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| ABSTRACT

This study explored the reading interests, and preferences of educated Arabs such as students, faculty and professionals, the
types and number of books they read before, during and after the Pandemic (between 2012 and 2022). Data were collected from
Twitter threads, hashtags and surveys and responses to the question "What are you currently reading”. The Twitter data analysis
showed that the preferred book titles with the highest percentages were novels/fiction (31.5% before the Pandemic and 41.5%
during the Pandemic); Islamic books (22.5% before the Pandemic and 12% after the Pandemic); (iii) self-development books
(12.5% before the Pandemic and 20% during the Pandemic). 80.7% preferred to read paper books and 19.3% electronic books.
In most surveys, between 50%-60% of the respondents do not read at all. In 2 surveys, between 76%-80% do not read. The
highest number of books read was during the Pandemic as 32.5% read 5 books and 38.5% read more than 20 books. The status
of reading after the Pandemic was like that before the Pandemic (43.4% did not read). Even graduate and undergraduate students.
31% of graduate and undergraduate students read nothing outside their course textbooks. For enhancing students’ reading
interests, preferences and the types and amounts of books read, the study recommended using book clubs, BookTok,
encouraging students to visit libraries, using online courses, blogs, and mobile apps for discussing books read, integrating global
topics in the school and college curriculum and others.
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1. Introduction

Students’ and adults’ reading interests have been the focus of research for decades. In the 1970's, Sharon (1972), Carlsen, Manna
and Yoder (1976), Nilsen and Donelson (2001) and others investigated the reading preferences of young adults. In the era of
"digital literacy", researchers enquired whether the meaning of reading interest has changed, and they examined the psycho-
behavioral dimensions of reading interest as they relate to different reading modes and different purposes. It was found that
reading interest is represented by a psycho-behavioral dimension. Higher-order factor structures revealed a general factor of
reading interest at the third-order level and five second-order factors representing reading in print settings, social media reading,
online reading, recreational and academic reading (Putro and Lee (2017).

In the COVID-19 Pandemic era, many researchers around the world continued to explore the reading interests, amount of time
spent reading, what students prefer to read, and amount of material read. For example, Sharma (2021) reviewed nine studies on
the influence of Covid-19 Pandemic on reading habits. Readers in those studies read academic as well as non-academic books.
They also learned digital skills and how to browse digital resources. Some read published academic and non-academic books but
the majority used electronic media, internet, computers and mobile phones to read.

Copyright: © 2022 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
London, United Kingdom.
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In Indonesia, Yulianto, Hanah and Lisniyanti (2020) found that 39% of the students selected ‘articles on the internet’ and 37%
selected 'academic books’ as their favourite types of reading. 45% selected ‘education’ books and 19% ‘entertainment’ books. the
rest of the students selected poetry, horror, romance, humour, science fiction and others.

In another study in Indonesia, Setiyoningsih, Emeraldien & Arwansyah (2022). EFL undergraduate students in a Language and
Literature Education Study Program-were enthusiastic about reading activities while learning from home and were reading
anything, including academic material and/or books. The students preferred to read fiction/novels online more than other literary
texts. The students' read between 30 minutes to 1 hour at home, 3-6 days a week. They could read academic material 30 minutes
to 1 hour but could read more than an hour for fun. They read 4-6 books per semester. They received online resources such as
websites, and offline sources, mainly textbooks. Smartphone reading was the most common.

In Turkey, Bekaroglu, Kahveci, Kazoglu, ilhan and Gékgéz (2022) indicated that 35% of secondary school students read books
regularly, 57.2% read books occasionally, 7.8% do not read at all. 63,4 % read novels and stories, 16 % read scientific books, 20.2%
read books regardless of the type of book. 96.7% read paper books, whereas 2.5% read on their mobile phone. 76.5% of the
students read between 0-50 pages per day, 15.2% read between 50-100 pages per day, 7% read between 100-200 pages per day,
1.2% read about 200 pages or more a day. 58% of the students reported that the book cover and visuals are important for selecting
books, and 42% stated that the book cover and visuals are not important for selecting books. 84.4% can reach the books they
want according to the area where they live as opposed to 15.6% who have problems accessing books.

In Nigeria, Abimbola, Shabi and Aramide (2021) concluded that majority of high school students are not pressured to read but read
for pleasure. They prefer a wide range of fiction and non-fiction books which they read for academic, social, relaxation and obtaining
information purposes. Their reading activity was affected by the availability of reading materials. Many students could not afford to access
electronic books whether free or not.

In another study in Nigeria, Adigun, Oyewusi and Aramide (2021) revealed that students read textbooks to prepare for
examinations and to stay sound academically. No significant differences were found in the amount of time students spent reading
during the lockdown and before the lockdown when schools were open.

In Cho, Lee, Urban, Huang and Long's (2021) readers actively escaped into fictional worlds, through re-reading books especially
fiction to cope with the stress of the pandemic. The cost and available channels of access affected the readers' selection of fiction
book format.

In Iran, Kafi (2021) analyzed news websites’ book suggestions in March 2020. The researcher found a high level of homogeneity in
the reading suggestions in terms of original language, genre, and publishers. He concluded that wider government policies
encourage the promotion or marginalization of certain types of books. Fiction and nonfiction books about the Iran-Iraq War (1980-
1988) dominated the suggestions, while nonpolitical mystery/thrillers and comedy were almost nonexistent.

Regarding the reading interests of teachers, Kaya, Kaya and Bindak (2020) found that female teachers in Turkey had more positive
attitudes towards reading books during the Pandemic then male teachers.

In a similar study, results of a study by Hendal (2020) showed humble use of electronic resources by Kuwaiti University faculty
during the COVID-19 pandemic in 2020. The faculty mostly used electronic resources for writing research papers. e-journals and
databases were their most preferred resources. The majority of faculty at Kuwait University who are nonusers did not need these
resources, and the rest reported their unawareness of these resources.

In addition, some studies in the literature focused on the factors' that affect students’ reading interests. In Vietnam, Vietnam,
Vuong, Nguyen and Le (2021) surveyed 4966 secondary students (ages 11-15 years old, in grade 6 to 9) and found that the
students’ reading interests were positively correlated with book recommendations they receive and parental book reading
activities, i.e., parents reading books to their young children. High-achieving students would be more interested in reading books
if they can choose the books they prefer.

Moreover, in Pakistan Akhtar and Khan (2019) declared that that book reading is not limited to course material that the students
are obliged to read to pass their exams. A variety of reading materials like story books, comic books, magazine, newspaper and
references for general knowledge can broaden students' minds at all grade levels. They confirmed that students' reading interest
is correlated with fathers' reading interest and availability of books at home or any place near their homes.
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As far as the status of extensive reading interests and preference in Saudi Arabia, the above literature review shows lack of studies
that explore the types of books and material (genres) that students, teachers, and educated individuals were reading during the
COVID-19 Pandemic and are reading after the Pandemic. In other words, it aims to find out educated Arabs’ reading preferences
and reading interests, i.e., types of books (genres) they read before, during and after the COVID-19 Pandemic, how many books
they read per month or per year, and whether they prefer digital reading on their mobile devices, laptop, or print books and
material. Results will be based on data collected from surveys posted on Twitter between 2012 and 2022.

Results of this study will shed some light on changes in educated Arabs’ reading preferences and the factors that affect the amount
and duration of reading before, during and beyond the pandemic.

2. Data Collection and Analysis

Data about educated Arabs’ reading preferences were collected from tweets on Twitter. Responses to questions, hashtags and
threads asking "What are you currently reading” posted by some online bookstores such as Jamalon, the Riyadh International Book
Fair, some Arab Twitter users and others were collected. The responses (tweets) were tweeted by a sample of educated Arabs
consisting of male and female students, faculty, professionals and others. Some with a B.A. degree, others with an M.A. or Ph.D.
degree. The respondents have different areas of specialties such as business, computer science, education, Islamic Shariah, Arabic
literature, languages and translation and others. Only tweets in which the respondents posted book titles were compiled. What
mattered was the book titles tweeted, not who tweeted them or how many titles some respondents published in a single tweet.
Tweets with multiples titles were counted not as a single response but according to how many titles are contained in the single
tweet. Each title was counted as 1 response whether contained in a single tweet or tweeted with other titles in one tweet.

For comparison purposes, a total of 216 book titles were compiled from responses tweeted before the Pandemic in September
2018 and 178 book titles collected from the responses tweeted during the Pandemic in June 2021. Both data sets were subjected

to further analysis. The titles were classified according to the Dewey Decimal Classification sys’cem1 which constitutes of the
following categories:

e  Computer science, information and general works.

e  Philosophy and psychology.

e Religion.

e Social sciences (sociology, anthropology, statistics, political science, economics, law, public administration, social
problems and services, education, commerce, communications, transportation, and customs).

e lLanguage, linguistics, and specific languages.

e natural sciences and mathematics.

e Technology.

e artin general, fine and decorative arts, music, and the performing arts. Recreation, including sports and games.

e Literature (rhetoric, prose, poetry, drama, etc. Folk literature).

e History and geography.

To classify the book titles accurately especially those that the author is not familiar with, the author checked the book titles in
Google Images to view the cover, looked up the book in some online library websites or publishers, read the synopsis and book
classification. Repetitious titles were not counted once but as many times as they had occurred and entered in the same book
category as many times as found in the date.

In addition, tweets that contain some statistics about educated Arabs’ reading preferences, how many books they read, and
whether they prefer paper or digital books were also collected from the Twitter pages of Neel Wa Furat Online Bookstore, the
Riyadh and Sharjah International Book Fairs, Mohammed Bin Rashid School of Government, King Abdulaziz and his Companions
Foundation for Giftedness and Creativity, Tatweer Education Company, and some poll and survey pages (Saudia Votes) and
Questionnaires (Istbyanat). A total of 14 statistical tables were selected. Those reflect the reading interests and preferences of
educated Arabs and the number of books they read before the Pandemic (in the year 2012, 2015, 2016, 2017, 2019, and February
2020); during the Pandemic (September 2020, and August 2021) and after the Pandemic (January 2022).

Although the Twitter surveys on what educated Arabs like to read and how many books they read may not be reliable and valid,
several criteria were taken into consideration in the selection: (i) the number of voters should be more than 100; (ii) the number of
books should start with nothing, 1 book, 2 books, 3 or more. Survey results that include categories with 10 books or less, more
than 20 books and so on were not selected as responses with any number of books will fit in each category; (iii) different surveys

" https://www.oclc.org/content/dam/oclc/dewey/versions/print/intro.pdf
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for the same year and different years before, and during the Pandemic were selected as a reliability and validity check; (iv) surveys
tweeted by different stakeholders were selected as a reliability and validity check as well.

3. Results and Discussion

3.1 Educated Arabs’ Book Preferences According to Genre

Results of the data analysis reported in Tables 1 and 2 show the percentages of book types (genres) tweeted by Arab readers
before the pandemic (in September 2018) and during the Pandemic (in June 2021). The preferred book titles with the highest
percentages in both time periods are (i) novel and fiction books whether Arabic, translated or even English novels (31.5% before
the Pandemic and 41.5% during the Pandemic); (ii) Islamic books whether classical or contemporary (22.5% before the Pandemic
and 12% after the Pandemic); and (iii) self-development books whether Arabic or translated (12.5% before the Pandemic and 20%
during the Pandemic).

It was noted that the number of Islamic books read during the Pandemic is lower than those read before the Pandemic. On the
contrary, the number of novels read during the pandemic is higher than those read before the Pandemic. Similarly, the number of
self-development books read during the Pandemic was higher than those read before the Pandemic. The majority of the titles
tweeted in the two sets were different.

The data analysis showed that 12% of the books were novels in English, which means that the majority of respondents prefer to
read in Arabic, their native language.

It was also noted that the percentage of books that the respondents tweeted about history, literature, politics, philosophy,
sociology, religion, poetry, travel ranged between 1% and 5% before the Pandemic and even lower during the Pandemic. Tweets
containing books titles in computer, economics, art, physics, physiology, psychology, anthropology, dictionaries, language, library
science, manuscripts, pharmacy are either lower than 1% or non-existence.

In addition, none of the respondents tweeted books or material about the COVID-19 Pandemic since the whole world was affected
by the COVID-19 Pandemic, medical and health issues, current global events, scientific books, business books, math, engineering,
agriculture, environment, global warming, political science, law, public administration, social problems and services, education,
commerce, communications, transportation, customs, natural sciences, chemistry, physics, biology, technology, fine and decorative
arts, performing arts, recreation, sports and games, and geography

It seems that respondents’ interests, in general, are affected by the kinds of topics and material they read their “Reading Textbooks”
at school. Analysis of the junior and senior high school reading textbooks showed that 29% of the reading texts are devoted to
Islamic history; 13% focus on general topics; 11% deal with stories from classical Arabic literature; 10% to Quranic verses and
Prophet Mohammed's traditions; Arabic poetry (9%); the history and geography of the Kingdom of Saudi Arabia (8%); scientific
topics (6%); flora and fauna (6%); the Islamic and Arab Worlds (4%); contemporary Arabic literature (2%); international and Arabic
organizations (1%); and biographies of foreign personalities (1%) (Al-Jarf, 2004e; Al-Jurf, 2004).

The reading interests of Twitter respondents in the current study are completely different from those of Saudi female college
students about 2 decades ago. In Al-Jarf (2004e) and Al-Jurf (2004) studies a study that investigated the reading interests of female
college students in terms of the magazines they read and the topics they like to read, Al-Jarf (2004e) and Al-Jurf (2004) found that
77% of the students read women'’s magazines, 77% read about fashion and make-up, 66% read articles about movies and pop-
stars, 24% read poetry magazines, between 1-4% read religious, educational, literary, political, computer and internet, and historical
articles. It was concluded that female college students liked to read magazines and topics that prevailed on satellite T.V.
broadcasting. Both magazines and satellite T.V. shows serve to marginalize the culture of young people and distract them from
the vital social issues.

Furthermore, findings in the current study are confirmed by results of a Twitter survey conducted by the Riyadh International Book
Fair before the Pandemic (in 2017) with a sample of 996 voters which show that 34.3% read literature, poetry and novels; 30.1%
read religious and Islamic books and 26.9%. read self-development books. Unlike the Twitter survey results, respondents in the
current study who posted economics titles constituted less than 1.5% before and after the Pandemic (See Table 2).

As in the current study, majority of high school students in Nigeria prefer to read a wide range of fiction and non-fiction books which
they read for academic, social, relaxation and obtaining information purposes (Abimbola, Shabi & Aramide, 2021). In Indonesia, 45% of
the students selected education books, 19% selected entertainment books and selected poetry, horror, romance, humour, science
fiction and others (Yulianto, Hanah & Lisniyanti, 2020). In Cho, Lee, Urban, Huang and Long's (2021) study, readers read fiction to
cope with the stress of the pandemic. In Turkey, 63,4 % read novels and stories, 16 % read scientific books, 20.2% read books
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regardless of the type of book. 96.7% read paper books, whereas 2.5% read on the mobile phone (Bekaroglu, Kahveci, Kazoglu,
ilhan & Gokgdz, 2022).

Unlike the current study, Vyas and Tandel (2020) reported that college faculty in India give the top priority to reference books to
update their subject knowledge. In-depth reading and quick browsing were also the styles of reading of academic staff during the
lockdown. In Iran, Kafi (2021) found a high level of homogeneity in the book suggestions in March 2020 in terms of original
language, genre, and publishers. He concluded that wider government policies encourage the promotion or marginalization of
certain types of books. Fiction and nonfiction books about the Iran-lrag War (1980-1988) dominated the suggestions, while
nonpolitical mystery/thrillers and comedy were almost nonexistent.

Table 1: Types of Books That Respondents Like to Read Before the Pandemic (September 2018) and During The Pandemic (June

2021) Base on Respondents’ Tweets

Before the Pandemic

During the Pandemic

Book Genres September 2018 June 2021
% %
Novels, fiction, poetry & literature 35.5% 42 5%
Islamic and religion 24.5% 12%
Self-development 12.5% 21%
Biography 7% 4.5%
History 4% 3%
Politics 5% Less than 1%
Philosophy 1% 5%
Travel 1% Less than 1%
Computer Less than 1% --
Economics Less than 1% 1.5%
Art Less than .5% --
Physics Less than .5% --
Physiology Less than .5% --
Psychology and sociology 1.5% 4%
Anthropology -- Less than 1%
Dictionary -- Less than 1%
Language and linguistics -- 1%
Library science -- Less than 1%
Manuscripts -- Less than 1%
Pharmacy -- Less than 1%
None 3% 4%
Total book titles 216 178

Table 2: What Are the Books that you Mostly Read (Before the Pandemic, March 15, 2017)

Types of Book Read Percentage
Literature, Poetry and Novels 34.3%
Religious and Islamic 30.1%
Self-Development 26.9%
Economics and International Relations 8.6%
Total Votes 996

Source: Riyadh International Book Fair - twitter.com/Innovative_Cont/status/84205305659857305

3.2 Educated Arabs’ Preferences for Paper and Electronic Books

Results of a Twitter survey with 607 Twitter voters presented in Table 3 show that 80.7% of the respondents reported reading
paper books as opposed to 19.3% who read electronic books.

This result is consistent with results of a study by Parlindungan, Rahmatillah and Lisyati (2021) which revealed that most Indonesian
undergraduate students favored print format for their academic materials. The students gave different reasons for their preferences
such as the types of courses they study, accessibility, being accustomed to print reading habits, and lack of confidence in electronic
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material. In Turkey, 63,4 % secondary school students read novels and stories, 16 % read scientific books, 20.2% read books
regardless of the type of book. 96.7% read paper books, whereas 2.5% read on the mobile phone (Bekaroglu, Kahveci, Kazoglu,
ilhan & Gokgéz, 2022)

By contrast, most Nigerians used their phone to read during the COVID-19 lockdown (Adeyemi, 2021). WhatsApp was the more
comfortable social media used for reading during the COVID-19 pandemic period. Male and female undergraduate EFL students
aged 19-23 years in Indonesia preferred reading social media to spend their leisure time Ahire (2021). Female students tend to
read e-books, while male respondents prefer printed books. Moreover, EFL learners prefer reading the sources in their native
language (L1) because it is more comprehensible to them than the target language (L2) (Milal, Jannah, Sa’adah& Fitria, 2021). In
India, most of the faculty were using both print and electronic sources for reading and they give priority to accessing electronic
information via their mobile, phones followed that laptop (Vyas & Tandel, 2020). EFL undergraduate students in Indonesia-preferred
to read fiction/novels online more than other literary texts. They received online resources such as websites, and offline sources,
mainly textbooks. Smartphone reading was the most common (Setiyoningsih, Emeraldien & Arwansyah (2022)..

University faculty in Kuwait showed humble use of electronic resources during the COVID-19 pandemic in 2020. The faculty mostly
used electronic resources for writing research papers. e-journals and databases were their most preferred resources. The majority
of nonusers did not need these resources, and the rest reported their unawareness of electronic resources, e-journals and
databases (Hendal, 2020). Likewise, the average usage frequency of all electronic databases at a sample of Arab universities is once
a year at King Saud University and once a year per 8 persons at King Abdul-Aziz University, once in 14 months per 2 persons at
Umm Al-Qura University, 3 times a year per person at the Institute of Public Administration, and once every 2 years per person at
the American University in Beirut (Al-Jarf, 2004c; Al-Jarf, 2004d).

Table 3: What Kind of Book format Do You Prefer To Read (After the Pandemic, Oct 17, 2021)

Type of Book Formats preferred Percentage of Response
Paper books 80.7%
Electronic Books 19.3%
Total Votes 607

Source: twitter.com/alla1428/status/1449564022676889601

3.3 How Many Books Educated Arabs Read

Tables 4 to 17 show several Twitter surveys that report the number of books Twitter respondents read per month or per year
before, during and after the Pandemic. Before the Pandemic, Tables 4, 5, 6, 8, 10, and 11 show that between 50% and 60% of the
respondents do not read books at all. In tables 7 and 13, between 76% and 80% of the respondents do not read at all.

Interestingly 31% of B.A,, M.A. and Ph.D. students read nothing outside their course textbooks; and 24.9% read between 1-6 books
a year, taking into consideration the fact that M.A. and Ph.D. students need to read many books and reference material for their
theses (See Table 9). This is similar to the status of reading in Nigeria where students read textbooks to prepare for examinations
and to stay sound academically. No significant differences were found in the amount of time students spent reading during the
lockdown and before the lockdown when schools were open (Adigun, Oyewusi & Aramide, 2021).

During the pandemic, Tables 16 shows the highest number of books read in all 14 tables, as all 468 respondents read at least 5
books and 38.5% read 20 books. In Table 16, 73.4% of 128 respondents read at least 1 book per month.

After the Pandemic in 2022, the number of books read is similar to those before the Pandemic as 43.4% did not read at all, and
28.9% read one book over the whole year (See Table 17).

No significant differences between male and female respondents in the number of books they read, before, during and after the
Pandemic.

Results of the survey presented in Tables 4 to 17 show lack of interest in reading among educated respondents as almost half the
respondents do not read at al. This finding in contrary to findings of prior studies conducted in numerous countries in the literature.

In India, 83 % of the faculty surveyed reported that they were reading every day during the lockdown. In-depth reading and quick
browsing were also the styles of reading of academic staff during the lockdown. (Vyas & Tandel, 2020). 61% of Indonesian students
read less than an hour 2 — 3 days a week and the rest read less than an hour (Yulianto, Hanah & Lisniyanti (2020). In another study,
EFL undergraduate students in Indonesia read between 30 minutes to 1 hour at home, 3-6 days a week. They can read academic
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material 30 minutes to 1 hour but could read more than an hour for fun. They read 4-6 books per semester. They received online

resources such as websites, and offline sources, mainly textbooks (Setiyoningsih, Emeraldien & Arwansyah, 2022).

In Turkey, indicated that 35% of the secondary school students read books regularly, 57.2% read books occasionally, 7.8% do not
read at all. 76.5% of the students read between 0-50 pages per day, 15.2% read between 50-100 pages per day, 7% read between

100-200 pages per day, 1.2% read about 200 pages or more a day (Bekaroglu, Kahveci, Kazoglu, ilhan & Gékgdz (2022).

Unlike the present study which found no significant differences between male and female respondents in the number of books
they read, Milal, Jannah, Sa'adah & Fitria (2021) indicated that female undergraduate EFL students aged 19-23 years in Indonesia
favored reading more than males. They practice extensive reading to get knowledge more than to get pleasure.

Table 4: How Many Books Do You Read Per Year (Before The Pandemic, March 28, 2012)

Type of Book Formats preferred

Percentage of Response

Nothing (I do not read) 56%
1 book 15%
2 books 8%

3 or more books 22%
Total Votes 1649

Table 5: How Many Books Do You Read Per Month (Before The Pandemic, November 27, 2015)

Number of Book Read

Percentage of Response

None (I do not read) 58.8%
| browse 1 book 24.2%
| read a whole book 9.5%
| read 2 or more books 7.6%
Total votes 931
Source: twitter.com/ALMANSOUR_MOHD/status/670248821163716609
Table 6: How Many Books Do You Read Per Month (Before The Pandemic, October 15, 2016)
Number of Book Read Percentage of Response
Less than 1 book 57.1%
1 book 16.9%
2 books 9.7%
3 books 16.2%
Total Votes 154
Source: Mohammed Bin Rashid School of Government
twitter.com/MBRSG/status/787254119916593152
Table 7: How Many Books Do You Read Per Month Before The Pandemic (January 2, 2016)
Number of Book Read Percentage of Response
| do not read 76.7%
1 book 15.7%
2 books 3.9%
3 books or more 3.7%
Total Votes 408

Source: twitter.com/saudiaVotes/status/683371881236426754
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Table 8: How Many Books A Year Do You Read Per Year (Before The Pandemic, November 26, 2016)

Number of Book Read Percentage of Response
| do not read 50.5%
2 books 21.6%
4 books 9.9%
More than 6 books 18%
Total Votes 4,163

Source: https://twitter.com/khalidalyahmadi/status/802359750859968512

Table 9: How Many Books BA, MA, & Ph.D. College Students Read (Before The Pandemic, June 17, 2017)

Number of Book Read Percentage of Response
| do not read beyond my course textbooks 31.2%
1 to 6 books 24.9%
More than 6 books 8.4%
NA 35.5%
Total Votes 5,054
Source: https://twitter.com/istbyanat/status/876090480580276225
Table 10: How Many Books Do You Read Per Year (Before The Pandemic, November 1, 2017)
Number of Book Read Percentage of Response
| do not read 50.6%
1 book 15.8%
2-5 books 20.6%
More than 10 books 13%
Total Votes 6,299
Source: Sharjah International Book Fair - https://twitter.com/tafa3olcom/status/925642964302483457
Table 11: How Many Books A Year Do You Read (Before The Pandemic, February 18, 2019
Number of Book Read Percentage of Response
| do not read 55.8%
1-5 books 24.6%
5-10 books 6.7%
More than 10 books 12.8%
Total Votes 865
Source: https://twitter.com/al wisal/status/1097502828757745664
Table 12: How Many Books Do You Read Per Month (Before The Pandemic, March 24, 2019)
Number of Book Read Percentage of Response
| do not read 27.2%
1-2 books 16.2%
| read once in a while 56.6%
Total Votes 1,765
Source: King Abdulaziz and his Companions Foundation for Giftedness and Creativity
twitter.com/mawhiba/status/1109713737567690752
Table 13: How Many Medium-size Books Do You Read Per Month (Before The Pandemic, June 19, 2019)
Number of Book Read Percentage of Response
Less than a book 80.3%
1-2 books 14.8%
3 books or more 4.9%
Total Votes 61

Source: twitter.com/osamhmulla/status/1141236734212157440
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Table 14: How Many Books Do You Read Per Year (Before The Pandemic, February 17, 2020)

Number of Book Read Percentage of Response
1 book 49/6%
2-4 books 14.2%
5-9 books 12.8%
More than 10 23.4%
Total Votes 141
Source: https://twitter.com/QATARTEAM/status/1229502561851465729
Table 15: How Many Books Do You Read Per Year (During the Pandemic, September 25, 2020)
Number of Book Read Percentage of Response
5 books 32.5%
8 books 9.2%
10 books 19.9%
20 books 38.5%
Total Votes 468
Source: Neel Wafurat Online Bookstore - twitter.com/neelwafurat/status/1309473487120195584
Table 16: How Many Books Do You Read Per Month (During the Pandemic, August 9, 2021)
Number of Book Read Percentage of Response
One Book 73.4%
2 books 7%
More than 2 19.5%
Total Votes 128
Source: twitter.com/tatweers_sa/status/1424717411484381190
Table 17: How Many Books Do You Read Per Year (After The Pandemic, January 24, 2022)
Number of Book Read Percentage of Response
0 books 43.4%
1 book 28.9%
2 books 19.9%
3 or more books 7.8%
Total Votes 1,399

Source: www:twitter.com/Manal_AlSalloum/status/1485535171843694593

4. Recommendation

Analysis of the data collected from Twitter on the reading interested and preferences of Educated Arab respondents show that
types of books, reading book format and amount of books they read per year whether before, during or after the COVID-19
pandemic (between 2012 and 2022) are in adequate for academic, professional or developmental purposes. Therefore to enhance
Arab students and adults interest in extensive reading the current study recommends the following:

Creating books clubs where students and adults can recommend, exchange, read and discuss books with each other (Limlamai,
2021).

Using BookTok communities on TikTok for out of school reading practices for all ages (Jerasa & Boffone, 2021). BookTok can
be integrated into the classroom to provide junior and senior high readers with agency, community, and digital literacies for
their voices, ideas, and creativity to materialize.

Encouraging students of all ages to visit public and school libraries to improve their reading habits and to have access to different
types of reading materials that suit the reading preferences and meet the diverse purposes of reading (Abimbola, Shabi & Aramide,
2021).

Parents and teachers should enhance digital learning capabilities, reading skills among the students and enhancing reading
habits, exploring digital resources (Sharma, 2021).

Establishing book selection committees at the university for recommending extensive reading material to students to choose
from and read in addition to their course textbooks. An academic requirement should be added to college programs to
motivate students to read extra materials.
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e Re-selecting the topics of reading textbooks for middle and secondary school students so that contemporary global topics
related to human values, international organizations, current global issues and world history and introducing students to other
cultures (Al-Jarf, 2004a).

e Adding a course in reading and internet searching skills in each grade level in which students are required and trained to
search for specific topics in Internet websites, magazines, and books and setting a time for students to discuss what they have
read (Al-Jarf, 2004b).

e Encouraging extensive reading on serious topics, starting from the primary stage, by assigning students to read books
appropriate for their ages on different topics, writing a report on them, and discussing them in class, introducing students to
magazines and interesting books in different disciplines, and encouraging each student to make for himself A record of the
books he reads, keeping these records, and appreciating the students who persevere in reading with prizes and grades.

e Conducting book reading and summarizing competitions and preparing reports on them within the school extracurricular
activities at school and in of the summer youth centers.

e  Establishing reading clubs and reading groups under the auspices of teachers and librarians.

e Students may create online discussion forums and blogs where they can post book summaries of their own, choose and
display new books of interest to them.

e Organizing reading and book campaigns for students and teachers.

e Encouraging students to attend book fairs and visiting cultural centers and public libraries in order to read some of the
books available there.

e Magazines and books should have a glossary page for introducing readers to new terms and new information circulated by
the media on a daily basis and to test readers' ability to understand them in the Word Power style of the Reader's Digest
magazine.

e To instill the habit of reading books and not just magazines in students, it is necessary to allocate a corner for books and
reading in every classroom and in the school library, and to provide school libraries with books, stories, interesting, attractive
and illustrated magazines and books about other cultures.

e The Ministry of Education may publish a periodical for students and teachers at schools and universities and another to show
them the importance of free reading and to introduce them to new books.

e To enable students to read and understand long texts specialized in scientific, educational and technological fields instead of
reading short light magazine articles, it is necessary to develop the students’ ability to read fast with comprehension, train
them to read a specific topic from several papers and electronic sources, and develop their ability to summarize what they
read, to understand the organizational structure of the text and infer meanings of difficult words from context.

e Introducing a global education course for junior and senior high school students to encourage them to read global topics
related to current global events, world history, and global educational, health, political and technological systems (Al-Jarf
2020, Al-Jarf, 2020).

e Integrating global topics in the history, geography, literature and social studies curricula (Al-Jarf, 2003a; Al-Jarf, 2003b).

e Encouraging students to read texts and books in various disciplines such as multicultural arts, literature and children's
stories (Al-Jarf, 2015; Al-Jarf, 2011).

e Developing students' awareness of current global issues by integrating them in the speaking and reading activities in the
classroom (Al-Jarf, 2022b).

e Reading online using online course platforms such as Blackboard, where students read what they like outside the classroom
and post a summary of what they have read in the online course (Al-Jarf, 2019b; Al-Jarf, 2013; Al-Jarf, 2009a; Al-Jarf, 2007).

® Using mobile reading applications such as audiobooks, where students choose the books that they like to listen to, followed
by a discussion of the content of the audiobooks orally or in writing (Al-Jarf, 2021d). Collaborative group reading activities
can be held with discussions about what the students have read (Al-Jarf, 2021a).

® Using blogs, where the students read about the latest developments in world events, post a summary of what they have read,
and hold discussions about what they have read in their individual or class blog (Al-Jarf, 2022a).

® Teachers should not delete or reduce the amount of material to be studied in the textbooks to make it easy for the students
and help them pass their courses with high grades. The more the students read, the faster they become at reading. Reading
will become an easy and enjoyable task rather than a chore (Al-Jarf, 2021c).

® |tis necessary that extensive reading be part of the school curriculum and extra-curricular activities in the pre-university stages,
i.e., the primary, junior high and secondary school levels, so that reading becomes a habit for students when they are older
(Al-Jarf, 2019a; Al-Jarf, 2009b; Al-Jarf, 2009¢).

® To develop the students' reading appreciation skills, they can collect and analyze motivational and inspirational quotes, and
linguistic landscapes in the community (Al-Jarf, 2021e; Al-Jarf, 2021b).
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Finally, it is significant to conduct periodic survey studies every few years to identify the reading trends of male and female students
of all levels of education, to identify the changes that occur in their reading interests and habits, and to develop appropriate plans
for modifying young people’s reading skills to achieve the desired educational goals.
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Appendix 1

Book Titles Read By The Respondents During The Pandemic (June 2021)
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Educated Arabs’ Reading Interests and Preferences Before, During and After the Pandemic

s920)l | wale opill 2o gl cibiso dsbo ligsle lgdVl 3185 1ol .5 J gl

dail dlg 83g8i0ll abglhzall solaibll OS5

B1557 M 105V Lgis) p2yio 2l o) 06 Lwl gaive dbghy ol dls,)
dylg) 8y00ll ooy

Note: all repetitious titles were deleted.

Appendix 2

Book Titles Read By The Respondents Before The Pandemic (September 2018)
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https://cdn.aseeralkotb.com/authors/%D8%AC%D9%88%D8%B4-%D9%85%D8%A7%D9%84%D9%8A%D8%B1%D9%85%D8%A7%D9%86

JLDS 2(3): 23-37
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Note: All repetitious titles were deleted.
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