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| ABSTRACT

Translanguaging is the ability to move smoothly between the languages that a person knows. A sample of Facebook posts
written by a sample of educated Arabs was collected. All the participants are native speakers of Arabic and have a good
command of English or French as English/French was the medium of instruction in their major area of specialization such as
medicine, computer, and engineering. The study aims to find out whether educated Arabs are capable of communicating equally
well in both English/French (L2) and Arabic (L1) especially that Arabic is diaglossic having a standard form used in school
textbooks, print material and formal situations and a colloquial form used in daily communication with family and friends. Data
analysis showed that most educated Arabs are incapable of translanguaging. They communicate better and are more proficient
in English/French than Arabic. Their weaknesses are manifested in their use of slang and Colloquial Arabic rather than Standard
Arabic. Many completely ignore Standard Arabic spelling and grammar rules. They spell words the way they pronounce them in
their local dialect. Many make agreement, definite article attachment, plural formation, and derivation errors. They code mix, i.e.,
transliterate English/French words and insert them in Arabic posts (cases juwSJl, schemes jouSuwl, share yub). They do not seem
to know the Arabic equivalents of simple general and specialized English/French words (center ,iiw, neuro gygui, maps uwlall).
They even substitute simple Arabic words with English ones (shoes, fans, café, like, comment). It seems that educated Arabs are
unable to think in L1 and L2 simultaneously. Their knowledge of English/French surpasses that of Arabic. They transfer the
foreign pronunciation and structures to Arabic. Recommendations for reinforcing the native language and enhancing
translanguaging skills are given.
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1. Introduction

The term translanguaging appeared in the 1980's, when Williams used it to describe the practice of using two languages in the
same lesson, which differed from many previous methods of bilingual education that separated languages by day, time or
class. Currently, translanguaging is a multi-faceted concept that refers to various aspects of multilingualism and the way
bilinguals and multilinguals use their linguistic abilities to make sense of and interact with the world around them (Wei, 2017). It
is the ability to move smoothly between the languages that a person knows. It also refers to pedagogical approaches that utilize
more than one language within a classroom session (Garcia & Wei, 2015). Garcia, among others, added that translanguaging is
an extension of the concept “languaging” in which language speakers simultaneously switch between multiple languages. In this
dynamic process, multilingual speakers navigate complex social and cognitive demands through a strategic utilization of
multiple languages.

Copyright: © 2024 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
London, United Kingdom.
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In addition, translanguaging is a major theory in applied linguistics that has affected policy and practice in a number of fields, as
bilingual and multilingual education, language teaching and learning, multi-literacies, language attitudes, language and identity,
language and ideology and others. It covers issues of language production, effective communication, the function of language,
and the thought processes behind language use in pedagogical settings and any situation experienced by multilingual speakers,
who constitute most language communities in the world (Wei, 2014).

Being a major theory in applied linguistics, and with the latest advancements in technology and Al, especially social media
platforms, new language practices on social media have evolved. A review of the literature revealed numerous studies in some
countries such as Rwanda, Italy, China, Turkey, Malaysia and Hong Kong that investigated translanguaging, in general, and
translanguaging on social media sites such as WhatApp, Instagram, WeChat, TikTok, Facebook, and instructional videos, in
particular. The first line of research focused in translanguaging on social media as in translingualism and social media (Tankosic,
Dryden & Dovchin, 2022); English language and social media (Tagg, 2020); Vlog as a multimodal translanguaging space in a
Turkish social media influencer corpus (Misir, 2023); translanguaging dynamics in the digital landscape with insights from a social
media corpus (Misir & Isik Guler, 2024); translanguaging on Facebook as a conduit to communicate (Oliver & McCarthy, 2019);
translanguaging in the Rwandan social media as a new meaning making practice in a changing society (Niyibizi, Niyomugabo &
Perumal, 2021); translanguaging in self-praise on Chinese social media (Ren & Guo, 2024); translanguaging practices in the
promotion of products in business-related instagrams (Karunagaran & Luan, (2027); translanguaging strategies and online self-
presentation through internet slang on Douyin (Chinese TikTok) (Li, & Wang, 2024); translanguaging creativity and
subversiveness in Kongish Daily (Wei, Tsang, Wong & Lok, 2020); translanguaging and refusal strategies, distribution, and
functions on Chinese social media (Ma & Li, 2024) and others.

The second line of research explored the relationship between translanguaging and identity as translingual Englishes, Facebook
and authenticities (ideologies) on social media (Fang, 2024); translanguaging and the liquidity of identity (Wei & Lee, 2023); the
construction of heterogeneous and fluid identities in translanguaging on WeChat (Li & Huang, 2021); translanguaging practices
and identity construction in multilingual Malaysian university graduates in digital media (Ng & Lee, 2019); the relationship
between online translanguaging practices and Chinese teenagers’ self-identities (Zhang, 2018) and others.

The third line of research examined translanguaging practices of children, teenagers, older students and teachers in educational
settings as young Chinese immigrant children’s language and literacy practices on social media from a translanguaging
perspective (Zhao & Flewitt, 2020); Italian youth's translanguaging practices on social media (Casiraghi, 2024); pragmatic
translanguaging as shown in multilingual practice in adolescent online discourse (Nightingale & Safont, 2019); Chinese young
people’s attitudes towards translanguaging in self-praise on social media (Ren, Guo & Wei, 2022); the construction of
translanguaging space through digital multimodal composing as exhibited by students' creation of instructional videos (Ho,
2022); translanguaging as transnational spaces as revealed by Chinese visiting scholars’ language practices on WeChat (Han,
2020); creativity nurtured language play in the context of a Chinese digital social media as revealed by Chinese university
students’ translanguaging hybrids on WeChat (Qi & Li, 2023); translanguaging on social media as an output for FLT didactics
(Dumrukcic, 2020) and translanguaging/trans-semiotizing in teacher-learner interactions on social media (Chen, Zhang & Huang,
2022).

The fourth line of research specifically investigated Arabic speakers translanguaging practices on social media. For example, a
study by Warschauer, El Said & Zohry (2006) analyzed Arabic and English language use in online communications by a group of
young Egyptian professionals and found that English is overwhelmingly used on the Web and in formal e-mail communication,
whereas a Romanized version of Egyptian Arabic, i.e. Colloquial Arabic (CA) written in Romanized script is extensively used in
informal e-mail messages and online chats.

In a similar study in Jordan, Al-Saleem (2011) examined how social media might affect the identities and language of
undergraduate Jordanian students, especially their online written language, and Facebook’s impact on language and identity.
The researcher reported that English is the dominant language used online. Standard Arabic in Arabic Script was rarely used by
any of the participants in their Facebook chats. Rather, online communication on Facebook featured a new and unusual diglossia
between a foreign language vis English and Colloquial Arabic.

In Algeria, Chelghoum (2017) surveyed 78 Arab users of Facebook (32 English language Algerian students and 46 Facebook users
from different Arab countries between 18-34 years old to find out their use of Arabic language on social media, specifically,
Facebook, and the extent to which it can affect Standard and Colloquial Arabic. The students reported that they seldom use
Standard Arabic on Facebook. English, Colloquial Arabic and sometimes French are mostly used. Arabic dialects dominate most
Facebook posts using both the Arabic alphabet and/or Romanized script.
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In the UAE and Egypt, Darwish (2017) explored diglossia and language attrition on social media. He found that local Arabic
dialects are the dominant form used by Arab youth. Standard Arabic written in Arabic Script is not common among Arab youth.
Most Arab youth who went to private schools prefer to use either English or French, a mixture of languages or Colloquial Arabic
in Romanizes script. Darwish (2017) concluded that social media have a great impact on language use by young people,
language attrition and identity. Moving from one language to another within the same conversation denotes a shift from one
identity to another.

Moreover, Khedher, Abandah, Al-Anati, Ababneh, Zghoul and Hattab (2015) explored the effect of the topic on the use of
Standard vs Colloquial Arabic. They analyzed a sample of 8,538 religious, scientific, sports, arts, social, political, economic, and
academic texts collected from five forums according to the language used (Arabic, English, or mixed); the alphabet used (Arabic,
English, or Romanized); the dialect used (Standard, Colloquial, or mixed); the style used (normal, metaphorical, cynical, vulgar, or
other); the use of symbols; and text cohesion level. Findings showed that Standard Arabic is common in serious topics such as
religious and political texts, whereas Colloquial Arabic and weak cohesion, with Romanized script, are more common in casual
social and academic topics.

A similar study by Qudah (2019) examined the effect of topic, age, gender, and social context on the use of Standard Arabic and
the conditions under which Arabic diglossia appears on Facebook and Twitter. It was found that the young generation tends to
use the Jordanian Arabic dialect more than Standard Arabic. Standard Arabic is used in tweets and posts discussing news,
political issues, and religion. On the contrary, Colloquial Arabic is used for discussing informal topics related to sports, personal
activities, fashion, and music. Age and topic were found to be the most important factors affecting the choice of linguistic code
on social media. Standard Arabic is used by educated Arabs to show seriousness and value, whereas Colloquial Arabic is used in
talking about everyday activities and interacting with each other.

In Saudi Arabia, Albawardi (2018) analyzed female university students’ WhatsApp interactions to find out how they use language
especially Arabic, in their digitally mediated interactions, how they enact their cultural identities and how they manage
their social relationships. Results showed that Saudi female students were not simply switching from one code to another, or
from one mode to another; rather, they were engaged in fluid language practices embedded in social relationships. The digital
media use of language had an effect on the literacy, cultural values, and social relationships of female students studying English
as their major.

Another study by Alenazi (2023) examined the effect of social media on Arabic vocabulary to find out why Arabic speakers use
English words instead of Arabic words in their speech and writing. Results of a questionnaire administered to 388 Saudi men and
women of different ages, and educational backgrounds revealed a significant effect of social media on Arabic vocabulary. Social
media platforms contribute to the spread of English words, rather than Arabic words, in the Saudi society.

Regarding spelling and transliteration variations, inaccuracies, and deviations on Facebook, a number of studies were conducted
by the author such as non-conventional spelling in informal, colloquial Arabic writing on Facebook (Al-Jarf, 2023f); variant
transliterations of the same Arabic personal names on Facebook (Al-Jarf, 2022d); absence of vowels in the English spelling of
Arabic personal names (Al-Jarf, 2023a); gemination errors in transliterating Arabic names to English. (Al-Jarf, 2022c); variations
and deviations in the English transliteration of Arabic personal names with the definite article /al/ (Al-Jarf, 2022b); variant and
deviant English transliteration of the glottal stop and voiced pharyngeal fricative in Arabic personal names (Al-Jarf, 2023c);
variant and deviant transliterations of Arabic compound personal names containing the prefixes suc abd, _94i abu, and the suffix
Ml -ddine to English by educated Arabs on Facebook (Al-Jarf, 2023b). Other studies that reported some linguistic weaknesses
in Arabic users of Facebook are word formation with foreign affixes and, the emergence of hybrid lexemes containing foreign
affixes as used in the media and names of stores (Al-Jarf, 2023e) and peculiar pluralization of borrowed English words in
colloquial Arabic as in adding the Feminine Sound Plural to borrowed words with foreign plural nous as in fans &l /fanz-a:t/,
shoes Olygu /Juz:-a:t/; Jeans Olyus /d3iinz-a:t/ (Al-Jarf, 2023Q).

The above prior studies that explored the effect of social media on Arabic focused on a specific group of users namely the young
generation in some Arab countries such as Saudi Arabia, Jordan, Egypt, Algeria, and UAE. They investigated variables that
determine the use of Standard versus Colloquial Arabic, English or Arabic, Arabic written in Arabic script or Arabic written in
Romanized script. They mainly used questionnaire-surveys. However, none of the prior studies investigated social media users’
ability to move smoothly between the languages that they know, namely English or French and Arabic and whether they are
proficient in both Arabic (L1) and English/French (L2). Therefore, the present study aims to examine the effects of social media
sites, specifically Facebook on educated Arabs’ translanguaging ability and whether they are capable of communicating equally
well in both Arabic (L1) and English/French (L2) taking into consideration that Arabic is diaglossic having a standard form used in
school textbooks, print material, news TV, and formal situations and a colloquial form used in daily communication with family
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and friends, while shopping, talking about daily activities and others. Specifically, this study aims to shed light on the following:
(i) the decrease in Arabic language proficiency among educated Arab adult Facebook users; (ii) educated Arabs’ ability to use
Standard Arabic; (iii) the common use of Colloquial Arabic whether written in Arabic or Romanized script; (iv) whether they use
Romanized script more than Arabic script; (v) whether they use foreign words (English or French), although Arabic equivalents
exist, i.e., mixing Arabic words with foreign words in communication; (vi) their spelling competence in both English and Arabic,
i.e., whether they make Arabic spelling errors, and (vii) why educated Arab adult Facebook users prefer to use those linguistic
and paralinguistic devices.

Findings of the present study will be based on a content analysis of a sample of Facebook posts and comments. A sample of
adult Arab Facebook users will be surveyed to find out the reasons for this new socio-linguistic phenomenon while
translanguaging on Facebook.

Results about the negative effects of Facebook on educated Arab users’ translanguaging ability will help Facebook users of all
ages, in all Arab countries discern how the different linguistic behaviours in Facebook communication are affecting their
linguistic competence. Findings of this study will also draw the attention of educators, policymakers and linguists to an alarming
reality and will provide evidence regarding educated Arabis’ translanguaging weaknesses on social media that show the need for
setting educational policies for enhancing students’ translanguaging ability and proficiency in both English and Arabic.

2. Data Collection & Analysis

2.1 Samples of Facebook Users

A random sample of 100 male and female Facebook users who are native speakers of Arabic was randomly selected. The sample
included Facebook users from different Arab countries: Egypt, Tunisia, Algeria, Jordan, Palestine, Syria, Yemen, Saudi Arabia, and
UAE. They speak a variety of Arabic dialects. They represent different age groups: 18 to 60+ years old. They have studied English
or French in their major area of specialization such as computer science, medicine, engineering, business and others. For each of
these 100 users, written posts and comments posted on the timeline for a week were collected. Thus, the corpus of Facebook
discourse included 1,370 posts and comments.

2.2 Sample of Arabic Language Experts
A sample of 5 Arabic language professors was selected and used to judge the linguistic correctness of the sample posts and
comments and identify the linguistic weaknesses in them.

2.3 Questionnaire-Surveys

The sample of educated Arabs was surveyed. They were asked open-ended questions about the reasons for translanguaging,
inserting English and French words in Arabic posts and comments, using Colloquial Arabic, transliterating Arabic messages in
Romanized script, using invented spelling and making spelling mistakes when communicating on Facebook.

2.4 Data Analysis

The unit of the Facebook discourse analysis chosen was the single post or comment regardless of its length and number of
sentences contained in it. To assess educated Arab Facebook users’ translanguaging ability, i.e. ability to use and express
themselves in English and Arabic using correct structure and spelling, and their ability to use Standard vs Colloquial Arabic, each
post or comment was analyzed and categorized in terms of the following:

e language styles used (English, Colloquial Arabic, Standard Arabic, Romanized Colloquial Arabic, Colloquial Arabic
written in Arabic script, mixed styles). Data in each category were tallied, and percentages were computed for the whole
sample. Results of the analysis are reported quantitatively and qualitatively.

e Misspellings in the spelling error sample were broken down into words + initial particles, initial prepositions, attached
prepositions, clitic pronouns, relative pronouns, and definite articles. Misspellings were also analyzed in terms of
deletion, addition (insertion) of vowels and consonants, confusion (substitution), conversion, reversal, combining words
and/or morphemes, detachment of prepositions and other word parts, reduction (lengthening) of vowels, faulty hamza,
vowels, consonants, and graphemes. Percentages of misspellings in each category were computed.

e Foreign words inserted in the Arabic posts and comments were located in the Facebook discourse sample, whether
transliterated in Arabic or written in English or French, especially those for which Arabic equivalents exist.

e Idiosyncratic pluralization of loan words and hybrid lexical items consisting of a foreign affix + an Arabic root were
identified.

The sample of posts and comments was double-checked, and the errors were verified by the panel of professors and were
compared with the author’s analysis. Disagreements were resolved by discussion. There was a 97% agreement among all raters.
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The subject’s responses to the questionnaire-surveys about their translanguaging ability, use of Colloquial Arabic more than
Standard Arabic, spelling competence/incompetence, inserting foreign words in their Arabic posts and comments were
compiled, analyzed and sorted out and are reported qualitatively.

3. Results
3.1 Educated Arabs’ Translanguaging Ability
Results of the Facebook data analysis showed that most educated Arabs in the sample are incapable of translanguaging for the
following reasons:
1. Educated Arabs on Facebook communicate better and are more proficient in English/French than Arabic. It was noted that
64% of the Facebook posts and comments were written in informal, Colloquial Arabic, i.e., their local dialect as in:
o SaSule azy co JS 3 Vg 1SSl g )1)S) ylo” zlue (wlisy slelo 3> iz olllllzy ol

24% of the Colloquial posts and comments were Romanized, i.e,, transliterated using the English alphabet rather than Arabic
script as in:
e allah y5aleli yakiii w ma y7rmni mnkkk ya A3'la 7da b 7yatiii . Jad 7yati bdunk ma b3tbrha 7yah... U're
always there for me. U're the mom everyone wishes to have but thanks god u're mine JL & . Happy

Mother's Day

Romanized Colloquial Arabic is characterized by non-Standard spelling, i.e. spelling variations of the same word by different
users as in ‘Zabeebte’, 'habibti’ or '7abeebti’; deletion or lengthening of long vowels as in ‘3alek’, faulty spelling as in
‘Ghowata’ and ‘3arth’; '7loomi’; use of lower case in sentence initial position, in the pronoun i and in proper nouns such as
‘rana’, zainab.

In 14% of the Facebook posts and comments, educated Arabs used formal Standard Arabic when citing verses from the
Holy Quran or Prophet Mohammad's hadiths, lines of verse, proverbs, sayings, condolences, supplications, newspaper
articles, news formally published in newspapers, magazines, or T.V.,, literary excerpts and when reporting news headlines.

In 12% of the Facebook posts and comments, educated Arabs, who are proficient in English use English for posting
messages and comments as in the case of medical doctors, some university professors, English instructors, those studying
abroad, students using English as a medium of instruction, and some professionals who use English at work.
e Happy Birthday to u Happy Birthday Happy Birthday To u :D Wish u all the best in your life . Enjoy and have lots of fun
in your special day :D ~_*
e loll! REALLY NICE!!!! thanx to make me on the 4th place!!! ;)

2. The weaknesses of educated Arab Facebook users’ on Facebook are not only manifested in the use of slang and Colloquial
Arabic rather than Standard Arabic, but are also manifested in code-mixing where a mixture of English or French and
Romanized Arabic words are inserted in English posts and comments. Sometimes, they mix Standard Arabic and Colloquial
in the same post. Foreign words, whether transliterated in Arabic or written in English or French, for which Arabic
equivalents exist, are underlined in the examples below.

e obala'3a ya reem al tawtheeeeeeeeeg ma 3endic laken de tharwa gawmeya 3deeel keda ana mabsota menik ,
a5barek shno ??? best of luck in life in$a allah
ol QLS (8)g00]l oguini) acgys JSu syl g wlasdl diblll (w6 informative S (e Sils (JI diwdl CWji dcgozo Jgl @
i 332 J35 53 aidl dgul g osle lgie iSIl ISysu0 yulbl olee gieni S (b 5 il puny) Juodio QIS (6 5 (uii> wrle
9 pguwl g OlosSwl ... 3> dalize diy by @giSe g woxle s> brainmaps Medi Maps chest; rheumatology and GITJI
S oS 6 (@) 8yguall it guoy . ILLUSTRATED Medicine jg.all (o dazus aaS lgusy jobuw ol lgws Lindog Jglos
$azo 25lo)l gzl izl gl naw. (Sae oo IS ge MCQ Ul g juSll gis <li>l 3 e medicine in capsule aliw)l
o) Sl S 06 I goguiii (San (55 iSIl L8 guuladl (8L Jji Al cliv ol dwd @ @) 8yguall B ugiSe .aziuo 300
g aSuzni dlll cliv o il sl bl )bs duwlsll Sgldaueg gubg wbll jlb wiSe g (Sjladl hue g5 Rezdl aic
Lauiui Vg lieasiwl [ .ol desl| . @ aas,e)l palaxl il las asls juud . Q (Jec i
&Sy oVl adgall &lgill Ol LM %Ee g GPA %6+ duui &Sy yoVl dogliall 85lgud Olo ) Gounii
ruwlll cwall izg (KG1 ) Jubll ol ds ey paxiled] oMl &8 (Je jlall sy o
MPN @5 0305 clowdl pall LA saic olite dolg g (I wlis glie o
l> JS g Jdl g lgdl Joolsy dis jib g lelddd o Line hydrea dliyiSg o
gyl bpod dol usly e
A>lg WS (o Cardio. Chest. Hematology Jgags U\JI gladl S O o] Gz Ul pateds e b asyly diaw o $dVg e
UQ>J|3UJ>|3JQ_1u|uLLSJ|Um4U|:l4UU| 2iS1 oliabsi g LSl updates lub> g S\yasd llee GloS... pgoy 2o
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dpiy yei dago 030 T yoyyell Riog s Jlesdly ygdl 3 Lo V sl oz gulsi Jlis S). digell dol)S) Uaas. iz @il o
Tdags Oelwlg 2l o dguaball (e asiwl 15 (550 VI o)l dixy
axduo 6 Egunge JS gl architecture g 3)Sall lgus woMidy lpaiwl a2y Ul g Sl JuiS uiw 3920 lgus > iSUl didws @
aibll & gily JS) o 10 (Wig> pso WS (1 g uo POr (b lglS aiblll 4 US (b Jrolaidll ale 393 185 g 01>g
01>
M'swﬂséﬂsﬂklof .
-SUni gugl (e dpuid g 05 Cuwgdl o Jeloi gl Zy)ly o

©

il el o yguanzdl JS e s gl g yauingd] 3ile> € aid 03 guinudl y31 dlll el i o

2900 Jac g zumaill (b 8jlios g wu il g Gl gio g Sliliell auhii (b 8jlias lgude dlll clisle v g 8)ljs)l (6 pgiziay
VI

Sdwyioll @il aulzy g dilxiol paly 4 A duy>g o

ool Gudi gl o wsus gyl (b e Bleus lgisSy 16 JI Ll el albs 03 Mol Gloyd pgide oSy ad g o
dol=ll 44 4ili!

dllly clipas gliy approach JU lgsitey agasli s pulidl e

Olaiyig SMasg 0ySUl Olivle gz 458l Guwg @l 8Lzl Gie &5Slg @

Sometimes, they insert Arabic Islamic expressions (compliments, prayers), politeness formulas, and kinship address terms as

in:

e Happy Mother's Day to the best mum ever. Proud of u..and loooooooove u without limits moaaaaaa?7. Allah yikhliki
Lina o ydeemik tag foog rasna

Some Arab specialists as medical doctors, engineers and computer scientists who have studied in English, insert English
technical terms, even the simplest ones, in their Colloquial Arabic posts and comments, whether transliterated or left in their
English form, with or without their Arabic equivalent or explanation (cases juusJl, schemes jouSuwl, share ). They do not
seem to know the Arabic equivalents of simple general and specialized English/French words as center ,iiw, neuro gygu,
maps uwlall. They even substitute simple Arabic words with English ones as shoes, fans, café, like, comment.

Although such specialists write very well in English, their ability to write in Standard Arabic is poor, i.e., their translanguaging
ability is poor as in the above examples which are typical of posts written in Colloquial Arabic, with Standard Arabic phrases
(underlined), transliterated foreign words (bold underlined) and foreign words in the English alphabet. The posts are full of
spelling errors in Arabic (between 2-7 misspellings per line).

In addition, Facebook users use numerous English Facebook terminology such as "share, comment, mention, like, profile,
account, post, message, timeline, tweet, hashtag, tag, update, messenger, social media, and general English words such as
look, class, maps, presentation, break, location, term although Arabic equivalents to those terms and general words exist.
Sometimes the foreign words are transliterated as in ylwiw 109> «wgys il i@isyy polys (Joliw wziil) «idail or inserted
in their English form as in the following examples:
Lenses ) ;i ddwsl joull zluo o
90)93S5 gotuats I (10 g 82002 010 dusgle dis @

3. Many Arab Facebook users completely ignore Standard Arabic spelling, punctuation and grammar rules. They spell words
the way they pronounce them in their local dialect. The same word or phrase, in the same dialect, is spelled differently by
different users and two different words are sometimes spelled the same. The following are some examples:

o Deletion of graphemes (35%) as inieliu «Jubg Alj> o g «giiSually giuaylid (goliue dgcai Ligsl «jiS)xluog
ooy (olad Vgy s dllive i callliily s idls wuiSall b 2V gy Ligsl «bguivg «gilS (gualiy

e Combining 2 words, a word and a detached particle, or preposition (28%) As in: g iSy 6 I8y dralwi llicay
d Gl ¢ gitbose piudlaie cllicuay las azic (iiS)lge giSay gaizie cylias dlgdls lellginy csolid] JAlLj>
wobuill agilhedd gisayli) Jgasiwl dghaldl wpall (Jidluo «olSylgll ilsVg « agloac i cnilimll jSiayll

e Substitution of graphemes with the same sound (27%) as in: «sgl «@in)i 5oL «S5)dd (udd (Wogpd  dsubs opasl|
e oML e liS by 1glSlgdl igaimie gnaslid (gmgd giasN galisl 2 oglal gl igillesiwl iz ygubg cawal dbgibie
&y ey Msl iasys vaclil (douo A8y 1doadg «log) wd) ¢ 83y idalsg BL o (Ols liEs o Sead ohSn Lwis
U\J.C/CI.LJ.C s .41159.).9 «diy)g dilzo ‘(___S.)l?).)._u J)S.o :|_}SJ alSiy ‘QLO.CS ;|9.'Lb.J_3 c ‘g",\ou.;._g (D)0 g o
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e Confusing graphemes (19%) as in: Jdogyyall clilly &Vl dbgyyally d>gidall Wl wclglly dxiall «gilly cugidl <Vl
elglly <l dbbgyyall clly Wl ibgryall clly clgdl iddbgyyall clilly 8yguniall clly 8)guaiall VI soll 830glly 81all
welglly dxiall ielgllg glgll wclglly 8yguniall oVl clgllg call

« Addition of vowels (16%) as in: .alll L Ll il o) il i S wguiny b il wnitlis «lilolo th_A_LOilJ_ ol L
lsSule dsSaul 505l 2 «Ca0gh «paiiall elacs) (il i

¢ Shortening of long vowels (11%) as in: «Olew doyd 8881 (u> s i wllionay wlisy ooladdy oolxdily egusd]
Wols dsuwg (@udge ouzds wojuc jac gl idoyguts asusid] oo lbusuid] clxouwy (jiaxle Vg Ligsl iplie
wSguil pl i S y=iaeg «yldze «u8yiclo

* Reduction of phrases and graphemes (10%) as inVoll (Ol lslo wVg) inolia) st 8y vzl sz (Ol

.L_J|)2_o ILSLO clth.uJ|_9 dlas A Jl el o B g el (Jodlue (glSolell ClULuUls e el icans) pe Jo giuaylid ol
.l Cl.Ub

e Lengthening of short vowels (9%) as in: s Jlisc doguw diogmui  Syjz coS) wniiS wnils vpilyd coiil nildiil o oSl
AT iuydge izlowy ¥ icus gzo Wlisl 16 oo )Seub weliily (puily iglogi oM (o de o gpd ((Sio igdio (Llso ggule

e Faulty Hamza (glottal stop) (5%) as in: «auilyguds «Wilw lily i (Joddl iy (&ladl (elyy dggiysl (Jiwl «Cuixlasl
.diliug (g eolal Lu_uoss,o“ Belolas ‘cbo.” WJeldl delas (Jlde

e Detachment of words and attached particles and prepositions (3.5%) as in: Jecl o . ._qsi Je Jale o Ul Byzidl ¢
(o) o

Many make agreement, definite article attachment, plural formation, derivation and other types of errors: Vowel errors
(38%), pronoun errors (19%), particle errors (17.6%), attached preposition errors (12%), consonant errors (7.6%), pause and
juncture errors ghallg Jogll 8300 (8%), definite article errors (8%), double /I/ + relative pronoun + Allah (8%), hamza errors,
i.e., glottal stop errors (7.6%), and silent grapheme errors (6%).

Some use non-Standard, invented spelling. Slang words are spelled in invented ways that deviate from Standard Arabic
spelling, as in "l ules" instead of "l olol 8"y 'asley” instead of "lasls " " Guies” instead of " auio U\_o ;" ogigue”
instead of “oagigu 8"; "9S5" instead of “lgusi”; “La” instead of “a"; "(Seabgs” instead of “Ggalsrgy”; “u=>" instead of
"om". They tend to spell words phonetically as they pronounce them, especially in cases of juncture within phrases. In
some cases, the attached form of Arabic letters in word medial position is used in word final position. Diacritics are
misplaced in others as in: gilol gowy gio ) Sil 3 Logy l,ar ls Wil Lol \OgiSic  Jggai.

3.2 Participants’ Views of Their Inadequate Translanguaging Skills

The subjects reported that it is easier for them to express themselves in slang and Colloquial Arabic, rather than Standard Arabic,
which is more formal and inappropriate for casual communication and conversation on social media especially Facebook. They
feel they are talking with each other, not writing. They think that it is more suitable to use Colloquial Arabic than Standard Arabic
as they like to write the way they speak. They prefer to express their opinions in the spoken language, their vernacular, not
Standard Arabic. Some medical doctors or preachers believe that they would reach a wider audience when they deliver
information in the vernacular and write the way most Arab Facebook community writes as it is easier to comprehend by people
from different backgrounds and educational levels. Some expressed their inability to use Standard Arabic as they have difficulty
figuring out the correct spelling and grammar, even though Arab students use SA in grade school for 12 years and study all
content courses such as religion courses, history, geography, social studies, religion math, science courses in Standard Arabic, in
addition to Arabic poetry, grammar, reading, and composition courses in every grade level.

Educated Arab users of Facebook insert English words in Colloquial Arabic discourse as a habit. Some said:
e "It is fashionable and common practice nowadays”.

It gives others the impression that they are high class, educated and civilized. Use of foreign words is due to the use of English in
the workplace or because it is their specialty. Because they mix Arabic and English at the workplace, they do the same when they
write and respond to others on Facebook. They believe that it is more glamorous and prestigious to use foreign words such as:
profile, post, share, comment, mention, hashtag in their Facebook discourse.
e | unconsciously insert English words when | write on Facebook as | use English in college all the time.
e [t is very common nowadays to use such words. Everybody writes like that on social media.
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e To show off and brag about knowing English.

People like to imitate T.V. anchors, artists and singers who code-mix and insert foreign words in their speech and posts on social
media.

The insertion of English and French words in Arabic discourse on Facebook reflects poor knowledge of and lack of proficiency in
Standard Arabic and/or of Arabic equivalents of the foreign words that they use. Some said that they are not familiar with Arabic
equivalents to the English words they use. Others are lazy and do not work hard to search for Arabic equivalents. They insert
foreign words in Arabic discourse as a social class identity, education and modernization marker.

4. Discussion & Recommendations

It seems that educated Arabs are unable to switch from L1 (Arabic) to L2 (English) and vice versa with equal proficiency. They use
Colloquial instead of Standard Arabic, use foreign words although Arabic equivalents exist, and commit spelling errors. They
completely ignore Standard Arabic spelling rules. They spell words the way they pronounce them in their vernacular. They cannot
connect phonemes with the graphemes they represent, do not seem to recognize word boundaries, and cannot distinguish
vowel length. Their knowledge of English/French surpasses that of Standard Arabic especially as in the case of users who studied
college in English or French.

The linguistic phenomenon, observed in the current study on social media is not unique to Arabic-speaking users on Facebook
and but is also common among social media users using other languages such as English, Chinese and Japanese, as reported by
prior studies mentioned above. It is also consistent with the language forms found on social media in the Arabic studies reported
above which showed that Arab users of social media extensively use Colloquial Arabic written in Arabic script or transliterated in
Romanized script more than Standard Arabic because they believe that these forms are trendy in social media communication, it
is a casual and informal form that Facebook users use to communicate with friends (Warschauer, El Said & Zohry, 2006); Al-
Saleem, 2011); Chelghoum, 2017); Darwish, 2017); Khedher, Abandah, Al-Anati, Ababneh, Zghoul and Hattab, 2015); Qudah,
2019); Albawardi, 2018); Al-Jarf, 2011b).

The language forms, multiple deviations and inaccuracies in the spelling and transliteration of words, found in the current study,
complement and reinforce findings of prior studies in the literature that show other spelling and transliteration weaknesses as
the absence of vowels, gemination errors, glottal stop and voiced pharyngeal fricative transliteration erros, variant and deviant
transliterations of the same Arabic personal names, variant spelling of the definite article /al/, and compound personal names
containing the prefixes ac abd, gif abu, and the suffix ;,1J1 -ddine; the emergence of hybrid lexemes containing foreign affixes
added to pure Arabic words, and adding the Feminine Sound Plural suffix /a:t/ to borrowed English words ending in /z/ or /-iz/
as in fans Glyile /fanz-a:t/, shoes Gljgu /fuzi-ait/; Jeans Oljius /dzi:nz-a:t/ (Al-Jarf, 2023f; Al-Jarf, 2022d; Al-Jarf, 2023a; Al-Jarf,
2022¢; Al-Jarf, 2022b; Al-Jarf, 2023c; Al-Jarf, 2023b; (Al-Jarf, 2023e; Al-Jarf, 2023g). These drastic spelling errors found on social
media in the current study, and in prior studies, are threatening the status of the Arabic language and might eventually lead to
its deterioration (Al-Jarf, 2021a; Al-Jarf, 2019).

Furthermore, the code-mixing and insertion of English words in Arabic posts, although Arabic equivalents exist, is also consistent
with findings of prior studies by Al-Jarf (2016) and Al-Jarf (2011a). The mixing of English and Arabic by educated Arabs is not
limited to Facebook posts and comments. It has been extended to shop and hotel names as shown by Al-Jarf (2022a) who
reported that 64% of the shops in Saudi Arabia have foreign names (25% international foreign names and 39% local names);
24% have pure Arabic names and 12% have mixed names. This is because shop owners think it is more glamorous to use a
foreign name as it is associated with modernity, prestige, and elitism. They added that in Arab people’s cognition, foreign names
are connected with high quality. The Arabic culture and Arab people look at English as more sophisticated and fancier than
Arabic. An English shop name has a different effect than an Arabic name. Similarly, Al-Jarf (2021b) found that global culture is
reflected in retaining the names of international hotel chains such as “Hilton, Sheraton, Marriott" and hotel names in Riyadh
combine a local designation with an English or French descriptor such as "Coral, Crowne, Tower, Plaza, Palace Royale” as in
(AlFahd Crown; AlFanar Palace, Coral AlHamra.

Facebook Arab users who insert foreign words in their Arabic Facebook posts do so because they feel that English is superior to
Arabic because it is a global language used and needed in many domains. Some prior studies showed that Arab students believe
English is more suitable for college courses such medicine, engineering, and computer science, whereas Arabic is more suitable
for Arabic literature, history, education and religion courses. They advocate English and use it more frequently than Arabic as it
was the language of their college studies (Al-Jarf, 2008; Al-Jarf, 2005a; Al-Jarf, 2004a; Al-Jarf, 2004b. Even 75% of a sample of
parents Al-in Al-Jarf's (2023d) study prefer to teach English to their children starting from kindergarten.
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Moreover, code-mixing on social media is due to the marginalization of Arabic by higher education institutions in Arab countries
(Al-Jarf, 2020; Al-Jarf, 2018). Arab universities do not have a role in promoting the Arabic language and do not teach students
Arabic word formation strategies and equivalents to English technical terms (Al-Jarf, 2005b; Al-Jarf, 2005c¢).

This status quo in social media communication may weaken the social media users’ linguistic competence and performance in
Standard Arabic especially the young generation, who might resist using Arabic script and Standard Arabic spelling and structure
in communication. Calls for normalizing the use of the Colloquial form in spoken and written communication might be
encouraged in the future.

Mixing foreign words with CA, in Facebook discourse is a serious issue. It is annoying to the reader of the posts and it distorts
the Arabic language in those posts especially when users add Arabic inflectional endings and apply Arabic derivational
morphology such as adding Arabic tense markers and plural and feminine suffixes to foreign words (Ol gS: slatiylis).

Young people exposed to this hybrid language will learn a distorted language that will affect their linguistic development. They
will imitate what they see and will learn to write in this hybrid language without acquiring important Arabic words. The young
generation needs to build their lexical repertoire in Arabic. If they get into the habit of code-mixing English and words, or
substitute Arabic words with English, those Arabic words substituted by foreign words will eventually die.

To reinforce the use of Standard Arabic as a native and national language and to enhance translanguaging skills, students should
be trained to look up meanings of foreign words in Google Translate and other online dictionaries that they can access on their
smart phones. Students in junior and senior high school should be taught the meanings of words in both English and Arabic.

To help educated Arabs maintain their Arabic language and to counteract the phenomenon of code-mixing, students should be
encouraged to watch Arabic T.V. news channels as they use Standard Arabic and make lists of words and their Arabic equivalents
(glossary). They can also look up meanings of words that they do not know in Al-Maany Online Dictionary. Schools and
universities should raise students' awareness of the importance of using Arabic equivalents through campaigns, symposia and
contests that encourage the use of Arabic only. Special Facebook pages and hashtags may be used to familiarize the young
generation with Arabic equivalents to foreign words commonly used in Arabic discourse on Facebook.

To enhance the young generation’s translanguaging skills, this study recommends raising young Arabs’ awareness of these
linguistic phenomena by the media by setting new educational and linguistic policies for reinforcing the use of Standard Arabic
among the young generation, especially college students.

Experts should carefully confront Arabic posts written in Colloquial Arabic and a mix of languages and start a campaign to
encourage the use of Standard Arabic written in Arabic script and abandoning the use of Colloquial Arabic by Facebook users,
considering its potentially harmful impact on Arabic language and the linguistic competence of the new generation in future.
Steps towards reinforcing the Arabic language, in general, and Arabic spelling, may be taken by the Arab Ministries of Education,
following the steps of the Saudi Ministry of Education’ , which has issued a directive for teaching Arabic penmanship and
spelling starting from elementary school grades to enhance students’ Arabic language skills.

Finally, research on translanguaging in educational settings such EFL classrooms is still open for future researchers in Saudi
Arabia.
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