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| ABSTRACT

Glocalization is a trend that requires individuals to be literate in their native languages and a target language. The use of a foreign
language or a non-native language leads to language anxiety. This review paper aims to look into the commonalities and the
gaps in the read studies. The researcher found that language anxiety happens in foreign language learning and teaching and at
the macro-level of learning. With this, the studies used scales to measure the levels of anxiety of the respondents; they also aimed
to study the precedents and effects of language anxiety and the coping strategies of learners and teachers to lessen language
anxiety. Finally, gaps in the studies include a need for a language teaching anxiety focusing on macro skills of the teachers; mixed-
method studies are rare for qualitative methods and a need to employ effective strategies to cope with language anxieties.
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1. Introduction

Going glocal demands learning and using languages (Baykara & Aksu Atag, 2021) like the English language (Hakim, 2019) and
other languages commonly used in the academe, in the economy, and in other sectors. This is why many countries opted to offer
subjects and courses related to foreign languages like English. Foreign language proficiency results in positive learning, living, and
migrating labor (Frolova et al., 2021). Yet, many learners worldwide display difficulty in comprehending and using the learned
languages (Sadiq, 2017).

Using other languages besides the first language can result in "stress and anxiety" (Frolova et al., 2021), which is expected (Oflaz,
2019). Anxiety has been one of the trending studies in the language (Aydin & Ustuk, 2020). Anxiety is considered an individual
difference when using or learning a particular language (Yelgec & Dagyar, 2020). Language anxiety, then, is the affective domain
(Yelgec & Dagyar, 2020; Galante, 2018; Kasbi & Shervan, 2017; Razak et al., 2017), where someone feels apprehensive and nervous
when using a specific language (Malini & Janakavalli, 2018) or any learning processes (Hakim, 2019).

When language anxiety is linked to a foreign or second language, it now becomes "second/foreign language anxiety" (Hakim,
2019), also called "xenoglossophobia” (Altunel, 2019). Foreign language anxiety (FLA) studies focus on Language Learning Anxiety
(Kralova & Tirpakova, 2019) and Language Teaching Anxiety (Aydin & Ustuk, 2020), where the former focuses on the learners while
the latter on the teachers and they are both non-native speakers. Despite having these focuses on language anxiety, this RRL
combines the two to see the commonalities observed in Foreign Language Learning Anxiety (FLLA) and Foreign Language Teaching
Anxiety (FLTA) as both affect the acquisition of a second or a foreign language.

2. Macro Levels of Language Anxiety
Speaking, listening, reading, and writing are the macro skills in learning or mastering a particular language. Foreign language
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reading anxiety (FLRA) prevents comprehension (Bahmani & Farvardin, 2017) and higher-order thinking skills (Aghajani &
Gholamrezapour, 2019). This anxiety affects the reading proficiency of the user (Hamada & Takaki, 2021). Foreign language writing
anxiety focuses on written outputs like sentence construction (Liu, 2020).

On one side, foreign language speaking/pronunciation anxiety (Kafes, 2018; Oflaz, 2019) and listening language anxiety affect each
other (Hamid & Idrus, 2019). Studies claim that speech anxiety is unavoidable in ESL classrooms (Abbasi et al., 2019), and speaking
is the most challenging among the macro levels of language (Baykara & Aksu Atag, 2021). This includes stuttering (Garcia-Pastor
& Miller, 2019). Withal, foreign language listening anxiety (FLLA) results from worry about new pieces of information in specific
situations, fear in processing information, and difficulty in schematic interpretation response (Babakhuya & Elikhadiri, 2019).

2.1. Language Anxiety Scales

Scales were and are being developed to determine the level of FLA. Saito et al.'s Foreign language reading anxiety scale (FLRAS)
was crafted in 1999 (Aghajani & Gholamrezapour, 2019; Bahmani & Farvardin, 2017; Bensalem, 2020; Ghaith, 2020), and Foreign
Language Reading Anxiety Inventory (FLRAI) by Zoghi in 2012 (Miao & Vibulphol, 2021) are for reading anxiety. Next, the Foreign
language listening anxiety scale (FLLAS) was crafted by Kim in 2000 (Babakhuya & Elikhadiri, 2019). Foreign Language
Pronunciation Anxiety Scale (FLPAS; Kralova et al., 2018), Speaking Anxiety Scale (Mede & Karairmak 2017), and Anxiety Scale in
Spoken Englishes as a Lingua Franca (ASSELF; Wilang & Singhasiri, 2017) are into oral skills.

Some scales look into the totality of anxiety in the teaching-learning process, like the Foreign Classroom Anxiety Scale (FCLAS)
Horwitz et al. in 1986 (Altunel, 2019; Balla, 2017; Baroi et al,, 2020, Frolova et al., 2021), English Language Anxiety Scale (ELAS;
Guibangguibang, 2020), Foreign Language Teaching Anxiety Scale (FLTAS; Kobul & Saragoglu, 2020).

FCLAS has three sub-dimensions: “communication apprehension, test anxiety, and fear of evaluation” (Altunel, 2019). Many
researchers have used FCLAS for years (Amengual-Pizarro, 2018; Aslan & Thompson, 2018, Aydun et al., 2017, Castillejo, 2018;
Djafri & Wimbarti, 2018). Saltan adopted this in 2003 as a foreign language classroom anxiety scale (FLCAS; Baykara & Aksu Atac,
2021).

The mentioned language anxiety scales were developed decades ago, so their appropriateness may not fit the current situation.
Because of this, some researchers aimed to develop and validate new scales to measure English language learning anxiety, like the
study of Ali in 2017.

2.2 Precedents and Effects of Language Anxiety

Precedents here include factors, causes, or any relationship to foreign language anxiety. Effects here include the results of foreign
language anxiety to any person learning or using it. Communication apprehension is a primary source of FLA (Amengual-Pizarro,
2018). Further, fixed mindsets (Altunel, 2019), fear of ambiguity (Aslan & Thompson, 2018), comprehension (Bensalem, 2020), fear
of evaluation (Amengual-Pizarro, 2018; Aydun et al.,, 2017), fear of outcomes (Liu & Wu, 2021) and committing mistakes (Sadighi
& Dastpak, 2017; Alnahidh & Altalhab, 2020) and low self-efficacy (Mede & Karairmak, 2017; Ozer & Ispinar Akcayoglu, 2021;
Yelge¢ & Dagyar, 2020) result to FLA. Besides personality, there are other precedents of language anxiety like economic status and
place (Baroi, et. al, 2020), nationality (Djafri & Wimbarti, 2018; Miao & Vibulphol, 2021; Yassin & Razak, 2018; Baykara & Aksu Atag,
2021), age (Eginli & Solhi, 2020; Karabiyik & Ozkan, 2017; Sadig, 2017; Choi et al., 2019), language experiences (Kafes, 2018; Yassin
& Razak, 2018; Yenturk & Dagdeviren-Kirmizi, 2020), specialization (Kobul & Saracoglu, 2020; Tanielian, 2017) and gender
(Bensalem, 2020; Geckin, 2020; Karabiyik & Ozkan, 2017; Malini & Janakavalli, 2018; Tuncel, et al. 2020; Yenturk & Dagdeviren-
Kirmizi, 2020; Po-chi Kao et al., 2017). However, other researchers claim that gender (Amengual-Pizarro, 2018; Kobul & Saracoglu,
2020; Tanielian, 2017) and age (Tuncel et al., 2020; Yentlrk & Dagdeviren-Kirmizi, 2020) have no effect on FLA.

Further, studies discovered that high proficiency of language teachers Abbasi et al. (2019), strict young teachers (Dewaele &
Magdalena, 2019), and parental pressure (Choi et al, 2019) increase speech anxiety of new students. Decreased FLA means
improved critical thinking skills (Aghajani & Gholamrezapour, 2019) and confidence to interact (Aslan & Thompson, 2018). Adverse
effects of FLA include fear of communication (Balla, 2017), an increase in shyness for both teachers and learners (Oflaz, 2019; Aydun
et al, 2019), and low academic performance (Said & Weda, 2018; Sajedi, 2017).
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2.3 Strategies in Coping with Language Anxiety

Psychosocial pieces of training like pronunciation pieces of training (Kralova et al., 2018) or paralinguistic activities (Ustuk, 2016),
camping (Noguchi, 2019), mindfulness pieces training (Charoensukmongkol, 2016; Guo, 2018), and befriending native speakers
(Lia & Liang, 2021) decrease FLA. In addition, sentence writing practice (Liu, 2020), genre-based writing module (Uzun & Topkaya,
2018), and extensive reading (Bahmani & Farvardin, 2017) result in lessened anxiety and improved grammar. Also, decision-making
strategies involving both teachers and learners (Demir & Zaimoglu, 2021), virtual reality computer-mediated communication (York
et al,, 2020), positive consultation (Lia & Liang, 2021), and internal motivation (MacWhinnie & Mitchell, 2017; Zhang et al., 2020)
are helpful in avoiding FLA. This help to strengthen learners' self-efficacy and self-directed learning (Choi et al., 2019). Having
limited research on strategies or techniques in decreasing language, there are even unsuccessful results (Galante, 2018).

3. Research Problem/ Gap

Some researchers focused on Foreign Language Reading Anxiety (Aghajani & Gholamrezapour, 2019; Bahmani & Farvardin, 2017;
Bensalem, 2020; Ghaith, 2020; Miao & Vibulphol, 2021) and Foreign Language Speech/Pronunciation/Spoken Anxiety (Kafes, 2018;
Abbeasi et al., 2019; Kralova et al., 2018; Wilang & Singhasiri, 2017; Baykara & Aksu Atag, 2021; Oflaz, 2019) and stuttering (Garcia-
Pastor & Miller, 2019) but few pieces of research were conducted in Foreign Language Listening Anxiety (Babakhouya & Elkhadiri,
2019) and writing anxiety which focused only on sentence-making practice (Liu, 2020).

Further, researchers used FCLAS for adults (Altunel, 2019; Amengual-Pizarro, 2018; Aslan & Thompson, 2018). However, only one
among the read researchers (Aydun et al., 2017) adopted the scale to test its appropriateness for children ages 7-12.

Finally, there is also a paucity of studies on reducing FLA, and some are not even successful (Galante, 2018). Many kinds of research
used quantitative (Amengual-Pizarro, 2018; Aslan & Thompson, 2018, Aydun et al.,, 2017, Castillejo, 2018; Djafri & Wimbarti, 2018;
Aghajani & Gholamrezapour, 2019; Bahmani & Farvardin, 2017; Bensalem, 2020), few on mixed-method (Galante, 2018; Tanielian,
2017; Garcia-Pastor & Miller, 2019) and rare on qualitative method like a case study (Baykara & Aksu Atac, 2021; Liao & Liang,
2021).

Funding: This research received no external funding.

Conflict of Interest: The authors declare no conflict of interest.

ORCID iD: Jonalyn T. Sad-ayan-Lacambra https://orcid.org/0000-0001-6814-3516
Stephenie O. Busus https://orcid.org/0000-0003-3028-1184

References

[11 Abbasi, A. M., Ahmed, S. R, Farooqi, A., & John, S. (2019). Exploring Factors of Speech Anxiety in Second Language Classroom. Advances in
Language and Literary Studies, 10(5), 97-102.

[2]1 Aghajani, M., & Gholamrezapour, E. (2019). Critical Thinking Skills, Critical Reading and Foreign Language Reading Anxiety in Iran
Context. International Journal of Instruction, 12(3), 219-238.

[31 Ali, M. A K. (2017). English Language Anxiety: Development and Validation of a Brief Measure. International Journal of Psychology and
Educational Studies, 4(2), 42-53.

[4] Alnahidh, F., & Altalhab, S. (2020). The Level and Sources of Foreign Language Speaking Anxiety among Saudi EFL University
Students. Advances in Language and Literary Studies, 11(1), 55-64.

[5] Altunel, I. (2019). Bridging the Gap: A Study on the Relationship between Mindset and Foreign Language Anxiety. International Online
Journal of Education and Teaching, 6(3), 690-705.

[6] Amengual-Pizarro, M. (2018). Foreign Language Classroom Anxiety among English for Specific Purposes (ESP) Students. International
Journal of English Studies, 18(2), 145-159.

[7] Aslan, E. & Thompson, A. S. (2018). The interplay between learner beliefs and foreign language anxiety: insights from the Turkish EFL
context. The Language Learning Journal, (), 1-14. doi:10.1080/09571736.2018.1540649

[8] Aydin, S, & Ustuk, O. (2020). A Descriptive Study on Foreign Language Teaching Anxiety. International Online Journal of Education and
Teaching, 7(3), 860-876.

[9]1 Aydun, S, Harputlu, L., Ustuk, 0., Gizel, S., & Celik, S. S. (2017). The Children’s Foreign Language Anxiety Scale: Reliability and
Validity. Journal of Language and Linguistic Studies, 13(2), 43-52.

[10] Babakhouya, Y., & Elkhadiri, Y. (2019). An Investigation of the Relation between Neuroticism and English Language Listening
Anxiety. Advances in Language and Literary Studies, 10(4), 112-117.

[11] Bahmani, R, & Farvardin, M. T. (2017). Effects of Different Text Difficulty Levels on EFL Learners’ Foreign Language Reading Anxiety and
Reading Comprehension. Reading in a Foreign Language, 29(2), 185-202.

[12] Balla, A. A. S. (2017). Foreign Language Anxiety in Saudi Classroom: A Case Study of Saudi Tertiary Female Students in Prince Sattam
University. English Language Teaching, 10(5), 28-36.

[13] Baroi, B., Sultwana, Z,, Sultana, R, Muhammad, N., & Saha, A. K. (2020). Factors Influencing Foreign Language Speaking Anxiety among
Undergraduate Students. Journal of Psychosocial Research, 15(2), 639-649. https://doi.org/10.32381/JPR.2020.15.02.25

Page | 70


https://orcid.org/0000-0001-6814-3516?lang=en

IJLLT 5(7): 68-72

[14]

[15]
[16]

(171
(18]

[19]

[20]
[21]
[22]

[23]

[24]
[25]
[26]
[27]
[28]
[29]
[30]
[31]

[32]
[33]

[34]
[35]
[36]
[37]
[38]
[39]
[40]
[41]
[42]
[43]
[44]

[45]

Baykara, T. & Aksu-Atag, B. (2021). Attitudes of Turkish and foreign students towards English language and their English speaking anxiety at
Turkish international schools in Saudi Arabia. International Online Journal of Education and Teaching (IOJET), 8(1). 485-504.

Bensalem, E. (2020). Foreign Language Reading Anxiety in the Saudi Tertiary EFL Context. Reading in a Foreign Language, 32(2), 65-82.
Castillejo, S., (2018). The role of foreign language anxiety on L2 utterance fluency during a final exam. Language Testing, 1-19. DOI:
10.1177/0265532218777783.

Charoensukmongkol, P. (2016). The role of mindfulness in reducing English language anxiety among Thai college students. International
Journal of Bilingual Education and Bilingualism, (), 114. doi:10.1080/13670050.2016.1264359.

Choi, N., No, B, Jung, S., & Lee, S. E. (2019). What Affects Middle School Students’ English Anxiety in the EFL Context? Evidence from South
Korea. Education Sciences, 9.

Djafri, F. & Wimbarti, S. (2018). Measuring foreign language anxiety among learners of different foreign languages: in relation to motivation
and perception of teacher's behaviors. Asian-Pacific Journal of Second and Foreign Language Education, 3(1), 17-doi:10.1186/s40862-018-
0058-y.

Demir, A. N. & Zaimogluy, S. (2021). The relationship between foreign language anxiety and decision-making strategies among university
students. Journal of Language and Linguistic Studies, 17(Special Issue 1), 18-32.

Dewaele, J. & Magdalena, AF. (2019). The effect of perception of teacher characteristics on Spanish EFL learner's anxiety enjoyment. The
Modern Language Journal. DOI: 10.1111/modl.12555 0026-7902/19/1-16 $1.50/0

Eginli, I, & Solhi, M. (2020). Perceived Social Self-Efficacy and Foreign Language Anxiety among Undergraduate English Teacher Candidates:
The Case of Turkey. Novitas-ROYAL (Research on Youth and Language), 14(1), 13-24.

Frolova, N., Shagivaleeva, G., Kamal, M., Spichak, V., & Salimova, S. (2021). Anxiety level and critical thinking associated with foreign
language learning, depending on educational and professional activities. Thinking Skills and Creativity, 41,

100897. doi:10.1016/j.tsc.2021.100897

Guo, Y., Xu, J. & Liu, X. (2018). English language learners’ use of self-regulatory strategies for foreign language anxiety in China. System, 76(),
49-61. doi:10.1016/j.system.2018.05.001

Hakim, B. M. (2019). A Study of Language Anxiety among English Language Learners in Saudi Arabia. Arab World English Journal, 10(1), 64—
72.

Hamada, A., & Takaki, S. (2021). Effects of multidimensional foreign language reading anxiety on achievement in Japanese EFL classrooms.
System, 107, 102613. doi:10.1016/j.system.2021.102613

Hamid, T. & Idrus, F. (2021). A correlational study of the English listening and speaking anxiety in rural areas. English Language Teaching;
14(2). DOI: 10.5539/elt.v14n2p9.

Galante, A. (2018). Drama for L2 Speaking and Language Anxiety: Evidence from Brazilian EFL Learners. RELC Journal, (), 003368821774620-
. doi:10.1177/0033688217746205.

Ghaith, G. M. (2020). Foreign language reading anxiety and metacognitive strategies in undergraduates’ reading comprehension. Issues in
Educational Research, 30(4).

Geckin, V. (2020). Do Gender Differences Affect Foreign Language Anxiety and Preferences for Oral Corrective Feedback? Journal of
Theoretical Educational Science, 13(3), 591-608.

Guibangguibang, H. R. B. (2020). Association between Oral Error Corrections of University Teacher and English Majors’' Language Anxiety in
Philippine Higher Education Context. International Journal of Language Education, 4(2), 183-193.

Kafes, H. (2018). A Study on Pronunciation Anxiety of Pre-service ELT teachers. Journal of Graduate School of Social Sciences, 22, 1813-1827
Karabiyik, C., & Ozkan, N. (2017). Foreign Language Anxiety: A Study at Ufuk University Preparatory School. Journal of Language and
Linguistic Studies, 13(2), 667-680.

Kasbi, S., and Elahi S. M. (2017). Ecological understanding of foreign language speaking anxiety: emerging patterns and dynamic systems.
Asian-Pacific Journal of Second and Foreign Language Education, 2(7), 2—. doi:10.1186/s40862-017-0026-y.

Kobul, M. K., & Saracoglu, I. N. (2020). Foreign Language Teaching Anxiety of Non-Native Pre-Service and In-Service EFL Teachers. Journal of
History, Culture & Art Research / Tarih Kiiltiir ve Sanat Arastirmalari Dergisi, 9(3), 350-365. https://doi.org/10.7596/taksad.v9i3.2143
Kralova, Z. & Tirpakova, A. (2019). Nonnative EFL Teachers’ Speaking Anxiety: Post-Communist Country Context. SAGE Open, 1-13. DOI:
10.1177/2158244019846698.

Kralova, Z., Tirpakova, A., & Skorvagova, E. (2018). Personality Factors and Foreign Language Pronunciation Anxiety: The Effect of Psycho-
Social Training. European Journal of Contemporary Education, 7(4), 728-740.

Liao, Y. & Liang, J. (2021). Foreign language anxiety among Chinese graduate students in the United States: A qualitative multi-case study.
Journal of Research in Education, 30(2) .https://files.eric.ed.gov/fulltext/EJ1301271.pdf.

Liu, M., & Wu, B. (2021). Teaching Anxiety and Foreign Language Anxiety Among Chinese College English Teachers. SAGE

Open. https://doi.org/10.1177/21582440211016556

Malini, K., & Janakavalli, C. (2018). A Study on Language Anxiety and Fear of Negative Evaluation among Secondary Level Language
Teachers. Journal on English Language Teaching, 8(3), 43-51.

MacWhinnie, S. & Mitchell, C. (2017). English classroom reforms in Japan: a study of Japanese university EFL student anxiety and motivation.
Asian-Pacific Journal of Second and Foreign Language Education, 2(1), 7 doi:10.1186/s40862-017-0030-2.

Mede, E., & Karairmak, O. (2017). The Predictor Roles of Speaking Anxiety and English Self Efficacy on Foreign Language Speaking

Anxiety. Journal of Teacher Education and Educators, 6(1), 117-131.

Miao, Q. Q., & Vibulphol, J. (2021). English as a Foreign Language Reading Anxiety of Chinese University Students. International Education
Studies, 14(3), 64-71.

Noguchi, T. (2019). The Impacts of an Intensive English Camp on English Language Anxiety and Perceived English Competence in the
Japanese EFL Context. Journal of Pan-Pacific Association of Applied Linguistics, 23(1), 37-58.

Oflaz, A. (2019). The Effects of Anxiety, Shyness and Language Learning Strategies on Speaking Skills and Academic Achievement. European
Journal of Educational Research, 8(4), 999-1011.

Page | 71


https://files.eric.ed.gov/fulltext/EJ1301271.pdf
https://doi.org/10.1177/21582440211016556

Language Anxiety for Non-Native Speakers: A Review Paper

[46]
[47]
[48]
[49]
[50]
[51]
[52]
(53]
[54]
[55]
[56]
[57]
(58]
[59]
[60]

[61]

Ozer, O., & Ispinar Akgayoglu, D. (2021). Examining the Roles of Self-Efficacy Beliefs, Self-Regulated Learning and Foreign Language Anxiety
in the Academic Achievement of Tertiary EFL Learners. Participatory Educational Research, 8(2), 357-372.

Po-chi Kao, Tzu-Ching Chen, K, & Craigie, P. (2017). Gender Differences in Strategies for Coping with Foreign Language Learning

Anxiety. Social Behavior & Personality: An International Journal, 45(2), 205-210. https.//doi.org/10.2224/sbp.5771

Razak, N. A, Yassin, A. A, & Maasum, T. N. R. B. T. M. (2017). Effect of Foreign Language Anxiety on Gender and Academic Achievement
among Yemeni University EFL Students. English Language Teaching, 10(2), 73-85.

Sadighi, F., & Dastpak, M. (2017). The Sources of Foreign Language Speaking Anxiety of Iranian English Language Learners. International
Journal of Education and Literacy Studies, 5(4), 111-115.

Sadig, J. M. (2017). Anxiety in English Language Learning: A Case Study of English Language Learners in Saudi Arabia. English Language
Teaching, 10(7), 1-7.

Said, M. M., & Weda, S. (2018). English Language Anxiety and Its Impacts on Students’ Oral Communication among Indonesian Students: A
Case Study at Tadulako University and Universitas Negeri Makassar. TESOL International Journal, 13(3), 21-30.

Sajedi, R. (2017). EFL Learners’ Anxiety and their Language Achievement. In International Journal of Mental Health & Addiction 15(5). 1118-
1121). https://doi.org/10.1007/511469-016-9685-z.

Tanielian, A. R. (2017). Foreign Language Anxiety among First-Year Saudi University Students. International Education Journal: Comparative
Perspectives, 16(2), 116130

Tuncel, F., Yapici, A, Akman, P., El¢i, A. C., Demiroglari, B., & Kutlu, M. O. (2020). Foreign Language Anxiety of Adolescent Students. African
Educational Research Journal, 8 164-169.

Ustuk, Ozgehan; Aydin, Selami (2016). The effects of the use of paralinguistic cues on foreign language anxiety among English as a foreign
language speakers. Innovation in Language Learning and Teaching, (), 1-14. doi:10.1080/17501229.2016.1211133

Uzun, K, & Topkaya, E. Z. (2018). The Effect of Genre-Based Instruction on Foreign Language Writing Anxiety among Pre-Service English
Teachers. Journal of Language and Linguistic Studies, 14(4), 243-258

Wilang, J.D. & Singhasiri, W. (2017). Out-of-class anxiety in a non-English speaking context and its effects on intelligibility and
comprehensibility. Issues in Educational Research, 27 (3).

Yassin, A. A, & Razak, N. A. (2018). Investigating Foreign Language Learning Anxiety among Yemeni University EFL Learners: A Theoretical
Framework Development. English Language Teaching, 11(10), 38-51.

Yelgeg, N., & Dagyar, M. (2020). A Structural Equation Modelling of Middle School Students' Metacognitive Awareness, Self-Efficacy Beliefs,
and Foreign Language Learning Anxiety. International Journal of Contemporary Educational Research, 7(7), 127-148.

York, J., Shibata, K., Tokutake, Hayato and Nakayama, H (2020). Effect of SCMC on foreign language anxiety and learning experience: A
comparison of voice, video, and VR-based oral interaction. ReCALL, (), 7-22. doi:10.1017/S0958344020000154.

Zhang, X., Dai, S and Ardasheva, Y (2020). Contributions of (de)motivation, engagement, and anxiety to English listening and speaking.
Learning and Individual Differences, 79(), 101856—. doi:10.1016/j.lindif.2020.101856.

Page | 72


https://doi.org/10.1007/s11469-016-9685-z

