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| ABSTRACT

Language learning strategies (LLSs) and the elements that affect their usage, like Self-efficacy (SE) and gender variations during
the learning process, both of which have been significant areas of focus in the teaching of English as a foreign language (EFL) to
students of other languages, as they play a pivotal role in the learning process. in the Libyan context research on this topic is
relatively scarce. As a result, this study was conducted to determine if there is a link between LLS and SE; in order to accomplish
this goal, this research surveyed 60 students who enrolled at the University of Tripoli (33 males and 27 females). Both SILL and
the QESE were used in the process of data collection. To analyze the data, the software of (SPSS) was used to examine the data
gathered. It was concluded that students' utilization of LLSs was at a moderate level, with a noticeable gender difference; although
students reported high levels of self-efficacy, a weak positive association across LLSs and SE was reported. The conclusion of the
research shall be valuable to both researchers and teachers, as the study will provide ways to better understand students' current
views and strategy utilization.
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1. Introduction

Recent consideration has been drawn to language learning strategies and the elements that impact their employment. Researchers
today view learning as an active process and the teacher's responsibility to assist students with that process. According to Haka et
al. (2015), LLSs have redirected the priority from instructional methods in teaching to the importance of students' growth and
development in learning. Moreover, researchers carried out several investigations of the variables influencing students'
performance (Osman, 2013).

There is a significant variability as to how students learn based on their gender, their learning experience, and their attitudes (Li,
2010). Learner SE and LLSs, among other factors, were extensively studied in language learning (Bonyads et al., 2012). Scholars
claim that these variables cause differences in language learning among L2 learners (Dorney, 2009). Several investigations have
been carried out to investigate the association between these variables (e.g., Bonyadi et al., 2012; Montafio-Gonzélez, & Cancino,
2020; Wong, 2005; Yilmaz, 2010).

According to Zimmerman et al. (2006), a learner's variety of tools and techniques tends to increase their feeling of self-efficacy.
With this in perspective, researching strategy utilization and its relation to self-efficacy could contribute substantially to learners'
academic achievement. Language learning strategies are seen as instruments promoting self-directed engagement, and using
these strategies is vital in aiding the learning process (Oxford, 1990). However, due to the insufficient data in the Libyan context,
examining the connection between SE and language LLSs in Libya is essential. Consequently, the current research adds to this
developing field of investigation by providing insights into Libyan university students' learning strategies and how they interact
with self-efficacy across gender.

Copyright: © 2022 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
London, United Kingdom.
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2. Literature Review

2.1 Language Learning Strategies

Several scholars have described strategies for language learners, but they have not reached a consensus on an approved
description of LLSs (Tran, 2021). According to Oxford (1990), LLSs are approaches or tools that students adopt to accelerate the
progress in building learning abilities. Similarly, Nunan (1999) described LLSs as cognitive and behavioral techniques that students
use to acquire and utilize the language they learn. Brown (2007) described strategies as distinctive tactics for a difficulty or
assignment, ways of functioning for reaching a specified outcome, and deliberate structures for directing and altering precise
details. Correspondingly, learning strategies, as described by Richards and Platt (1992), are deliberate actions and ideas that
students use when learning to gain a clearer understanding and acquire or recall new material.

Researchers made several attempts to classify LLSs, which ultimately resulted in conflicts in classification, as they are in the
definition of the LLSs. Rubin (1987), an expert on LLSs, has suggested using these strategies for enhancing language acquisition:
social, communication, and learning strategies. While in comparison, Oxford (1990) made major contributions to identifying the
various strategies. She sorted LLSs into the following types: memory, cognitive, compensation, metacognitive, affective, and social.

Most researchers have primarily relied on Oxford's (1994) questionnaire SILL, which is the foremost acknowledged tool in this area
(Tran, 2021). Several studies have adopted the SILL (Alhaisoni, 2012; Duong & Nguyen, 2021; Lem, 2019). Therefore, the present
study has selected the classification system of Oxford (1990).

On the other hand, regarding the importance of gender in strategy implementation, the research conducted by Rebecca Oxford
has given tremendous weight to the link between gender and strategy use. (Tran, 2021). For instance, (Ho & Ng, 2016; Oxford &
Nyikos, 1989; Rianto, 2020), according to the findings of these studies, a considerable variation in overall LLS uses in terms of
gender, having women using more LLSs than men. Therefore, gender variances in the application of strategies can be used to
create strategy instruction and provide strategy training to help learners become more effective.

2.2 Self-Efficacy

Bandura (2006) described SE as a person's sense of their capacities lies at the heart of self-efficacy. Several distinctive characteristics
describe self-efficacy: (a) perceived capacities; (b) the settings; (c) competence in productivity; and (d) practice of thought
(Zimmerman et al,, 2006, as cited in Wang et al,, 2014). Self-efficacy enables students to be mentally, socially, and emotionally
engaged in active learning. This suggests that perceived SE is essential in student involvement in the classroom, resulting in higher
motivation (Linnenbrink & Pintrich, 2003). Additionally, high self-efficacy contributes relatively to being vital in sustained
motivation in challenging situations and setbacks (Bandura,1995). Thus, according to Oxford (2017), dilemmas such as poor
motivation and negative self-efficacy beliefs may impede strategies' utilization and adoption. Thus, in the context of language
learning, self-efficacy has been the focus of attention in several research (Ahamad & Abdullah, 2019; Kitikanan & Sasimonton,
2017; Rahemi, 2007; Wong, 2005).

2.3 The Relationship Between SE and LLSs

Several studies have been conducted to determine how SE affects language learning and its relation to language learning strategies
(Wang et al., 2014). Most of these investigations demonstrated a link between LLSs and SE (Magogwe & Oliver, 2007; Montafio-
Gonzélez & Cancino, 2020; Tang & Tian, 2015; Wong, 2005; Yilmaz, 2010). For example, in terms of their associations, Montafio-
Gonzélez and Cancino (2020) investigated LLSs and SE. They conducted questionnaires and interviews; Their findings revealed a
substantial connection between LLSs and SE among the students. All the students used LLSs; they exhibited a medium degree of
SE and LLSs overall. Therefore, LLS usage is more common among students with a greater level of SE degree; this shows a relation
between LLSs and SE (Magogwe & Oliver, 2007; Wong, 2005). On the contrary, Bonyadi et al. (2012) found no association between
these two factors.

2.4 Purpose of the Present Study

A literature review indicated limitations in research on EFL students' LLSs and SE used among Libyan university students across
gender. As a result, the current research investigated the correlation between LLSs and SE within the context of Libyan university
students due to gender. This current research is designed to discuss these questions:

e Which LLS is used the most and least by EFL Libyan students?
e Is there a variation in gender in the employment of LLSs?

e What is the self-efficacy beliefs level of the learners?

e What is the relation between LLSs use and SE?
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3. Method
In the current research, correlation methods were utilized to investigate the link between LLSs and SE among Libyan students.
Gender variations in strategy employment were also examined within the scope of this study.

3.1 Participants

Participants in this research project were from the University of Tripoli, department of English language. Most students in this
research had spent at least nine years learning English in school; they were Arabic native speakers. There were 60 students from
various levels (33 females and 27 males). Their ages ranged from 20 to 23, and they were chosen using convenience sampling. After
receiving ethics approval from the head of the English language department, students were asked to complete two questionnaires.

3.2 Instruments

Two instruments were used to gather data from students. The first instrument is known as (the questionnaire of strategy inventory
for language learning). This researcher utilized SILL, the 7.0 version. Oxford (1990) invented this questionnaire, which is now widely
used and accepted (Wong, 2005). The survey questions are classified into six strategies: memory, cognitive, compensation,
metacognitive, affective, and social. They are, in total, 50 questions that cover the categories of direct and indirect LLSs. The
questionnaire of SILL employs a Likert scale that enables students to respond to the questions; the scale ranges from 1 (Never) to
5 (Always).

The second instrument is the QESE which is known as (the questionnaire of English self-efficacy); it contains 32 questions. Wang
et al. (2014) created the QESE to measure students' SE in four areas: listening SE, speaking SE, reading SE, and writing SE. These 32
questions are evaluated on a scale called (Likert). The numbers on the scale range from 1 to 7; they are translated from (1- |
cannot do it) to (7- | can do it very well).

3.3 Procedure

After the ethical approval from the Head of the English Language Department, students were assured by a member of the teaching
assistants that their participation in the study would not affect how well they performed academically; students were also ensured
confidentiality. Then students were invited to complete the two questionnaires; the questionnaires were divided into three sections:
background information, then (SILL), and finally (QESE). The participants were instructed to fill out personal information, name,
gender, and age, and were reassured that their privacy was strictly protected. After that, they responded to the questionnaires,
which took them no more than thirty minutes for each questionnaire to complete.

To analyze and collect quantitative data for this research, data from the questionnaires were coded and placed into a database
using the (SPSS) software. Specifically, data were processed to determine which LLS students employed the most and least, as well
as their degree of self-efficacy. To determine the gender variation in overall LLSs, the T-test has been employed to measure gender
variation. Moreover, Pearson’s test was utilized to understand if LLSs and SE are related.

4. Results and discussion

Regarding the first research question, LLSs were calculated statistically to determine the most and least LLSs used by Libyan
students. It is also worth noting that the mean scores were ranked. In this research, a strategy usage measure developed by Oxford
and Burry-Stock (1995) was used to measure the degree of LLSs; they proposed mean scores to interpret SILL questions. Scores
that represent high usage are from 4.5 to 5.0 (always used) or 3.5 to 4.4 (usually used), scores that represent average use are
from 2.5 to 3.4 (sometimes used) scores that represent low usage are from 1.5 to 2.4 (rarely used) or 1.0 to 1.4 (never used).

Table 1 shows that social strategies were the most employed with highly frequent usage (M = 3.57, SD = 1.33). This was then
accompanied with metacognitive (M = 3.50, SD = 1.50), cognitive (M = 3.49, SD =1.16), compensation (M = 3.31, SD = 1.26), and
memory (M = 2.97, SD = 1.18). Finally, the least used are affective strategies with moderate usage (M = 2.90, SD = 1.45), with
overall moderate strategy use (M = 3.29, SD = 1.31).
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Strategy M SD Rank
Memory 2.97 1.18 5
Cognitive 3.49 1.16 3
Compensation 3.31 1.26 4
Metacognitive 3.50 1.50 2
Affective 2.90 145 6
Social 3.57 133 1
Overall 3.29 1.33

Table 1. The Most and Least LLSs Used by Libyan Students

In response to the question regarding the variation of gender in LLSs, a T-test was performed using an alpha level of .05. Table
2 shows a noteworthy variation in LLSs used for males (M = 3.16, SD = 1.21) and females (M = 3.54, SD = 1.23), {(113) = -2.42,

p =.02
Male t(113) P Cohen’'s d
M SD SD
LLSs 3.16 1.21 1.23 -2.42 .02 0.31

Table 2. Difference between Males and Females using LLSs

Note. Males (n = 27) and Females (n = 33)

Regarding SE beliefs level, the average of all scores on the QESE questionnaire that fell between 5.1 and 7.0 was reviewed to show
a high degree of SE. In contrast, the scores that fell between 3.1 and 5.0 indicated a medium degree, and those that fell between
1.0 and 3.0 indicated a low degree. Table 3 shows the overall mean of SE (M =5.35, SD = 1.59), which is read as a high degree of
SE. In terms of the four skills specified by QESE, listening (M = 5.40, SD = 1.70), reading (M = 5.39, SD = 1.51), speaking (M=5.38,
SD = 1.58) were reported as the highest performed skills with close means. For writing, it reported the lowest mean score ( M=

5.26, SD = 1.59).
Skill M SD
Listening 5.40 1.70
Speaking 5.38 1.58
Reading 5.39 1.51
Writing 5.26 1.59
Overall 5.35 1.59

Table 3. Descriptive statistics for self-efficacy beliefs

A Pearson correlational analysis was performed to determine the relationship between the LLSs, and SE. Table 4 shows a weak
positive connection between the LLS and SE but not significant. r(58) = .19, p > .05

1

1. LLSs

J9*

Table 4. Correlation between LLSs and SE

*P > .05

Results from this study reveal that 60 EFL Libyan university students' overall use of the LLSs is moderate. These results are
comparable to those (Lem, 2019; Magogwe & Oliver, 2007; Montao-Gonzélez & Cancino, 2020). Similarly, in (Tran, 2021), the
participants employed medium-level learning strategies. In terms of the most used strategies, the current study results reported
that metacognitive strategies, followed by social strategies, are the most utilized ones. This study supports previous findings. (Kines,
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2021; Montafio-Gonzalez & Cancino, 2020). Other studies have indicated that the highest used LLSs as cognitive strategies
(Alhaisoni, 2012; Wong, 2005). Regarding the lowest used, students use the affective strategies the least. Yilmaz (2010) reported
similar findings.

The study reveals that students utilize social strategies more than affective strategies when learning English. For example, when
someone speaks English, the students listen attentively; while they are conscious that someone has more excellent English
conversational skills than them, they will ask for guidance to better comprehend the relevant matter. As a result, students tend to
rely on textbook knowledge while answering exam questions, which may explain why affective strategies are not used as frequently
(Alhaisoni, 2012).

Regarding gender differences in the overall usage of LLSs, there is a noticeable disparity in gender in terms of the overall utilization
of LLSs. This outcome is aligned with (Ho & Ng, 2016; Rianto, 2020). This can be attributable to the fact that women are more
inclined than males to employ an array of LLSs, particularly social LLSs, to receive social acknowledgment for their language skills.

As regards the level of self-efficacy, overall, students in this study perceived themselves to have high SE; the result is consistent
with (Ahamad & Abdullah, 2019) that students have a high SE in listening, reading, and speaking skills; however, the lowest level
was in writing skills. For writing skills, the results are predictable because students are asked to adhere to linguistic rules when
attempting to write, which may be stressful to students and subsequently affect their perceptions of self-efficacy. Other language
skills, however, do not force them to be focused entirely on the grammatical aspect, allowing them to be more confident while
learning (Ahamad & Abdullah, 2019).

Based on the results, the association between the use of LLSs and SE levels is a weak positive relationship. However, the correlation
between LLS and SE was not significant. These results are similar to those of ( Bonyadi et al., 2012), who found that the correlation
between LLSs and SE was insignificant. On the other hand, the results of other studies were not replicated here (Magogwe & Oliver,
2007; Montafio-Gonzélez & Cancino, 2020; Tang & Tian, 2015; Wong, 2005). In addition, Montafio-Gonzalez and Cancino (2020)
suggested that one explanation for (Bonyadi et al., 2012) findings might be that the study's participants were less acquainted with
the strategies and used them spontaneously. This reason can also be the case for the current study; moreover, participants' size
might influence the results.

5. Conclusion and Recommendations

This research aimed to evaluate the link between the LLSs and SE of a group of Libyan EFL university students. It also investigated
participants' perspectives on these two factors across gender. The study examined 60 undergraduates at the University of Tripoli.
Based on the findings, it was revealed that LLS use was at a moderate level, with social strategies being the most frequently used;
furthermore, there was an apparent gender disparity in this particular reference. It was noteworthy that even though students
reported high levels of self-efficacy, there was a weak positive connection between LLS usage and SE levels. This study contributes
to this increasing field of research by highlighting the learning strategies university students use in Libya and how these strategies
interact with self-efficacy concerning the participant's gender. In light of the limited amount of research presently available in
Libya's context, it was of the utmost significance to explore the link between SE and the LLSs in the case of Libya. There are a few
constraints that need to be understood. The first constraint is attributable to the research methodology, which had a role in
establishing a connection between the employment of LLS and SE. Thus, consideration must be given when generalizing the study
outcomes. Therefore, it is suggested to adopt a mixed-method approach for future studies to gain more valuable insights regarding
participants' LLS usage and SE.

The second limitation is that the participant number was limited due to the study time limit; it is suggested that researchers could
replicate the study with a larger sample using a mixed-method approach. Lastly, the research on Libyan EFL learners' LLS practice
has been limited; the current research outcomes have added information on LLS in Libya within the framework of language
acquisition. Both academics and educators shall benefit from a study about this participant's reported SEs and LLSs, allowing for
more effective and productive classroom instruction. According to Oxford and Nyikos (1989), students' judgment of SE and
preferences for LLSs might be affected by many factors. Despite the positive findings, this research should be broadened so that
a more significant number of the elements influencing students' SE and LLSs may be investigated and confirmed.

The current findings suggest that English language instructors should be more aware of their students' degree of SE in the
classroom; these factors should be fostered in the classroom to enhance student learning. In addition, teachers must
comprehensively know their students' personalities, ways of thinking, and gender disparities in their learning. Likewise, instructors
should seek to promote learners' high SE, which results in the adoption of suitable LLSs, while minimizing learners' negative beliefs
that impede language learning.
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