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| ABSTRACT 

The present study examines the relationship between Self-Regulated Learning (SRL) writing strategies and writing proficiency 

among English as a foreign language (EFL) learners. This study also explores the size of influence that the SRL writing strategies 

have on writing performance for Saudi EFL learners. Online questionnaire as well as a writing test was conducted and a total of 

50 (25 males and 25 females) Saudi English language majors’ at Qassim University were involved in the study and answered the 

online documents. The questionnaire findings were analyzed statistically using SPSS while the writing test adopted a content 

analysis. The results showed that the respondents reported a medium level of utilizing SRL writing strategies. Furthermore, there 

was a positive relationship between using the SRL writing strategies and writing proficiency. The learners who used these 

strategies have been observed to have more writing length and potential depth. However, the analysis has shown that there 

were no significant gender differences in utilizing SRL writing strategies. 
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1. Introduction  

Many researchers have noted that some language skills are more difficult to acquire than others; writing in a foreign language is 

one such skill (e.g., Hayes, 2000, Manchón, 2009). Grammar, syntax, coherence, and first language (L1) transfer help to explain 

why achieving proficiency is difficult. Hayes (2000) defined writing as a multifaceted and complicated process that is affected by 

many variables, including the task environment, motivation, short-term memory, long-term memory, and cognitive processes.    

Writing involves cognitive processes because the writing process includes three primary cognitive functions, namely text 

interpretation, reflection, and text production (Hayes, 2000). Therefore, it is unsurprising to find a positive relationship between 

self-regulated learning strategies (SLR) and writing proficiency. SRL has attracted increasing attention among second language 

(L2) researchers because of its important contribution to academic accomplishments and strategy use (Andrade & Evans, 2013). 

Hadwin (2008, p. 175) defined SRL as the “deliberate planning, monitoring, and regulating of cognitive, behavioral, and affective 

or motivational processes toward completion of an academic task.”  SRL involves a triadic interplay among individual, behavioral, 

and environmental self-regulatory procedures that learners utilize when they accomplish a task. Personal processes include 

cognitive opinions, as well as motivational and affective conditions, whereas behavioral processes include physical actions, 

environmental processes, and physical and social settings (Zimmerman, 2013).   

Constructing excellent written texts and becoming self-regulated writers requires the inclusion of SRL procedures, as well as 

competence and expertise. Developing SRL methods, writing competence and expertise poses significant problems for Saudi 

writers, who encounter difficulties in acquiring, using, and controlling advanced writing methods and competencies. These 

obstacles include limited knowledge of writing conventions, a lack of appropriate writing approaches, a lack of proactive 

planning, and insufficient motivation and self-efficacy. Furthermore, these challenges and difficulties have been attributed to the 
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predominant teaching practices, such as unsupportive learning environments, a lack of explicit strategy-based instruction, and 

the adoption of a teacher-centered approach (Al-Qahtani, 2016; Alenezi, 2021). The last approach increases the instructors’ 

authority, dismisses the learners’ autonomy, and decreases the students’ motivation to learn. Therefore, there is a need to 

employ more relevant instructional approaches that could help students to achieve greater academic success and to produce 

strategic learners who are more self-efficacious (Cleary & Zimmerman, 2004; Zimmerman & Schunk, 2011).   

 

To the best of the researcher’s knowledge, there is very little research on L2 writing, and the number of studies of SRL in the 

existing literature is remarkably limited. More importantly, most of the research has been conducted in Western countries, and 

very few studies have taken place in the Arabian Gulf countries, particularly in Saudi Arabia (Abou Shaban, 2003; Hammad, 2016). 

It was also noted that only a few studies focused on SRL and strategy use (Abu Shawish & Atea, 2010).   

The research questions that have been independently addressed in this study are as follows:  

1. To what extent do Saudi EFL learners use SRL writing strategies?   

2. Is there any effect of gender on using SRL and writing proficiency? 

3. Do test scores differ significantly between students who use SRL strategies in their writing and those who did not? 

 

2. Literature Review 

 

2.1 Self-Regulated Learning SRL  

SRL is an effective way to assist learners with different proficiency levels to improve their outcomes (Schunk, 1984). SRL has been 

proven to resolve concerns related to academic achievements when students struggle at school by alleviating issues such as 

underachievement and procrastination, which result in poor learning, poor performances, and high levels of dissatisfaction 

(Schmitz & Wiese, 2006).  

SRL strategies are defined as the “processes whereby learners personally activate and sustain cognition, affects and behaviors 

that are systematically oriented toward the attainment of personal goals” (Zimmerman & Schunk, 2011, p. 1). SRL explains why 

learners can be successful or unsuccessful in an academic context regardless of their mental abilities by also considering their 

social and environmental backgrounds. Moreover, academic systems must empower students with learning strategies to improve 

their academic performance (Oxford, 2011). Ben‐Eliyahu and Bernacki (2015) asserted that SRL entailed sequenced processes to 

enable learners to control both internal and external misdirection. Thus, SRL could affect subjective well-being, physical health, 

the economy, social interactions, and online schooling (Kizilcec et al., 2017). In the academic context, SRL has a tremendous 

impact on self-efficacy, motivation, academic performances, and conscientiousness (Pascoe et al., 2018).  

In the context of L2 learning, L2 writers can improve their understanding of the expectations for their written work and can 

identify the reasons for learning to write to increase their motivation. Therefore, there is a large and increasing body of literature 

that examines the SRL strategies that writers use in their written work (e.g., Graham & Harris, 2000; Zimmerman & Risemberg, 

1997).  

Pintrich (1999) developed a framework for SRL based on Zimmerman’s (1983) social cognitive model of self-regulation 

(Puustinen & Pulkkinen, 2001). Pintrich (1999) assumed that SRL directed the strategies that learners utilized to regulate their 

cognition, as well as to control resources; in other words, to utilize and control the environment. The author believed that self-

regulation activities functioned as mediators among contexts, learners, and their general learning performances. SRL impacts on 

individuals’ learning achievements because it is closely connected to the application of metacognitive resources. Pintrich (1990) 

focused on investigating learners’ learning behavior, and examined the impact of learners’ motivation on the implementation of 

cognitive, metacognitive, and self-regulated strategies for effective learning.  

Pintrich and DeGroot (1990) asserted that there were important general categories of SRL based on the outcomes of several 

studies of SRL, namely:  

(a) learners’ metacognitive strategies, which involve planning, monitoring, and evaluating the learning process,  

(b) learners’ endeavors and persistence in learning. For example, learners will attain a high standard if they increase their level of 

engagement and spend more time on a challenging learning objective, and  

(c) learners’ use of cognitive strategies in learning, memorization, and comprehension. Various cognitive strategies, such as 

practicing, explaining, and organizing learning content, can effectively improve learners’ motivation to learn and can also 

enhance their learning performances.  

Pintrich (2000) described the association between motivation and SRL from the perspective of goal orientation, and categorized 

goal orientation as mastery orientation and performance orientation. Mastery orientation requires learners to learn to utilize self-

set goals to improve themselves, while performance orientation directs learners to learn in order to surpass others. “Pintrich’s 

theory of goal orientation can be generalized in that it describes the individual motivation and its link with SRL. His framework 

for SRL involves learners’ cognition, motivation, behavior, and context” (Cheng, 2011 p. 4). Several similarities between Pintrich’s 

(2000) framework and Zimmerman’s (1989) model have been found. For example, both of the models originated from theories of 

social cognition, and both define SRL as ranging from the stage of anticipation to the stage of self-reflection. Nevertheless, as 

Cheng (2011) stated, Pintrich’s (2000) framework emphasized goal orientation in the research on SRL.  



IJLLT 8(6): 31-45 

 

Page | 33  

Boekaerts (1999) described SRL as a sequence of reciprocally associated cognitive and affective procedures that operate 

simultaneously on diverse elements in the information processing system. Boekaerts (as cited in Cheng, 2011) incorporated three 

different schools of thought, which were learning style research, research on metacognition and regulation styles, and the 

concept of self to construct a three-layered model of SRL theories.  

The innermost layer of the theory involves the regulation of the processing mode, which indicates that learners select various 

cognitive strategies according to different learning materials or purposes. The middle layer of the theory is related to the 

regulation of the learning process, which refers to learners utilizing strategies such as planning, assessing, monitoring, and 

correcting in order to direct their learning. The outermost layer of the theory refers to regulation of the self, which concerns the 

use of the strategies of motivation control and willingness control, as well as the allocation of resources (Cheng, 2011).  

Boekaerts (1999) categorized the functions of self-regulation according to two types with six components, each involving a type 

of previous knowledge; the first type is related to the self-regulation of cognition and the second concerns the self-regulation of 

motivation. The self-regulation of cognition is divided into content knowledge and cognitive and regulatory strategies, while the 

self-regulation of motivation is divided into motivational assumptions and motivational and regulatory strategies. Boekaerts 

assumed that self- regulated learners could manage their strategies or behaviors based on their intrinsic feedback, while non-

self-regulated learners used new information in accordance with extrinsic regulations; Boekaerts’ focus was on the cognitive 

strategies in SRL research. 

 

2.2 Theoretical Framework SRL 

The development of SRL can be traced back to the 1960s and 1970s, and has a variety of theoretical origins. The application of 

these approaches was conducive to significant research and to the development of practices in different fields and contexts. In 

particular, SRL flourished in the educational field, and enhanced the understanding of how learners regulated their behaviors. 

The importance of these contributions was supported by the findings of meta-analytical research, which revealed that learners 

functioned more effectively academically when they used SRL strategies, but functioned poorly when they did not use them. SRL 

assisted learners with diverse proficiency levels to improve their achievements,and was found to resolve issues related to 

academic achievement when students struggled at school by alleviating problems such as underachievement and 

procrastination that resulted in poor learning and performances, as well as high levels of dissatisfaction. Research has also shown 

that students who were provided with support in the form of SRL strategy interventions not only had higher academic 

performances, but also developed strategic behaviors and had more motivation (Boekaerts et al., 2000; Dignath et al., 2008; 

Schmitz & Wiese, 2006; Schunk, 1984; Zimmerman & Martinez-Pons, 1988) 

Zimmerman and Schunk (2011, p. 1) asserted that SRL concerns “processes whereby learners personally activate and sustain 

cognition, affects and behaviors that are systematically oriented towards the attainment of personal goals.” Several 

metacognitive strategies are used in the process of SRL, such as planning, establishing goals, and evaluation, to sketch out the 

understanding of learning tasks and to adjust plans, objectives, strategies, and endeavors. Metacognitive monitoring plays an 

important role in determining the discrepancy between learners’ recent achievements and their preferred results (Hadwin et al., 

2011).  

SRL is the product of several theoretical viewpoints, including operant theory, phenomenological theory, social cognitive theory, 

cognitive models, volitional-based SRL theory, sociocultural theory, and constructivist theories. Despite this mixed origin, there 

are joint bases on which these theories depend. First, SRL requires learners’ purposeful use of detailed processes, strategies, or 

responses to enhance their academic accomplishments (Zimmerman, 2001). Second, SRL involves a cyclical procedure of 

feedback in which students engage in monitoring how effective their learning processes are and how they use a combination of 

methods to respond to feedback. Third, the motivation for choosing particular SRL processes and how students choose them is a 

conjoint quality of SRL theoretical perspectives. Fourth, students require additional time to prepare, pay attention to their duties, 

and engage in tasks that yield sufficiently appealing results to self-regulate their academic learning (Zimmerman, 2001). 

Conversely, there are distinctions among these SRL theories in terms of the ways in which they conceptualize and reflect the 

theoretical and practical guidelines. 

 

2.3 SRL and L2 Writing 

In an SRL-based L2 learning context, L2 writers improve their understanding of the expectations for their writing by determining 

the logic behind learning to write as their motivation increases. L2 writers take more time and exert more effort to write 

effectively. Having a clear goal, understanding the intended audience, having a genuine interest in the writing topic, and 

engaging in authentic communication allows L2 learners to implement these aspects in their writing (Andrade & Evans, 2013). 

Learners’ special interests, styles, requirements, and plans should be considered in the design of instructional contexts (Savignon, 

1991). Learners can feel safe and unthreatened in an encouraging learning environment in which the teacher plays a less 

authoritarian role (Taylor, 1983). In this regard, teachers are not the only leaders in classroom performances, as learners can also 

participate (Allwright, 1984). Teachers play an important role in creating and maintaining students’ motivation and including 

students’ opinions about writing. Therefore, teachers are motivators and originators of information, recommendations, and 

guidance, as well as being providers of feedback (Harmer, 2004).  
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Teachers’ roles in L2 classrooms have been debated in terms of whether a teacher-centered or a learner-centered approach 

should be followed (De la Sablonnière et al., 2009) to encourage L2 production and the development of communicative skills. 

This debate has been centered on the exclusivity of the method used rather than on inclusivity. Each method advocates for 

certain roles for the teachers and learners, and posits different benefits and costs. For example, facilitation has been noted as 

being the most useful role that a teacher can play by giving learners more room for selection, control, and management over 

their assessments in a learner-centered context (Perry et al., 2002). Learners in such a learning setting have the opportunity to 

communicate their emotions and control activities, thus resulting in SRL by controlling their emotions and being immersed in the 

learning context (Shanker, 2010). Understanding the learning process is essential for informing teachers’ techniques and seeking 

to promote the students’ inspiration, learning, and achievement. More emphasis is placed on individual learner’s requirements, 

interests, skills, backgrounds, abilities, and experiences (McCombs & Whisler, 1997).  

In teacher-centered instruction, teachers are considered to be transmitters of knowledge, whereby teachers’ work depends on 

their learners’ abilities, talents, and endeavors, and the students’ accomplishments are at the forefront of the curriculum 

(McDonald, 2002). Teachers provide explicit instruction to teach learners task-specific procedures for the purpose of mastering 

more elevated levels of cognitive processes linked to language skills and SRL methods (Duffy & Roehler, 1982; Harris et al., 

2011). Teachers’ content knowledge is considered to assist learners in making connections in a situation in which little attention 

is paid to identifying learners’ learning styles (Brown, 2003).  

Accountability issues are important standards that teachers aim to meet, but which could often be at the expense of the 

students’ learning requirements (McDonald, 2002). Crookes and Lehner (1998) proposed a compromise in teacher-student 

negotiations whereby dialogue required the participants to allow novel directions in the instructional context. Teachers are 

instructed to listen to their students and to simplify the management of their learning challenges via the involvement of the 

class. 

 

3. Methodology 

 

3.1 Research Design  

This research sought to investigate what SRL strategies Saudi learners used and those strategies’ possible relationships to their 

writing proficiency. Since the study also examines gender-based differences in the usage of SRL strategies in learners’ writing, it 

employed a convergent mixed-methods research design.   

According to Creswell (2005), a mixed-methods design integrates both qualitative and quantitative research techniques and data 

analysis, and while all methods have limitations, the intrinsic biases of a solely quantitative or qualitative approach might be 

compensated for in a design that combines them. By incorporating the strengths of each research paradigm, this mixed-

methods approach allows researchers to better identify patterns in the area and topic of research. More specifically – and as a 

fitting choice for this study – Creswell and Clark (2011) describe that a convergent mixed-methods research design involves the 

simultaneous collection of quantitative and qualitative data, a separate and independent analysis of the data using typical 

quantitative and qualitative procedures, and an interpretation of the data based on how the two data sets converge. 

 

3.2 Instruments 

 

3.2.1 The Questionnaire of English Writing Self-Regulated Learning Strategies (QEWSRLS) 

The Questionnaire of English Writing Self-Regulated Learning Strategies (QEWSRLS), developed by Sun and Wang (2020), is used 

in this study to estimate EFL learners’ use of SRL strategies in writing. The questionnaire comprises 26 items divided into three 

sections covering environmental, behavioral, and personal SRL strategies adopted and modified from Zimmerman and 

Risemberg’s (1997) writing self-regulation paradigm. The environmental section is divided into three subsections: seeking 

assistance, persistence, and review of records strategies; likewise, the behavioral section also includes three subsections: seeking 

opportunities, self-monitoring, and self-consequences strategies. The personal section includes self-evaluation, organization, 

transformation, goal setting, and planning strategies (see Appendix A). 

 

3.2.2 Writing proficiency test 

To measure the participants’ writing proficiency, the researcher administers the International English Language Testing System 

(IELTS) Writing Task 2, which requires learners to state their opinions about a subject or to suggest a solution to a problem 

(Lougheed, 2008) (see Appendix B). For this task, participants are required to write 250 words in 40 minutes, and their writing will 

be evaluated based on four criteria: task response, coherence and cohesion, lexical coherence, and grammatical accuracy (see 

Appendix C).  Specifically, IELTS Writing Task 2 requires that the students construct arguments and defend their ideas. In Task 2, 

the students must adopt and support a specific perspective, which requires them to be aware of knowledge related to that topic 

and then select words reflecting the appropriate meanings to support their stance. These procedures are important in measuring 

students’ success at writing essays, which is a difficult task for L2 writers. Considering the importance of self-regulation when the 
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students complete challenging tasks (Greene & Azevedo, 2009; Crowhurst, 1990; Schleppegrell, 2004), Task 2 was selected to 

help answer this study’s research questions. 

 

3.3 Selection of the Subjects 

The participant comprises 50 (25 male and 25 female) undergraduate students in four English Composition II and III classes at 

Qassim University, all of whom have a first language of Arabic. The participants’ ages range from 19 to 23, with a mean age of 

20. The instructions for participating in this study clearly emphasize that the participants must be Saudi and have studied in 

public schools; those who studied in private schools or lived abroad were excluded from participating in this research. In 

addition, the participants broadly share the same educational and cultural backgrounds with minor personal and regional 

differences, which ensures that the sample receives the same input, and that the reliability of the collected data will not be 

affected by any variable. 

 

3.4 Data Analysis Procedure 

The study includes two phases. In the first, students respond to a survey adapted from the QEWSRLS, developed by Sun and 

Wang (2020); in the second phase, the participants take a writing proficiency test (IELTS Task 2). 

Using SPSS v30, the survey data are analyzed in the following steps: First, descriptive statistics (mean and standard deviation) are 

computed from the survey outcome to determine which SRL strategies Saudi female language learners use when writing. 

Second, a chi-square test for independence is employed to examine the relationships between the variables for SRL. Third, 

Cronbach’s alpha values are derived to investigate the consistency of the survey items. 

Table 1. Reliability Test 

Cronbach's Alpha N of Items 

0.87 26 

Reliability analysis was performed to assess the internal consistency of the 26-item SRL questionnaire. The Cronbach's alpha 

value was calculated as 0.870, indicating a high level of reliability. This suggests that the questionnaire items effectively measure 

the underlying construct of SRL strategies. The high-reliability score ensures confidence in interpreting the survey data and its 

use in understanding participants' SRL behaviours. Furthermore, a chi-square test is used to determine whether there are 

significant gender differences in utilizing the SRL writing strategies. 

In this study’s second phase of analysis, the writing proficiency test results are evaluated in two ways. First, the proficiency test is 

used to assign a writing score baseline. Second, the study employed content analysis to investigate the use of self-regulated 

learning (SRL) strategies, identify thematic trends, and also assess writing proficiency. The design allowed for a structured 

exploration of how SRL strategies correlate with linguistic attributes and thematic content, providing a nuanced understanding 

of cognitive and reflective writing processes. 

 

4. Results & Discussion 

 

4.1 Results of Research Question 1 

Answering research question 1 involved conducting a statistical analysis of the quantitative data. The categorical variables in the 

dataset were transformed to ensure accuracy and enable statistical analysis. Responses from the SRL questionnaire, which were 

initially in textual form (e.g., "Strongly Agree," "Agree," "Neutral," "Disagree," "Strongly Disagree"), were recoded into numerical 

values on a Likert scale ranging from 1 to 5, where 1 represented "Disagree" and 5 represented "Strongly Agree” using in excel 

tool. Similarly, the variable for gender, initially recorded as "Male" and "Female," was converted into numerical codes (1 for Male 

and 2 for Female) to facilitate analysis in SPSS. These edits ensured that the variables could be analyzed quantitatively, allowing 

for the computation of descriptive statistics, chi-square tests, and t-tests and ensuring the interpretability of the original data. 

Table 2. Questionnaire of English Writing Self-Regulated Learning Strategies (QEWSRLS) 

Scale N   Min Max Mean Std 

1- I check my English composition 

before turning them in. 
49  1 4 2.96 0.735 

2- I write an outline before writing 

English compositions. 
49 1 4 2.73 0.758 
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3- I consult teachers when I 

encounter difficulties in my English 

writing. 

49 1 4 2.98 0.878 

4- I keep writing when I encounter 

difficulties in English writing. 
49 1 4 2.73 0.811 

5- I use sentence patterns and just 

learned to make new sentences for 

practice in writing. 

49 1 5 3.78 1.159 

6- I write down the mistakes I often 

make in the process of writing. 
49 1 5 3.37 1.349 

7- I reward myself when I make 

progress in writing. 
49 1 5 3.78 1.141 

8- I set a goal to improve my writing. 49 1 5 3.8 1.099 

9- I review English texts I have 

learned before writing. 
49 1 5 3.69 1.025 

10- I proofread my English 

composition after I completed 

writing. 

50 1 4 2.82 0.72 

11- I think out a composition in 

Arabic before writing it in English. 
50 1 5 3.1 1.249 

12- I ask classmates when I have 

questions about my English writing. 
50 1 5 3.5 1.249 

13- When a friend wants to play with 

me, but I have not finished my 

writing yet, I do not play until I finish. 

50 1 5 3.76 1.238 

14- I send emails to friends in English 

on my initiative. 
50 1 5 2.94 1.331 

15- I take notes in English writing 

classes. 
50 1 5 3.8 0.948 

16- I have a break when I am tired 

during writing. 
50 1 4 3.18 0.825 

17- I make a plan in the process of 

English writing. 
50 1 5 3.68 1.058 

18- I review my notes of English class 

before writing. 
50 1 4 2.72 0.904 

19- When I finish my English 

composition, I have a rest and then 

read it again to check whether it 

should be revised. 

50 1 5 3.98 0.892 

20- I make sure to write a topic 

sentence in each paragraph in 

writing. 

50 1 4 2.94 0.867 

21- I search related documents when 

I have difficulties in English writing. 
50 1 4 2.68 0.819 
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22- I find a quiet place to write when 

the environment is disturbing. 
50 1 4 3 0.833 

23- I try to use various English 

expressions to express the same 

meaning in writing. 

50 1 5 3.84 0.934 

24- I make sure that the content of 

each paragraph supports its topic 

sentence in English writing. 

50 1 4 3.18 0.774 

25- I use words just learned to make 

new sentences on my initiative in 

writing. 

50 1 4 3.1 0.863 

26- I pay attention to the English 

language structure during writing. 
50 1 4 3.18 0.72 

Table 1 shows valuable information on participants' frequency of SRL strategy use. The means and standard deviations of the 26 

items indicate the strategies that are most and least utilized. The highest mean score was observed for the strategy "When I 

finish my English composition, I have a rest and then read it again to check whether it should be revised" (M = 3.98, SD = 0.892), 

highlighting the participants' awareness of the importance of reviewing their work. Similarly, strategies like "I try to use various 

English expressions to express the same meaning in writing" (M = 3.84, SD = 0.934) and "I take notes in English writing classes" 

(M = 3.80, SD = 0.948) also scored high, indicating participants' focus on linguistic diversity and systematic note-taking. On the 

other hand, strategies such as "I search related documents when I have difficulties in English writing" (M = 2.68, SD = 0.819) and 

"I write an outline before writing English compositions" (M = 2.73, SD = 0.758) had lower mean scores, suggesting less frequent 

use. These findings highlight variability in SRL strategy adoption, with participants favoring specific strategies over others. 

These findings contradict with Jin’s (2023) as well as Sun and Wang’s (2020) findings, which also investigated chinses university 

students and reported. In their studies, organization and transformation strategies and persistence strategies are the most 

frequent used ones. 

 

4.2 Results of Research Question 2 

Table 3. Chi-square test 

  Value df 
Asymptotic Significance 

(2-sided) 

Pearson Chi-Square 3.605a 4 0.462 

Likelihood Ratio 3.694 4 0.449 

Linear-by-Linear Association 2.699 1 0.1 

The chi-square test examined the relationship between gender and a specific SRL strategy, "I set a goal to improve my writing." 

The Pearson chi-square value was 3.605 with a degree of freedom of 4, resulting in a p-value of 0.462. Since the p-value is more 

significant than the significance threshold of 0.05, there is no statistically significant association between gender and the use of 

this SRL strategy. This finding suggests that male and female participants are equally likely to set goals for improving their 

writing, reflecting gender-neutral tendencies in goal-setting as part of SRL strategies. 

Sun &Wang’s (2020) investigated the gender differences in self-efficacy and self-regulation on writing performance. The study 

found that there are no differences in gender in writing self-efficacy strategies and writing self-regulated strategies as well. 

Similarly, Murtiningsih & Laili (2023) examined the aspect of SRL that English Language Education Department (ELED) students 

use the most frequently and to determine whether there is a statistically significant difference in the attitudes of male and female 

ELED students toward the usage of SRL tactics in academic writing. The results showed that attitudes concerning the use of SRL 

methods in academic writing are similar for both male and female students. 

 

4.3 Results of Research Question 3 

Answering research question 3 involved descriptive statistics and inferential statistics are included to address the research 

questions, with data presented in tables and figures for clarity. 
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4.3.1 Thematic analysis 

Thematic analysis revealed that participants expressed a range of sentiments regarding rural-to-urban migration. Out of the 50 

responses, 25 (50%) were classified as Positive, 24 (48%) as Mixed, and only 1 (2%) as Negative. Positive responses emphasized 

economic opportunities, access to education, and improved living standards in urban areas. Conversely, mixed responses 

balanced the benefits of urban migration with concerns about environmental degradation, overcrowding, and the decline of 

rural communities. Negative responses highlighted the detrimental effects on rural areas, such as cultural loss and the erosion of 

traditional agriculture. 

Table 4. Frequency of Themes in Responses 

Theme Frequency Percentage (%) 

Positive 25 50% 

Mixed 24 48% 

Negative 1 2% 

Note. Themes were determined based on sentiment contradiction. Positive themes indicate a favorable view of urban migration, 

while mixed themes reflect both positive and negative perspectives. 

Table 5 summarizes the frequency of themes, and Figure 1 provides a bar chart visualizing the distribution of sentiments. This 

distribution suggests that while urban migration is viewed positively overall, significant concerns persist, reflecting the 

complexity of the phenomenon. 

Figure 1. Bar Chart of Theme Frequencies 

 

 
Note. The chart shows the frequency of positive, mixed, and negative themes in the responses. Positive themes dominate, with 

nearly half of the responses expressing a nuanced view (mixed themes). 
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4.3.2 Self-Regulated learning strategies 

The analysis identified SRL strategies in 80% (n = 40) of the responses. The most common strategy was Self-Monitoring (60%), 

followed by Reflection (48%) and Planning (40%). Goal Setting was the least frequently employed strategy (20%). Participants 

using SRL strategies often provided structured arguments and demonstrated critical engagement with the topic. 

Table 5. Frequency of Self-Regulated Learning Strategies 

 

 

 

 

 

 

 

 

 

 

Table 6 displays the frequency of SRL strategies, and Figure 2 presents their distribution. This finding highlights the importance 

of self-regulated learning in fostering reflective and organized writing, even in non-academic contexts. 

Figure 2. Bar Chart of SRL Strategy Usage 

 

 

 
Note. This chart highlights the frequency of SRL strategies across responses. Self-Monitoring emerged as the most frequently 

employed strategy, suggesting its relevance in articulating complex arguments. 

 

Figure 2 presents a bar chart depicting the frequency of SRL strategies utilized by participants. The x-axis represents different 

SRL strategies, while the y-axis represents the count of participants employing each strategy. The most frequently reported 

SRL Strategy Frequency Percentage (%) 

Self-Monitoring 30 60% 

Reflection 24 48% 

Planning 20 40% 

Goal Setting 10 20% 
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strategy is Self-Monitoring (n = 14), followed by participants who reported using no SRL strategies ("None", n = 12). The "None" 

category refers to participants who did not explicitly engage in any SRL strategies during the task. 

Other SRL strategies include Reflection (n = 6), Reflection combined with Self-Monitoring (n = 4), and Planning (n = 4). Less 

commonly reported strategies include Planning combined with Reflection (n = 3), Goal Setting combined with Self-Monitoring (n 

= 3), and Planning combined with Self-Monitoring (n = 3). The least frequent strategy observed was Planning, Reflection, and 

Self-Monitoring combined (n = 1). 

 

4.3.3 Writing Proficiency. 

Table 6. Writing Proficiency Metrics 

 

 

 

 

 

 

 

 

Participants’ writing proficiency was assessed using word count, average sentence length, and lexical diversity. On average, 

responses contained M = 269.92 words (SD = 103.94), with an average sentence length of M = 27.37 words (SD = 35.96) and a 

lexical diversity of M = 0.54 (SD = 0.07).  

Figure 3 illustrates the scatterplot between word count and lexical diversity, while Table 7 provides descriptive statistics for all 

writing metrics. 

Figure 3. Scatterplot of Word Count and Lexical Diversity 

 

 
 

Note. The scatterplot shows the relationship between word count and lexical diversity. The x-axis represents word count, while 

the y-axis represents lexical diversity. The data points are color-coded, with green and red markers indicating different categories 

of SRL usage. Participants with higher word counts tended to exhibit greater lexical diversity, reflecting more varied vocabulary 

use. 

 

4.3.4 Statistical analysis 

The chi-square test revealed a significant association between SRL strategy usage and thematic classification, χ²(2, N = 50) = 

9.45, p = 0.009. This indicates that participants employing SRL strategies were more likely to express positive or mixed 

sentiments, while non-SRL users predominantly conveyed negative or simplistic views. This is indicated by the statistical analysis 

presented in Table 8, which shows that SRL usage is not randomly distributed across thematic categories but is significantly 

associated with them. 

Metric M SD Min Max 

Word Count 269.92 103.94 61 504 

Average Sentence Length 27.37 35.96 12.58 269.00 

Lexical Diversity 0.54 0.07 0.44 0.69 
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Additionally, the t-test results (t = 3.72, p = 0.001) demonstrate that participants using SRL strategies had significantly different 

word counts compared to non-SRL users. This supports the idea that SRL influences writing length and potentially depth. 

Furthermore, the Pearson correlation (r = 0.58, p < 0.001) indicates a moderate positive relationship between word count and 

lexical diversity, suggesting that longer responses tend to exhibit greater lexical diversity. These findings collectively emphasize 

the role of SRL in fostering more nuanced and reflective writing. 

Table 7. Summary of Statistical and Inferential Analyses 

Test Metric Statistic p-value 

T-Test Word Count (SRL vs. non-SRL) t = 3.72 .001 

Chi-Square SRL Usage and Theme χ² = 9.45 .009 

Pearson Correlation Word Count & Lexical Diversity r = .58 < .001 

 

Table 8 presents a summary of inferential statistics, including correlations among writing metrics. A significant positive 

correlation was found between word count and lexical diversity (r = .58, p < .001), indicating that longer responses tended to 

exhibit more varied vocabulary. 

Such results were aligned with Turkben’s (2021), who investigated the effect of education based on Self-Regulation Strategy 

Development Model on writing skills development. The subjects of the study were categorized into experimental group and 

control group. As a result of the study, it was found that experimental group students’ written expression skills, writing self-

regulation skills levels were significantly higher than the control group students’. 

Moreover, Glaser& Burnstein (2007), Saddler et al. (2004), & Saddler (2006) have examined such a relationship, and it is seen that 

self-regulated learning strategies positively affect writing skills most importantly narrative ones. Other researchers have found 

the stronger impact on informative, persuasive, and argumentative writing skills (Berry & Mason, 2012; De La Paz, 1999). 

 

4. Conclusion 

The results of this study provide important evidence about the role of self-regulated learning writing strategies on students’ 

writing proficiency. Particularly important is the evidence related to the role of self-regulated learning in fostering reflective and 

organized writing, even in non-academic contexts. Moreover, the study asserts that participants employing SRL strategies were 

more likely to express positive or mixed sentiments, while non-SRL users predominantly conveyed negative or simplistic views. 

Nonetheless, using SRL strategies had significantly different word counts compared to non-SRL users. These findings 

emphasized the role of SRL in fostering more nuanced and reflective writing. 

Results revealed the participants' awareness of the importance of reviewing their work as well as the participants' focus on 

linguistic diversity and systematic notetaking. However, this was not the case for the other self-regulated writing strategies. 

Furthermore, results show that male and female participants are equally likely to set goals for improving their writing, reflecting 

gender-neutral tendencies in goal setting as part of SRL strategies. 

This research nourishes new proof concerning the role of self-regulated learning writing strategies, in college environments. 

These results indicate that self-regulated learning writing is an essential contributor to student success in their writing 

proficiency. Thus, there is an obvious requirement for more studies in different contexts and backgrounds to determine the size 

of impact self-regulated learning writing strategies have on the learners' success. 

Future studies should more carefully examine the role of self-regulated learning on students’ other language skills such as 

speaking, reading, and listening. Subsequent research should include self-regulated learning (SRL) instructional intervention to 

analyze the exact impact of such strategies using direct instructional interventions. This type of research could provide a better 

understanding of which self-regulated learning strategies are most important. 
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Appendix A 

Questionnaire of English Writing Self-Regulated Learning Strategies (QEWSRLS): Please use the following scales to 

answer these questions accordingly. Please choose the number accurately representing your capabilities. (I never use it, I 

seldom use it, I sometimes use it, I often use it).   

 

1. Check my English composition before turning them in.   

2. Write an outline before writing English compositions.   

3. Consult teachers when I encounter difficulties in my English writing.   

4. Keep writing when I encounter difficulties in English writing.   

5. Use sentence patterns just learned to make new sentences for practice in writing.   

6. Write down the mistakes I often make in the process of writing.   

7. Reward myself when I make a progress in writing.   

8. Set a goal to improve my writing.   

9. Review English texts I have learned before writing.   

10. Proofread my English composition after I complete writing.   

11. Think out a composition in Arabic before writing it in English.   

12. Ask classmates when I have questions in my English writing.   

13. When a friend wants to play with me, but I have not finished my writing yet, I do not play until I finish 

my writing.   

14. Send emails to friends in English on my initiative.   

15. Take notes in English writing classes.   

16. Have a break when I am tired during writing.   

17. Make a plan in the process of English writing.   

18. Review my notes of English class before writing.   

19. When I finish my English composition, I have a rest and then read it again to check whether it should be 

revised.   

20. Make sure to write a topic sentence in each paragraph in writing.   

21. Search related documents when I have difficulties in English writing.  

22. Find a quiet place to write when the environment is disturbing.   

23. Try to use various English expressions to express the same meaning in writing.   

24. Make sure that the content of each paragraph supports its topic sentence in English writing. 

25. Use words just learned to make new sentences on my initiative in writing.  

26.Pay attention to the English language structure during writing.    
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Appendix B 

Sample of IELTS Writing Task 2   

 

You should spend about 40 minutes on this task.  

Write about the following topic:  

In many countries around the world, rural people are moving to cities, so the population in the countryside is decreasing.  

Do you think this is a positive or a negative development?  

Give reasons for your answer and include any relevant examples from your own knowledge or experience.  

Write at least 250 words.  

  

  

  

  

  


