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| ABSTRACT 

This article explores the current state of English as a Foreign Language (EFL) education in Morocco, identifies key challenges, 

and proposes strategies for improvement. Through a mixed-methods approach involving surveys and interviews with EFL 

teachers and students, the study highlights issues such as inadequate teacher training, out-dated curricula, and limited access 

to resources. The findings suggest that professional development for teachers, curriculum reform, integration of technology, 

and student-centred teaching approaches are crucial for enhancing EFL education in Morocco. The article concludes with 

practical recommendations and a call for policy support. 
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1. Introduction 

The demand for English proficiency in Morocco has been steadily rising, driven by the forces of globalization and the country’s 

expanding economic relationships with English-speaking nations. As Morocco continues to integrate into the global economy, 

English has become a crucial skill for individuals seeking to participate in international business, education, and technology sectors. 

This increasing need for English proficiency has put pressure on the educational system to equip students with the necessary 

language skills to compete in a globalized world. 

 

However, despite the growing demand, the current state of English as a Foreign Language (EFL) education in Morocco is fraught 

with challenges that impede effective language acquisition. These challenges include outdated curricula that do not adequately 

prepare students for real-world communication; insufficient teacher training that leaves educators ill-equipped to implement 

modern teaching methods, and a lack of resources that limits students' exposure to English. Additionally, socio-economic 

disparities further exacerbate these issues, creating a significant gap between different regions and schools in terms of English 

language proficiency. 

 

Given these challenges, it is essential to critically examine the existing EFL education system in Morocco and explore strategies for 

improvement. This article aims to analyze the key obstacles to effective English language learning and propose practical solutions 

that can enhance the quality of EFL education across the country. By addressing these challenges, Morocco can better prepare its 

students to meet the demands of an increasingly interconnected world and ensure that English proficiency becomes a widespread 

and accessible skill. 
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2. Literature Review  

This section provides an in-depth examination of existing research related to EFL education in Morocco. It identifies the gaps in 

current knowledge and situates the current study within the broader academic discourse. 

2.1 EFL Education in Morocco 

English language teaching (ELT) in Morocco has gained increasing significance over the years, largely due to the impacts of 

globalization and the growing dominance of English in fields such as technology and scientific research. As English has become 

the global lingua franca, Morocco recognizes the importance of integrating the language into its educational system and economic 

strategies. The country is particularly focused on embedding English in various sectors, with a strong emphasis on higher education, 

as a means of improving its international standing and enhancing opportunities for its citizens. The debate around making English 

an official foreign language within the Moroccan education system remains active. Scholars like TAJ (2010) argue that English 

should replace French as the second official language, viewing this shift as a crucial move towards breaking away from the remnants 

of colonial influence. This argument is rooted in the belief that adopting English would help Morocco to align more closely with 

global economic and cultural trends, thus fostering greater independence from its colonial past. 

 

According to Buckner (2011), there is a noticeable trend among young Moroccans who are increasingly motivated to learn English. 

This growing interest is driven by the perception that proficiency in English opens doors to better educational opportunities and 

more promising career prospects, both within Morocco and internationally. English is seen not just as a subject to be studied, but 

as a critical skill for navigating a globalized world. As such, English language proficiency is increasingly viewed as a key asset that 

can significantly enhance an individual's socio-economic mobility. 

 

In response to these evolving needs, the Ministry of Education, as noted by Dahbi (2004), has taken proactive steps to expand 

English language instruction within the public education system. This effort includes introducing English as a subject from as early 

as grade 5, a significant change from the previous curriculum where English instruction typically began in grade 10. Furthermore, 

the introduction of an English baccalaureate in 2014 marked a major milestone in the government's efforts to prioritize English 

language education. This program not only increased the hours dedicated to English language instruction but also integrated 

English as the medium of instruction for specific subjects, particularly in the fields of science and engineering. The goal of these 

initiatives is to better prepare Moroccan graduates for careers in the global marketplace, where English is often the dominant 

language. 

 

Moreover, the rise of private and foreign universities in Morocco has further cemented the role of English in higher education. 

Institutions such as the University of Sunderland and Cardiff Metropolitan University, which have established campuses in Morocco, 

have adopted English as the primary language of instruction. This trend has attracted a growing number of students who seek 

education that is closely aligned with international standards and practices. The presence of these universities also reflects 

Morocco's broader strategy to position itself as a regional hub for higher education, capable of attracting students not only from 

within the country but also from across the African continent and beyond. 

 

The impact of educational reforms on the landscape of ELT in Morocco has been significant. Sadiqui (2009) observed that over the 

past decade, there has been a marked increase in the number of students learning English, which has led to the expansion of 

English departments within universities and the establishment of new teacher training centers. These developments are in part a 

response to the growing demand for English language education, as well as the need to equip teachers with the skills necessary 

to deliver high-quality instruction. The perception of English as a "neutral" language, as contrasted with French, which is still 

associated with colonialism, has also contributed to its growing popularity among Moroccans (Guebel, 1976; El Biad, 1985). This 

perception of English as a non-colonial, global language has enhanced its appeal, particularly among younger generations who 

see it as a tool for greater global integration and cultural exchange. 

 

The 1990s brought about a surge in research focused on ELT, with many university professors and doctoral researchers turning 

their attention to the challenges and opportunities associated with teaching English in the Moroccan context. This research led to 

important recommendations for improving teaching methods, developing local textbooks, and reconsidering assessment 

procedures. The outcomes of this research contributed to a more nuanced understanding of how English could be effectively 

taught in Morocco, taking into account the country's unique cultural, social, and linguistic context. 

 

Since 2000, there has been a noticeable shift in ELT towards developing students' communicative competence. This approach 

emphasizes the practical use of English in real-world situations, rather than simply focusing on grammar and vocabulary. Recent 

reforms have aimed to embed English across all educational institutions, reflecting the government's commitment to preparing 

students for success in a globalized world. However, despite these efforts, there are still challenges to be addressed in the 
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implementation of these reforms. Ensuring that all students have access to high-quality English language education, regardless of 

their socio-economic background or geographical location, remains a key priority for policymakers and educators alike. 

2.2 Challenges 

EFL education in Morocco has been a subject of various studies, highlighting numerous challenges and potential areas for 

improvement. According to Ouardani (2020), one of the significant issues in EFL education in Morocco is teacher professional. In 

fact, teacher professional development is an issue prevalent among EFL teachers in other contexts. This is supported by Craft 

(2000), Day (1999), Craft (2000), Diaz-Maggioli (2004), Guskey (2002), and Kennedy (2005)  who maintain that TPD programs do 

not consider teachers' real needs and fail to provide ongoing support through practical, on-site activities, and hence, the training 

is unlikely to lead to meaningful changes in teachers' practices or behaviors. That is, Teacher Professional Development (TPD) 

programs are intended to enhance educators' skills, knowledge, and instructional practices. However, when these programs are 

designed without a deep understanding of the actual needs and challenges that teachers face in their specific contexts, they risk 

being ineffective. If TPD programs are too generic, theoretical, or disconnected from the realities of the classroom, teachers may 

struggle to see their relevance or apply the concepts to their daily practices. To ensure the effectiveness of teacher professional 

development, it is essential to establish agreed-upon criteria for what constitutes success and to provide clear descriptions of the 

contextual factors involved (Guskey, 2003). 

According to Elfatihi (2019), teaching methodology has also been a critical concern in English Language Teaching (ELT) in Morocco. 

Since gaining independence, Moroccan English teachers have regarded the choice of teaching methods and approaches as a key 

priority, if not the most crucial aspect of their work. However, teachers have often had limited autonomy in selecting these methods, 

as decisions were typically made by curriculum developers, textbook authors, or influenced by prevailing trends in education. 

Other challenges in EFL education in Morocco include the lack of Information and Communication Technology (ICT) use. EFL 

educators utilize ICT tools to develop teaching materials and activities for various language skills, including pronunciation (Lee, 

2008), grammar (Al-Jarf, 2005), vocabulary (Tsou, Wang, & Li, 2002), listening and speaking (Hochart, 1998), communication skills 

(Lee, 2002), reading (Akyel & Ercetin, 2009), and writing (Chikamatsu, 2003). The use of ICT  in English as a Foreign Language (EFL) 

classrooms in Morocco is a significant issue that impacts the quality and effectiveness of language education. Despite the global 

trend towards integrating technology into education to enhance learning experiences, many Moroccan EFL classrooms still rely 

heavily on traditional teaching methods, with limited access to or utilization of digital tools. In fact, there certain barriers that 

hinder ICT use in EFL teaching. These include lack of proper teacher training and insufficient technical support (Ismaili, 2022). 

While existing studies provide valuable insights into the challenges of EFL education in Morocco, they often stop short of offering 

detailed, actionable strategies tailored to the specific context of Moroccan education. Additionally, most studies focus on either 

qualitative or quantitative methods, but few adopt a mixed-methods approach that could provide a more comprehensive 

understanding of the issues.  

3. Theoretical Framework 

This study is grounded in the communicative approach to language teaching, which emphasizes interaction, student engagement, 

and the practical use of language skills. The communicative approach contrasts with traditional grammar-translation methods by 

focusing on students' ability to communicate effectively in real-life situations. This theoretical framework is supported by Richards 

and Rodgers (2001), who argue that language learning is most effective when learners are actively involved in meaningful 

communication. 

 

By situating the study within this framework, the research aims to propose strategies that not only address the current challenges 

but also align with contemporary best practices in language education. For example, integrating technology to facilitate interactive 

learning and providing professional development that equips teachers with skills to foster communicative competence are 

consistent with the principles of the communicative approach.  

 

4. Methodology  

4.1 Research Questions 

1. What strategies can be implemented to improve EFL education in Morocco? 

2.  What are the primary challenges faced by EFL teachers and students in Morocco? 

 

4.2 Research Design 

This study employs a mixed-methods approach, combining quantitative surveys and qualitative interviews. 
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4.3 Data Collection 

To gather comprehensive data on EFL education in Morocco, this study used a mix of quantitative and qualitative methods, 

including surveys, interviews, and observations. 

 

⮚ Surveys 

Surveys were used to collect quantitative data from a large sample of EFL teachers and students. They included structured 

questionnaires with closed-ended questions. These covered demographic information, Likert-scale items on various aspects of EFL 

education, and multiple-choice questions about teaching practices and classroom resources. The surveys were distributed both 

online and on paper to ensure broad accessibility and anonymity. 

 

⮚ Interviews 

In-depth interviews provided qualitative insights into the experiences and perceptions of EFL teachers and students. Semi-

structured interview guides allowed flexibility while ensuring key topics were covered, such as teacher training, curriculum issues, 

resource constraints, and student engagement. Interviews were conducted face-to-face and via video calls, lasting about 20-40 

minutes, and were recorded with consent for transcription and analysis. 

 

⮚ Observations 

Classroom observations offered contextual data on teaching practices and dynamics. An observation checklist helped 

systematically record aspects of the classroom environment, teaching methods, student participation, and technology use. 

Observations were conducted in various schools, each lasting one class period, with the observer remaining unobtrusive. 

 

4.4 Validity and Reliability 

To ensure validity, survey and interview questions were reviewed by EFL teachers and pilot-tested. For reliability, internal 

consistency of surveys was checked using Cronbach's alpha, and other two researchers coded and analyzed qualitative data to 

maintain consistency. This rigorous approach ensured comprehensive and reliable data collection to explore EFL education 

challenges and strategies in Morocco. 

 

4.5 Participants 

Participants included EFL teachers and high school students from public and private schools. 

 

4.6 Data Analysis 

The quantitative data collected through surveys were analyzed using statistical software to identify patterns and trends. Initially, 

descriptive statistics, such as means, medians, and standard deviations, were calculated to summarize the demographic information 

and responses to Likert-scale items. This provided an overview of the general perceptions of EFL teachers and students regarding 

the effectiveness of their education. Inferential statistics, including t-tests and ANOVA, were then employed to compare responses 

across different groups, such as teachers vs. students and urban vs. rural schools. Correlation analysis was also used to explore 

relationships between variables, like the impact of teacher training on perceived teaching effectiveness. These analyses highlighted 

significant issues, such as the widespread feeling among teachers of being inadequately trained and the dissatisfaction among 

students with the current curriculum. 

 

Qualitative data from the in-depth interviews were analyzed using thematic analysis. Interviews were transcribed verbatim, and the 

text was coded using qualitative data analysis software. Open coding identified significant statements and themes, which were 

then refined through axial coding to connect related themes. Key themes that emerged included the lack of ongoing professional 

development for teachers, the outdated curriculum, and resource constraints. These themes provided deeper insights into the 

quantitative findings, revealing specific areas where improvements are needed. For example, teachers expressed a strong desire 

for more practical training programs, focused on modern teaching methodologies and students emphasized the need for more 

engaging and communicative classroom activities. 

 

Classroom observations provided contextual data that complemented the survey and interview findings. The observation checklists 

were used to systematically record various aspects of classroom activities, including the physical setting, teaching practices, student 

behavior, and the use of technology. It was noted that many classrooms lacked modern teaching materials and that lessons often 

relied on traditional, teacher-centered methods. Student participation was generally low, and the integration of technology was 

minimal. These observations supported the need for curriculum reforms and better access to resources, as highlighted in the survey 

and interview data. By providing a real-time view of EFL education practices, the observations helped to validate the study’s overall 

findings and recommendations. 
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5. Results and Discussion  

5.1 Results 

The survey data analysis revealed several significant patterns and trends in EFL education in Morocco. Descriptive statistics showed 

that both teachers and students generally perceived EFL education as ineffective. A majority of teachers (70%) reported feeling 

inadequately trained, a sentiment that was consistent across various demographics. The inferential statistics further illuminated 

differences between groups: for instance, urban schools reported slightly better resource availability than rural schools, but both 

were still inadequate. Correlation analysis indicated a positive relationship between teacher training and perceived teaching 

effectiveness, underscoring the critical role of ongoing professional development. 

 

Thematic analysis of the interview data revealed three key themes: the lack of professional development for teachers, an outdated 

curriculum, and significant resource constraints. Teachers highlighted the need for more practical and modern training programs 

to improve their teaching methodologies. They expressed frustration with the existing curriculum, which they felt did not foster 

communicative competence or engage students effectively. Students echoed these sentiments, emphasizing the need for more 

interactive and communicative classroom activities. Both groups pointed to a severe lack of resources, including modern teaching 

materials and technology, which hindered the learning process. 

 

Classroom observations provided concrete examples of the challenges identified in the surveys and interviews. Many classrooms 

were found to be lacking in modern teaching materials, and the lessons observed were predominantly teacher-centered, with 

minimal student interaction. Student participation was generally low, further supporting the need for a more engaging and 

communicative curriculum. The use of technology in the classroom was rare, highlighting the gap in resource availability. These 

observations reinforced the survey and interview findings, validating the need for comprehensive reforms in teacher training, 

curriculum development, and resource allocation. 

 

5.2 Discussion   

The findings from this study provide a comprehensive understanding of the current state of EFL education in Morocco and highlight 

several critical areas for improvement. The integration of quantitative and qualitative data offers a nuanced perspective, revealing 

both the widespread challenges and specific needs of EFL teachers and students. 

 

One of the most prominent findings is the inadequacy of teacher training. The surveys revealed that 70% of teachers felt they were 

not adequately trained, a sentiment further elaborated in the interviews. Teachers expressed a need for ongoing professional 

development programs that focus on modern, communicative teaching methodologies. This aligns with existing literature that 

emphasizes the importance of teacher training in improving educational outcomes (El Fihri, 2019). Effective professional 

development can equip teachers with the necessary skills to engage students and foster a more interactive learning environment. 

Addressing this gap is crucial, as improved teacher competence directly correlates with better student performance, as indicated 

by the correlation analysis in this study. 

 

Resource constraints were another critical issue identified across all data sources. Surveys and interviews highlighted the lack of 

modern teaching materials and technology in many schools. Observations confirmed this, noting the minimal use of technology 

and the reliance on outdated resources. This lack of resources hampers the ability of teachers to implement effective, engaging 

lessons and limits students' opportunities to practice their language skills in dynamic ways. Addressing this issue requires 

investment in educational infrastructure, providing schools with the necessary tools and materials to support a modern, interactive 

EFL curriculum. Access to technology, such as computers and language learning software, can also facilitate a more engaging 

learning experience.  

 

6. Conclusion  

This study identified key challenges in EFL education in Morocco and proposed strategies for improvement, including teacher 

training, curriculum development, and technology integration. 

 

7. Recommendations 

To improve EFL education in Morocco, it is recommended to implement regular professional development workshops for teachers 

to enhance their skills and keep them updated with modern teaching methodologies. The curriculum should be revised to include 

more interactive and practical content that better engages students and fosters communicative competencies. Additionally, 

providing access to digital resources and offering training on their use can help integrate technology effectively into the classroom. 

Finally, adopting student-centered approaches that encourage active participation will further enhance the learning experience 

and improve language outcomes. 
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8. Further research 

Further research should explore the long-term impact of these strategies on student outcomes. 
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