
Journal of Learning and Development Studies  

ISSN: 2752-9541 

DOI: 10.32996/jlds 

Journal Homepage: www.al-kindipublisher.com/index.php/jlds 

   JLDS  
AL-KINDI CENTER FOR RESEARCH  

AND DEVELOPMENT  

 

Copyright: © 2022 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons 

Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,  

London, United Kingdom.                                                                                                                          

    Page | 1  

| RESEARCH ARTICLE 

Students’ Acceptance towards Microsoft Teams for Learning Arabic Language 

Nur Hakimah Md Sallehuddin1 ✉ Tuan Sarifah Aini Syed Ahmad (Dr)2, Fatin Aliyah Hassan3 and Nur Amirah 

Nabihah Zainal Abidin4 

1234Academy of Language Studies, Universiti Teknologi MARA, Cawangan Negeri Sembilan, Seremban Campus, Malaysia 

Corresponding Author: Nur Hakimah Md Sallehuddin, E-mail: hakimah87@uitm.edu.my 

 

| ABSTRACT 

The Arabic language is one of the third languages offered for degree students at UiTM. The students must complete three levels 

(I, II and III). Before the COVID-19 pandemic, the methodology of teaching the Arabic language was by using the traditional way, 

which was face-to-face instruction. Since the outbreak of COVID-19, the methodology of teaching in UiTM has shifted to Open 

and Distance Learning (ODL). This new way of teaching affected the students’ acceptance of learning the Arabic language as they 

were familiar with the traditional method of teaching. This study aimed to get feedback on student’s acceptance of using 

Microsoft Teams in teaching and learning the Arabic language. The objectives of this study are (i) to evaluate the Perceived 

Usefulness (PU) of Microsoft Teams among UiTM Students learning Arabic Language, (ii) to assess the Perceived Ease of Use 

(PEU) of Microsoft Teams among UiTM Students learning Arabic Language and (iii) to investigate the students’ attitudes towards 

using Microsoft Teams in learning the Arabic language. The sample consisted of 121 students from three different faculties:  

Faculty of Computer and Mathematical Sciences (FSKM), Faculty of Sports Science and Recreation (FSR) and Faculty of 

Administrative Science and Policy Studies (FSPPP). The data were collected using Google Forms. The result shows that the 

students agreed that the application of Microsoft Teams for learning the Arabic language was easy to access, convenient and 

user-friendly. Other than that, they also agreed Microsoft Teams helped them to learn the Arabic language efficiently and perform 

a task quickly and were interested in using the apps for learning. It is suggested that MS Teams is one of the convenient online 

applications that can be used in learning the Arabic language via the Open Distance Learning (ODL) mode. 
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1. Introduction 

Universiti Teknologi Mara (UiTM) offers eight foreign languages to students, namely Arabic, Mandarin, Japanese, Korean, German, 

Spanish and Italian. In order to meet the requirements of diploma and bachelor’s degree programmes, the Arabic language is one 

of the alternatives of foreign languages offered to qualify them for graduation. In UiTM Cawangan Negeri Sembilan (UiTMCNS) 

Seremban campus, Malaysia, the Arabic language courses are offered only to degree students in three faculties, Faculty of 

Computer and Mathematical Sciences (FSKM), Faculty of Sports Science and Recreation (FSR) and Faculty of Administrative Science 

and Policy Studies (FSPPP).  

 

The purpose of learning the Arabic language as an alternative subject in UiTM is to acquire basic skills in reading, listening, speaking 

and writing. In addition, other than learning vocabulary, students are also exposed to Arabic language grammar, such as الفعل 

(verb), الضمائر (pronouns) and the Arabic culture from the topics included in the textbook, such as المأكولات و المشروبات (food and 

beverages), الأعياد (celebration), and التجول السفر و  (travel and sight seeing). Students are required to complete three levels of the 

Arabic language courses, which are Introductory Arabic Language Level I, II and III, coded as TAC401, TAC451 and TAC501, 

respectively. 
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Before the Covid-19 pandemic outbreak, the Arabic language teaching and learning method used was solely the traditional method 

of teaching which is face-to-face. The worldwide pandemic has changed the face-to-face method of teaching to Open Distance 

Learning (ODL). The ODL was implemented in UiTM as an alternative teaching and learning process since all the educational 

institutions were closed during the pandemic. In ODL, the teaching and learning process requires both lecturers and students to 

use online applications to make class happens virtually, where the technology tools and applications are used to replace the 

physical class. Some popular online applications used for teaching and learning are Zoom, Google Meet, Cisco Webex and 

Microsoft Teams.  

 

ODL is considered a new norm of teaching method, especially in learning the Arabic language. The lecturers and students need to 

explore the applications in order to make online classes conducted smoothly. Unfortunately, not all lecturers and students are 

familiar with using the applications that may affect the teaching and learning process. Some of the problems that arise are a lack 

of knowledge in using applications, slow Internet coverage, long hours in front of the device, and difficulty in engaging the teaching 

and learning process.  

 

A study by Tu and Luong (2021) shows that among the problems often encountered by students in online courses were a lack of 

interaction between teachers and students, internet interruption, poor technical skills and limitation of technology infrastructure. 

This situation also occurs in Indonesia, where Ritonga et al. (2021a) suggest that a lack of understanding of network systems, 

limited availability of network connection and infrastructure limitation of network technology are some of the problems that arise 

in implementing online learning. In response to the problems that arise, this study focused on students’ acceptance of Microsoft 

Teams in learning the Arabic language.  

 

The objectives of this study were:  

 

i. To evaluate the Perceived Usefulness (PU) of Microsoft Teams among UiTM Students in learning the Arabic Language. 

ii. To assess the Perceived Ease of Use (PEU) of Microsoft Teams among UiTM Students in learning the Arabic Language. 

iii. To investigate the students’ attitudes towards using Microsoft Teams in learning the Arabic language.  

 

2. Literature Review  

2.1 Open Distance Learning 

The teaching and learning of the Arabic language in UiTMCNS are commonly carried out through the traditional way using face-

to-face instruction. However, the COVID-19 outbreak in March 2020 abruptly forced the Malaysian government to implement 

online learning as the new norm in teaching and learning. As for UiTM, the classroom instruction conducted online during the 

outbreak is called online distance learning (ODL). To align with the situation, ODL was implemented in the teaching and learning 

of the Arabic language during the pandemic by introducing an application in order to ensure that the teaching and learning 

process could continue regardless of the circumstance. Wargadinata et al. (2020) state that online learning or ODL helps to increase 

students' independence in learning the Arabic language by using peer interaction, responses and teacher’s online responses. 

 

Since the outbreak, there are several applications in teaching and learning that have been introduced and exposed to lecturers as 

well as students so that classroom instruction can be implemented entirely through online platforms (Ismail et al., 2021). From 

time to time, these online applications expand and increase in various types of usage and functions, for example, the application 

for class management: Google Classroom, Microsoft Teams and Padlet. Ritonga et al. (2021b) state that there are other online 

platforms to support Arabic learning, such as WhatsApp, Kahoot, Quizizz, YouTube and Google Drive. When online applications 

are applied, students' acceptance is one of the most important aspects to consider in order to make the teaching and learning 

process achieve the main purpose, which is to deliver and transfer knowledge to students. Davis (1993) states that the pivotal 

factor in determining the success or failure of using technology is user acceptance.  

 

2.2 Microsoft Teams (MS Teams) 

MS Teams was released in 2017; it is a part of Office 365 that serves teamwork through conversations, meetings, channels, apps 

and file sharing. This application integrates outstanding features that help online learning, such as online video calls and screen 

sharing, channels, chat in channels, file storage and share points.  

 

Since the COVID-19 outbreak in 2020, UiTM has provided licensed Online learning applications via MS Teams as a way to help and 

facilitate UiTM lecturers in conducting ODL. MS Teams is considered a new normalization practice in ODL, specifically in learning 

the Arabic language. Rojabi (2020) states that MS Teams is categorized as something new for students’ participation in online 

learning. Rojabi (2020) explains that MS Teams motivate students to participate in the teaching and learning process. Thus, it helps 

the students to understand learning materials more easily.  
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Yen and Nhil (2021) suggest that MS Teams help to facilitate teachers to prepare and create appropriate online learning, tests and 

questions by providing some features that allow teachers and students to work together continuously and create and share content 

and all resources on one platform. In addition, the teachers can also share documents securely and add tabs to specific applications 

such as Quizlet, Kahoot and Survey Monkey (Martin and Tapp, 2019). The features offered by MS Teams also help lecturers in UiTM 

in managing students and classes by linking MS Teams to the learning management portal of UiTM, UFuture,     

 

One of the features of ODL which is most beneficial is the flexibility that cannot be obtained in the traditional face-to-face class. 

Students are able to personalise their learning in terms of pace and time in studying the materials. This was evident in the study 

conducted by Yen and Nhil (2021) on the effectiveness of online English teaching and learning to non-English major classes using 

the Microsoft Teams application. The study found that one of the biggest benefits of using MS Teams in online teaching was 

students’ learning process became more flexible. If they were not able to participate in the class, they could watch the lecture 

videos without the time and place limitations. This situation cannot be achieved in a traditional face-to-face classroom.  

 

The finding was also supported by a study conducted by Pal and Vanijja (2020) in India on the perceived usability of MS Teams as 

an online learning platform. They suggest that students can benefit from online learning, as they can learn in a more flexible way 

without limitations and boundaries from anywhere and at any time, even at their own pace. 

 

There were various previous studies on students’ perceptions and acceptance towards online learning using Technology 

Acceptance Model (TAM). However, research conducted on Microsoft Teams is limited (Alaby, 2020). The following are previous 

studies on the acceptance of students towards online learning and applications used for conducting online learning. 

 

Han and Sa (2021) conducted a study on university students’ acceptance of online classes using TAM. The results of the study 

suggest that developing an easy-to-use class focusing on frequent features used by students could improve online class 

satisfaction. In addition, training and advice provided continuously by the university help students perceive the usefulness of online 

classes. 

 

Alabay (2021) researched students’ perceptions towards using Microsoft Teams in learning French. The study focused on three 

main themes, which were the reality of distance learning, the user-friendliness of Microsoft Teams and learning a foreign language 

online. The objective of the study was to compose a deeper understanding of students' perceptions using the popular application 

in the online learning process. The result shows that students had different views on using the application for the online learning 

process. In terms of the reality of distance learning, the user-friendliness of Microsoft Teams and learning a foreign language 

online.  

 

Syed Ahmad et al. (2020) studied students’ acceptance towards using Google Classroom (GC) to learn English Exit Test (EET699). 

The study revealed that there were significantly strong positive effects between Perceived Ease of Use and Perceived Usefulness, 

a moderate positive effect between Perceived Usefulness and Attitude towards Use, and a moderate positive effect between 

Attitude towards Use and Actual System Use. However, the effect between Perceived Ease of Use and Attitude towards Use was 

not significant. Overall, the study indicated positive feedback on students’ acceptance towards learning EET699 through GC in 

learning EET699. 

 

The majority of the studies show positive results from students in acceptance and adapting online applications. Research in online 

learning and acceptance towards using applications for online learning is relatively still new in the teaching and learning of the 

Arabic language. Therefore, these areas of research need to be explored. In response to it, this study aimed to examine the students’ 

acceptance towards Microsoft Teams in learning the Arabic language to fill the research gap in the field. 

 

2.3 Technology Acceptance Model (TAM) Davis, (1993) 

Technology Acceptance Model (TAM) proposed by Davis in 1993 was based on adopted principles from Fishbein and Ajzen’s 

attitude paradigm from psychology. This model is one of the most widely used by researchers to predict the use of a product or 

technology in the future (Pal & Vanijja, 2020). Moreover, from TAM, the factors that determine the success or failure of an 

information system project can be obtained from user acceptance towards the system design features of the components in the 

model (Davis, 1993). TAM is used not only to explain users’ acceptance through the system design but also to understand the way 

to improve the system to a better design. 
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Figure1: Technology Acceptance Model (TAM) by Davis (1993) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure (1) shows the relationship between the components of TAM. This indicates that perceived usefulness (PU) and perceived 

ease of use (PEOU) jointly predict the attitudes towards using technology (ATU). Perceived usefulness (PU) also influences the 

user’s behavioural intention (BI) in using technology. Intention to use (ITU) also determines the actual use of technology (Adwan 

et al., 2013). They adopt perceived usefulness and perceived ease of use as key variables that influence users’ attitudes, intentions, 

and actual behaviour toward using new technology. The basic tenet is that users are more inclined to use new technology if they 

think that it helps them do their job and is easy to use. Several e-learning studies have used the TAM model (Ngampornchai & 

Adam, 2016) 

 

A survey form based on the components of TAM was introduced by Syed Ahmad et al. (2020) in the study titled ‘Acceptance of 

Google Classroom in Learning English Exit Test’. Meanwhile, this study focuses on the acceptance of Microsoft Teams in learning 

the Arabic language. The survey form is adapted in order to collect data. There is a new improvement made to align with the focus 

of the study. 

 

3. Methodology  

This study was conducted at UiTM Cawangan Negeri Sembilan Seremban Campus. The sample was collected through purposive 

sampling, which fit the criteria that had been set by the researcher (Creswell, 2012), which were students who enrolled in the Arabic 

language courses. The sample consisted of 121 students who registered for Introductory Arabic Language level I, II and III courses 

coded as TAC401, TAC451 and TAC501.  

 

Students were given a MS Teams link through a WhatsApp message and used MS Teams to learn the Arabic language 

independently. An online questionnaire created using Google Forms was distributed to the students through a link given via a 

WhatsApp message after the students used MS teams for one month.  

 

In order to evaluate the students’ acceptance towards MS Teams in learning the Arabic language, the questionnaire consisted of 

two parts : (1) a demographic profile and (2) 12 items that were adapted from (Syed Ahmad et al., 2020) based on TAM (Davis, 

1993). For the demographic profile, the items were age, gender, programme and types of the Internet connection used for ODL 

purposes. For the second part, students were asked to rate four items for each component: Perceived Ease of Use (PEU), Perceived 

Usefulness (PU) and Attitude Toward Use (ATU).  

 

To measure students’ acceptance towards using MS Teams for learning the Arabic language, they needed to select the options 

provided in five Likert scales: strongly disagree, disagree, neutral, agree and strongly agree. Table 1 shows the 12 items used in 

the second part. 
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Table 1. Items for the questionnaire adapted from Syed Ahmad et al. (2020) based on Davis (1993) 

No. Remark Item 

1.  PEU1 Microsoft Teams is user-friendly. 

2.  PEU2 Microsoft Teams is convenient. 

3.  PEU3 I do not need any training to use Microsoft Teams. 

4.  PEU4 It is easy to access Microsoft Teams. 

5.  PU1 Microsoft Teams helps me to learn the Arabic Language efficiently. 

6.  PU2 Microsoft Teams helps me to improve my grades in the Arabic Language. 

7.  PU3 Microsoft Teams helps me to save time in learning the Arabic Language. 

8.  PU4 Microsoft Teams helps me to perform learning tasks quickly. 

9.  AT1 I want to use Microsoft Teams more. 

10.  AT2 I want to recommend my friends to use Microsoft Teams. 

11.  AT3 I am interested to use Microsoft Teams. 

12.  AT4 It is worth to use Microsoft Teams. 

 

The data collected were analysed by using the IBM Statistical Package for Social Sciences (SPSS). Missing data were checked, and 

normality tests were conducted since means were used to interpret the findings. Then, descriptive analysis was conducted to obtain 

the mean scores for the items in the second part of the questionnaire. The means of the five-Likert scales were interpreted by 

using the guideline provided by Alston and Miller (2002) as follows: 

 

Table 2. Interpretation of  mean of the five-Likert scale 

Likert Scale Likert Description Mean of  

Likert Scale 

1 Strongly Disagree 1.0 - 1.49 

2 Disagree 1.5 - 2.49 

3 Neutral 2.5 - 3.49 

4 Agree 3.5 - 4.49 

5 Strongly Agree 4.5 – 5.0 

 

4. Results and Discussion  

The results and discussion are divided into three (3) sections based on the questionnaire used for the data collection. The first 

section presents students' demographic profiles, while the next section discusses the types of the internet connection used in ODL. 

The final section describes the results and discussion of descriptive statistics of TAM items. 

 

4.1 Demographic Profile 

The sample consisted of 121 students from the UiTM Negeri Sembilan Seremban campus. The descriptive analysis indicated that 

there were no missing data for all items. The sample consisted of 96 female students (79.3%) and 25 male students (20.7%). The 

students’ age range was from 21 to 25 years old. They were from four programmes which were AM228: Bachelor of Administrative 

Science, CS241: Bachelor of Science Statistics, and CS248: Bachelor of Science. Management Mathematics and CS249: Bachelor of 

Science (Hons) Mathematics. The majority of the students (73.9%) were from AM228. It was followed by CS249 (20.7%), CS241 

(4.1%) and CS248 (1.7%). Table 3 presents the demographic profile of the sample.  
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Table 3. Demographic Profile 

 N % 

Course Program   

AM228 89 73.6% 

CS241 5 4.1% 

CS248 2 1.7% 

CS249 25 20.7% 

Age   

21 66 54.5% 

22 38 31.4% 

23 16 13.2% 

25 1 0.8% 

Gender   

Male 25 20.7% 

Female 96 79.3% 

 

4.2 Types of Internet Connection 

One of the most important facilities in the ODL process is the internet connection. Table 4 shows the types of the Internet 

connection used by UiTM students from the Seremban campus for learning the Arabic language on MS Teams. 

 

Table 4. Types of Internet Connections 

 Wifi % Prepaid % Postpaid % 

N Valid 121 100% 121 100% 121 100% 

Missing 0 0 0 0 0 0 

Sum 79 65.3% 51 42.1% 24 19.8% 

 

The results indicated that the most used Internet connection among students for ODL was WiFi (65.3%). While the second most 

used Internet connection for ODL was the prepaid internet plan (42.1%). The least used Internet connection type was the postpaid 

plan (19.8%). In order to ensure the effectiveness of the ODL process, types of Internet connection play a big role in ODL. The 

teaching and learning process in ODL depends on the strength of the Internet connection in order to run any online learning 

activities smoothly. Slow and inadequate internet facilities are among the factors that affect online learning (Ullah et al., 2017). 

WiFi was the most preferred Internet connection by students. It may be due to the fact that it is free. While for the prepaid plan, 

students have to reload and top up when the Internet quota reaches the usage limit. As for the postpaid plan, it is more expensive 

than the two types of Internet connection mentioned.   

 

4.3 Descriptive Statistics of TAM Items 

The results were divided into three components, namely Perceived Ease of Use (PEU), Perceived Usefulness (PU) and Attitude 

Towards Use (ATU). Descriptive analysis was used to obtain the mean score and standard deviation in measuring students’ 

acceptance toward the MS Teams application in learning the Arabic language. 

 

4.3.1 Perceived Ease of Use (PEU) of Microsoft Teams 

Table 5 illustrates that the students agreed with all items, ‘PEU4: It was easy to access Microsoft Teams’ recorded the highest mean 

score (M=4.08, SD=.833). It is followed by ‘PEU2: Microsoft Teams is convenient’ (M=4.04, SD=.889) and ‘PEU 1: Microsoft Teams 

is user-friendly’ (M=4.00, SD=.931).   The least mean score was recorded by ‘PEU3: I do not need any training to use Microsoft 

Teams’ (M=3.69, SD=.922). The results suggest that the MS Teams app was easy to use by students in learning the Arabic language 

in the ODL mode. 

 

Table 5. Perceived Ease of Use (PEU) of Microsoft Teams 

 N Minimum Maximum Mean 

Std. 

Deviation 

Interpretation 

of Means 

PEU1 121 1 5 4.00 .931 Agree 

PEU2 121 1 5 4.04 .889 Agree 

PEU3 121 1 5 3.69 .922 Agree 

PEU4 121 2 5 4.08 .833 Agree 
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The findings in Table 5 are consistent with the study by Rababah (2020), which found one of the positive themes in learning using 

MS Teams was convenience. In addition, Duong and Nguyen (2021) also demonstrated that students found MS Teams easy to use. 

The new normalization in online teaching and learning needs a platform or an application that has a user-friendly interface, easy 

access and convenient features. MS Teams features such as the menu, interface and icons are helpful and make it easy to use 

(Alabay, 2021). These features may help to facilitate lecturers to make sure the ODL process runs effectively.     

 

The findings of this study supported (Yen & Nhil 2021), which claimed MS Teams features allowed teachers and students to work 

together continuously at the same time; the biggest benefit of MS Teams is flexibility. Students can have their own pace and 

learning time without limitation. Alabay (2021) findings also show the students emphasized that MS Teams features are helpful 

and easy to use. In addition, (Wijayanto et al., 2021) study suggests that the MS Teams application in online learning is an initial 

step towards a new method of teaching and learning that makes the process easier. 

 

4.3.2 Perceived Usefulness (PU) of Microsoft Teams 

Table 6 illustrates that students agreed with all items. The highest mean score was recorded for ‘PU1: Microsoft Teams helps me 

to learn the Arabic Language efficiently’ (M=4.11, SD=.693). It is followed by ‘PU4: Microsoft Teams helps me to perform learning 

tasks quickly’ (M=4.10, SD=.779) and ‘PU3: Microsoft Teams helps me to save my time in learning the Arabic Language’ (M=4.04, 

SD=.850) and the lowest mean score was recorded by ‘PU2: Microsoft Teams helps me to improve my grades in the Arabic 

Language’ (M=4.00, SD=.753). The results suggest that MS Teams was a useful application for teaching the Arabic language in the 

ODL mode. 

 

Table 6. Perceived Usefulness (PU) of Microsoft Teams 

 N Minimum Maximum Mean 

Std. 

Deviation 

Interpretation 

of Means 

PU1 121 1 5 4.11 .693 Agree 

PU2 121 1 5 4.00 .753 Agree 

PU3 121 1 5 4.04 .850 Agree 

PU4 121 1 5 4.10 .779 Agree 

 

In order to ensure the effectiveness of ODL, the usability of learning tools becomes an important aspect (Pal & Vanija, 2020). The 

results from perceived usefulness items showed the students agreed that MS Teams helped them to learn the Arabic language 

efficiently and perform the task quickly. Besides that, using MS Teams to learn the Arabic language also saved time and improved 

their grades. Wijayanto et al. (2021) state that online learning using MS Teams can make learning effective and practical even 

though it is remotely implemented. The interaction process between lecturers and students may also save time, where 

communication happens in real-time (synchronous). Moreover, communication can also happen at a delayed time (asynchronous) 

when using the features such as Conversation and Chat, in which teachers and students can reply to messages at a delayed time. 

 

4.3.3 Attitude Towards Use (ATU) Microsoft Teams 

The ATU mean score results in Table 7 indicate that the students agreed with all items. ‘ATU4: It is worth using MS Teams’ recorded 

the highest mean score (M= 4.06, SD= .840). It is followed by ‘ATU3: The students are interested in using Microsoft Teams in 

learning the Arabic Language’ (M=4.02, SD=.875) and ‘ATU1: They want to use MS Teams more’ (M=4.01, SD=.880). The lowest 

mean score was recorded by ‘ATU2: recommend friends to use MS Teams’ (M=3.98, SD=.931). The results suggest that the students 

had a positive attitude towards using MS Teams for learning the Arabic language in the ODL mode. 

 

Table 7. Attitude Towards Use (ATU) Microsoft Teams 

 N Minimum Maximum Mean 

Std. 

Deviation 

Interpretation 

of Means 

ATU1 121 1 5 4.01 .880 Agree 

ATU2 121 1 5 3.98 .931 Agree 

ATU3 121 1 5 4.02 .875 Agree 

ATU4 121 1 5 4.06 .840 Agree 

 

In contrast to the results in Table (7), a finding from (Ritonga et al., 2021a) on Arabic language online learning as perceived by 

students and lecturers shows negative perceptions of the quality of online Arabic learning outcomes. Some of the problems that 

arise that lead to the negative perception are cost consumption in using the Internet, poor Internet network connectivity and 

platform, applications, and software used for ODL. The results may suggest that students at the UiTM Seremban campus have 

sufficient facilities to participate in the ODL on MS Teams for learning the Arabic language. 



Students’ Acceptance Towards Microsoft Teams for Learning Arabic Language 

Page | 8  

5. Conclusion 

In conclusion, this study is the beginning step for enhancing the understanding of the students’ acceptance towards Microsoft 

Teams in learning the Arabic language through ODL. From the findings of the study, it can be concluded that the majority of the 

students agreed MS Teams was easy to use and useful application for learning the Arabic language in ODL mode. In addition, the 

students were interested and wanted to explore more in using MS Teams to learn the Arabic language. This study also shows that 

the majority of the students agreed that MS Teams features such as ease of access, convenience, and user friendly helped to 

facilitate the Arabic language learning process and utilize the ODL platform usage. As a result, the students were able to learn 

effectively and perform learning tasks quickly. 

  

Students’ acceptance towards technology application and software are important in the ODL method of teaching and learning. It 

requires both lecturers and students to have the knowledge of technology literacy skills, interactions and engagement in the online 

class. The selection of application is one of the main aspects to be considered in ODL. In order to increase technology literacy skills, 

a complete training workshop and module of the specific online application should be provided to both lecturers and students. A 

hands-on training workshop suits the best method of training that provides the participants with real experience and a practical 

way of using the application.  

 

This study was conducted at UiTM Cawangan Negeri Sembilan Seremban campus and focused on learning the Arabic language 

via ODL using MS Teams. Since this study focuses on the Microsoft Teams application and UiTM students from Seremban Campus 

in the ODL method of teaching and learning, it is suggested in future research to involve students from other universities to gain 

more perspective and responses towards online applications and platforms used in ODL. Moreover, various other online 

applications and platforms can be studied, for example, Microsoft Sites, Google Classroom, Padlet and so on. Conducting similar 

research and choosing other online applications for learning the Arabic language and students from other faculties would provide 

a deeper understanding of students’ acceptance towards online applications. Besides, research on the online application in 

teaching and learning the Arabic language for other applications should be conducted as it is considered new compared to other 

languages.  

 

Funding: This research received no external funding.  

Conflicts of Interest: The authors declare no conflict of interest. 

ORCID Nur Hakimah Md Sallehuddin : https://orcid.org/0000-0002-8400-2366 

Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of 

their affiliated organizations or those of the publisher, the editors and the reviewers. 

 
 

References  

[1] Al-Adwan, A., Al-Adwan, A., & Smedley, J. (2013). Exploring students acceptance of e-learning using Technology Acceptance Model in 

Jordanian universities. International Journal of Education and Development using ICT, 9(2). 

[2] Alabay, S. (2021). Students' Views on Learning French Online with Microsoft Teams® during COVID-19 Pandemic. African Educational 

Research Journal, 9(2), 333-338. 

[3] Alston, A. J., & Miller, W. W. (2002). Analyzing the barriers and benefits toward instructional technology infusion in North Carolina and 

Virginia secondary agricultural education curricula. Journal of Agricultural Education. 43(1): 1, 43(1–12). https://doi.org/10.1.1.505.8913  

[4] Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating quantitative and qualitative research. Educational research 

(Vol3). 

[5] Davis, D. F. (1993). User Acceptance of Information system: The Technology Acceptance Model (TAM). International Journal of Man-Machine 

Studies, 38, 475-487. 

[6] Ismail, U. S., Chulan, M., Rosaidi, N. A., Nor, N. A. M., Ismail, N., & Pisal, N. A. (2021). Factors Influencing Students' Motivation in Online 

Learning for Arabic Language Courses at UiTM Perlis Branch. e-Academia Journal, 10(2). 

[7] Han, J. H., & Sa, H. J. (2021). Acceptance of and satisfaction with online educational classes through the technology acceptance model 

(TAM): The COVID-19 situation in Korea. Asia Pacific Education Review, 1-13. 

[8] Martin, L., & Tapp, D. (2019). Teaching with Teams: An introduction to teaching an undergraduate law module using Microsoft Teams. 

Innovative Practice in Higher Education, 3(3). 

[9] Ngampornchai, A., & Adams, J. (2016). Students’ acceptance and readiness for E-learning in Northeastern Thailand. International Journal of 

Educational Technology in Higher Education, 13(1), 1-13. 

[10] Nguyen, H. U. N., & Duong, L. N. T. (2021). The challenges of e-learning through Microsoft Teams for EFL students at Van Lang University in 

COVID-19. AsiaCALL Online Journal, 12(4), 18-29. 

[11] Pal, D., & Vanijja, V. (2020). Perceived usability evaluation of Microsoft Teams as an online learning platform during COVID-19 using system 

usability scale and technology acceptance model in India. Children and youth services review, 119, 105535. 

[12] Rababah, L., & Rababah, L. (2020). Original Paper Jadara University Students’ Attitudes towards the Use of Microsoft Teams in Learning 

English as a Foreign Language. Studies in Linguistics and Literature, 4, 59-64. 

https://orcid.org/0000-0002-8400-2366


JLDS 3(1): 01-09 

 

Page | 9  

[13] Ritonga, M., Kustati, M., Budiarti, M., Lahmi, A., Asmara, M., Kurniawan, R., Putri, N., & Yenti, E. (2021a). Arabic as foreign language learning 

in the COVID-19 pandemic as perceived by students and teachers. Linguistics and Culture Review, 5(1), 75-92. 

[14] Ritonga, A. W., Zulfida, S., Ritonga, M., Ardinal, E., & Susanti, D. (2021b, June). The Use of E-Learning as an Online Based Arabic Learning 

Media for Students. In Journal of Physics: Conference Series (Vol. 1933, No. 1, p. 012127). IOP Publishing. 

[15] Rojabi, A. R. (2020). Exploring EFL Students' Perception of Online Learning via Microsoft Teams: University Level in Indonesia. English 

Language Teaching Educational Journal, 3(2), 163-173. 

[16] Syed-Ahmad, T. S. A., Ramlan, Z. S., & Krishnan, S. K. (2020). Acceptance of Google Classroom for learning English exit test. International 

Journal of Modern Languages and Applied Linguistics (IJMAL), 4(1), 67-76. 

[17] Tu, N. P., & Luong, T. K. P. (2021, March). Online language learning via Moodle and Microsoft Teams: students’ challenges and suggestions 

for improvement. In Proceedings of the AsiaCALL International Conference-Atlantis Press (Vol. 533, No. 978-94-6239-343-1, pp. 106-113). 

[18] Ullah, O., Khan, W., & Khan, A. (2017). Students’ attitude towards online learning at the tertiary level. PUTAJ–Humanities and Social Sciences, 

25(1-2), 63-82. 

[19] Wargadinata, W., Maimunah, I., Febriani, S. R., & Pimada, L. H. (2020). Mediated Arabic language learning for Arabic students of higher 

education in COVID-19 situation. Izdihar: Journal of Arabic Language Teaching, Linguistics, and Literature, 3(1), 1-18. 

[20] Wijayanto, Y. R., Andayani, A., & Sumarwati, S. (2021). Utilization of Microsoft teams 365 as an alternative for distance learning media amid 

the Covid-19 pandemic. International Journal of Multicultural and Multireligious Understanding, 8(2), 87-93. 

[21] Yen, T. V. M., & Nhi, N. T. U. (2021). The practice of online English teaching and learning with Microsoft teams: From students’ view. 

AsiaCALL Online Journal, 12(2), 51-57. 

 

 

 

 


