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| ABSTRACT

Public speaking anxiety is a typical problem for language learners, particularly those pursuing academic careers in their second
language. This study generally aimed to determine the public speaking classroom anxiety and oral language performance of
language learners. The descriptive-correlational method was used in the study. The study was comprised of 58 students who
were selected through purposive sampling. Based on the results gathered by the researcher, it was found that the students
generally experienced a moderate level of public speaking classroom anxiety. Physiological factors such as pounding hearts and
trembling during speaking tasks were prevalent, which is attributed to a lack of preparation. Furthermore, low levels of self-
confidence and the pressure of being on the spot were some of the indicators of public speaking classroom anxiety. Meanwhile,
in the speaking activity done by the respondents, they achieved a "satisfactory" rating in their oral language performance,
indicating that the respondents were able to deliver an excellent attention-grabber and provide a solid introduction to the topic.
However, there was a lack of clarity in the main points due to the minimal evidence that backs up the assertions made by the
respondents. Furthermore, it was revealed that public classroom speaking anxiety and oral language performance had a
significant relationship. It indicated that as public speaking anxiety increases, the oral language decreases. The indicators of this
assumption can be drawn from factors such as panic when speaking without preparation, nervousness, fear of being laughed
at, anxiety when asked to speak, discomfort in using expressive body language, and anxiety despite preparation. It is
recommended that diverse speaking activities such as would you rather, think pa think-pair-share, and roleplays, which can be
considered low-pressure activities, be integrated into class to develop confidence and gradually increase the difficulty through
the incorporation of activities such as impromptu speaking, talk shows, and conversational dialogues to help students hone
their communication skills by speaking spontaneously.
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1. Introduction

Indrianty (2016) stated that among the four macro skills of language learning, speaking had been regarded as the most difficult
to master because it requires interaction among students. Public speaking classroom anxiety refers to a phenomenon in which
students are overly concerned about receiving criticism from their audience, which may heighten their discomfort because of a
lack of self-confidence, particularly when they are the center of attention during oral language performance.

Students are constrained to be quiet and shy (Mwamba, 2005), hesitant to communicate and share what they have in mind (Faulin
& Soefendi, 2013), uninterested in demonstrating their speaking ability in every classroom engagement, and feel unconfident
(Marzuki et al., 2016) and uncomfortable in any English classroom. Likewise, students are hesitant to talk with their teachers or
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peers, afraid to interact in every learning activity, and anxious to participate as a whole (Bastida & Yapo, 2019). As a result, students'
progress in second language learning and acquisition is hampered by their fear of speaking. Numerous studies have identified
fear of negative evaluation as one of the components that contribute to public speaking anxiety. Sinaga et al. (2020) found that
the majority of third-grade students experienced moderate to severe levels of speaking anxiety, with fear of unfavorable evaluation
being the most common rationale.

Furthermore, various studies point out that even students who excel in written exams will feel anxious when tasked with speaking
in public. It was supported by Sutarsyah (2017), who mentioned that anxiety is a crucial variable that can significantly affect
language proficiency. As a result, it has drawn the interest of numerous researchers whose aim is to investigate this phenomenon.
Public speaking anxiety is one of the strongest predictors of language learning success and has crippling effects on the language
learner (Liu & Jackson, 2008). Depending on how severe it is, language anxiety can either improve or hinder a person's performance.
However, despite the overwhelming amount of statistical information and theoretical explanations for this phenomenon, there are
few resources available regarding the prevalence of speaking anxiety in the Philippines. In this regard, it is important to explore
this phenomenon in the context of the Philippine classroom (De Costa, 2015).

While most studies focus on public speaking anxiety as one of the challenges faced by students during oral language performance,
there are not enough studies that venture into authentic or performance-based assessment in evaluating the students' oral
language performance and communication skills inside and outside the classroom setting. As a result, there is limited research on
how public speaking classroom anxiety is associated with and corroborated by an actual language performance assessment. Hence,
this study generally aims to determine the public speaking classroom anxiety and oral language performance of language learners.

2. Literature Review

Public speaking anxiety is a typical problem for language learners, particularly those pursuing academic careers in their second
language. Students' perceived competency, exposure to the language, attitude toward the language, communication
apprehension, and fear of negative evaluation are some of the factors that contribute to this problem.

Several research determined factors that influence speaking anxiety in Filipino students; for instance, Jugo asserted that English
language anxiety and English proficiency have a negative correlation with one another. This indicates that an apprehensive learner
will most likely have a poorer performance in English proficiency. This is the usual scenario in their English class, where Filipino
students are more anxious when tasked to speak in class. Del Villar (2010) discovered in her study that another concern for students
before a public speaking occasion was self-evaluation. Fears varied from concerns about their physical appearance to self-worth,
insecurity, and the possibility that the audience might mock them. In the context of the Philippines, intercultural or interethnic
conversation can also cause communication anxiety. When a person meets people from various cultures and encounters cultural
differences, he or she is more likely to regard them as strangers. (Lucas et al., 2011).

In connection, studies have repeatedly demonstrated a negative correlation between speaking anxiety and students' academic
performance in the Philippines. Based on the research findings and discussion, it is reasonable to conclude that anxiety influences
student performance, with students with high anxiety performing poorly and students with low anxiety performing well in speaking.
These indicators are fear of negative evaluations and test anxiety. (Christy et al., 2021; Montano, 2022). It was also strengthened
by Mak (2011), who found similar factors leading to speaking-in-class anxiety in Chinese ESL learners, such as speech anxiety and
fear of negative evaluation, uncomfortableness when speaking with native speakers, negative attitudes towards English classroom,
negative self-evaluation and fear of failing the class. These results are in line with earlier studies that have demonstrated a
connection between speaking anxiety and subpar performance on oral exams, presentations, and other speaking tasks (Gregersen
& Horwitz, 2002; MacIntyre & Gardner, 1991).

Furthermore, Basaran and Cabarogli (2014) discovered that learners with limited English competence have lower self-efficacy to
learn a foreign language properly. Another factor that can greatly induce speaking anxiety among students is exposure to the
language. Training and exposure can be a factor that induces speaking anxiety among students. As asserted by Santoso (2022),
many of the participants did not feel that teachers were one of the significant sources of their speaking anxiety. However, students
still thought that the way the teachers asked questions made them anxious. This can happen because the teachers might tend to
choose the students randomly to answer questions. Therefore, they might feel that they are unprepared to answer questions.
Another possibility is that the teachers may not allow them to use their mother tongue to answer questions.

Public speaking anxiety is a widespread problem that affects many people in both academic and professional contexts. Localized
research can shed light on the cultural, socioeconomic, and environmental aspects that contribute to public speaking anxiety in a
certain country. Much of the existing research on public speaking anxiety has come from Western countries, primarily the United
States. It is difficult to establish targeted interventions that address the particular needs of affected individuals without an in-depth
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knowledge of the distinct elements that contribute to public speaking anxiety in a given region. There is little emphasis on how
the data on public speaking fear may be used to improve the educational approach, which should be adapted to the needs of
Filipino students.

3. Methodology

3.7 Research Design

This study will use the descriptive-correlational method of research as it aims to determine the correlation between the level of
public speaking classroom anxiety of Grade 11 students and their oral language performance. The research will include 58 students
from the different strands of Grade 11 Senior High School at the University of La Salette, Incorporated, who were selected through
purposive sampling.

3.2 Table 1. Inclusion and Exclusion Criteria

The study will employ inclusion-exclusion criteria to ensure the validity of the data that will be gathered from the respondents.
These criteria aim to create a study group that represents a wide range of performance in oral communication among Grade 11
students, providing a comprehensive understanding of how the level of public speaking anxiety of the students affects their oral
language performance.

INCLUSION CRITERIA
Respondents with grades of 75,85 95 in their oral communication will be included to

Academic Performance: ensure that there is a diverse representation of the performance level.

Respondents should provide a consent form signed by their parents to be part of the study.
Consent and Willingness: They should also express a willingness to engage in impromptu speaking.
PSEP Trainings: Respondents who do not have prior experience or have not undergone training in

connection with public speaking will be included in the study.

EXCLUSION CRITERIA
Respondents with grades below 75 and above 95 in oral communication will be excluded

Academic Performance: to focus on a specific performance range.

Respondents who were not able to provide a consent form signed by their parents to be
Consent and Willingness: part of the study will be excluded.

Respondents who have prior experience or have undergone training in public speaking
PSEP Trainings: will be excluded from the study.
Medical Conditions Respondents who have medical conditions that inhibit them to perform well during oral

language performance will be excluded from the study.

3.3 Data Gathering Instrument

The researcher will administer two instruments to gather pertinent information from the respondents. First, a structured
questionnaire will be administered to the respondents, consisting of their profile as described in Part 1 of the questionnaire (sex,
mother tongue, and types of reading materials used). The second part is a self-report questionnaire known as Public Speaking
Classroom Anxiety. Since the main goal of the study is to determine Grade 11 students’ level of public speaking classroom anxiety,
the Public Speaking Classroom Anxiety Scale by Yaikhong and Usada (2012) will be fully adopted in the study.

The 17 items in the PSCAS were adapted and adopted from previous scales, namely the Foreign Language Classroom Anxiety Scale
(FLCAS) by Personal Report of Communication Apprehension (PRCA-24) and Personal Report of Public Speaking Anxiety (PRPSA-
34) by McCroskey (1970), Horwitz, Horwitz, and Cope (1986), and the Speaker Anxiety Scale (SA) by Clevenger, Halvorson, and
Bledsoe (1992).

The second instrument in the study is an impromptu speech rubric, which is crafted to evaluate the respondents’ oral language

performance. It was peer-validated to ensure alignment with the target competency of the language performance. It was used to
evaluate a two-minute impromptu speech on a specific topic assigned to the students.
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4. Results and Discussion
4.1 Public Speaking Classroom Anxiety Level of the Respondents

Indicators Public Speaking Classroom Anxiety
Mean Description
1. I never feel quite sure of myself while | am speaking English. 3.41 Very Anxious
2. | start to panic when | have to speak English without preparation in advance.  3.69 Very Anxious
3. Inaspeaking class, | can get so nervous | forget things | know. 374 Very Anxious
4. |feel confident while | am speaking English. 3.31 Moderately Anxious
5. I get nervous and confused when | am speaking. 3.57 Very Anxious
6. | am afraid that other students will laugh at me while | am speaking English. ~ 3.59 Very Anxious
7. 1 get nervous when the English teacher asks me to speak English, which | 3.03 Moderately Anxious
have prepared in advance.
8. | have no fear of speaking English. 2.88 Moderately Anxious
9. | can feel my heart pounding when | am going to be called on. 3.98 Very Anxious
10. | feel relaxed while | am speaking English. 2.79 Moderately Anxious
11. It embarrasses me to volunteer to go out first to speak English 3.21 Moderately Anxious
12. 1 face the prospect of speaking English with confidence. 3.26 Moderately Anxious
13. Certain parts of my body feel very tense and rigid while | am speaking 3.57 Very Anxious
English.
14. 1 feel anxious while | am waiting to speak English. 345 Very Anxious
15. | dislike using my voice and body expressively while | am speaking English. 2.69 Moderately Anxious
16. | have trouble coordinating my movements while | am speaking English. 3.10 Moderately Anxious
17. Even if | am very well prepared, | feel anxious about speaking English. 3.67 Very Anxious
Weighted Mean 3.34 Moderately Anxious

4.21-5.00 — Extremely Anxious (EA); 3.41-4.20 — Very Anxious (VA); 2.61-3.40- Moderately Anxious (MA); 1:81-2.60 — Mildly
Anxious (MIA); 1:00-1.80 — Not Anxious (NA)

From the data collected above, it can be perceived that the respondents have a moderate level of speaking classroom anxiety, with
a weighted mean of 3.34. This implies that respondents are most likely to experience a moderate level of public classroom anxiety
due to factors like fear of judgment, lack of confidence, and lack of preparation for speaking activities. This affirms Taqwa (2022),
who claims that a moderate level of speaking anxiety is triggered by fear of negative evaluation, low self-perception, and a lack of
preparation.

They rated seven (7) out of seventeen (17) statements as "Moderately Anxious” with a mean rating from 2.69 to 3.31, while the ten
(10) statements were rated as "Very Anxious” with a mean rating of 3.45 to 3.98.

Specifically, as can be gleaned from the table, respondents experienced the highest level of anxiety when they felt their heart
pounding because they were going to be called on, as evidenced by the highest mean rating of 3.98 with a verbal description of
“Very Anxious.” It can be inferred that the respondents often get nervous or apprehensive, most specifically during classroom
recitations or performance tasks in their oral communication class, where they are put on the spot because of pressure and no
preparation was given to them. This supports the claim of Lungay (2023) that public classroom speaking anxiety is often manifested
by some psychological symptoms, which include but are not limited to a pounding heart and trembling of the body, particularly
body parts like hands, mouth, or feet, which gets worse when they are tasked to answer questions on the spot during recitations
or oral performance as little time is given to them to compose their thoughts.

Meanwhile, the respondents also experienced a high level of anxiety when they forget things they know in a speaking class because
of feeling nervous, as revealed by the mean rating of 3.74 with a verbal description of “Very Anxious”, confirming that public
classroom speaking anxiety has a detrimental effect on oral language performance as it can lead to forgetfulness or difficulty in
recalling information, which is often attributed to pressure during oral performance making it challenging to communicate
effectively.

The findings aligned with Kralova and Petrova (2017), who stated that communication apprehension is characterized and goes
beyond fear of speaking. Struggling to understand and be understood in class triggers the classroom speaking anxiety of the
students, resulting in fear of missing key phrases, proving that speaking is one of the most stressful skills to master, especially in a
second language where the existing speaking classroom anxiety may be amplified.
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In the same light, the respondents often start to panic when they must speak English without preparation in advance, as evidenced
in the mean rating of 3.69 with a verbal description of "Very Anxious”. This also shows that the respondents usually experience
public speaking classroom anxiety when they are tasked to speak in English without thinking of what they are going to say
beforehand. This indicates that they are not confident using the language, especially when asked to speak spontaneously. With
this, Albore (2019) emphasized that preparing beforehand is essential to ensure good oral performance, which implies that failure
to prepare and lack of knowledge of the topic can provoke anxiety in public classroom speaking.

4.2 Oral Language Performance of the Students
Table 4. Oral Language Performance of the Students

Scores Qualitative Frequency Percent
Description (n=58)
0-10 Needs Improvement 7 12.06
11-20 Satisfactory 25 43.10
21-30 Good 17 29.31
31-40 Excellent 9 15.51

It was revealed that most of the respondents, corresponding to 25 or 43.10%, scored an 11-20, indicating a satisfactory oral
performance. The respondents were able to provide an attention-grabber that piqued the interest of the audience. However, a
lack of clarity was evident in the main points because of the minimal evidence that proves the assertions made by the respondents.
Furthermore, some confusion arose because of the use of the English language and pauses, as well as natural nonverbal
expressions exhibited by the respondents. This is parallel to the findings acquired by Tabasa and Candilas (2023), who revealed
that the professional completion of numerous speaking activities is an indication of the acquisition of the necessary skills for oral
communication, which can be attributed to regular practice in the oral communication class.

17 or 29.31% of respondents received a score between 21 and 30, indicating a good oral performance, showcasing that they were
able to provide a well-structured delivery as evidenced by a well-explained main idea but with minimal evidence. However,
although the respondents were confident, certain mannerisms were committed. Additionally, the respondents' body language,
gestures, and facial expressions improved their delivery. Meanwhile, 9 or 15.51% of respondents who received a score between 21
and 30 had excellent oral performance, indicating that the respondents were able to provide a well-structured delivery as evidenced
by a well-explained main idea supported by evidence.

The remaining 7 out of the total respondents, or 12.06%, received a score between 0 and 10, indicating that the students' oral
performance requires improvement. This is demonstrated by the student's inability to provide well-supported main points, their
tense nonverbal cues that result in contradicting messages, their monotonous tone, and their abrupt speech ending.
Correspondingly, Palmero (2019) revealed that the utilization of conversation discourse, elimination of fillers, modulation of voice,
and employment of appropriate pauses were signs of oral communication proficiency.
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4.3 Relationship between the Level of Public Speaking Anxiety of the Students and Their Oral Language Performance

r2 Sig.
I never feel quite sure of myself while | am speaking English. -0.16"™ 0.22
| start to panic when | have to speak English without preparation in advance. -0.45* 0.00
In a speaking class, | can get so nervous | forget things | know. -0.34* 0.01
| feel confident while | am speaking English. 0.28* 0.03
| get nervous and confused when | am speaking. -0.20 s 0.14
| am afraid that other students will laugh at me while | am speaking English. -0.32* 0.01
| get nervous when the English teacher asks me to speak English, which | have prepared in advance.  -0.40* 0.00
I have no fear of speaking English. 0.28* 0.03
| can feel my heart pounding when | am going to be called on. -0.07 " 0.58
| feel relaxed while | am speaking English. 0.24ns 0.07
It embarrasses me to volunteer to go out first to speak English -0.20 s 0.13
| face the prospect of speaking English with confidence. 0.39* 0.00
Certain parts of my body feel very tense and rigid while | am speaking English. -0.15"s 0.25
| feel anxious while | am waiting to speak English. -0.01 " 0.93
| dislike using my voice and body expressively while | am speaking English. -0.28* 0.03
| have trouble coordinating my movements while | -0.26 " 0.05
am speaking English.
Even if | am very well prepared, | feel anxious about speaking English. -0.30* 0.02

* Correlation is significant at the 0.05 level (2-tailed)
ns Correlation is not significant

As gleaned from Table 9, there is a significant relationship between some of the indicators of public speaking classroom anxiety
and the oral language performance of the respondents. This led to the rejection of the null hypothesis, which states that there is
no significant relationship between the level of public speaking anxiety of the students and their oral language performance.

Panicking when speaking English without preparation has a moderately negative association with oral language ability, as
evidenced by the correlation value of -045, which posits that panic can usually make respondents stutter and give little to minimal
responses, especially when tasked with speaking spontaneously, resulting in a poorer oral language performance. Dana and
Aminatun (2022) revealed additional characteristics such as poor speaking abilities, increased anxiousness, and a lack of
preparedness in classrooms. They urge teachers to use effective teaching strategies to alleviate speaking anxiety.

Furthermore, as indicated by the correlation value of -0.32, there is a moderately negative correlation between oral language skills
and the fear that other students will make fun of them when they speak English, which conveys that students will most likely
converse less and limit their participation because of fear of negative evaluation which leads to a lower oral language performance.
As stated by Altun (2022), high levels of speaking anxiety can make students reluctant to participate in speaking assignments
because they are afraid of performing poorly since they have low self-esteem.

In addition, as reflected in the correlation value of -0.34, nervousness that arises when the English teacher asks students to speak
English, which leads to forgetting things they know, is somewhat negatively correlated with oral language performance. This
implies that the more respondents get nervous, the more they will exhibit lower language performance. This verified the results
acquired by Jugo (2020), who pointed out that one of the significant sources of anxiety for Filipino learners is the fear of committing
mistakes rooted in the fear of being negatively evaluated by their teachers or peers.

Whereas, as indicated by the correlation value of -0.28, not enjoying the expressive use of voice and body when speaking has a
moderately negative relationship with oral language performance. This reveals that the more uncomfortable students are in
exhibiting an expressive voice, the lower their oral language performance will be. It coincides with the findings made by Lucas et
al. (2011), who discovered that the cultural norms here in the Philippines often discourage being expressive. Thus, resulting in low
self-esteem.

Additionally, feeling anxious about speaking English, even if well-prepared, has a moderately negative association with oral

language ability, as evidenced by the correlation value of -0.30. This signifies that the respondents will most likely deliver a hesitant
answer during speaking tasks, stemming from a lack of confidence leading to poor oral language performance.
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Raymundo (2023) asserted that the inhibition felt by ESL learners can be attributed to their inadequate vocabulary and lack of
macro skills fluency needed for them to speak out whatever it is in their minds.

On the contrary, speaking English confidently has a moderately positive association with oral language ability, as confirmed by the
correlation value of 0.39. It confirms that confidence plays a significant role in leading to a better expression of ideas during oral
language performance. As asserted by Bagalay et al. (2021), the anxiety experienced by students is rooted in a lack of self-
confidence, leading to a lower oral language performance.

Similarly, not being afraid to speak English also has a moderate positive relationship with oral language performance, as evidenced
by the correlation value of 0.28. This posits that students who do not fear speaking English are deemed to be more natural and
confident during actual oral language performance. This claim was strengthened by Satriani (2019), who discovered a positive
correlation between self-esteem and speaking performance in EFL.

Finally, facing the prospect of speaking confidently has a moderately positive association with oral language performance, as
perceived by the correlation value of 0.39. This exemplifies that having a positive mindset toward speaking tasks can result in
better language performance. According to Sutarsya (2017), who corroborated these results, those with lower anxiety levels
typically do better verbally than those who have greater anxiety levels. This shows that giving an excellent oral presentation is
linked to less anxiety, which reflects increased performance confidence.

5. Conclusion

This paper provided insights into the public speaking classroom anxiety and oral language performance of language learners.
Based on the data acquired from the respondents. It was unraveled that the respondents typically experienced a moderate level
of public speaking classroom anxiety derived from a lack of preparation, low self-confidence, and pressure to do well to avoid
negative evaluation.

The findings demonstrated that the majority of respondents performed satisfactorily during the oral performance because they
could effectively draw the audience in and give a thorough overview of the subject. However, because there was little proof to
support the claims, the essential issues were unclear. Moreover, the participants failed to provide a significant conclusion. Some
confusion arose from the use of language; distracting vocalized pauses were observable, and the non-verbal expressions of the
respondents were unnatural.

As to finding the relationship between public speaking classroom anxiety and oral language performance, the data showed a
significant relationship between the main variables. It indicated that as public speaking anxiety increases, the oral language
decreases. The indicators of this assumption can be drawn from factors such as panic when speaking without preparation,
nervousness, fear of being laughed at, anxiety when asked to speak, discomfort in using expressive body language, and anxiety
despite preparation. Conversely, a positive correlation description is drawn from other factors such as confidence while speaking,
absence of fear, and facing speaking prospects with confidence. These results suggest that as confidence in speaking increases,
oral language performance also increases. Students with lower public speaking classroom anxiety tend to perform better.

It is recommended that diverse speaking activities such as would you rather, think-pair-share, and roleplays, which can be
considered low-pressure activities, be integrated into class to develop confidence and gradually increase the difficulty through the
incorporation of activities such as impromptu speaking, talk shows, and conversational dialogues to help students hone their
communication skills by speaking spontaneously.

The paper offers valuable insights into the oral language performance and public speaking classroom anxiety of the respondents;
however, it is crucial to acknowledge the limitations of the study, including the small sample size that raises concern for the
generalizability of the research findings. The small sample size has made it difficult to draw conclusions that can be applied with
confidence outside of the studied group because it may not have captured important variations. Therefore, it is advised that this
field be tested and investigated in subsequent studies using a different, wider scope of sample and research locale.

Page | 149



Public Speaking Classroom Anxiety and Oral Language Performance of Senior High School Students

Funding: This research received no external funding.

Conflicts of Interest: The authors declare no conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of
their affiliated organizations, or those of the publisher, the editors and the reviewers.

References

(1

[

3]

[4]

[5]
(6]

[7]
(8l
[9]
[10]
(1]
[12]
[13]
[14]
[15]

[16]

(171
(18]
[19]
[20]
[21]
[22]

[23]

[24]
[25]

[26]

Albore, A. K. (2019). Investigating the Causes of Learners’ Speaking Anxiety in Foreign Language Classroom: The Case of Grade Nine
Students in Mizan Secondary and Preparatory School in Bench Maji Zone in Snnpr. Arabic Language, Literature & Culture, 4(1), 1.
https://doi.org/10.11648/j.allc.20190401.11

Altun, M. (2023). The Impact of Speaking Anxiety on the Development of Communication Skills. International Journal of Social Sciences &
Educational Studies, 10(2)._https://doi.org/10.23918/ijsses.v10i2p104

Bastida, E.I., Yapo, J.Y. (2019, July 24). Factors Contributing to Oral Communication Apprehension Among Selected Senior High School Students
In Santa Rosa City, Laguna, Philippines | Asia Pacific Institute of Advanced Research. https://apiar.org.au/journal-paper/factors-contributing-
to-oral-communication-apprehension-among-selected-senior-high-school-students-in-santa-rosa-city-laguna-philippines/

Bagalay, B. D., Bayan, R. T., Caliboso, J. C,, & Batang, B. L. (2021). Anxiety in Classroom Oral Participation among ESL College Students. TESOL
International Journal, 4-13.

Basaran, S., & Cabaroglu, N. (2014). Language Learning Podcasts and Learners' Belief Change. TESL-EJ, 17(4), n4.

Christy, A., Jufri, & Mukhaiyar. (2021). The Effect of Speaking Anxiety on Students Performance in Speech Class. Advances in Social Science,
Education, and Humanities Research. https://doi.org/10.2991/assehr.k.210325.043

Dana, M. Y., & Aminatun, D. (2022). THE CORRELATION BETWEEN SPEAKING CLASS ANXIETY AND STUDENTS' ENGLISH PROFICIENCY.
Journal of English Language Teaching and Learning, 3(2), 7-15. https://doi.org/10.33365/jeltl.v3i2.1915

De-Costa, P. I. (2015). Re-envisioning language anxiety in the globalized classroom through a social imaginary lens. Language Learning,
65(3), 504-532. https://doi.org/10.1111/lang.12121

Delbio, A., Abilasha, R., & llankumaran, M. (2018). Second Language Acquisition and Mother Tongue Influence of English Language Learners
— A Psycho Analytic Approach. International Journal of Engineering & Technology, 7(4.36), 497. https://doi.org/10.14419/ijet.v7i4.36.23926
Del Villar, C. P. 2010. Beginning Filipino Students’ Attributions about Oral Communication Anxiety. Journal Media and Communication
Studies, 2 (9): 159-169. https://www.semanticscholar.org/paper/Beginning-Filipino-students-attributions-about-oral-
Villar/9ee1352b1bbd1b3acla57ecad224e3a35b9601e4#citing-papers

Faulin, A., & Soefendi. (2013). Cooperative Group Learning Strategy. Retrieved January 12, 2016, from http://eprints.unsri.ac.id/4360/
Gregersen, T., & Horwitz, E. K. (2002, December). Language Learning and Perfectionism: Anxious and Non-Anxious Language Learners'’
Reactions to Their Own Oral Performance. The Modern Language Journal, 86(4), 562-570. https://doi.org/10.1111/1540-4781.00161
Indrianty, S. (2016, April 30). Students Anxiety In Speaking English (a case study in one hotel and tourism college in bandung). e-
Journal.stkipsiliwangi.ac.id. https://doi.org/10.22460/eltin.v4i1.p

Jugo, R. R. (2020, June 29). Language Anxiety in Focus: The Case of Filipino Undergraduate Teacher Education Learners. Education Research
International, 2020, 1-8. https://doi.org/10.1155/2020/7049837

Kralova, Z., & Petrova, G. (2017). Causes and consequences of foreign language anxiety. XLinguae, 10(3), 110-122.
https://doi.org/10.18355/x1.2017.10.03.09

Liu, M., & Jackson, J. (2008). An Exploration of Chinese EFL Learners’ Unwillingness to Communicate and Foreign Language Anxiety. The
Modern Language Journal, 92, 71-86. — References - Scientific Research Publishing. (n.d.).
https://www.scirp.org/(S(351jmbntvnsjt1aadkposzje))/reference/ReferencesPapers.aspx?ReferencelD=1690506

Lucas, I. R, Miraflores, E, & Go, D. (2011). English language learning anxiety among foreign language learners in the Philippines. Philippine
ESL Journal, 7, 94-119

Lungay, I. R. E. (2023). Public Speaking Anxiety in Oral Communication Among Grade 11 Students of PHINMA-COC. ideas.repec.org.
https://ideas.repec.org/a/bcp/journl/v7y2023i5p988-1025.html

Maclntyre, P. D., & Gardner, R. C. (1991, December). Language Anxiety: Its Relationship to Other Anxieties and to Processing in Native and
Second Languages*. Language Learning, 41(4), 513-534. https://doi.org/10.1111/j.1467-1770.1991.tb00691.x

Mak, B. (2011, June). An exploration of speaking-in-class anxiety with Chinese ESL learners. System, 39(2), 202-214.
https://doi.org/10.1016/j.system.2011.04.002Marzuki, M., Prayogo, J. A., & Wahyudi, A. (2016, June 1). Improving the EFL Learners’
Marzuki, M., Prayogo, J. A, & Wahyudi, A. (2016, June 1). Improving the EFL Learners’ Speaking Ability through Interactive Storytelling.
Dinamika Ilmu.https://doi.org/10.21093/di.v16i1.307

Mwamba, R. (2005). An Investigation into Factors that Hinder the Instruction of Oral Communication Skills in English Kenyan Secondary
Schools: A case of Kisii District. Unpublished M.Phil thesis. Eldoret: Moi University Faculty of Education.

Palmero, G. (2017). Oral Communication Proficiency and Learning Engagement Of Grade 11 Students In English. Global Scientific Journals,
Volume 7(Issue 8), 2320-9186.

https://www.globalscientificjournal.com/researchpaper/ORAL COMMUNICATION PROFICIENCY AND LEARNING ENGAGEMENT OF GRAD
E 11 STUDENTS IN ENGLISH.pdf

Raymundo, J. L. (2023). Exploring the practices on Macro Skills Integrated Assessment in Philippine Higher Education Context: Basis in
designing a language training material. JoLE (International Journal of Language Education), 7(3). https://doi.org/10.26858/ijole.v7i3.24252
Santoso, W., & Perrodin, D. D. (2022, February 12). Factors Contributing to Students’ Speaking Anxiety: A Case Study at Students’ Junior
High School. Anglophile Journal https://doi.org/10.51278/anglophile.v2i1.305

Satriani, M. (2019). The Correlation Between Self-Esteem and Speaking Performance in Indonesia. Satriani | TLEMC (Teaching and Learning
English in Multicultural Contexts). https://doi.org/10.37058/tlemc.v3i1.1001

Page | 150


https://doi.org/10.11648/j.allc.20190401.11
https://doi.org/10.23918/ijsses.v10i2p104
https://doi.org/10.2991/assehr.k.210325.043
https://doi.org/10.33365/jeltl.v3i2.1915
https://doi.org/10.1111/lang.12121
https://doi.org/10.14419/ijet.v7i4.36.23926
https://www.semanticscholar.org/paper/Beginning-Filipino-students-attributions-about-oral-Villar/9ee1352b1bbd1b3ac1a57ecad224e3a35b9601e4#citing-papers
https://www.semanticscholar.org/paper/Beginning-Filipino-students-attributions-about-oral-Villar/9ee1352b1bbd1b3ac1a57ecad224e3a35b9601e4#citing-papers
http://eprints.unsri.ac.id/4360/
https://doi.org/10.1111/1540-4781.00161
https://doi.org/10.22460/eltin.v4i1.p
https://doi.org/10.1155/2020/7049837
https://doi.org/10.18355/xl.2017.10.03.09
https://www.scirp.org/(S(351jmbntvnsjt1aadkposzje))/reference/ReferencesPapers.aspx?ReferenceID=1690506
https://ideas.repec.org/a/bcp/journl/v7y2023i5p988-1025.html
https://doi.org/10.1111/j.1467-1770.1991.tb00691.x
https://doi.org/10.1016/j.system.2011.04.002
https://www.globalscientificjournal.com/researchpaper/ORAL_COMMUNICATION_PROFICIENCY_AND_LEARNING_ENGAGEMENT_OF_GRADE_11_STUDENTS_IN_ENGLISH.pdf
https://www.globalscientificjournal.com/researchpaper/ORAL_COMMUNICATION_PROFICIENCY_AND_LEARNING_ENGAGEMENT_OF_GRADE_11_STUDENTS_IN_ENGLISH.pdf
https://doi.org/10.26858/ijole.v7i3.24252
https://doi.org/10.51278/anglophile.v2i1.305
https://doi.org/10.37058/tlemc.v3i1.1001

JLLT 7(7): 143-151

[27] Sinaga, A. G. H., Syahrial, S., & Hati, G. M. (2020, July 28). Students’ Speaking Anxiety in English Class. Jadila: Journal of Development and
Innovation in Language and Literature Education, 1(1), 44-56. https://doi.org/10.52690/jadila.v1i1.13

[28] Sutarsyah, C. (2017, May 26). An Analysis of Student’s Speaking Anxiety and its Effect on Speaking Performance. Indonesian Journal of
English Language Teaching and Applied Linguistics. https://doi.org/10.21093/ijeltal.v1i2.14

[29] Tabasa, A. B, & Candilas, K. (2023). English Conversational Skills of Grade 11 Students as Predictors of Their Performance in Oral
Communication. ResearchGate. https://doi.org/10.14456/bej.2023.11

[30] Tagwa, K, Hidayat, D. N., Anasy, Z,, S, M. S., & Adrefiza, A. (2022). An Analysis of Students’ Speaking Anxiety in EFL Classroom: A Mixed-
Method Study. Edukatif, 4(5), 6408-6416. https://doi.org/10.31004/edukatif.v4i5.2999

[31] Yaikhong, K., & Usaha, S. (2012, October 18). A Measure of EFL Public Speaking Class Anxiety: Scale Development and Preliminary Validation
and Reliability. English Language Teaching, 5(12). https://doi.org/10.5539/elt.v5n12p23

Page | 151


https://doi.org/10.52690/jadila.v1i1.13
https://doi.org/10.21093/ijeltal.v1i2.14
https://doi.org/10.14456/bej.2023.11
https://doi.org/10.31004/edukatif.v4i5.2999

