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| ABSTRACT

Writing is one of the most essential parts of a learner's academic and professional journey. The clarity with writing skills can help
a student to express themselves with ease. However, in the course of enhancing the flowability of English writing skills, there are
several obstacles observed among students where the language is second in line after its native language. There is several
literature found where the issue of recurring errors among students when developing writing skills has been pointed out. The
study here has observed the lack of literature focusing on female students in India whose English writing skills consist of errors.
In India, although English is highly spoken and written, its fluency in terms of academic requirements is subjected only to a few
institutions. The late development of writing skills can lead to several difficulties that would cause an impact throughout a
learner's life. Further, in India, the female students, especially in rural areas, are often subjected to traditional norms that could
affect their writing skills. To understand the perception of English writing skills among Indian female students and the factors
that impact on their intention to learn, the study here has been conducted. With a structured questionnaire designed using
secondary sources of literature, a total of 25 items measuring different aspects of writing skills have been provided to the students.
Using purposive sampling, a total of 250 respondents are collected and analyzed using different statistical tools. The confidence
level among the female students in their writing skills is found to be very low. The chi-square tests show significant association
with demographics such as age group, area of residence, and marital status. It is interesting to note that the majority are not
willing to add extra courses to evolve their current English writing skills. Going further into the understanding of the major factors
contributing to this status, the PCA extracted six underlying factors, representing grammatical errors, peer influence, native
impact, technical challenges, unwillingness, and intention. In the multiple linear regression conducted to estimate the impact of
the five factors on intention to learn in a statistically significant model, an overall variance of 23.2% is reported. The most
significant contributor being peer influence causing a positive impact. Native impact, technical challenges, and unwillingness
have a negative impact, while grammatical errors interestingly have a positive impact. From this set of results, a number of
implications for the future have been established.
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1. Introduction

In the present day of competitiveness, a set of proficient writing skills is considered an essential requirement for every student.
Whether It is from students belonging to the literature domain, STEM, or business fields for their academic discipline. The
purpose of writing is to act as a medium for putting forward a learner’s thoughts, their analogies of an academic scenario, and
even convey ideas effectively. It is considered not only as a tool for developing critical thinking but also as a milestone for
deriving academic and professional success. Although a learner’s writing skills can help them to grow academically and later
professionally in life, developing strong writing skills, especially in a non-native language, is not easy and demands persistent
effort and practice from the learner. According to Shousha et al. (2020), in the course of developing writing skills, one prominent
challenge that students face is writing in a language that is not their mother tongue.

Copyright: © 2025 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
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As the world today is highly connected and communication barriers are removed through the digital presence, the English
language, in particular, has become a global medium of interchanging conversations. With approximately 1.5 billion people
worldwide using English as their first or second language in 2022 (Statista Research Department, 2022), its requirement for
inclusion in the academic scope for students has become inevitable. One concerning case to note here is that, though the global
prevalence of English is well established, many countries often introduce English at the later stages of education, which leads to
the creation of substantial proficiency barriers (Alkubaidi, 2019).

In terms of India, English is widely used for writing as well as speaking. However, a substantial number of students still face
difficulties in expressing themselves in written English. This challenge takes place from several factors, such as critical issues with
grammatical accuracy, a lack of exposure to the social context of writing, and limited experience in communicating in English
(Hafiz et al., 2018). Al-Ghabra and Najim (2019) mention that such barriers often hinder students' ability to construct and express
in a written communication format. While these challenges are understandable, keeping the demand for English at the national
and global level for communication, English academic writing, and its clarity is imperative for Indian students to articulate their
ideas effectively.

By releasing this discrepancy existing in terms of English use at a significant level but having specific challenges among Indian
students in writing the language, this study is initiated to focus particularly on recurring errors and difficulties among female
students. By identifying these key areas, the research aims to provide insights into the patterns of English writing among these
students. The findings will serve as a foundation for targeted interventions and strategies to enhance English writing skills,
ultimately enabling students to engage more confidently and competently in academic and professional contexts.

1.1. Research Questions:

The purpose of the research is to identify critical areas of understanding when English writing skills are evaluated among the
Indian female students. The following research questions have been generated on the area of interest when navigating through
the existing literature —

1. Are the writing difficulties experienced by the Indian students unique and difficult to overcome?
2. Can the most common set of writing errors restricted to Indian students be pointed out clearly?
3. What is the best approach to overcome the common writing errors among the Indian students?

The extensive review conducted on the area and the methodological approach undertaken are provided in the upcoming
sections.

1.2. Review of Literature
The review conducted showed cases from other countries as well where the issue of English writing errors among students are
investigated. This is seen to be very common in countries where the regional language is highly used. (Khatter, 2019) did a
similar study to identify the common errors in English writing shown by female students in Saudi Arabia. The country is known
for its rich culture and high prevalence of Arabic language for communication. The results showed that the common errors
include spelling, verb, incorrect word formation errors, preposition errors, and punctuation errors. English writing skills are often
overlooked in subjects like mathematics, science, and social science. But Graham et al. (2020) conducted a meta-analysis with 56
experiments to understand the problems that are exhibited in writing English in these subjects. One experiment that was highly
effective in elementary, high, and middle school students was writing in combination with a simultaneous learning activity. In an
interesting study by Seyyedi & Amin (2020), the probable effects caused by delayed correction of errors in writing among the
students is investigated. In the experiment involving self-correction groups with peer correction and instructor correction-led
groups, the six-week program showed interesting results. The two correction groups involving peer and self were the most
effective for improving the writing abilities. It is peer correction, which is even better than the self-correction process. Siregar et
al. (2019), in their study, focused on the grammatical errors made by students by using recount text through simple past tense
formations. The qualitative-based study highlighted selection error as the most frequent error. It was followed by the errors
caused by omission and misordering. Hidayat et al. (2020) consulted high school respondents to understand the grammatical
errors they commit through a mixed-methods approach. The commonly encountered errors in the process include those in
terms of tenses, the preposition and article usage followed by singular and plural verb form usage. (Huan et al., 2021) utilized the
thesis proposals of undergraduate students to examine their difficulties in academics. The English language use and the different
problems it created generated many errors in their writing methods themselves. Ngaiza (2023) mentioned the presence of errors
in terms of subject-verb errors, word order patterns, spelling errors, and omissions. These errors are mostly in terms of word
order errors, unnecessary insertion, misplaced inversion, and sentence fragment errors. It stated that errors can be mentioned in
two groups where categorization based on essay organisation and grammatical errors can be provided. While essay organisation
has seven classifications, grammatical errors can be inclusive of omission, addition, or punctuation mistakes. The most common
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sources identified for the errors include ineffective teaching practices, inadequate learning, false conceptualizations, or
overgeneralization. In terms of second language writing skills, the use of targeted instruction methods for grammar and
vocabulary is considered effective (Parameswar et al.,, 2024).

The review conducted here shows that the topic of writing skill error, especially when the language in question is the second
language, is quite evident. The prevalence of grammatical errors is seen to be very common. In India, the use of English across its
different states is as a second language. The dominance of a learner's mother tongue is observed in terms of writing as well as
speaking. This causes many barriers in developing skilled writing proficiency. The increasing use of the language makes it
important for Indian students to learn them without any form of error. The literature requires further input in terms of identifying
the exact areas of error and designing various solutions to overcome them.

The objectives designed for the study are —

1. To identify the Indian female student's perception about their writing skill level.
2. To extract the factors that can generate better writing skills for the students in India.

2. Methods

The research design for the study has been designed after careful considerations of similar studies in the literature and the
requirements for the objectives here. The main intention is to identify the areas of English writing skills where the Indian female
students exhibit higher levels of challenges. The study undertakes a monomethod approach where the quantitative method of
investigation is initiated. Using both primary and secondary sources of data, the framework has been designed. The population
of the study includes Indian students and uses the following inclusion criteria for sample selection:

1. Must be a female student in India

2. Must have English writing requirements in their academic curriculum.
3. Must be in an undergraduate level

4. Not below 18 years of age.

The above criteria are laid down as a part of the purposive sampling design under the non-probabilistic method. It is
accompanied by convenience sampling, where the students are approached based on their convenience to participate. A total of
250 female students are considered for the primary set of data. The survey instrument is that of a structured questionnaire where
the statements are provided on a 5-point scale for respondents to answer. The study assures respondents about the
confidentiality of their responses and guarantees privacy.

A range of statistical tools like mean score analysis, principal component analysis (PCA), and multiple linear regression are
conducted to answer the research questions.

Before moving on to the final set of analysis, the demographic overview of the respondents is provided here to analyse the
profile of the students.

Table 1 — Demographic Overview

Demographic Category Frequency Percentage
Age (In years) 18-24 160 64.0 %
25-34 90 36.0%
Area of Residence Urban 113 452 %
Rural 137 54.8 %
Marital Status Married 67 26.8 %
Unmarried 183 73.2%

The demographic composition in Table 1 shows respondents belonging to diverse categories with an age range from 18 to 34
years, with 64% in the 18 to 24 years of age. The respondents belong mostly to rural areas with 54.8% and have 45.2% of urban
students. There are 73.2% unmarried students, while 26.8% are married.

The remaining investigation with the data set is provided in the next section.
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3. Data Analysis and Interpretations:

The 250 female students investigated here have been subjected to a number of preliminary questions to understand their
perspective on English writing skills. These 4 questions would help to identify their initial set of capabilities when using English

for writing.

Table 2 below specifies the responses for each of the questions.

Table 2 — List of Screening Questions

Screening Questions Category Frequency Percentage
Are you confident about your writing No 159 63.6 %
skills? Yes 91 36.4%

Do you think you have issues related No 91 36.4 %

to grammar in your writing exercises? | Yes 159 63.6 %

Are you willing to take any extra No 182 72.8 %
courses for correcting your issues in Ves 68 272%
writing?

The above results show a gap in confidence among the respondents about their writing skills. Only 36.4% stated affirmative
levels of confidence in their writing skills. The presence of issues related to grammar in writing is agreed upon by 63.6% of the
respondents. The students are also found to be reluctant about taking any extra courses that would help them to correct their
writing issues. 72.8% mentioned that they are not willing to take any extra course in this regard.

The initial screening itself displays how the respondents have a lack of writing skills but are not enthusiastic to adopt any
additional measures to improve their skills. This shows how a different approach must be taken to consider this rising issue.

To generate further insights into the situation and know more about the perception of these students about their English writing
skills, a cross-tabulation is conducted with chi-square tests for statistical inference.

The preliminary questions provided some insight into how the students currently perceive their writing skills. A chi-squares test
was conducted with regard to the demographics of the students in order to understand their behavior based on their other

characteristics.

Table 3 — Chi-Square Tests

Are you confident about

you writing skills?

Observed % of total

Area of Residence Urban Rural Total
No 89 70 159
35.6% 28.0% 63.6 %
Yes 23 68 91
9.2% 272 % 36.4%
Total 112 138 250
44.8% 552 % 100.0 %
Age Group
18-24 25-34 Total
No 115 44 159
46.0% 17.6% 63.6 %
Yes 45 46 91
18.0% 18.4 % 36.4%
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Total 160 90 250
64.0 % 36.0% 100.0 %
Marital Status
Married Unmarried Total
No 67 92 159
26.8% 36.8% 63.6 %
Yes 0 91 91
0.0 % 36.4% 36.4%
Total 67 183 250
26.8% 73.2% 100.0 %

The first consideration is between the confidence status of the respondents and their area of residence. The x? value of 22.1 is
generated with a p-value of <0.001. This confirms a statistically significant relationship occurring between the female students'
writing confidence and their area of residence. Urban students are less confident in their writing skills compared to their rural
counterparts. Specifically, 35.6% of the total respondents who reported a lack of confidence come from urban areas, compared
to 28.0% from rural areas. On the other hand, rural students who expressed confidence in their writing skills (27.2%)
outnumbered urban students (9.2%). This disparity suggests a need to explore the underlying factors contributing to the urban-
rural divide in writing confidence, such as differences in educational infrastructure or exposure.

The next set of relationships that are measured include confidence in writing skills and age group. The x? value shown here is
13.1 with a p-value of <0.001, which indicates a significant relationship between students' confidence in writing and their age
group. Among respondents aged 18-24, 46.0% expressed a lack of confidence in their writing abilities, compared to 17.6% in the
25-34 age group. Conversely, confidence in writing is almost evenly distributed between the two age groups, with 18.0% of the
total respondents aged 18-24 and 18.4% aged 25-34 reporting confidence. This set of investigations suggests that the younger
respondents are more likely to struggle with writing confidence than the older ones, possibly due to limited exposure or lesser
experience in academic writing.

When investigating the same with the marital status of the students, interesting results are highlighted. The x? has a value of 52.4
with a p-value of <0.001. It shows how a strong, statistically significant association between marital status and writing confidence
can be established. It can be mentioned that none of the married respondents expressed confidence in their writing abilities,
while 36.4% of unmarried respondents reported being confident. Moreover, unmarried individuals have a larger proportion
(73.2%) of the total sample, with 36.8% reporting a lack of confidence in writing. This indicates marital status and possible
influence on writing confidence, potentially due to differences in educational engagement, time constraints, or priorities.

There are 25 items in the questionnaire that require validation with the data structure. This helps not only in factor reduction but
also assures the accurate understanding of the items for the factors among the respondents. The study here initiates a PCA
where varimax rotation has been employed to extract the factors with eigenvalues greater than 1. The component loadings
considered significant are those above the threshold of 0.4.Hair et al.,, 2006). Additionally, the Kaiser-Meyer-Olkin (KMO) and
Bartlett's test for sphericity showed acceptable values of overall KMO of 0.735 and p-value less than 0.5 for Bartlett's test.

The PCA table is provided below.

Table 4 - Component Loadings

Component
Grammati | Peer Native Technical Unwillin | Intention
cal Errors | Influence Impact Challenges | gness to Learn

It is difficult for me
to write down my 0.899
ideas
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Component

Grammati
cal Errors

Peer
Influence

Native
Impact

Technical
Challenges

Unwillin
gness

Intention
to Learn

| don't have
enough vocabulary,
to express my
ideas

0.822

Most of my
problems in
writing are related
to grammar and
sentence structure

0.923

Verb conjugations
are not
understandable for
me. (past/present)

0.977

| mix up sentences

0.932

| can connect
sentences and
ideas together (use
and, but, because)

0.407

Punctuation marks
are a real problem
for me

0.778

| always have a lot
of spelling
mistakes in writing

0.738

| get feedback
individually from
my teacher

| benefit from
revising my
mistakes in writing
as a group in class

0.665

Lack of
conversation in the
English language.

0.617

Rare reading in
English.

0.798

Interference of
vernacular
language.

0.897

Carelessness in
writing

0.807

Translation from
the first language.

0.841

Over
generalization and
incomplete
application of
rules.

0.911
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Component
Grammati | Peer Native Technical Unwillin | Intention
cal Errors | Influence Impact Challenges | gness to Learn

The difference
between the native
language and
English.

0.830

Inadequate

application of
primary language 0.723
and writing
mechanics.

Lack of immediate
and sufficient
written corrective
feedback.

Inadequate time
for writing.

0.876

0.943

Memorization of

. 0.694
topics.

Unwillingness to

0.921
learn.

Teaching approach
doesn't foster
learning because it
is outdated.

0.709

| want to enhance
my skills in the 0.916
future

| am ready to learn
further to work on 0.953
these areas

There are six factors with eigenvalues greater than 1 extracted in the PCA conducted here. The table above shows the factors
termed based on the characteristics exhibited by them. The first factor identifies foundational linguistic challenges, especially the
grammatical issues, lack of vocabulary, difficulties with verb conjugation, sentence structuring, and punctuation. These are core
barriers to effective writing for respondents. The highest loading exhibited is at 0.977. Peer influence factor refers to the role of
social and peer interactions, such as group activities and feedback from teachers, in helping learners improve their writing skills.
The Native impact factor is used to represent the barriers that exist in writing due to the high impact of one’s native language in
their day-to-day conversations. The technical challenges factor shows the external challenges related to the writing process, such
as insufficient feedback, lack of time, and over-reliance on memorization instead of understanding. The lack of motivation to
learn is depicted using the unwillingness variable. Lastly, the intention to improve their writing skills, indicating a strong positive
outlook toward future learning, is expressed by the last factor.

The purpose of extracting the factors from the list of items is to establish the relationship between them using statistical

methods. The regression model generated here would utilize the intention to learn the writing skills as the dependent variable
and the remaining factors as independent variables.
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Table 5: Model Fit Measures

Overall Model Test
Adjusted R? F dft  df2 P

Model R R?

1 0.492 0.251 0.232 13.9 5 244 <.001

Table 6: Model Coefficients - Intention

Predictor Estimate SE t p

Intercept 3.273 0.4044 8.09 <.001
Grammatical Errors 0.157 0.0356 441 <.001
Peer Influence 0.641 0.0774 8.28 <.001
Native Impact -0.167 0.0664 -2.51 0.013
Technical Challenges -0.112 0.0314 -3.58 <.001
Unwillingness -0.215 0.0342 -6.28 <.001

The first table shows the model fit representing the moderately positive relationship between the predictors and the dependent
variable with an R value of 0.492. The value of 0.232 adjusts the R? for the number of predictors in the model, accounting for
potential overfitting. This indicates that about 23.2% of the variance in intention is explained after adjustment. The overall model
is statistically significant, with the predictors collectively explaining a significant variance in the intention of the female students
to learn writing skills. The p-value <.001 confirms this.

The estimates for each independent variable show an intercept estimate of 3.273 and a p-value less than 0.01. To develop a
greater understanding of these six extracted factors, independent t-tests were conducted to determine the mean score
differences between the four demographic variables and the six extracted factors. This is statistically significant and suggests a
high baseline willingness to learn. All the predictors significantly impact the intention of students to learn with p-values of less
than 0.01. Grammatical errors positively influence intention. For every unit increase in grammatical difficulties, intention increases
by 0.157 units. This suggests that individuals aware of their grammatical struggles are motivated to improve their writing skills.
Peer influence has a strong positive impact on intention, showing every unit increase in peer support or interaction causing 0.641
variance on intention. This highlights the importance of social support in driving motivation. Native impact negatively affects
intention. For every unit increase in challenges rising from native language interference in everyday lives, intention decreases by
0.167 units. This suggests that language interference does affect motivation to learn writing. Technical difficulties also negatively

influence intention. For every unit increase in technical challenges, intention decreases by 0.112 units. This indicates that the
more technical difficulties students face, the less motivated they feel to improve their skills. Lastly, unwillingness has a strong
negative effect on intention. For every unit increase in unwillingness, intention decreases by 0.215 units. This emphasizes the

critical role of personal motivation and attitude in learning English writing.

The above model generates many interesting insights on the current state of involvement of different factors in enhancing the
students’ English writing skills. To know further, the demographic integration is done using t tests.

Table 7 — t-tests Results

Factors Age Statistic Area of Statistic Marital Statistic

(p-value) Residence (p- Status (p-

value) value)

Grammatical Errors [ <.001 6.454 <.001 -4.75 <.001 5.23
Peer Influence <.001 8.381 <.001 -10.95 0.015 2.46
Native Impact 0.589 -0.540 <.001 -4.35 <.001 -10.53
Technical <.001 4534 0.310 -1.02 <.001 8.43
Challenges
Unwillingness <.001 7.290 <.001 -10.91 0.015 2.46
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I. Grammatical errors vary significantly across age groups, area of residence and marital status. The positive t-statistic for age
group (6.454) and marital status (5.23) suggest that older individuals are likely to report higher levels of grammatical difficulties.
While married individuals report higher levels of grammatical difficulties compared to unmarried ones.

Il.

Ill. For peer influence with less than 0.05 p-values for all three factors, older individuals report higher levels of peer influence in
improving their writing skills, urban residents report greater peer influence compared to rural residents, and married individuals
experience slightly more peer influence than unmarried ones. Overall, the analysis can be interpreted as the students who are
comparatively older, i.e., 25 years and above, consistently report more challenges across factors such as grammatical errors,
technical challenges, and unwillingness while experiencing stronger peer influence. This could indicate that such learners require
more support due to higher initial barriers. Rural residents, on the other hand, are more prone to challenges in terms of
grammatical errors, Native impact, and unwillingness and report lower peer influence. This highlights the need for targeted
interventions in rural areas to improve English writing skills. Married female students have more challenges in terms of
grammatical errors and technical challenges and slightly higher levels of unwillingness but experience less Native impact. This
suggests that marital responsibilities may limit time and motivation for learning.

V.

V.

VI. The results here suggest the presence of various challenges in the process of improving English writing skills among Indian
female students. There is a lack of willingness observed to take additional steps for improvement. Moreover, the presence of
Native language impact, technical challenges, and unwillingness make the situation further difficult.

VII.

VIIl. Based on the results, there can be different implications suggested for the future, which are discussed in the next section.

3. Discussion

Writing is one of the most essential parts of a learner's academic and professional journey. The clarity with writing skills can help
a student to express themselves with ease. However, in the course of enhancing the flowability of English writing skills, there are
several obstacles observed among students where the language is second in line after its native language. There is several
literature found where the issue of recurring errors among students when developing writing skills has been pointed out. The
study here has observed the lack of literature focusing on female students in India whose English writing skills consist of errors.
In India, although English is highly spoken and written, its fluency in terms of academic requirements is subjected only to a few
institutions. The late development of writing skills can lead to several difficulties that would cause an impact throughout a
learner's life. Further, in India, the female students, especially in rural areas, are often subjected to traditional norms that could
affect their writing skills. To understand the perception of English writing skills among Indian female students and the factors
that impact on their intention to learn, the study here has been conducted. With a structured questionnaire designed using
secondary sources of literature, a total of 25 items measuring different aspects of writing skills have been provided to the
students. Using purposive sampling, a total of 250 respondents are collected and analysed using different statistical tools.

The confidence level among the female students in their writing skills is found to be very low. The chi-square tests show
significant association with demographics such as age group, area of residence, and marital status. It is interesting to note that
the majority are not willing to add extra courses to evolve their current English writing skills. Going further into the
understanding of the major factors contributing to this status, the PCA extracted six underlying factors, representing
grammatical errors, peer influence, native impact, technical challenges, unwillingness, and intention. These factors align with the
suggestions provided by Ribut Surjowati (2023) on sources of errors in writing, which include inadequate learning and practices.
In the multiple linear regression conducted to estimate the impact of the five factors on intention to learn in a statistically
significant model, an overall variance of 23.2% is reported. The most significant contributor being peer influence causing a
positive impact. Native impact, technical challenges, and unwillingness have a negative impact, while grammatical errors
interestingly have a positive impact. From this set of results, a number of implications for the future can be established.

Grammatical error, along with the studies by Khatter (2019), Hidayat et al. (2020), Siregar et al. (2019), and Asteria Gabriel Ngaiza
(2023), in this study too is seen as a significant challenge in advancing English writing skills. Based on demographic associations,
very strategic and targeted interventions such as grammar workshops must be conducted, especially among students from rural
areas, to generate better insights. A beginner-friendly structure design aided with the use of gamified and interactive learning
tools can highly help to maintain their engagement and confidence. The peer influence is seen to be highly effective, and hence
a collaborative learning environment by creating online and offline forums where learners can connect with their friends in their
learning process to share writing tips, resources, and corrections can be effective. As the native impact is high in the rural areas,
the provision of tools like translated vocabulary guides and workshops can help to bridge the gap between vernacular language
and English writing with ease. Moreover, the teaching process equipped with audiovisual examples, diagrams, and flowcharts to
make sentence construction and idea connection easier can help in this regard. Further, a structured monitoring and feedback
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system must be introduced so that the learners are aware of their status and can motivate themselves to achieve higher in the
next feedback session.

3.1 Conclusion

The objective of the study has been to explore the Indian female undergraduate students' English writing skills. The barriers
existing in a highly native language-based country like India cannot be compared to other situations. Although English is
incorporated as an important subject across majority educational institutions in India, the fluency levels do lack in certain areas.
The study here evaluated their perception about the level of writing skills they possess and the factors that cause a high impact
on their intention to learn the skills further. The factors highlighted here can be extensively utilized for developing better
curriculum in schools for enhancing, especially the writing skills. The confidence level is seen to be low, and with certain strategic
measures, it can be uplifted in the future.

In the future areas of research, there are several opportunities to explore more. The experimental design of incorporating an
audiovisual-aided intervention can be useful where the amount of changes caused to the writing skills can be determined. The
role of peer influence is found to be very high. There can be detailed studies focusing on its role and how it can be utilized for
better skill development. Moreover, a qualitative approach can be highly beneficial in this regard.
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