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| ABSTRACT

This study explored the relationship between social-emotional development and academic performance among early childhood
learners. Assessments were conducted across five social-emotional domains: emotional awareness, self-regulation, social skills,
relationships with adults, and pro-social behavior, while academic performance was measured in English, Mathematics, and
Araling Panlipunan (AP). The findings revealed that although learners exhibited high social-emotional competencies, only the
relationship with adults showed a statistically significant correlation with academic performance in Mathematics and AP. No
significant relationship was found between social-emotional development and English performance. These results suggest that
fostering strong relationships with adults may be particularly important in enhancing academic outcomes, especially in
numeracy and social studies, while other social-emotional factors may not directly influence English performance.
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1. Introduction

In educational research, significant attention has been placed on the link between academic achievement and social-emotional
development in early childhood education (Garcia & Perez, 2022). This reflects the widely accepted view that social-emotional
intelligence has a considerable impact on educational outcomes (Martinez & Silva, 2021; Novak et al., 2023). The motivation for
this study stems from the increasing global emphasis on the importance of social-emotional learning (SEL) in early childhood
education. Research consistently highlights that SEL plays a critical role in academic success and overall well-being, with skills such
as emotional regulation, empathy, and social interaction being key determinants of long-term educational success (Johnson, 2020;
Thompson & Lee, 2021). Globally, this underscores the need for strong SEL frameworks within educational systems to promote
the holistic development of students (Anderson & Lewis, 2021).

SEL is essential for the development of life skills that extend beyond academics. It promotes emotional literacy, allowing children
to recognize, understand, and manage their emotions effectively, which is crucial for their well-being (Jones & Martin, 2020).
Research demonstrates that children with strong SEL competencies are better equipped to handle stress, anxiety, and social
challenges, contributing to better mental health (Green & Taylor, 2022; Santos & Li, 2023; Sentillas et al., 2022). Additionally, SEL
enhances children's capacity to form and sustain positive relationships, which supports both personal and academic growth
(Weissberg & DeSoto, 2021; Fernandez, 2020; Cebe & Suson, 2023). Studies show that students with higher socio-emotional skills
tend to perform better academically and exhibit improved classroom behavior (Rimm-Kaufman & Hulleman, 2020; Gomez & Flores,
2021). Furthermore, SEL fosters essential soft skills such as collaboration, empathy, and problem-solving, which are crucial for
workforce readiness (Durlak et al., 2021; Suson, 2019). SEL has also been linked to positive long-term outcomes, including higher
graduation rates, lower involvement in crime, and better mental health in adulthood (Rodriguez et al., 2022). On a global scale,
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SEL aligns with objectives such as the United Nations' Sustainable Development Goal 4, which focuses on inclusive and equitable
education (UNESCO, 2021). SEL further contributes to creating a more compassionate and socially responsible society, preparing
individuals to engage with diverse communities (Murray & Alindao, 2021).

In the Philippines, the Department of Education (DepEd) has recognized the importance of promoting social-emotional
development in young learners, integrating SEL into the curriculum (Department of Education, 2022). This reflects a commitment
to nurturing individuals who are capable of contributing meaningfully to society. Many countries are similarly acknowledging the
importance of SEL in early childhood education (Blewitt et al., 2022). Despite these positive policy developments, localized studies
are essential to effectively design SEL programs tailored to specific community needs (Bailey & Odgers, 2022). National frameworks
provide a foundation, but the unique needs and challenges faced by students in different regions require targeted approaches
(Cruz & Navarro, 2023). Local studies can provide insights into these nuances, informing the development of more focused
interventions and appropriate resource allocation. For example, a school serving a large population of low-income students may
prioritize SEL programs that address social-emotional challenges related to poverty. Understanding the local context ensures that
SEL initiatives are culturally relevant and responsive to the specific needs of the community (Elias et al., 2020).

In the context of Cebu, particularly at Hawanay Elementary School, there is a notable lack of comprehensive data on the social-
emotional development of early childhood learners and how it relates to academic performance. This study aims to fill that gap
by evaluating the social-emotional development and academic performance of early childhood learners at Maghaway Elementary
School during the 2023-2024 school year. The findings are intended to serve as a foundation for creating a strategic plan that
addresses the specific needs of the student body.

The research focused on several learner and teacher profile variables, including the learners’ age, gender, and parental occupation,
as well as the teachers' years of service and educational background. Teachers' perceptions of the students’ emotional awareness,
social skills, relationships with adults, and pro-social behavior were also explored. Additionally, the study examined the academic
performance of the students and the correlation between their social-emotional growth and academic outcomes. This approach
aimed to provide a comprehensive understanding of SEL at Hawanay Elementary School and offer empirical data to inform
educational practices and initiatives. The study contributes to the broader discourse on enhancing educational outcomes through
the holistic development of learners, aligning with both national educational goals and global trends in SEL (National Education
Association, 2023). It not only addresses a local need but also positions the findings within a larger scholarly and practical context,
paving the way for informed and strategic educational planning and implementation.

2. Methodology

This study utilized a quantitative descriptive correlational research design to explore the relationship between socio-emotional
development and academic performance among early childhood learners at Hawanay Elementary School. The participants
comprising 65 learners from kindergarten and 30 teachers. Data collection involved a structured questionnaire designed to assess
four key areas of socio-emotional development: emotional awareness and expression, social skills, relationships with adults, and
pro-social behavior. The academic performance data were retrieved from school records to correlate with socio-emotional
competencies. The questionnaire used a Likert scale to rate responses, ranging from 1 (Strongly Disagree) to 5 (Strongly Agree).
The scoring procedure followed a predefined rating scale:5 (Strongly Agree): Indicates a high level of socio-emotional competency,
consistently exhibited and 1 (Strongly Disagree): Implies a clear absence of the socio-emotional skill. Each respondent's scores
were averaged for each of the four domains, and the results were analyzed using statistical techniques, including Pearson’s
correlation, to determine the relationship between socio-emotional skills and academic performance. Ethical considerations such
as informed consent, confidentiality, and voluntary participation were maintained throughout the study. This methodology enabled
a systematic, objective examination of socio-emotional competencies' impact on academic outcomes, providing empirical insights
for educational policy and practice.

3. Results and Discussion

Table 1 presented data on learners’ emotional awareness and expression. The data were notably high across all categories,
indicating a strong foundation in emotional intelligence among the children surveyed. The highest mean score was 4.87, which
denoted "strongly agree" for the ability of children to recognize the difference between positive and negative emotions in
themselves and others, suggesting a well-developed capacity to discern emotional states. Similarly, the ability to identify and name
personal emotions, as well as to accurately describe the reasons behind these emotions, both received a mean score of 4.67, which
indicates "strongly agree."
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Table 1. Emotional Awareness and Expression

Emotional Awareness and Expression Mean VD
Children can identify and name their own emotions. 5 SA
Children understand that other people have emotions and can show empathy. 5 SA
Children are able to express their feelings in appropriate ways. 5 SA
Children recognize the difference between positive and negative emotions in themselves and 4.93 SA
others.

Children can accurately describe the reasons behind their emotions. 493 SA
Grand Mean 4.97 SA

Table 1 presents data on the emotional awareness and expression of children. The results indicate that children exhibit a high level
of competency in this area, with all indicators receiving a mean score near or at the maximum rating. Children are consistently able
to identify and name their emotions, understand others' emotions and show empathy, and express their feelings in appropriate
ways, each receiving a perfect mean score of 5, rated as "Strongly Agree" (SA). Additionally, children demonstrate strong abilities
in recognizing the difference between positive and negative emotions (mean score of 4.93) and accurately describing the reasons
behind their emotions (mean score of 4.93). The grand mean of 4.97 reflects an overall "Strongly Agree" rating, indicating that the
children possess well-developed emotional awareness and expression skills, showing high emotional intelligence across all
measured areas. These results suggest that the children have a strong foundation in emotional literacy, which is critical for their
social-emotional development.

Table 2. Self-Regulation

Self-Regulation Mean VD
Children can manage their own emotions and behaviors in various situations. 4.80 SA
Children can calm themselves down when upset or excited 4.90 SA
Children demonstrate patience while waiting for their turn or for delayed gratification. 4.77 SA
Children can adjust their behavior according to the rules or expectations of different settings 4.8 SA
(e.g., classroom, playground).

Children use verbal communication to express needs, desires, or frustrations instead of acting 4.83 SA
out

Grand Mean 4.82 SA

Table 2 provides an overview of children's self-regulation abilities, indicating strong performance across all measured aspects.
Children are highly capable of managing their emotions and behaviors in various situations, with a mean score of 4.80, rated as
“Strongly Agree" (SA). They also demonstrate a strong ability to calm themselves when upset or excited, reflected in a mean score
of 4.90, the highest in this category. The children exhibit patience while waiting for their turn or for delayed gratification, scoring
4.77, and they can adjust their behavior according to rules or expectations in different settings (mean score of 4.80). Additionally,
they effectively use verbal communication to express their needs and frustrations, rather than acting out, with a mean score of
4.83. The grand mean of 4.82 indicates an overall "Strongly Agree" rating, demonstrating that the children possess highly
developed self-regulation skills, which are crucial for their social-emotional development and classroom success.

Table 3. Social-Skills

Social Skills Mean VD
Children demonstrate the ability to make friends and play cooperatively with others. 483 SA
Children show understanding and respect for rules and norms in social settings. 4.70 SA
Children can negotiate and resolve conflicts with peers in constructive ways. 4.83 SA
Children initiate interactions and play with peers without adult prompting. 4.80 SA
Children participate in group activities and contribute to achieving common goals. 4.80 SA
Grand Mean 4.79 SA
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Table 3 presents the data on children's social skills, showing strong capabilities across all indicators. Children demonstrate a high
ability to make friends and play cooperatively, as well as effectively negotiate and resolve conflicts with peers, both receiving a
mean score of 4.83, rated as "Strongly Agree" (SA). They also show understanding and respect for rules and norms in social settings,
with a slightly lower, but still strong, mean score of 4.70. Children actively initiate interactions and play with peers without adult
prompting and participate in group activities to contribute to common goals, both scoring 4.80. The grand mean of 4.79 indicates
an overall "Strongly Agree" rating, suggesting that the children possess well-developed social skills, allowing them to engage
positively with peers and navigate social situations constructively.

Table 4. Relationship with Adults

Relationship with Adults Mean VD
Children respond positively to adult guidance and instruction 4.67 SA
Children feel comfortable seeking help from adults when needed. 477 SA
Children demonstrate the ability to follow directions and routines established by adults.  4.60 SA
Children demonstrate respect towards adults through their words and actions. 4.80 SA
Children exhibit confidence in their interactions with adults, speaking up and expressing 4.73 SA
themselves freely.

Grand Mean 4.71 SA

Table 4 presents the data on children's relationships with adults, indicating strong positive interactions in this area. Children show
high levels of comfort in seeking help from adults, with a mean score of 4.77, and demonstrate respect through their words and
actions, scoring the highest at 4.80, both rated as "Strongly Agree" (SA). They also respond well to adult guidance and instruction
(mean score of 4.67) and follow directions and routines established by adults (mean score of 4.60), both reflecting strong positive
relationships. Furthermore, children exhibit confidence in interacting with adults, expressing themselves freely, with a mean score
of 4.73. The grand mean of 4.71 reflects an overall "Strongly Agree" rating, indicating that the children possess healthy, respectful,
and confident relationships with adults, which is crucial for their emotional and social development. This suggests that the children
are comfortable engaging with adults in supportive and structured environments.

Table 5. Pro-Social Behavior

Pro-social Behavior Mean VD
Children often engage in acts of kindness and helpfulness without being prompted 490 SA
Children show appreciation and gratitude towards others. 4.80 SA
Intervention programs successfully encourage children to share and cooperate. 490 SA
Children demonstrate an understanding of fairness and take actions to ensure fair 4.90 SA
treatment for all.

Children express concern for the well-being of others and show willingness to assist 4.80 SA
those in need

Grand Mean 4.86 SA

Table 5 presents the findings on children's pro-social behavior, showing consistently high levels of kindness, helpfulness, and
cooperation. Children frequently engage in acts of kindness without prompting, and intervention programs have successfully
encouraged sharing and cooperation, both receiving a mean score of 4.90, rated as "Strongly Agree" (SA). They also demonstrate
an understanding of fairness and take actions to ensure fair treatment for all, with a similarly high mean score of 4.90. Additionally,
children show appreciation, gratitude (mean score of 4.80), and concern for the well-being of others, expressing a willingness to
assist those in need (mean score of 4.80). The grand mean of 4.86 reflects an overall "Strongly Agree" rating, indicating that children
consistently exhibit strong pro-social behaviors. These results suggest that the children are highly empathetic, cooperative, and
aware of fairness, contributing to a positive and supportive social environment.
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Table 6. Learners Academic Performance

Subject Grade VD

English 82.78 Satisfactory
Mathematics 85.85 Very Satisfactory
AP 85.88 Very Satisfactory

Table 6 presents the academic performance of learners in three subjects: English, Mathematics, and Araling Panlipunan (AP). The
learners achieved a "Satisfactory” rating in English, with a mean grade of 82.78. In contrast, their performance in both Mathematics
and AP was stronger, with mean grades of 85.85 and 85.88, respectively, both categorized as "Very Satisfactory." These results
suggest that while learners are performing at a satisfactory level in English, their achievements in Mathematics and AP are higher,
reflecting stronger understanding and competency in these subjects. Overall, the learners demonstrate solid academic
performance, particularly in Mathematics and AP.

Table 7. Significant Relationship Between the Level of Social-Emotional Development to English Performance

Constructs r-value t-value P value Remarks Decision
Emotional Awareness and 0.197 1.24 0.223 Not Significant Do not reject
Expression

Self-Regulation -0.201 -1.27 0.213 Not significant Do not reject
Social Skills 0.235 1.49 0.144 Not significant Do not reject
Relationship with Adults 0.102 0.63 0.531 Not significant Do not reject
Pro-Social Behavior -0.030 -0.18 0.854 Not significant Do not reject

Table 7 presents the analysis of the relationship between different social-emotional development constructs and English
performance. The results show that none of the constructs—emotional awareness and expression (r = 0.197, p = 0.223), self-
regulation (r = -0.201, p = 0.213), social skills (r = 0.235, p = 0.144), relationship with adults (r = 0.102, p = 0.531), and pro-social
behavior (r = -0.030, p = 0.854)—have a statistically significant relationship with English performance. All p-values exceed the 0.05
significance threshold.

As a result, the null hypothesis is not rejected for any of the constructs, indicating that none of these social-emotional development
factors show a significant correlation with English performance in this sample. These findings suggest that social-emotional skills,
while important for overall development, may not directly influence English academic performance in this context. Further research
could explore other factors or examine long-term impacts of social-emotional development on language proficiency.

Table 8. Significant Relationship Between the Level of Social-Emotional Development to Mathematics Performance

Constructs r-value t-value P Remarks Decision
value

Emotional Awareness and 0.023 0.14 0.886 Not Significant Do not reject

Expression

Self-Regulation -0.125 -0.78 0.442 Not significant Do not reject

Social Skills 235 1.49 0.145 Not significant Do not reject

Relationship with Adults 0.316 2.05 0.047 significant reject

Pro-Social Behavior 0.119 0.74 0.466 Not significant Do not reject

Table 8 shows the analysis of the relationship between various social-emotional development constructs and mathematics
performance. The results indicate that most constructs—emotional awareness and expression (r = 0.023, p = 0.886), self-regulation
(r =-0.125, p = 0.442), social skills (r = 0.235, p = 0.145), and pro-social behavior (r = 0.119, p = 0.466)—do not have a statistically
significant relationship with mathematics performance, as their p-values are greater than 0.05. Therefore, the null hypothesis is not
rejected for these constructs, indicating no significant correlation between these aspects of social-emotional development and
mathematics performance. However, relationship with adults (r = 0.316, p = 0.047) shows a statistically significant relationship with
mathematics performance, as the p-value is less than 0.05. Consequently, the null hypothesis is rejected for this construct,
suggesting that a positive relationship with adults is significantly associated with better performance in mathematics. This
highlights the potential influence of strong relationships with adults in supporting children's numeracy skills.
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Table 9. Significant Relationship Between the Level of Social-Emotional Development to AP Performance

Constructs r-value t-value P Remarks Decision
value

Emotional Awareness and 0.130 0.81 0.425 Not Significant Do not reject

Expression

Self-Regulation 0.066 041 0.685 Not significant Do not reject

Social Skills 0.302 1.95 0.058 Not significant Do not reject

Relationship with Adults 0412 2.79 0.008 significant reject

Pro-Social Behavior 0.094 0.58 0.563 Not significant Do not reject

Table 9 displays the analysis of the relationship between different social-emotional development constructs and Araling Panlipunan
(AP) performance. The results indicate that most constructs, including emotional awareness and expression (r = 0.130, p = 0.425),
self-regulation (r = 0.066, p = 0.685), social skills (r = 0.302, p = 0.058), and pro-social behavior (r = 0.094, p = 0.563), do not show
a statistically significant relationship with AP performance, as their p-values are greater than 0.05. Therefore, the null hypothesis is
not rejected for these constructs, indicating no significant correlation with AP performance. However, relationship with adults (r =
0.412, p = 0.008) demonstrates a statistically significant relationship with AP performance, with a p-value less than 0.05. As a result,
the null hypothesis is rejected for this construct, indicating that a positive relationship with adults is significantly associated with
better AP performance. This suggests that stronger relationships with adults may positively influence learners' academic outcomes
in AP.

4. Conclusion

Based on the findings from Tables 1 to 9, the study reveals several key insights into the relationship between social-emotional
development and academic performance among early childhood learners. Across the social-emotional development domains—
emotional awareness and expression, self-regulation, social skills, relationships with adults, and pro-social behavior—the learners
consistently demonstrate high competency, as indicated by strong mean scores across all measured areas. Despite these strong
social-emotional competencies, the data indicate that not all aspects of social-emotional development have a statistically
significant relationship with academic performance. Specifically, relationship with adults emerged as the only construct that
consistently shows a significant positive correlation with performance in both mathematics and Araling Panlipunan (AP), suggesting
that children who have stronger relationships with adults tend to perform better in these subjects. However, none of the social-
emotional constructs show a significant relationship with English performance. Furthermore, other domains, such as emotional
awareness and expression, self-regulation, social skills, and pro-social behavior, did not demonstrate a significant relationship with
performance across the subjects. In conclusion, while social-emotional development is vital for overall growth, this study suggests
that fostering strong relationships with adults may play a particularly crucial role in enhancing learners' academic outcomes in
mathematics and AP. Other factors beyond social-emotional skills might be influencing academic performance in English,
indicating the need for further research to explore additional variables affecting academic success in this area.
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