modern teaching 

methods in teaching English, especially reciprocal teaching. This helped to determine the major items and formulate minor ones. 

It is not typically derived from any of other resources, but modifications were made to a number of instruments to suit the 

educational stage in which it is to be applied.   

The Teacher Questionnaire Form was developed by the researchers to determine the opinions of the teachers who used reciprocal 

teaching in teaching reading comprehension before. In the development of the form, first, the relevant literature was scanned and 

draft items were created. The questionnaire consists of 25 items. There are five items for each topic: predicting, clarifying, 

questioning, summarizing and general, four of which represent the main roles of students while studying through the reciprocal 

approach. The last topic is designated for the strategy in general. Each one of the teachers is requested to tick one of the four 

options: "Totally Agree, Agree, Disagree, Neutral Totally Disagree". To ensure the content validity of the items, opinions were taken 

from two language curriculum and instruction experts. Both are from Jazan University, Foreign Languages Department. 

Accordingly, some items were modified and others were removed. Then, they were arranged in line with expert opinions. Then, it 
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became ready to use. It took around 20 minutes from the teachers to answer all the questions of the questionnaire. The 

questionnaire was distributed to the teachers. 

 

8. Population Sample of the Study: 

The study population consisted of a number of teachers of the English language in a number of experimental language secondary 

schools in Sharkeya Governorate, Egypt. Each of these teachers has the validity to teach in experimental languages schools. This 

validity is received after a number of standardized exams. They numbered (28) male and (14) female teachers in the academic year 

2023/2024. They were chosen following the random stratified method. 

9. Reliability and validity:  

For the purpose of verifying validity of the instrument content, the questionnaire was reviewed in its initial form by the researchers. 

Then, this task was done again by a group of experts with experience and expertise in curricula and teaching English at Jazan 

University. Their suggestions for modification were all modified. Some of the modifications suggested by them included deletion, 

addition and modifications to the instrument items. This verified the suitability to achieve purposes of the present study. Based on 

such suggestions and opinions, which were agreed upon around (88%), the required modifications of the instrument were done 

and it was ready in its final version for application. 

10. Data Collection and Analysis: 

After administering the questionnaire to the teachers, data was collected to be tabulated for analysis and get the results. Results 

of all the teachers who were not familiar with the method were deleted to avoid hazardous results. They were only two teachers.  

The teachers’ results in numbers were as follows: 

Item Totally 

Agree 

Agree Neutral Disagree Totally 

Disagree 

Have you used reciprocal teaching in teaching 

reading comprehension (RTTRC) before? 

 

13 23 2 0 2 

1. Predicting: 

Using this strategy: 

students can assume predictions concerning 

what may happen in the reading text. 

17 18 3 2 0 

based on prior information and data from the 

text, students can expect results. 

3 33 3 1 0 

Predicting help students to create hypotheses 

related to the direction of the text and the 

author’s intent. 

16 12 10 2 0 

Predicting enables students to get an overall 

rationale for reading. 

6 7 22 5 0 

It also supports students to confirm or 

disconfirm self-generated hypotheses. 

1 12 27 0 0 

2. Clarifying:  

Using this strategy: 

Students ask for clarification about the 

confusing parts of the text. 

 

20 

 

19 

 

0 

 

1 

 

0 

Students ask about unclear vocabulary, 

concepts, or statements. 

8 33 8 1 0 

Students ask about unclear vocabulary, 

concepts, or statements. 

5 23 7 5 0 

Clarifying helps for the identification of 

difficult aspects of a text. 

33 4 1 2 0 

Clarifying enhances the motivation for 

remediating confusion through re-reading 

and using external resources (e.g., 

dictionary). 

2 22 3 13 0 
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Clarifying helps to recognize unfamiliar parts 

of the text. 

17 12 10 1 0 

3. Questioning:  

Students can generate questions on the text 

content. 

 

25 

 

13 

 

2 

 

0 

 

0 

They can ask about specific details. 21 6 12 1 0 

They are able to inquire about main ideas. 1 30 11 8 0 

They can make inferences on the text topic 

content. 

15 25 0 0 0 

Questioning provides a context for exploring 

the text in a deeper way. 

9 16 12 3 0 

4. Summarizing: 

Students can make summary of the main 

ideas of the text by themselves. 

 

7 

 

24 

 

5 

 

4 

 

0 

Students can rephrase ideas in their own 

words. 

16 6 11 7 0 

This helps reinforce understanding and 

identify key information. 

33 1 3 3 0 

Students identify the major information, 

topics, and sub-topics within a text. 

23 7 6 4 0 

Summarizing can provide the impetus for 

creating a context to understand the 

specifics of a text. 

11 27 1 1 0 

General: 

The teacher’s role is to explain the process 

model initially and to make sure that they can 

perform the assigned roles.  

 

9 

 

28 

 

1 

 

2 

 

0 

Students take turns for leading the group 

discussions on their own. 

1 25 12 2 0 

The teacher gradually hands over the different 

responsibilities to the students. 

11 15 13 1 0 

The strategy reciprocal nature enhances 

collaboration between students.  

23 10 0 7 0 

This strategy promotes active engagement in 

decisions taking. 

6 12 19 3 0 

 

11. Interpretation and Discussion of Findings  

    

      The findings demonstrate that almost all of the teachers had favorable impressions of the application of RTTRC because of 

their comprehensive understanding of this instructional method. The study’s objective was to use reciprocal teaching in teaching 

reading comprehension (RTTRC) with the experimental language secondary school students. Through the data collected, the 

researcher discovered what the teachers of this stage got in mind in regard to this teaching strategy.  

The results of the questionnaire showed that majority of the teachers had more positive opinions regarding reciprocal teaching in 

teaching reading comprehension. Teachers chose the items that show their support for using this method of teaching in all the 

five domains. 

For the first domain pertaining to predicting, majority of the teachers agreed or strongly agreed to all the items in this domain. 

They showed their agreement with the ideas that using this strategy, students can assume predictions concerning what may 

happen in the reading text. They can also create hypotheses related to the direction of the text and the author’s intent, expect 

results, get an overall rationale for reading, and confirm or disconfirm self-generated hypotheses.  

 

    As per the second domain, clarifying, results show that it enhances the motivation for remediating confusion through re-reading 

and using external resources and helps to recognize unfamiliar parts of the text. Almost all of the teachers give responses that 

they agree or totally with that opinion. 
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Regarding the third domain, questioning, teachers ascertain that students can generate questions on the text content, ask about 

specific details, inquire about main ideas, make inferences on the text topic content, and questioning provides a context for 

exploring the text in a deeper way. 

 

As for the fourth domain, summarizing, teachers proved that students can make summary of the main ideas of the text by 

themselves, rephrase ideas in their own words, understand and identify key information, identify the major information, topics, 

and sub-topics within a text, and understand specifics of a text. 

Even for the general domains, it has been proved that using reciprocal teaching in teaching reading comprehension was a useful 

strategy in enhancing students’ reading comprehension. 

 

12. Conclusion: 

 

In the present study, it was determined if reciprocal teaching is effective in enhancing the experimental language secondary 

students’ reading comprehension skills.  

In order to determine the effects of reciprocal teaching on students’ performance, teachers’ perceptions of reciprocal teaching are 

investigated utilizing a questionnaire. 40 teachers of those who teach in the experimental secondary schools in Sharkeya 

Governorate, Egypt took part in this study.  

The quantitative analysis of the data reveals that reciprocal teaching in teaching reading comprehension (RTTRC) benefits the 

students in different ways. RTTRC proved to enhance students’ reading comprehension in a number of domains such as predicting, 

clarifying, questioning and summarizing. This is clearly shown from the simple statistics appeared in the number of responses to 

the questionnaire and their ratios. The percentage of all of the items, no exception, showed that majority of the teachers agreed 

or totally agreed to the questionnaire items. Less responses were neutral and the least were for disagreeing, whereas no responses 

were for totally disagreeing. To sum up, in an answer to the study question, reciprocal teaching has statistically proved that it could 

enhance second language experimental language school students’ reading comprehension.   

 

13. Recommendations And Limitations: 

Based on results of the present study, some areas of investigation need to be studied to enhance students’ reading comprehension, 

especially the university college courses. 

Reciprocal teaching needs to be used in different ESP areas of study such as the industrial and commercial schools. 

14. Suggestions for Further Research: 

1. A similar study needs to be conducted with students to inquire about suitability of the reciprocal strategy with the students and 

how far they can benefit from it. 

2. Studies need to be sought and implement with different experimental language school courses using reciprocal teaching 

strategy. 

3. Some studies are required to scrutinize elements of reciprocal teaching and how far other elements need to be added or 

removed.     

Funding: This research received no external funding.  
Conflicts of Interest: The authors declare no conflict of interest. 
Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of 

their affiliated organizations, or those of the publisher, the editors and the reviewers.  

 

References 

[1] Aarnoutse, C., Brand-Gruwel, S., & Oduber, R. (1997). Improving Reading Comprehension Strategies through Listening. Educational Studies, 

23(2), 209–227. https://doi.org/10.1080/0305569970230205 

[2] Ahmadi, M. R., & Gilakjani, A. P. (2012). Reciprocal Teaching Strategies and Their Impacts on English Reading Comprehension. Theory and 

Practice in Language Studies, 2(10), 2053–2060. https://doi.org/10.4304/tpls.2.10.2053-2060 

[3] Alasmari, N. (2021). Is Internet Reciprocal Teaching the Remedy for Saudi EFL Learners’ Reading Difficulties during the COVID-19 Pandemic? 

Journal of Education and E-Learning Research, 8(3), 324–332. https://eric.ed.gov/?id=EJ1314029 

[4] Alsalhi, N. R., Alqawasmi, A. A., Alakashee, B. A., Al-Qatawneh, S., El-Mneizel, A. F., Al-Barakat, A. A., & Al-Karasneh, S. M. (2024a). Evaluating 

the Impact of Reciprocal Teaching Strategy on International Postgraduate Science Education Programs. Journal of International Students, 14(3), 

491–507. https://eric.ed.gov/?id=EJ1431216 



Exploring Teachers' Perspectives on the Use of Reciprocal Teaching in Reading Comprehension 

Page | 18  

[5] Alsalhi, N. R., Alqawasmi, A. A., Alakashee, B. A., Al-Qatawneh, S., El-Mneizel, A. F., Al-Barakat, A. A., & Al-Karasneh, S. M. (2024b). Evaluating 

the Impact of Reciprocal Teaching Strategy on International Postgraduate Science Education Programs. Journal of International Students, 14(3), 

491–507. https://eric.ed.gov/?id=EJ1431216 

[6] Arbaoui, F. Z. E. (2024). Implementing Task Based Approach in ESP Education: Business schools as a Case Study. Acuity: Journal of English 

Language Pedagogy, Literature and Culture, 9(2), 252–266. https://doi.org/10.35974/acuity.v9i2.3178 

[7] Ashegh Navaie, L. (2018). The Effects of Reciprocal Teaching on Reading Comprehension of Iranian EFL Learners. Advances in Language and 

Literary Studies, 9(4), 26. https://doi.org/10.7575/aiac.alls.v.9n.4p.26 

[8] Bean, T. W., & Steenwyk, F. L. (1984). The Effect of Three Forms of Summarization Instruction on Sixth Graders’ Summary Writing and 

Comprehension. Journal of Reading Behavior, 16(4), 297–306. https://doi.org/10.1080/10862968409547523 

[9] Billingsley, B. S., & Ferro‐Almeida, S. C. (1993). STRATEGIES TO FACILITATE READING COMPREHENSION IN STUDENTS WITH LEARNING 

DISABILITIES. Reading & Writing Quarterly, 9(3), 263–278. https://doi.org/10.1080/1057356930090305 

[10] Frances, S. M., & Eckart, J. A. (1992). The Effects of Reciprocal Teaching on Comprehension. https://eric.ed.gov/?id=ED350572 

[11] Hosenfeld, C., & Others, A. (1993). Activities and Materials for Implementing Adapted Versions of Reciprocal Teaching in Beginning, Intermediate, 

and Advanced Levels of Instruction in English, Spanish, and French as a Second/Foreign Language. https://eric.ed.gov/?id=ED370354 

[12] Kelly, M., Moore, D. W., & Tuck, B. F. (1994). Reciprocal Teaching in a Regular Primary School Classroom. The Journal of Educational Research, 

88(1), 53–61. https://doi.org/10.1080/00220671.1994.9944834 

[13] King, C. M., & Parent Johnson, L. M. (1998). Constructing meaning via reciprocal teaching. Reading Research and Instruction, 38(3), 169–186. 

https://doi.org/10.1080/19388079909558287 

[14] Köksal, O. (2021). Investigating Parents’ and Teachers’ Views on Teaching English in Preschool Period. International Journal of Curriculum and 

Instruction, 13(3), 2868–2887. https://eric.ed.gov/?id=EJ1312988 

[15] Le Fevre, D. M., Moore, D. W., & Wilkinson, I. A. G. (2003). Tape‐assisted reciprocal teaching: Cognitive bootstrapping for poor decoders. 

British Journal of Educational Psychology, 73(1), 37–58. https://doi.org/10.1348/000709903762869905 

[16] Liu, A., & Bu, Y. (2016). Reciprocal Learning Strategy in CALL Environment: A Case Study of EFL Teaching at X University in Shanghai. Universal 

Journal of Educational Research, 4(5), 1059–1070. https://eric.ed.gov/?id=EJ1099775 

[17] Lorch, R. F., & Lorch, E. P. (1996). Effects of organizational signals on free recall of expository text. Journal of Educational Psychology, 88(1), 

38–48. https://doi.org/10.1037/0022-0663.88.1.38 

[18] Lysynchuk, L., & Others, A. (1989). Reciprocal Instruction Improves Standardized Reading Comprehension Performance in Poor Grade-School 

Comprehenders. https://eric.ed.gov/?id=ED305597 

[19] Mejang, A., & Suksawas, W. (2023). Guidelines for Developing Provision of Additional English Courses: A Case Study of Schools under the 

Secondary Educational Service Area Office, Nonthaburi. Journal of Education and Learning, 12(2), 156–169. https://eric.ed.gov/?id=EJ1385128 

[20] Palincsar, A. S., & Klenk, L. (1992a). Fostering Literacy Learning in Supportive Contexts. Journal of Learning Disabilities, 25(4), 211–225. 

https://doi.org/10.1177/002221949202500402 

[21] Palincsar, A. S., & Klenk, L. (1992b). Fostering Literacy Learning in Supportive Contexts. Journal of Learning Disabilities, 25(4), 211–225. 

https://doi.org/10.1177/002221949202500402 

[22] Palinscar, A. S., & Brown, A. L. (1984). Reciprocal Teaching of Comprehension-Fostering and Comprehension-Monitoring Activities. Cognition 

and Instruction, 1(2), 117–175. https://doi.org/10.1207/s1532690xci0102_1 

[23] Qutob, M. M. S. (2020). The Influence of Implementing Reciprocal Teaching in L2 Classes on Female Students’ Perception of Their Reading 

Skills and Motivation to Read. Arab World English Journal, 11(1), 432–443. https://eric.ed.gov/?id=EJ1312931 

[24] Rattanavich, S. (2017a). The Effects of an Experimental Training Program for Teachers of Vocational English Using Concentrated Language 

Encounter Instructional Processes and Reciprocal Peer Teaching Strategies. English Language Teaching, 10(12), 58–71. 

https://eric.ed.gov/?id=EJ1160989 

[25] Rattanavich, S. (2017b). The Effects of an Experimental Training Program for Teachers of Vocational English Using Concentrated Language 

Encounter Instructional Processes and Reciprocal Peer Teaching Strategies. English Language Teaching, 10(12), 58–71. 

https://eric.ed.gov/?id=EJ1160989 

[26] Reciprocal Teaching: Critical Reflection on Practice. (n.d.). 

[27] Reza Ahmadi, M., Nizam Ismail, H., & Kamarul Kabilan Abdullah, M. (2013). The Importance of Metacognitive Reading Strategy Awareness in 

Reading Comprehension. English Language Teaching, 6(10), p235. https://doi.org/10.5539/elt.v6n10p235 

[28] Slater, W. H., & Horstman, F. R. (2002). Teaching Reading and Writing to Struggling Middle School and High School Students: The Case for 

Reciprocal Teaching. Preventing School Failure: Alternative Education for Children and Youth, 46(4), 163–166. 

https://doi.org/10.1080/10459880209604416 

[29] Steckler, A., McLeroy, K. R., Goodman, R. M., Bird, S. T., & McCormick, L. (1992). Toward Integrating Qualitative and Quantitative Methods: An 

Introduction. Health Education Quarterly, 19(1), 1–8. https://doi.org/10.1177/109019819201900101 

[30] Taylor, B. M., & Frye, B. J. (1992). Comprehension strategy instruction in the intermediate grades. Reading Research and Instruction, 32(1), 39–

48. https://doi.org/10.1080/19388079209558104 

[31] The Influence of Implementing Reciprocal Teaching in L2 Classes on Female Students’ Perception of their Reading Skills and Motivation to Read 

– AWEJ. (n.d.). Retrieved August 26, 2024, from https://awej.org/the-influence-of-implementing-reciprocal-teaching-in-l2-classes-on-female-

students-perception-of-their-reading-skills-and-motivation-to-read/ 

[32] Westera, J., & Moore, D. W. (1995). Reciprocal teaching of reading comprehension in a New Zealand high school. Psychology in the Schools, 

32(3), 225–232. https://doi.org/10.1002/1520-6807(199507)32:3<225::AID-PITS2310320310>3.0.CO;2-F 

[33] Wood, D., Bruner, J. S., & Ross, G. (1976). THE ROLE OF TUTORING IN PROBLEM SOLVING *. Journal of Child Psychology and Psychiatry, 17(2), 

89–100. https://doi.org/10.1111/j.1469-7610.1976.tb00381.x 

[34] Yildiz, A. (2023). Opinions of Physics Teachers on the Teaching of Physical Constants (pp. 141–150). https://eric.ed.gov/?id=ED638117 

 



JLDS 5(1): 12-21 

 

Page | 19  

Appendices: 

Appendix (1) 

The Questionnaire 

Reciprocal teaching is a cooperative learning strategy that aims to improve students’ reading comprehension skills, with four 

components: predicting, clarifying, questioning, and summarizing. A group of students take turns acting as the teacher in guiding 

the comprehension of a text. 

Item Totally 

Agree 

Agree Neutral Disagree Totally 

Disagree 

Have you used Reciprocal teaching in teaching 

reading comprehension (RTTRC) before? 

 

     

1. Predicting: 

Using this strategy: 

students can assume predictions concerning what 

may happen in the reading text. 

     

based on prior information and data from the text, 

students can expect results. 

     

Predicting help students to create hypotheses 

related to the direction of the text and the author’s 

intent. 

     

Predicting enables students to get an overall 

rationale for reading. 

     

It also supports students to confirm or disconfirm 

self-generated hypotheses. 

     

2. Clarifying:  

Using this strategy: 

Students ask for clarification about the confusing 

parts of the text. 

     

Students ask about unclear vocabulary, concepts, or 

statements. 

     

Students ask about unclear vocabulary, concepts, 

or statements. 

     

Clarifying helps for the identification of difficult 

aspects of a text. 

     

Clarifying enhances the motivation for remediating 

confusion through re-reading and using external 

resources (e.g., dictionary). 

     

Clarifying helps to recognize unfamiliar parts of 

the text. 

     

3. Questioning:  

Students can generate questions on the text 

content. 

     

They can ask about specific details.      

They are able to inquire about main ideas.      

They can make inferences on the text topic 

content. 

     

Questioning provides a context for exploring the 

text in a deeper way. 

     

4. Summarizing: 

Students can make summary of the main ideas of 

the text by themselves. 

     

Students can rephrase ideas in their own words.      

This helps reinforce understanding and identify 

key information. 

     

Students identify the major information, topics, 

and sub-topics within a text. 

     

Summarizing can provide the impetus for creating 

a context to understand the specifics of a text. 

     

General:      
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The teacher’s role is to explain the process model 

initially and to make sure that they can perform the 

assigned roles.  

Students take turns for leading the group 

discussions on their own. 

     

The teacher gradually hands over the different 

responsibilities to the students. 

     

The strategy reciprocal nature enhances 

collaboration between students.  

     

This strategy promotes active engagement in 

decisions taking. 

     

 

Appendix (2) 

Results Percentages 

Item Totally 

Agree 

Agree Neutral Disagree Totally 

Disagree 

Have you used Reciprocal teaching in teaching 

reading comprehension (RTTRC) before? 

 

32.5% 57.5% 5% 0% 5% 

1. Predicting: 

Using this strategy: 

students can assume predictions concerning what 

may happen in the reading text. 

42.5% 45% 7.5% 5% 0% 

based on prior information and data from the text, 

students can expect results. 

7.5% 82.5% 7.5% 2.5% 0% 

Predicting help students to create hypotheses 

related to the direction of the text and the author’s 

intent. 

40% 30% 25% 5% 0% 

Predicting enables students to get an overall 

rationale for reading. 

15% 17.5% 55% 12.5% 0% 

It also supports students to confirm or disconfirm 

self-generated hypotheses. 

2.5% 30% 67.5% 0% 0% 

2. Clarifying:  

Using this strategy: 

Students ask for clarification about the confusing 

parts of the text. 

 

50% 

 

47.5% 

 

0% 

 

2.5% 

 

0% 

Students ask about unclear vocabulary, concepts, or 

statements. 

20% 82.5% 20% 2.5% 0% 

Students ask about unclear vocabulary, concepts, 

or statements. 

12.5% 57.5% 17.5% 12.5% 0% 

Clarifying helps for the identification of difficult 

aspects of a text. 

82.5% 10% 2.5% 5% 0% 

Clarifying enhances the motivation for remediating 

confusion through re-reading and using external 

resources (e.g., dictionary). 

5% 55% 7.5% 32.5% 0% 

Clarifying helps to recognize unfamiliar parts of 

the text. 

42.5% 30% 25% 2.5% 0% 

3. Questioning:  

Students can generate questions on the text 

content. 

 

62.5% 

 

32.5% 

 

5% 

 

0% 

 

0% 

They can ask about specific details. 52.5% 15% 30% 2.5% 0% 

They are able to inquire about main ideas. 2.5% 75% 27.5% 820% 0% 

They can make inferences on the text topic 

content. 

37.5% 62.5% 0% 0% 0% 

Questioning provides a context for exploring the 

text in a deeper way. 

22.5% 40% 30% 7.5% 0% 

4. Summarizing: 

Students can make summary of the main ideas of 

the text by themselves. 

 

17.5% 

 

60% 

 

12.5% 

 

10% 

 

0% 

Students can rephrase ideas in their own words. 40% 15% 27.5% 17.5% 0% 
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This helps reinforce understanding and identify 

key information. 

82.5% 2.5% 7.5% 7.5% 0% 

Students identify the major information, topics, 

and sub-topics within a text. 

57.5% 17.5% 15% 10% 0% 

Summarizing can provide the impetus for creating 

a context to understand the specifics of a text. 

27.5% 67.5% 2.5% 2.5% 0% 

General: 

The teacher’s role is to explain the process model 

initially and to make sure that they can perform the 

assigned roles.  

 

22.5% 

 

70% 

 

2.5% 

 

5% 

 

0% 

Students take turns for leading the group 

discussions on their own. 

2.5% 62.5% 30% 5% 0% 

The teacher gradually hands over the different 

responsibilities to the students. 

27.5% 37.5% 32.5% 2.5% 0% 

The strategy reciprocal nature enhances 

collaboration between students.  

57.5% 25% 0% 17.5% 0% 

This strategy promotes active engagement in 

decisions taking. 

15% 30% 47.5% 7.5% 0% 


