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Volume: 4 Chaney (2010: 5-21), it is also referred to as distance learning, which is a swiftly
Issue: 9 flourishing setting that allows teachers and students and all people working in all
DOI: 10.32996/ijl1t.2021.4.9.7 domains the flexibility of working beyond the restraints of time and place. Also, this
shift from face-to-face lectures to online classes is the only possible solution.
KEYWORDS Nevertheless, academic institutions would not be capable of converting all of their
college curricula into an online resource overnight. Distance, scale, and personalized
Distance learning, Covid19 learning are the three biggest challenges for online learning. Therefore, the purpose
pandemic, challenges and higher of this paper is to shed light on the challenges of online learning for students at the
education in Morocco university level. And then to try to find out the possible solutions and

recommendations to enhance online learning for the benefit of students.

1. Introduction

The disastrous and transmissible disease Corona Virus similarly identified as Covid19 has intensely trembled the worldwide
economy. This tragedy has also surprised the education sector, and it is predicted to flow all over the educational zone
universally. The Covid19 pandemic outbreak has compelled many schools and colleges to remain locked temporarily. According
to scholars’ assessment, it is uncertain to get back to normal teaching as social distancing is prevalent in this period and will have
damaging effects on learning opportunities. Moreover, educational units endeavour to recollect other alternatives to manage
this defying situation, which undeniably entails humanity and unity. There is a thoughtful prerequisite to watch over and protect
students, faculty, academic personnel, communities, and the entire state universally (Lehmann, 2004:1).

Distance learning can also be referred to as e-learning, within which various arguments are linked, such as approachability, low-
cost, adaptability, learning pedagogy, life-long learning and policy are some of the arguments related to online pedagogy.
According to Thomson (2010: 6), it is asserted that the online learning approach is smoothly available and can even reach rural
and secluded regions. Learners can manage or program their time for courses accomplishment that is obtainable online.
Connecting in-person courses alongside technology offers advancement to unified learning and harmonized classrooms. Such a
kind of learning setting can intensify students’ learning potential. Students can learn whenever and wherever they yearn, thus
emerging up-to-date talents in the process leading to life-long learning. The government also recognizes the rising significance
of online learning in this dynamic world.

2. Literature Review
Online learning settings can be classified into three leading groups: fully web-based, hybrid format, and outdated courses using
web-based supplements.

Fully web-based courses are wholly handled on the Internet with no physical contact. All characteristics of the course are
directed in an online learning environment. The hybrid courses are composed of web-based and classroom sessions, with an
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adjusting amount of time assigned to the virtual and in-person sessions, depending on the kind of the class and the willpower of
the tutor. The programming structure controls online technology as a means for portraying complementary resources for
traditional classroom study. Likewise, it is vital to understand online learning that there is not a specific illustration that would
hold all the benefits of online learning settings. Hence, web-based learning environments are as abundant and complex as
conventional classroom settings, with each learning environment performing differently to a degree.

Online learning is appealed by students from diverse backgrounds with different academic requirements that conventional
education classes are lacking or incapable of accomplishing. The call for the online course is resulting from a hustle “to provide
quality education to all students, regardless of location and time” (Chaney, 2010: 5-21)

3. The Benefits of Online Learning

Online courses have been perceived to be inspiring to students who prefer self-controlled learning (You & Kang, 2014:5). In an
investigation directed by Kirtman, a student responded to online tasks by clarifying: * It is self-guided so | can spend more time
on the concepts that | need help with and less on concepts that | can pick up quickly’ (Kirtman,2009:5). Self- controlled learners
tend to exploit countless ‘cognitive and metacognitive strategies to accomplish their learning goal’. Learners who are proficient in
enhancing their self-controlled learning potential often utilize time management, examine data constantly, solicit assistance from
professors or colleagues, accomplish their tasks according to the deadlines, and have the ingenuity of metacognition to improve
their personal education. Online learning offers students the capacity to learn at a time and in an area in harmony with their
learning requirements. According to Thomson (2010: 6), several teachers and students illustrated their competencies to focus
more on the content of the course and less on issues such as parking, traffic, and other problems that may arise when joining a
traditional class environment

4. Features for Achievement

Research directed by Kirtman revealed online learners examinations that “were so overwhelmingly positive that the issue of
students satisfaction cannot be ignored” (2009: 8). Environmental traits like course structure are not only central to assess, but it is
imperative to examine key encouragement characteristics as components for an efficient online course and experience in favor
of the learner. Self-control and motivation have been classified as two energetic mechanisms for attaining victory in online
courses. Self-control can be labelled as “the ability of students to plan, monitor, and evaluate their own behavior, cognition and
learning strategies” (Matuga,2009:5-8). Self-control on its own is not sufficient for accomplishing success given that students
have got to be intrinsically or extrinsically encouraged to use self-controlling strategies excellently to grow in the academic
scope of online courses (Matuga,2009: 8). As observed, self-control is a vital component to succeed in online courses. As a
result, non-self-controlled students tended to display academic procrastination, encouraged disorder, and used less cognitive
and metacognitive strategies to reach their learning objectives (You& Kang, 2014:9)

Furthermore, communication is evidently one of the most dominant constituents of an effective online course. Lehmann
illustrates “communication is what separates true online learning from Web-based tutorials”(2004:9). In addition to this,
collaboration and communication have been classified as fundamental characteristics in the accomplishment of an online course
to boost students’ achievement and willingness. Collaboration may lead in three fundamental zones: cooperation between the
learner and the tutor, the learner and other learners, and the learner and the subject matter (Savenye,2005:9). It is also
noteworthy to illustrate that collaboration between the learner and the subject matter is the most recognizable category of
collaboration that prevails in online settings throughout debates and evaluations.

Online teachers can organize the class environment to encourage the learner and the tutor and the learner and other learners
through synchronous and asynchronous collaborations. There is a number of alternatives for students to learn collaboratively
and compassionately with other learners and the tutor in live debates, such as learning through reflective journal entries, peer
reviews, discussion boards, and video or audio teleconferencing (Savenye,2005: 9-10)

5. Methodology

Since March 16th, 2020, the Moroccan authorities have decided to suspend face-to-face courses in public and private schools
and universities in order to comply with the containment measures related to the Covid-19 health crisis. In addition, several
measures have been taken to ensure the continuity of students' learning by helping them adapt quickly to this new learning
environment. Hence, this paper's major aim is to investigate students’ attitudes towards distance learning during the Covid19
pandemic in higher education.
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The questionnaire has been designed as the major data collection instrument. Concerning the questions mentioned in the
questionnaire, they are divided into four major categories: information on respondents’ academic path, their encountered
challenges regarding distance learning continuity, their self-organization for distance learning, and their evaluation of the used
te As for the respondents are Moroccan university students enrolled in private and public institutions and universities around
Morocco, such as Fez, Meknes, Rabat, Ifrane, and Agadir.

6. Results

6.1 Background Information

Are you 7
S4&nbsp;réponses

Male

Female

40

Figure1: Gender

Apparently, it seems that most of my respondents are female students. Their percentage is almost 34%, whereas male students
are 22%

In which region of Morocco, do you pursuit your studies?
54&nbsp;réponses

10

(=]

0
Agadir Fes Meknes Marrakech Meknes region Rabat SALE KENI.. ifrane

Casablanca Ifran Meknes North Yes, fes

Figure2: The Pursue of Studies during the Confinement Period

It seems that the majority of my respondents pursuit their studies in Ifran 12%, 8% in Marrakech, 6% in Rabat, and 2% pursuit
their studies in Fez and Meknes too.
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Are you confined in an environment:
S4Enbspréponses

Urban

Rural

0 10 20 30 20 50

Figure3: The Confinement Area

As far as respondents’ confinement is concerned, most of them are lockdown in an urban environment. As seen in the chart
above, they are almost 44% and for those confined in a rural setting, they are around 10%

6.2 Information on the academic Path

In which type of institution are you enrolled in?
54&nbsp;réponses

@ Public
® Private

22.2%

Figure4: Academic Enrollment Institution

Seemingly, 77.8% are enrolled in public institutions and universities, 22.2% joined private ones.

You continue your studies in a system of?
S4Anbupréponses

@ FPrepardony classes

@ Faculty

8 righer School

® Engneesnng Cycle

@ Vocasonal Training undes the OFPPT

Figure5: The System of the Continued Studies
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Obviously, most of them continue their studies in the faculty 44.4%, whereas 31.5% joined the higher school and 22.2% are
studying in preparatory classes.

In which discipline ?
54&nbspiréponses

@ Health Professions (Medicine, Dentistry,
Pharmacy)

® Engineering

@ Science and Technology

® Science of Education

@ Humanities and Soclal Sciences
® Legal Science

® Economy and Management

@ Hospitality, Catering, Tourism
@ If Other, please justify below

Figure6: The Selected Disciplines

My respondents are pursuing their studies in various disciplines. Most of the 25.9% are studying economy and management,
22.2% in engineering, 20.4% in science and technology and the same percentage have opted for other options of disciplines, and
then 9.3% in humanities and social sciences.

6.3 Challenges of distance learning continuity

Has your institution ever introduced you to distance learning even before the pandemic?
S48nbsp;réponses

50

Figure7: The Introduction of Distance Learning before the Pandemic

It is clear that the majority had not been introduced to distance learning before the pandemic. Almost 42% opted for No and
15% picked Yes.

One of the respondents says:

'l was very afraid of having a blank year. | could not believe that the face-to-face courses come to an end. Online courses are not as
tremendously effective as the face-to-face ones.’
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Following the end of the face-to-face courses, what were your concerns about this?
54&nbep;réponses

@ Blank year

@ Inability to pursue distance education

@ The way I'm going to take my exams

@ Psychological pressure due to external
factors

@ I other, please justify below

Figure8: Concerned Issues during the LockDown

It gives the impression that 42.6% are concerned about how they will take their exams, 22.2% are under psychological pressure
due to external factors. In addition to this, 18.5% are worried about having a blank year and 13% claimed that they are incapable
of pursuing distance education.

During this period of confinement, did you take distance courses?
S4&nbsp;réponses

Yes

Figure9: Distance Courses during the Confinement Period

It looks that the majority of my respondents took distance courses during the confinement period.

If s0, what means did you use?
S44nbspiréponses

@ Educational plattorms (Microsott Teams,
Google Classroom, Moodle...).

@ Soclal networks (Facebook, WhatsApp,
Instagram, ete.)

@ Videa confarancing tools (Skype, Zoo, .,

@ Website of the establishment

@ Web page or channel set up by your P,

® Emall

@ Morocean television channels

@ I other, If Justity below!

Figure10: The Used Means for Distance Courses
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40.7% state that they have used educational platforms, such as Microsoft Teams, Google Classroom, and Moodle, etc. 42.6%
illustrate that they have utilized video conferencing tools like Skype, Zoom, etc. while 7,4% have opted for an email in addition to
others, who have selected the institution website as their main used tool during the confinement period.

Have you encountered any difficulties during your distance learning process?
S54&nbsp;réponses

® Yes
® No

68,5%

Figure11: The Encountered Difficulties during the Distance Learning Process

68.5% argue that they have encountered difficulties during their distance learning process, while 21.5% did not have any
problems.

One of my respondents illustrates:

“I do not have the technological gadgets such as the smartphone and the laptop to pursue my studies online”

If so, what difficulties have you encountered during distance learning?
S4&nbspréponses

@ | am not good at using computer
applications or smartphones

@ ! don't know how to accass the platforms

@ | have not received any nformation to
foliow the courses

@ ! do not have the necassary equipment
for distance learning

@ ! other, please [ustify below

Figure12: The Kind of Difficulties Encountered during the Distance Learning Process

Apparently, it seems that most of my respondents have encountered other problems that are not mentioned in the above chart;
whereas 27, 8% claim that they do not have the necessary equipment for distance learning; 18,5% maintain that they have not
received any information to follow the courses while a minority of respondents clarify that they are not good at using computer
applications or smartphones.
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Did the tests take place 7
S4tnbspréponses

® vas
® no

Figure13: The Prevalence of the Tests
79.6% illustrate that the tests took place in person in their institution, while 20,4% state the opposite.

One of the respondents argues:

‘Even though we were not well-prepared for the tests, we had to sit for them in our institution. Attendance was a must; otherwise,
we will be marked absent’

If yas, in which format?
S4&nbsp;réponses

@ Minl Project

® MCQ

@ Video Conferencing Presontation
@ It other, please |ustify below

10,7%

Figure 14: The Major Format of the Tests

Apparently, most of my respondents state that they took the test in the form of multiple-choice questions, 31.5% opt for other
forms that have not been specified. In addition to this, there is an equality of percentages between the two alternatives, which
illustrates that respondents took their tests in mini projects and video conference presentations.

In general, are you satisfied with distance learning?
S4&nbspréponses

@ 1-No Notatad
® 2- Yes, perfecily

Figure15: The Satisfaction with Distance Learning
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Seemingly, 86.5% maintain that they are not satisfied with distance learning, while 31.5% lllustrate that distance learning has
been beneficial for them to a great extent.

6.4 Self-organization for distance learning

On average, how much time do you spend in your distance learning activities per a day?
54&nbspiréponses

@ (0- 30min)

® (30min - 1h30)

@ [1h30 - 3h)

® More than 3 hours

Figure16: The Time spent during Distance Learning Activities per a Day

The majority claim that they spend more than three hours per day in their distance learning activities, while 27.5% opt for one
hour and a half to three hours per day. Besides, 22.2% spend only thirty minutes per day, which is not enough in their online
learning process. Lastly, 9.3% opt for thirty to one hour and a half.

Does a member of your institution/family accompany you during your learning process during this
period?
54&nbsp;reponses

@ Yes, entirely

@ Yes, parsally

® No, | don't need accompaniment

® No, they don't have time 1o help with me

Figure17: Institution/Family Accompaniment in the Learning Process during the LockDown

It appears that 50% of respondents believe that they do not need accompaniment from a member of their institution or family
during their learning process during the confinement period, while 27.8% illustrate that their teachers and classmates do not
have time to assist them. Besides, it is shown in the above graphic that two alternatives have received the same percentages,
which is 11.1% for each, revealing that a minority of respondents have been supported by their closest friends, classmates, and
teachers.
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How do you organize yourself in your distance learning activities?
S54Enbspréponses

@ ! prepared a space at home dedicated 1o
Isarming my courses

@ ! set mysalf a daily schedula

@ 1 try %0 stick to the schedule set by my
teachersinstitution

@ | reguladly chack the resources avallable
1o lgam at home

@ | communicate with classmates who are
likedy to motivate me to leam

@ It other, please justify below

Figure18: Organization during Distance Learning Activities

Actually, most respondents argue that they try to stick to the schedule set by their teachers and the institution while 29.6% claim
that they prepare a space at home dedicated to learning their courses. In addition to this, 18.5% try to set a daily schedule.

What is the support used during your online learning?

S4knbapiréponses
® Laptop
@ Desktop Computer
O Smanphons
® Smant TV

@ If other, please justify below

Figure19: The Support Used during Online Learning

74.1% claim that they used their laptops in their online learning during the confinement period, while 14.8% used desktop
computer and 11.1% had access to their smartphones.

Have you had any problems taking your courses remotely because of your Internet connection?
548nbspréponses

® ves
® No

Figure20: Online Course Problems because of Internet Connection Apparently, the majority claim that they faced many problems
during their online learning process due to internet connection, while 16.7% have not had problems related to an internet
connection.
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If yes, specify the type of difficulty:
S4Enbspréponses

@ Provlem with intemer coverage

® Low internet Speed

@ Sharing the Intermatl with Tamiy
mambors

@ iremel Pricing

@ I other, plaase justify baiow

Figure21: The Type of Difficulty because of Internet Connection

Most of them clarify that the type of difficulty might be centered on low internet speed while others opt for various difficulties,
such as internet pricing. Sharing it with family members may reduce its effectiveness in addition to problems with internet
coverage.

6.5 Evaluation of the used teaching platform

What is the educational platform that you have used mainly during your learning?
S4&nbspréponses

® Microsoft Teams

@ Google Classroom

® Moodle

@ It other, ploase |ustity below

Figure 22: The Educational Platform Used mainly during Online Learning

It seems that 57.4% have used Microsoft Teams as their major educational platform during their learning process while others
have used Google Classroom 14.8% and Moodle 13%

One of my respondents states:

“We have used Microsoft Teams platform at AUI university since the beginning of the lockdown”

In addition to the aducational platform used, what tool did you use to make the videoconferances?
S4RnDhsp réponaes

Laoem
o Moo
® Skype
@ o cther, pleass ustity bolow

Figure 23: The Used Tools to Make the Videoconferences
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Apparently, most of the respondents have used Zoom as their major tool for making the videoconferences; whereas, 22.2% have
access to Meet and 14.8% have opted for other unspecified tools.

Based on your experience, what are the strengths of the educational platform?
S4E&nbsp réponses

@ Colaboration

@ Synchronous Cammunication (Chit)

® Asynchronous communcaton (Forum
Messagng)

@ Integratad Video Conferencing

@ Ongong avadablity of courses

Figure24: The Strengths of the Educational Platform

The majority illustrate that synchronous communication is the main strength of the educational platform, while 25.9% have
opted for collaboration, 20.4% have chosen the ongoing availability of courses, 16.7% for integrated video conferencing , and
9.3% for asynchronous communication.

One of them says:

‘'The benefits of the educational platform is that it allows us to communicate and chat directly although virtually with our
classmates and teachers as well’

Based on your experience, what are the strengths of the platform used?
54&nbspiréponses

@ Usability

@ Ease of use

© Speed

@ Compatibility

@ Documentation

@ Avallablliity of user tutorlals
@ Maintenance and updating
@ Security and stability

Figure25: The Strengths of the Used Platform

Actually, it appears that the majority believes that the major strengths of the used platform is its ease of use, 25.9% have
chosen documentation, 20.4% have opted for its usability, and 9.3% have selected its speed.

One of my respondents argues:

‘I hope that the educational platform will be part of the educational system after the lockdown’
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For you, how did the platform used contribute to the continuation of your learning?
S54&nbsp;réponses

@ 1- No cantribution
@ 2- Very significant contribution

Figure26: The Contribution of the Used Platform to the Continuation of Learning

It seems that the majority claims that the used platform contributed significantly to the continuation of their learning, while
48.1% state the opposite.

One of them illustrates:

‘We have access to our courses and we can download the documents of the subjects set by our teachers to be ready for exams’

Will you continue to use this platform proposed by your institution after the period of

confinement?
54&nbsp;réponses

@® Yes
@® No

Figure27: The Continuity of Using the Proposed Platform after the Confinement Period

70.4% of the respondents illustrate that they will continue to use the platform proposed by their institution after the period of
confinement.

7. Discussion

The respondents’ findings can be classified into three categories. As far as the challenges of distance learning continuity, the
respondents reveal that they had not been introduced to distance learning before the pandemic. They had been very concerned
about how they will take their exams to the extent that they thought they would be having a blank year. They illustrate that they
have taken distance courses through various educational platforms, such as Microsoft Teams, Google Classroom, Moodle, and
Videoconferencing tools like Zoom, Skype, and the institutions’ websites. Besides, most of them confirm that they had
encountered various obstacles during the learning process, such as their inability to use computer applications effectively, the
lack of the required equipment for distance learning, in addition to the fact that there is no information on how to follow the
courses.

Concerning the respondents’ self-organization for distance learning, they state that they have spent more than three hours per
day. They had tried to organize themselves in their distance learning activities by attempting to stick themselves to the schedule
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set by their teachers and the institutions and by preparing a space at home dedicated to learning their courses. They claim that
the major supporting technological tools used during their online learning are the laptop, the computer desktop, and their
smartphones as well. In addition to this, they have also faced internet connection problems, such as low internet speed, issues
with internet coverage, and their high cost.

For the evaluation of the used teaching platform, the educational platforms used during students’ learning are mainly Microsoft
Teams, Google classroom, and Moodle. The strengths of the educational platforms are as follows: synchronous communication,
collaboration, the ongoing availability of courses, and integrated video conferencing. The respondents believe that the platform's
strengths can also be manifested in its speed, ease to be used, documentation and usability as well. They confirm that they will
continue to use the educational platforms after the confinement period.

8. Conclusion

It can be deduced from the findings that distance learning can be reflected as learning that prevails all through the internet. It
has been executed by reason of the pandemic of Covid19. According to several scholars, distance learning is a speedily
booming setting that permits teachers and students and all people working in all fields the flexibility of working beyond the
limits of time and place

Furthermore, the purpose behind this article is mainly to examine students’ perceptions towards distance learning during the
Covid19 pandemic in higher education. The questionnaire has been designed as the main data collection instrument in order to
carry out the investigation and it had included a number of categories, namely, the respondents’ challenges of distance learning
continuity in which they revealed that they had not been introduced to it and they were very concerned in the sense that they
thought that they might have a blank year.

Moreover, the majority reinforces that they had confronted diverse barriers during the learning process, namely, their
incapability to use computer applications excellently, the lack of the prerequisite tools for distance learning, besides the fact that
there was no knowledge on how to follow the courses.

Besides, the respondents’ self-organization for the distance learning category claimed that they had devoted more than three
hours per day. They had attempted to abide by the schedule set by their teachers and the institutions, as well as by organizing
space at home for learning their courses. In addition, they illustrated that the major encountered issue regarding this category
was related to the internet connection, such as low internet speed, issues with internet coverage, and their high cost.

Concerning the assessment of the used teaching platform, the investigation had revealed that the educational platform used
during students’ learning were mostly Microsoft Teams, Google classroom and Moodle for both the private and the public
sectors at the university level in Morocco. Lastly, as far as the strengths of the educational platforms, they were centred on
synchronous communication, collaboration, the constant accessibility of courses, and the joined video conferencing. The majority
of the respondents assumed that the platform's strengths could be demonstrated in its swiftness, documentation, and usability.

It can be concluded that according to all the previous findings, distance learning was not totally effective for students in their
learning process and this might lead to another upcoming investigation related to teachers’ attitudes towards the same theme.
Also, some of the respondents had recommended that distance learning be an addition to the learning process along with the
in-person learning process that involves the teachers, the textbooks, and settings for a successful interaction and results.
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