
Journal of Learning and Development Studies  

ISSN: 2752-9541 

DOI: 10.32996/jlds 

Journal Homepage: www.al-kindipublisher.com/index.php/jlds 

JLDS 
AL-KINDI CENTER FOR RESEARCH  

AND DEVELOPMENT  

 

 

Copyright: © 2026 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons 

Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,  

London, United Kingdom.                                                                                                                          

    Page | 51  

| RESEARCH ARTICLE 

The Relationship Between SNEd Teachers’ Self-Efficacy, Empathy, and the Academic 

Performance of Students with Special Needs in A Philippine School 

 

Gina Aniñon1, Marila Sangrador 2, Maricris Lamadora3, and Melody Ann Aguilar 4 

123University of San Carlos, Philippines   
4Zapatera Special Education School, Philippines   

Corresponding Author: Gina Aniñon, E-mail: ginsmile24@gmail.com 

 

| ABSTRACT 

This research examined the relationship between Special Needs Education (SNED) teachers’ self-efficacy, empathy, and the 

academic performance of students with special needs at the University of San Carlos - Basic Education Department South 

Campus Elementary School during the school year 2024–2025. Utilizing a descriptive-correlational design, the study employed 

complete enumeration of 23 SNED teachers as respondents. Self-efficacy was assessed across seven sub-domains namely 

decision-making, school resource influence, instructional strategies, behavioral management, parental and community 

involvement, and school climate using Bandura’s (1997) Teacher Self-Efficacy Scale. Teacher empathy was measured using the 

Teacher Empathy Scale by Tanhan, Kasap, Hasan, and Ünsal (2022). Academic performance data were collected from 46 students 

with special needs assigned to these teachers. The findings revealed that SNED teachers had high to very high levels of self-

efficacy, particularly in managing discipline, fostering parental involvement, and creating a positive school climate. Empathy was 

also rated very high among teachers. Most students demonstrated "Very Satisfactory" academic performance, with an average 

score of 83.59. Of all variables tested, only the self-efficacy domain related to influencing school resources showed a statistically 

significant moderate positive correlation with student academic performance. No significant relationships were found between 

student performance and the other domains of self-efficacy or empathy. Based on these findings, an action plan was proposed 

to strengthen inclusive education through enhanced teacher training, school- community collaboration, and resource support. 
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Introduction   

 

Inclusive education had become a globally recognized imperative, grounded in the belief that all learners regardless of ability 

deserved equitable access to quality education in a supportive, non-discriminatory environment. The United Nations 

Sustainable Development Goal 4 emphasized inclusive and equitable education for all by 2030, highlighting that inclusive 

education benefited not only students with disabilities but also their typically developing peers by fostering mutual respect, 

diversity, equity, and social cohesion (UNESCO, 2015). Globally, research had demonstrated that inclusive practices improved 

social interaction, academic achievement, and community integration (Florian & Black- Hawkins, 2011). 

However, the success of inclusion significantly depended on the competencies of the teachers tasked with implementing it. 

Teacher self-efficacy the belief in one’s ability to influence student engagement and learning had consistently been linked to 

improved instructional quality and student outcomes (Bandura, 1997; Yada & Savolainen, 2017). Likewise, empathy, defined 
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as the ability to understand and respond to students’ emotions, played a pivotal role in enhancing teacher-student 

relationships, classroom management, and emotional regulation (Graziano et al., 2024). Studies also showed that high levels 

of teacher empathy, when supported by emotional self-efficacy, could mitigate stress and prevent burnout, particularly in 

inclusive settings (Cumming et al., 2022). 

In Southeast Asia, inclusive education had gained momentum, yet its implementation remained uneven due to systemic, 

cultural, and infrastructural barriers. Many countries in the region had introduced inclusive education policies, but teacher 

training, funding, and assessment of inclusive practices remained underdeveloped (Hosshan et al., 2020). For instance, teacher 

preparedness varied widely, with limited access to pre-service and in-service training in inclusive strategies. These barriers 

affected the fidelity of inclusive education and the quality of support provided to learners with disabilities. 

In the Philippine context, Republic Act No. 11650, or the Inclusive Education Act of 2022, represented a major policy milestone. 

It mandated the establishment of inclusive learning resource centers and ensured the right of every learner with disability to 

inclusive education (Congress of the Philippines, 2022). Despite this legislative progress, several challenges persisted. Allam 

and Martin (2021) noted that a significant number of Filipino SPED teachers lacked formal training in special needs education. 

Compounding this issue were limited instructional materials, a lack of individualized learning plans, and minimal emotional 

support training, which directly impacted both teacher confidence and student learning outcomes. 

An experience as a researcher handling inclusive education further revealed a firsthand gap in teacher self-efficacy, particularly 

in managing students with special disabilities. In one observed case involving 39 students, challenges arose not only from a 

lack of knowledge in addressing diverse learning needs, but also from the absence of administrative support and training on 

developing individualized learning plans. The difficulty was intensified by the unavailability of instructional materials and 

support staff. For example, when one student with a disability required assistance in going to the restroom, the teacher had 

to call a janitor to help an arrangement necessitated by the impossibility of leaving the remaining 38 students unattended. 

This scenario illustrated just one of the many unaddressed challenges faced by inclusive educators on a daily basis. 

Moreover, while national reforms had attempted to address technical and logistical gaps, there remained a dearth of 

research focusing on the psychological and emotional capacities of teachers particularly their self-efficacy and empathy 

 as crucial mediators of inclusive education success. The Department of Education (DepEd) had launched various 

professional development programs, but few integrated components on emotional intelligence or sustained teacher efficacy 

(Chitiyo et al., 2024). 

This study addressed a critical gap in the literature by examining the relationship between SNED teachers’ self-efficacy and 

empathy, and the academic performance of students with special needs. Most existing studies had either focused on attitudes 

toward inclusion or system-level policy evaluations; few had investigated how these teacher variables concretely affected 

student outcomes within the Philippine inclusive education system. The research thus aimed to generate empirical evidence 

to inform policy enhancements, tailor teacher development programs, and improve classroom-level inclusive practices. 

 

Literature Review 

 

SNED teachers’ self-efficacy is an important factor in the delivery of inclusive and responsive instruction because it reflects 

teachers’ belief in their capacity to make instructional decisions, influence school resources, manage classroom behavior, 

involve parents and the community, and create a positive school climate for learners with disabilities. In the Philippine context, 

DepEd Order No. 044, s. 2021 emphasizes the provision of educational programs and services for learners with disabilities in 

the K to 12 Basic Education Program, making teacher competence, support systems, and inclusive practices central to SNED 

implementation (Department of Education, 2021). Recent studies support this view by showing that teacher self-efficacy is 

connected not only to instruction and classroom management but also to school-level factors such as collaboration, 

instructional leadership, and teacher participation in school processes (Holzberger & Prestele, 2021). Woodcock, Sharma, 

Subban, and Hitches (2022) found that teachers with high and low self-efficacy may share similar beliefs about inclusion, but 

their actual inclusive practices differ, suggesting that confidence must be supported by training and practical school resources. 

Similarly, Woodcock, Gibbs, Hitches, and Regan (2023) reported that teachers who believe inclusive education is effective 

showed higher self-efficacy in student engagement, instructional strategies, and classroom management. This supports the 

need to examine the different dimensions of SNED teachers’ self-efficacy, especially their ability to influence decision-making, 

obtain resources, provide instruction, manage discipline, and build a supportive school climate. Moreover, Theobald, 

Goldhaber, Holden, and Stein (2022) found that students with high-incidence disabilities had stronger reading gains when 

special education teacher preparation and district literacy practices were aligned with evidence-based instruction. Parental 

involvement also matters, as Wahyuni and Mangunsong (2022) found a significant relationship between parental involvement 

and the perceived academic achievement of children with special education needs.  

Empathy is another essential quality among SNED teachers because teaching learners with special needs requires sensitivity to 

students’ emotional, behavioral, social, and learning difficulties. Graziano et al. (2024) emphasized that teacher empathy 
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contributes to better teacher-student interaction, motivation, and academic performance, although empathy must be supported 

by emotional self-efficacy so that teachers do not become overwhelmed by stress or emotional fatigue. Jiang, Li, Ju, Kong, and Li 

(2025) also found that pre-service teachers’ empathy predicted teaching motivation, inclusive education efficacy, and attitudes 

toward inclusive education, showing that empathy strengthens teachers’ readiness to support learners  with diverse needs. A 

systematic review by Calandri et al. (2025) further explained that teachers’ emotional competence, including empathy and emotion 

regulation, is linked to inclusion indicators such as student engagement, classroom climate, teacher-student relationships, and 

academic outcomes. This means that empathy helps SNED teachers understand learners’ needs, communicate with patience, 

respond to behavioral challenges, and build emotionally safe classrooms. In relation to student performance, Sainz et al. (2025) 

found that inclusive classroom-based support was associated with improvements in academic performance and self-concept, 

particularly among students with learning difficulties and special educational needs. Thus, the academic performance of students 

with special needs should be interpreted as a product of both academic support and socio-emotional support. 

 

Methodology 

 

This study employed a descriptive-correlational quantitative research design to determine the levels of self-efficacy and 

empathy among Special Needs Education (SNED) teachers and examine their relationship with the academic performance of 

students with special needs. This design was appropriate because it described existing conditions and measured the degree 

and direction of relationships among variables without manipulating them, making it suitable for an educational setting. The 

study was conducted at USC-BED South Campus Elementary School, located at J. Alcantara Street, Cebu City. The school was 

selected because of its structured implementation of inclusive education programs and the presence of trained SNED teachers 

handling learners with special needs. The respondents of the study were the SNED teachers of the selected school, while the 

academic performance data were obtained from the grades of students with special needs. A structured survey questionnaire 

was used as the main research instrument. It was adapted from established scales by Bandura (1997) for teacher self-efficacy 

and Tanhan et al. (2022) for teacher empathy. The self-efficacy scale measured areas such as decision-making, school 

resources, instructional strategies, discipline, parental involvement, community involvement, and positive school climate. A 9-

point Likert scale was used for self-efficacy, while a 5-point Likert scale was used for empathy. Students’ academic performance 

was interpreted using the DepEd grading scale. Ethical procedures were observed throughout the study. Informed consent 

was secured from the participants, and confidentiality and anonymity were maintained. The data gathered were analyzed 

using descriptive statistics to determine levels and correlational analysis to test the relationship among the study variables. 

 

Results 

 

Table 1. SNED Teachers’ Self-Efficacy to Influence Decision Making 

S/N Indicators x̄ SD 
Verbal 

Description 

1 
How much can you influence decisions related to inclusive education in your 

school? 
6.30 1.58 

Moderately 

High 

2 
How much can you express your views on policies affecting students with 

special needs? 
6.57 1.20 High 

3 
How much can you advocate for necessary resources and support for 

inclusive education? 
6.57 1.24 High 

4 
How much can you participate in planning and implementing programs for 

students with special needs? 
6.65 1.37 High 

5 
How much can you impact the training and professional development 

opportunities for inclusive education in your school? 
6.48 1.44 High 

 Aggregate Weighted Mean 6.51  High 

 Aggregate Standard Deviation  1.35  

The table shows that SNED teachers have a high level of self-efficacy to influence decision-making, as reflected by the 

aggregate weighted mean of 6.51. This means that teachers generally believe they can participate in school decisions related 

to inclusive education. The highest mean was on participating in planning and implementing programs for students with 

special needs (6.65), indicating strong confidence in program involvement. However, influencing decisions related to inclusive 

education received the lowest mean (6.30), described as moderately high. Overall, the result suggests that SNED teachers feel 
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capable of contributing to school policies, programs, and support systems for inclusive education. 

 

Table 2. SNED Teachers’ Self-Efficacy to Influence School Resources 

S/N Indicators x̄ SD 
Verbal 

Description 

6 
How much can you do to secure instructional materials specifically designed for students with 

special needs? 
6.65 1.47 High 

7 
How much can you influence the allocation of assistive technology and adaptive equipment in 

your school? 
6.09 1.44 

Moderately 

High 

8 
How much can you advocate for sufficient classroom resources to effectively implement 

inclusive education? 
6.30 1.49 

Moderately 

High 

9 
How much can you contribute to decisions regarding the funding and procurement of special 

education materials? 
6.00 1.71 

Moderately 

High 

10 
How much can you ensure that your school provides appropriate learning accommodations for 

students with disabilities? 
6.61 1.56 High 

 Aggregate Weighted Mean 6.33  
Moderately 

High 

 Aggregate Standard Deviation  1.53  

 

The table shows that SNED teachers have a moderately high level of self-efficacy to influence school resources, with an aggregate 

weighted mean of 6.33. This indicates that teachers feel fairly capable of helping secure and advocate for resources needed in 

inclusive education. The highest mean was on securing instructional materials for students with special needs (6.65), followed by 

ensuring appropriate learning accommodations (6.61), both described as high. However, contributing to funding and procurement 

decisions received the lowest mean (6.00). Overall, the result suggests that teachers are confident in advocating for resources but 

may have limited influence over budget-related decisions. 

The table 3 shows that SNED teachers have a high level of instructional self-efficacy, as indicated by the aggregate weighted mean 

of 6.84. This means that teachers generally believe they can effectively support students with special needs in the learning process. 

The highest-rated indicators were engaging and supporting students with learning difficulties and motivating students with little 

interest in schoolwork, both with a mean of 7.26, described as very high. However, influencing class sizes received the lowest mean 

of 5.91, described as moderately high. Overall, SNED teachers are confident in their instructional abilities, especially in motivating 

and supporting learners. 

Table 3. SNED Teachers’ Instructional Self-Efficacy 

S/N Indicators x̄ SD 
Verbal 

Description 

11 How much can you do to influence class sizes to better support inclusive education? 5.91 1.95 Moderately High 

12 
How much can you do to engage and support students who struggle with learning 

difficulties? 
7.26 1.05 Very High 

13 How much can you do to foster student learning despite a lack of parental or home support? 6.74 1.25 High 

14 
How much can you do to maintain student focus and persistence on challenging 

assignments? 
7.04 1.19 High 

15 How much can you do to motivate students who show little interest in schoolwork? 7.26 0.92 Very High 

 Aggregate Weighted Mean 6.84  High 

 Aggregate Standard Deviation  1.39  
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Table 4. SNED Teachers’ Disciplinary Self-Efficacy 

S/N Indicators x̄ SD 
Verbal 

Description 

16 How much can you do to ensure that students follow classroom rules consistently? 7.70 0.93 Very High 

17 How much can you do to manage and minimize disruptive behavior in the classroom? 7.35 1.27 Very High 

18 How much can you do to prevent behavioral issues from occurring on school grounds? 7.48 0.99 Very High 

19 
How much can you do to create a positive and structured classroom environment that 

promotes good behavior? 
7.87 0.76 Very High 

20 How much can you do to effectively address and resolve conflicts among students? 7.87 0.87 Very High 

 Aggregate Weighted Mean 7.65  Very High 

 Aggregate Standard Deviation  0.98  

 

The table shows that SNED teachers have a very high level of disciplinary self-efficacy, as reflected by the aggregate weighted 

mean of 7.65. This means that teachers strongly believe they can manage classroom behavior and maintain discipline among 

students with special needs. The highest-rated indicators were creating a positive and structured classroom environment and 

resolving conflicts among students, both with a mean of 7.87. Meanwhile, managing and minimizing disruptive behavior received 

the lowest mean of 7.35, but it is still described as very high. Overall, SNED teachers are highly confident in promoting order, 

structure, and positive behavior. 

Table 5. SNED Teachers’ Self-Efficacy to Enlist Parental Involvement 

S/N Indicators x̄ SD 
Verbal 

Description 

21 How much can you do to encourage parents to actively participate in school activities? 7.52 1.04 Very High 

22 How much can you assist parents in supporting their children's academic success? 7.43 0.99 Very High 

23 
How much can you do to make parents feel welcomed and comfortable engaging with the 

school? 
7.52 1.12 Very High 

24 
How much can you do to strengthen communication between teachers and parents regarding 

student progress? 
7.61 1.12 Very High 

25 
How much can you do to involve parents in decision-making processes related to their 

children's education? 
7.65 1.11 Very High 

 Aggregate Weighted Mean 7.55  Very High 

 Aggregate Standard Deviation  1.06  

 

The table shows that SNED teachers have a very high level of self-efficacy to enlist parental involvement, with an aggregate 

weighted mean of 7.55. This indicates that teachers strongly believe they can encourage parents to participate in school activities 

and support their children’s learning. The highest mean was on involving parents in decision-making processes related to their 

children’s education (7.65), followed by strengthening communication regarding student progress (7.61). The lowest mean was on 

assisting parents in supporting academic success (7.43), but it is still very high. Overall, SNED teachers are highly confident in 

building strong home-school partnerships. 

S/N Indicators x̄ SD 
Verbal 

Description 

26 How much can you do to engage community groups in collaborating with the school? 6.87 1.29 High 

27 How much can you do to encourage churches to support school initiatives and programs? 6.57 1.27 High 

28 
How much can you do to involve local businesses in contributing to school activities and 

resources? 
6.13 1.22 

Moderately 

High 
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Table 6. SNED Teachers’ Self-Efficacy to Enlist Community Involvement 

 

The table shows that SNED teachers have a moderately high level of self-efficacy to enlist community involvement, as indicated by 

the aggregate weighted mean of 6.32. This means that teachers believe they can involve external groups in supporting inclusive 

education, although there is still room for improvement. The highest mean was on engaging community groups in collaborating 

with the school (6.87), described as high. Meanwhile, establishing partnerships with colleges and universities received the lowest 

mean (5.91), described as moderately high. Overall, SNED teachers are capable of building community linkages, but stronger 

partnerships with institutions and local stakeholders may still be enhanced. 

Table 7. SNED Teachers’ Self-Efficacy to Create a Positive School Climate 

S/N Indicators x̄ SD 
Verbal 

Description 

31 
How much can you do to ensure that the school is a safe and supportive environment for all 

students? 
7.61 1.12 Very High 

32 
How much can you do to foster a school culture where students enjoy learning and attending 

classes? 
7.61 1.03 Very High 

33 How much can you do to build trust between students and teachers? 7.74 0.75 Very High 

34 
How much can you do to enhance collaboration between teachers and the administration for a 

more effective school environment? 
7.74 0.75 Very High 

35 How much can you do to encourage students to believe in their ability to succeed academically? 7.96 0.82 Very High 

 Aggregate Weighted Mean 7.73  Very High 

 Aggregate Standard Deviation  0.90  

 

The table shows that SNED teachers have a very high level of self-efficacy to create a positive school climate, as reflected by the 

aggregate weighted mean of 7.73. This means that teachers strongly believe they can help establish a safe, supportive, and inclusive 

learning environment for all students. The highest mean was on encouraging students to believe in their ability to succeed 

academically (7.96), indicating strong confidence in motivating learners. The lowest means were on ensuring a safe and supportive 

environment and fostering a culture where students enjoy learning, both at 7.61, but still very high. Overall, SNED teachers are 

highly confident in promoting a positive school climate. 

The table 8 shows that SNED teachers have a very high level of empathy, as reflected by the aggregate weighted mean of 4.71. 

This means that teachers consistently recognize, understand, and respond to the emotional and learning needs of students with 

special needs. The highest mean was on communicating in a way that makes students feel understood and valued (4.91), showing 

strong teacher sensitivity and care. The lowest mean was on identifying when a student is upset even without direct expression 

(4.35), but it is still very high. Overall, SNED teachers demonstrate strong empathy in managing and supporting their learners. 

 

 

Table 8. SNED Teachers’ Empathy 

S/N Indicators x̄ SD 
Verbal 

Description 

29 
How much can you do to establish partnerships with colleges and universities to support 

student learning and school programs? 
5.91 1.50 

Moderately 

High 

30 
How much can you do to involve families and the broader community to enhance educational 

opportunities? 
6.13 1.32 

Moderately 

High 

 Aggregate Weighted Mean 6.32  
Moderately 

High 

 Aggregate Standard Deviation  1.35  
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S/N Indicators x̄ SD 
Verbal 

Description 

1 I can recognize how my students feel by observing their behavior and expressions. 4.52 0.51 Very High 

2 
When students struggle emotionally, I acknowledge their feelings while maintaining classroom 

rules. 
4.65 0.49 Very High 

3 I adjust my approach based on my students’ emotional and learning needs. 4.65 0.57 Very High 

4 I can identify when a student is upset, even if they do not express it directly. 4.35 0.57 Very High 

5 I try to understand the reasons behind my students’ challenging behaviors. 4.61 0.50 Very High 

6 When conflicts arise, I listen to my students’ concerns before responding. 4.87 0.34 Very High 

7 I consider the emotional well-being of students when implementing classroom policies. 4.87 0.34 Very High 

8 
I use a compassionate approach when handling disruptive behavior in students with special 

needs. 
4.78 0.42 Very High 

9 
I believe that showing empathy positively impacts my students’ motivation and learning 

progress. 
4.87 0.34 Very High 

10 I communicate in a way that makes my students feel understood and valued. 4.91 0.29 Very High 

 Aggregate Weighted Mean 4.71  Very High 

 Aggregate Standard Deviation  0.47  

 

Table 9. Academic Performance of the Students 

Level Scoring Range f % 

Outstanding 90–100 0 0.00 

Very Satisfactory 85–89 25 54.35 

Satisfactory 80–84 15 32.61 

Fairly Satisfactory 75–79 5 10.87 

Did Not Meet the Expectations Below 75 1 2.17 

Total  46 100.00 

Average  83.59  

Standard Deviation  4.15  

  

The table shows that the students with special needs had an average academic performance of 83.59, which falls under the 

Satisfactory level. Most of the students, or 25 out of 46 learners (54.35%), were classified as Very Satisfactory, while 15 students 

(32.61%) were under the Satisfactory level. Only 5 students (10.87%) were rated Fairly Satisfactory, and 1 student (2.17%) did not 

meet expectations. No student reached the Outstanding level. The standard deviation of 4.15 indicates that the students’ grades 

were fairly close to the average. Overall, the students demonstrated acceptable academic performance. 

Table 10. Test of Significant Relationship Between SNED Teachers’ Self-Efficacy and Academic Performance of the Students 

Paired Variables with Academic Performance 
Spearman’s 

Rho 

Strength of 

Correlation 

p-

value 
Decision Result 

Self-efficacy to Influence Decision Making 0.143 Very Weak Positive 0.517 
Do Not Reject 

Ho 

Not 

Significant 

Self-efficacy to Influence School Resources 0.463 Moderate Positive 0.026* Reject Ho Significant 

Instructional Self-Efficacy 0.172 Very Weak Positive 0.432 
Do Not Reject 

Ho 

Not 

Significant 

Disciplinary Self-Efficacy 0.055 Very Weak Positive 0.803 
Do Not Reject 

Ho 

Not 

Significant 
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Paired Variables with Academic Performance 
Spearman’s 

Rho 

Strength of 

Correlation 

p-

value 
Decision Result 

Self-efficacy to Enlist Parental Involvement 0.052 Very Weak Positive 0.400 
Do Not Reject 

Ho 

Not 

Significant 

Self-efficacy to Enlist Community Involvement 0.155 Very Weak Positive 0.481 
Do Not Reject 

Ho 

Not 

Significant 

Self-efficacy to Create a Positive School 

Climate 
0.100 Very Weak Positive 0.650 

Do Not Reject 

Ho 

Not 

Significant 

Significant at p < 0.05, two-tailed. 

The table shows that among the different dimensions of SNED teachers’ self-efficacy, only self-efficacy to influence school 

resources had a significant relationship with students’ academic performance, with a Spearman’s rho of 0.463 and a p-value of 

0.026. This indicates a moderate positive relationship, meaning that higher teacher confidence in securing resources, assistive 

technology, accommodations, and instructional materials is associated with better student academic performance. Meanwhile, the 

other dimensions showed very weak positive relationships and were not statistically significant. Therefore, the null hypothesis is 

rejected only for school resources and retained for the other self-efficacy areas. 

 

Table 11. Test of Significant Relationship Between SNED Teacher’s Empathy and Academic Performance of the Students 

Paired Variables 
Spearman’s 

Rho 

Strength of 

Correlation 

p-

value 
Decision Result 

SNED Teacher’s Empathy and Academic 

Performance 
0.143 Very Weak Positive 0.515 

Do Not Reject 

Ho 

Not 

Significant 

 

The table shows that SNED teachers’ empathy has a very weak positive relationship with the academic performance of students 

with special needs, as indicated by the Spearman’s rho value of 0.143. This means that as teachers’ empathy increases, students’ 

academic performance may also slightly improve; however, the relationship is very minimal. Since the p-value of 0.515 is greater 

than 0.05, the relationship is not statistically significant. Therefore, the null hypothesis is not rejected. This suggests that empathy 

is important for emotional and social support, but it did not directly influence students’ academic performance in this study. 

Discussion 

The findings show that SNED teachers generally possessed favorable levels of self-efficacy across the different dimensions. They 

rated themselves high in influencing decision-making and instructional self-efficacy, moderately high in influencing school 

resources and enlisting community involvement, and very high in disciplinary self-efficacy, parental involvement, and creating a 

positive school climate. These results suggest that the teachers were confident in managing classroom behavior, communicating 

with parents, motivating learners, and maintaining a supportive school environment for students with special needs. Their strongest 

areas were discipline, parental involvement, and positive school climate, which means they were highly capable of establishing 

order, building partnerships with parents, and encouraging students to believe in their academic abilities. However, the lower 

ratings in school resources and community involvement indicate that teachers may still need stronger institutional support, wider 

community partnerships, access to assistive technology, and greater participation in resource-related decisions. The very high level 

of empathy also shows that SNED teachers were emotionally responsive, compassionate, and sensitive to the needs of their 

learners. This is important because learners with special needs require not only academic instruction but also patience, 

understanding, emotional support, and positive teacher-student relationships. 

In terms of student outcomes, the students with special needs obtained an average grade of 83.59, interpreted as Satisfactory, 

with most learners falling under the Very Satisfactory and Satisfactory categories. This indicates that the learners were generally 

performing acceptably in their academic work. However, the correlation results revealed that most dimensions of teacher self-

efficacy were not significantly related to students’ academic performance. Only self-efficacy to influence school resources showed 

a significant moderate positive relationship with academic performance, suggesting that access to appropriate instructional 

materials, accommodations, assistive technology, and special education resources may have a more direct connection to student 

achievement. This implies that even when teachers are confident, empathetic, and skilled in classroom management, student 

academic success may still depend heavily on the availability of concrete learning supports. The result on empathy also showed a 

very weak positive but non-significant relationship with academic performance, meaning that empathy may help students feel 
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supported and valued, but it may not directly translate into higher grades. Overall, the findings suggest that improving academic 

performance among students with special needs requires both teacher-related strengths and adequate school resources, especially 

materials and accommodations that directly support learning needs. 

Conclusion 

The results of this study led to several key conclusions regarding the self- efficacy and empathy of SNED (Special Needs 

Education) teachers and their relationship to the academic performance of students with special needs. First, SNED teachers 

generally exhibited high to very high levels of self- efficacy across most domains. They felt particularly confident in their ability 

to manage classroom discipline, foster a positive school climate, and involve parents in the educational process. These findings 

suggested that teachers in inclusive settings perceived themselves as capable and proactive in supporting students with 

diverse needs through both instructional strategies and relationship-building practices. Second, the SNED teachers 

demonstrated very high levels of empathy. They consistently reported being sensitive to students’ emotions, adjusting their 

approaches based on students’ needs, and maintaining compassionate communication. This indicated that they were able to 

build trusting and emotionally supportive relationships, a trait essential to inclusive teaching. Third, students under the 

instruction of SNED teachers generally performed well academically. The majority of learners achieved grades in the Very 

Satisfactory and Satisfactory ranges, with only a small percentage falling below expectations. The consistency of academic 

performance suggested that the inclusive learning environment supported by SNED teachers contributed to stable educational 

outcomes. Fourth, among the seven domains of teacher self-efficacy, only the domain related to influencing school 

resources had a statistically significant and moderately positive relationship with student academic performance. This 

suggested that when teachers felt capable of accessing and utilizing resources such as instructional materials and assistive 

tools students were more likely to achieve better academic results. This finding underscored the importance of institutional 

support in equipping teachers with the tools necessary for inclusive education. Lastly, the study found no significant 

relationship between teacher empathy and student academic performance. Although empathy is essential for creating a 

supportive classroom climate and reducing student stress, it did not appear to directly influence academic achievement in this 

context. This implied that while empathy enhances the emotional quality of teaching, it may not by itself be a predictor of 

academic success. 
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