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Issue: 5 which entailed using two intact, randomly selected groups: one served as the control
DOI: 10.32996/ijl1t.2021.4.5.10 group and the other as the experimental group. The descriptive-quantitative research
was used to describe and analyse the respondents' performance in their reading
KEYWORDS comprehension test. The data were treated using Statistical Program for Social
Sciences (SPSS) with a significance level set at .05. This research work involved four
Metacognitive Strategy, Reading phases: In the first phase, a self-constructed Personal Background Questionnaire and
Comprehension, Basal Readers the Strategy Inventory for Language Learning (SILL) by Oxford (1990) were
Approach administered both to the experimental and control groups before the strategy

instruction. In the second phase, the experimental group received six sessions of
instruction on metacognitive strategies. On the other hand, the control group
received six sessions of instruction using the traditional method of teaching reading
based on the Basal Readers Approach. Both experimental and control groups worked
on authentic and inauthentic texts (some articles from the Newspaper and the World
of Reading textbook). In the third phase, after completion of instruction, the teacher-
made reading comprehension test was administered to both groups to determine the
reading comprehension performance of the respondents. In the fourth phase, the SILL
was administered to both groups again to determine if the metacognitive strategies
instruction has an effect on the reading comprehension performance of the
respondents. The data analysis yielded the following findings: First, a slightly greater
outcome was manifested in the reading comprehension test of the experimental
group compared to the control group. Second, there was no significant difference
between the mean scores of the reading comprehension test of the control and
experimental groups. Both the experimental and control groups performed well in the
authentic section of the reading comprehension test. Lastly, the Strategy Inventory for
Language Learning (SILL) by Oxford, 1990 shows a positive effect on the reading
comprehension performance of the experimental group. Therefore, the respondents
performed better in the part of the reading comprehension test using authentic texts
and the experimental group’s metacognitive awareness increased notably after the
instruction.

1. Introduction

The most important goal of education is to teach students how to learn on their own. According to Bruner (1996), “The child is
not merely ignorant or an empty vessel, but somebody able to reason, to make sense, both on her own and through discourse with
others. The child... is capable of thinking about her own thinking, and of correcting her ideas and notions through reflection-by
‘going meta’, as it is sometimes called.” 'Meta' in the sense that Bruner (1996) uses it concerned with learners reflecting on their

K AL-KINDI CENTER ® Published by Al-Kindi Center for Research and Development, London, United
D Kingdom. Copyright (c) the author(s). This open access article is distributed
BY

under a Creative Commons Attribution (CC-BY) 4.0 license
Your gateway to world-class research

Page | 107


https://orcid.org/

Metacognitive Learning Strategies: Their Effects on the Reading Comprehension Performance of Grade Five Pupils

own views and those of others about something, and developing a more reasoned idea through that reflective process, and it
must be added, “creating bridges of their own.” Enlightenment or elucidation of ideas through reflection is further supported by
Dewey (1910).

It is vital that students acquire the skills to learn as these skills enable them to learn not just while they are in school but also for
a lifetime. This entails a deeper awareness of how one processes information, evaluate his own thinking and think of ways to
make his own learning process more effective. The goal of instruction is not to fill the mind of the learner with information or
contents of various kinds but to train his mind to learn. Furthermore, one significant mission of every educator is to help instil in
the learner the right attitude that learning is a lifetime task requiring a self-directed process. Thus, learners should be provided
with skills that will empower them to adapt and respond to changing demands and make them continue learning independently
even after they put behind them formal schooling. In language teaching, much attention should be given to raising learners’
awareness that they will have to go on learning the language autonomously to independently manage and take control over the
learning process (Lucas, 2007).

For many years, one of the major persisting problems encountered by the reading teacher in elementary like this researcher is
the inadequate comprehension skills of the learners. This was made evident by teachers’ observations of pupil’s slow decoding
strategies and weak comprehension skills. It was also noted that pupils did not make use of higher-order thinking skills when
responding to comprehension activities. Such difficulties cause teachers and students alike no mean measure of frustration.

Students with reading problems are common in most classes and it is not at all a surprise that these are the same individuals
showing minimal progress academically. A number of local and national examinations also provide proof that Filipino students’
reading performance in English needs to be enhanced. Thus, there is a compelling need for research into the effective
instructional approaches for teaching reading comprehension. Such research can provide guidance for teacher education,
instructional materials, and curriculum development.

Reading deficiency is a common phenomenon in schools throughout the Philippines. In fact, in MSU-Integrated Laboratory
School, teachers have been complaining about the poor reading comprehension of some of their students. The reading teachers
have perceived that poor reading performance could be a factor behind the poor academic performance of the students.
According to Palasan (1999) and llupa (1995), it is lamentable to note that there are even Grade Five and Six pupils classified as
slow readers and some who could not decode even single words. Simple calculations would lead one to the conclusion that
those pupils indeed suffer from some learning disability. If they cannot handle single words, how much larger units like phrases
and clauses, or longer stretches of discourse.

There are a number of instructional approaches for reading comprehension. Reading teachers could choose from a wide variety
of strategies or techniques. One of these is metacognitive instruction which is based on the concept that expert readers are
metacognitive, that is, "they are aware of and in control of cognitive reasoning processes associated with constructing meaning
from text” (Hermann, 1983). Being metacognitive readers, they analyze their reading tasks by “setting the purpose for reading
and then selecting the right strategies for getting it done” (Paris et. al., 1983). Reading therefore, is viewed as a process in which
an active reader gains meaning through interaction, for example, between his background knowledge and information in a text
with the use of metacognitive strategies. Consequently, reading teachers are confronted with the challenge of teaching students’
metacognitive strategies, which, according to Sanacore (1984), “has the potential for improving reading performance.”

The researcher believes that pupils can achieve optimal learning given the proper conditions. They need to be properly guided
by using appropriate texts and teaching strategies, making sure that the language used in the text is suitably pitched to the
pupil’'s proficiency, providing pupils with a variety of reading materials, utilizing various reader-response activities and utilizing
the levels of comprehension. These conditions should ensure that there is no reason why reading comprehension cannot be
attained as well as the higher-order thinking skills.

The study was conducted in response to the need of the Grade Five pupils of the MSU-Integrated Laboratory School to improve
their reading comprehension skills using metacognitive strategies which numerous researchers have found to have beneficial or
salutary effects on the learning process. Thus, this study hoped to shed more light on this topic of interest in order for Reading
teachers to gain more significant insights on ways to empower learners with metacognitive strategies, thereby making them
more competent to cope with the demands of their academic courses and, hopefully, their future professional pursuits.

2. Conceptual Framework
This study was guided by the theories and principles of Metacognition, Schema Theory, Information Processing Theory,
Interactive Theory, Mental Model Theory, Proposition Theory, and Learning Strategy and Cognitive Theory.
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The conceptual framework of the study shows the interplay of the independent and dependent variables, which is the focus of
interest of this study. It highlights the activities that the two groups involved in the study engaged in, namely: the experimental
group that was exposed to the metacognitive learning strategies and the control group that was taught, using the traditional
reading techniques from the Basal reading approach.

This study was undertaken to find out the effects of metacognitive learning strategies on the reading comprehension
performance of the Grade Five pupils of MSU-Integrated Laboratory School, SY 2011-2012. Thus, the choice of the effect of
metacognitive strategies (Centering, Arranging and Planning, and Evaluating your Learning) instruction on the learner’s reading
comprehension performance as the focal interest of this inquiry. Furthermore, it was also intended to investigate the probable
effect of text type (authentic and inauthentic texts) on the learners’ performance in reading comprehension tests. Moreover, this
research explored the effect of metacognitive strategies instruction as measured by the Strategy Inventory for Language
Learning (SILL) on the learners.

Specifically, this study sought to answer the following questions:
1.  What is the reading comprehension performance of the experimental group and the control group on authentic and
inauthentic texts reading test?
2. Is there any significant difference between the mean scores of the reading comprehension test of the control group and
the experimental group?
3. What is the effect of the metacognitive strategies, as measured by the Strategy Inventory for Language Learning (SILL),
on the reading comprehension performance of the experimental group?

3. Literature Review
The following studies were found to have relevance for the present investigation since they deal with effective reading
comprehension using metacognitive instruction:

Lojean Valles Akil (2003) presents the results of a study about the effect of metacognitive instruction on students’ reading
performance. The study specifically sought to find out whether instruction on metacognitive awareness would result in better
reading comprehension of students. The data showed that the experimental group and control group were comparatively
equivalent at the start of the experiment since there was no significant difference in the pre-test mean scores between the two
groups. However, a significant difference in the post-test mean scores was found in favor of the experimental group at the end
of the experiment. A significant increase in scores on the post test was determined for the experimental group that underwent
metacognitive instruction.

Faith Ongpoy Miguel (1996) carried out a study entitled, "Metacognitive Learning Strategies in Reading: Their Effects on Writing
Competence.” The study looked into the relative effects of the metacognitive strategies (MCS) developed in reading on the
writing competence of the freshmen college students. Furthermore, it tried to find out the relative contributions of reading-
writing attitudes, reading interests and reading proficiency to their writing competence. Some 104 college freshmen students
enrolled in the Physical Therapy program of the lligan Medical Center were the subjects of this study. The findings of the study
revealed that metacognitive learning strategies employed in reading had a positive effect on reading interest, reading
comprehension, reading-writing attitude, metacognitive inventory, and the writing competence of the learners. Therefore, the
study implies that integrating the teaching of Metacognitive Strategies in reading lessons will have favorable effects on the
development of the learners’ writing competence.

4. Methodology

The researcher used quasi-experimental design and descriptive-quantitative method. This quasi-experimental design employed
two intact randomly selected groups; one served as the control group and the other as the experimental group. Furthermore, a
descriptive method was used to analyse and describe the pupils' performance in their reading comprehension test. On the other
hand, the quantitative method was employed to determine the numerical data on the reading comprehension test scores and
Strategy Inventory for Language Learning (SILL). Gains scores of both experimental and control groups were compared and
statistically computed.

This study involved four phases. In the first phase, a Personal Background Questionnaire (PBQ) and Strategy Inventory for
Language Learning (SILL) by Oxford (1990) were administered both to the experimental and control groups before the strategy
instruction. The Personal Background Questionnaire (PBQ) was used in SILL research studies to provide additional information on
pupil characteristics. This information helped teachers and students to better understand the SILL results in context (Oxford,
1990). Furthermore, SILL assesses the frequency with which the subjects use a variety of techniques for foreign language

Page | 109



Metacognitive Learning Strategies: Their Effects on the Reading Comprehension Performance of Grade Five Pupils

learning. In the second phase, the experimental groups received six instruction sessions on metacognitive strategies: Centering,
Arranging and Planning, and Evaluating learning based on the Cognitive Academic Learning Approach (CALLA). The control
group during the same period received six sessions of instruction using the traditional methods of reading, using the techniques
from the Basal Readers Approach. Both experimental and control group worked on authentic and inauthentic  texts (some
articles from the Newspaper and the World of Reading 5). In the third phase, after completion of instruction, a teacher-made
reading comprehension test was administered to all groups to determine the reading comprehension performance of the
respondents. In the fourth phase, Strategy for Inventory Language Learning was administered to all groups again to determine if
the reading instruction has an effect on the reading comprehension performance of the respondents.

5. Findings
In this study, the data are presented, examined and analysed in detail, and interpreted with reference to the study's problems.

These data are presented following the sequence of the problems stated above.

Problem 1. What is the reading comprehension performance of the experimental group and the control group
on authentic and inauthentic texts on reading test?

1.1 Experimental Group

Table 1.1: Scores of the Experimental Group on Reading Comprehension Test
Using Authentic Text

Scores Mean N Std. Deviation
10 (min) 11.00 1
13 11.50 2 3.536
14 13.25 4 2.872
15 13.33 6 4457
16 16.75 4 4.856
17 14.75 4 4.272
18 15.50 4 577
19 18.40 5 3.647
20 16.50 4 4.796
21 17.00 2 2.828
22 17.00 3 4.583
23 (max) 21.00 1

Total 17.30 40 2.972

Table 1.1 above shows the total scores of the experimental group on the reading comprehension test using newspaper article as
authentic text. The number of respondents is 40. The highest score is 23 and the lowest score is 10 out of 25 items. The total
mean score of the test given is 17.30 and the standard deviation is 2.972. These show that the total mean is high with a very low
standard deviation implying that almost all the respondents’ answers were nearly the same. From the data above, it can be
inferred that the majority of the respondents passed on this test item with a total percentage of 97.5%. Their scores were close
or up to the mean perhaps because most of the respondents learned and practiced the metacognitive learning strategies to
easily comprehend the reading test.

Therefore, the data reveal a good overall score obtained by the respondents in the experimental group. They got a higher score
of 23 points out of 25 items and 10 points as the lowest score. This means that most of the respondents performed better in the
comprehension test after exposure to instruction based on metacognitive learning strategies.

Table 1.2: Scores of the Experimental Group on Reading Comprehension Test
Using Inauthentic Text

Std.
Scores Mean N Deviation
9 (min) 15.00 4 1.633
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10 17.00 2 4.243
11 10.00 1
12 19.00 2 4.243
13 14.50 4 577
14 16.25 4 2.500
15 18.00 4 2449
16 18.75 4 .957
17 14.00 1
18 18.20 5 2.387
19 20.50 2 .707
21 19.80 5 3.114
23 (max) 17.50 2 2.121
Total: 15.48 40 4.025

On the other hand, Table 1.2 presents the scores of the experimental groups on the reading comprehension test using textbook
in reading as an inauthentic text. It shows the mean scores of the experimental group on the reading comprehension test based
on the book as an inauthentic text. As shown above, the highest score is 23 and the lowest score is 9 out of 25 items. The
number of respondents is 40. The total mean score of the test given is 15.48 and the standard deviation is 4.025. These show
that the mean result is high (15.48) with a very high standard deviation (4.025). It can be seen in the table that the scores of the
respondents in the reading test are high and the ranges of the respondents’ scores vary from one another. This could only be

attributed to the constant use of metacognitive learning strategies.

To sum up, the data revealed that the experimental group also performed better in inauthentic texts after the instruction on
metacognitive strategies compared to the control group. Thus, a comparison of the two-test result seems to imply that it is the
use of metacognitive learning-based instruction that made the difference. Inauthentic texts could produce the same outcome as

authentic texts when mediated by instruction on metacognitive learning strategies.

1.2 Control Group

Table 1.3: Scores of the Control Group on the Reading Comprehension Test

Using Authentic Text

Scores Mean N Std. Deviation
8 (min) 5.00 1
9 11.00 1
10 8.00 1
11 18.00 1
12 22.00 1
13 15.00 1 .
14 13.50 4 2.082
15 13.40 5 2.881
16 14.75 8 2.765
17 14.40 5 2.408
18 19.00 4 2.944
19 19.00 2 .000
20 18.75 4 4,992
21(max) 19.00 2 2.828
Total: 15.98 40 3.092

The table above shows the total scores of the control group on the reading comprehension test using newspaper article as
authentic text. The number of respondents is 40. As it turned out, the highest score is 21 and the lowest score is 8 out of 25
items. The total mean score of the test given is 15.98 and the standard deviation is 3.092. This means that the average mean is
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high (15.98) with a low standard deviation (3.092). To sum up the result, the mean scores of the respondents in the control were
also high and the standard deviation is very low, implying that almost all the respondents’ answers were closely the same. This
could only be attributed to the use of newspapers as inauthentic materials.

Table 1.4: Scores of the Control Group on the Reading Comprehension Test
Using Inauthentic Text

Scores Mean N Std. Deviation
5 (min) 8.00 1
8 10.00 1
10 15.00 1
11 14.00 5 2.915
12 17.00 1
13 16.00 3 1.732
14 15.00 3 1.000
15 16.33 6 2.422
16 17.50 4 3.000
17 17.20 5 2.280
18 15.50 2 6.364
19 18.00 4 1414
20 18.00 1
21 21.00 1
22 (max) 15.00 2 4.243
Total 15.43 40 4.101

The table above displays the mean scores of the control group with the use of the book as inauthentic text: 22 as the highest
score 5 (out of 25 items) as the lowest score. The number of respondents is 40. The total mean score of the test given is 15.43
and the standard deviation is 4.101. The result of the reading test shows the mean score is low as well as the standard deviation.
This implies that most of the respondents answered closely the same. Their scores range from 13 to 19 points as seen in the
table. Thus, there is reason to believe that it was the use of the traditional reading technique from the Basal Readers Approach
that could be pin pointed as having caused the low scores of the respondents.

Problem 2. Is there any significant difference between the mean scores of the reading comprehension test of
the control group and experimental groups?

Table 2.1: Results of the Paired-Sample T-tests for both Experimental and Control Group

Paired Differences

95% Confidence
Std. | Std. Error Interval of the Sig. (2-
Mean Dev. Mean Difference t df tailed)
Lower Upper
Pair1 ETotal- | 4 55 | go2 1276 -.957 4207 | 1273 | 39 210
CTotal

Ho1: There is no significant difference between the mean scores of the reading comprehension test of the control group and the
experimental group.

Based on the test results, there was no significant difference between the mean scores of the reading comprehension test of the

control and experimental groups. This warranted acceptance of the null hypothesis. This could only mean that both
metacognitive strategies and traditional reading techniques are effective in teaching reading comprehension.
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Moreover, to prove that metacognitive learning strategies effectively taught reading comprehension, the paired comparison
between the experimental and control groups using authentic and inauthentic texts was used. Table 2.2 presents the paired
comparison in the reading comprehension test between the experimental group and control group using authentic and
inauthentic texts.

Table 2.2: Paired Comparison of the Two Groups Using Authentic and Inauthentic Text

Paired Differences

Std. 95% Confidence
Std. Error Interval of the Sig. (2-
Mean Dev. Mean Difference T df tailed)
Lower Upper
Pair1 | EAuthentic— | , oo | 3706 | 586 640 3010 | 3.114 | 39 .003
E Inauthentic
Pair 2 | EAuthentic - | | 5,0 | 3890 | 615 080 2570 | 2153 | 39 038
CAuthentic
Pair 3 | EAuthentic -
air3 | EAuthentic~ | 000 | 5155 | 815 226 3524 | 2300 | 39 027
C Inauthentic

Ho1: There is no significant difference between the mean scores of the reading comprehension test of the control group and
experimental group.

Based on the finding in pair 1, the experimental group using authentic and inauthentic text has the mean score of 1.825 and a p-
value of .003 which is lesser than the significance level set at .05. In pair 2, the experimental and control groups both using
authentic texts have the mean score of 1.825 and a p-value of .038 which is lesser than the significance level set at .05. In pair 3,
the experimental group using authentic text and the control group using inauthentic texts has a mean score of 1.825 and a p-
value of .003 which is lesser than the significance level set at .05.

A critical examination of the paired differences yields the following findings. In pair 1, it is shown that there is a significant
difference between the mean scores of the reading comprehension performance of the experimental group using the authentic
and inauthentic texts. In pair 2, a significant difference between the mean scores of the reading comprehension performance
with the use of authentic texts for the experimental and the control groups surfaced. Pair 3 shows a significant difference
between the mean scores of the reading comprehension performance using authentic text for the experimental group and
inauthentic text for the control groups was found.

Based on the data shown in the table above, the null hypothesis is thus rejected. It means that the results of the three pairs are
significant. Therefore, there is a significant difference between the mean scores of the reading comprehension test of the control
group and the experimental groups.

Moreover, the experimental and control groups showed good reading performance in the authentic part of the reading
comprehension test. The findings are in line with the positive effect of using authentic texts on the learners’ reading
comprehension performance and support the research findings of Takallou, 2011, Miguel, 1996,Sholichatin, 2011 and Cubukcu,
2007. So this time, it is the use of authentic texts that could be credited with the positive effect.

Problem 3. What is the effect of the metacognitive strategies, as measured by Strategy Inventory for
Language Learning (SILL), on the reading comprehension performance of the experimental group?

Table 3.1: Results of the Paired Samples T-tests in the SILL Questionnaire of the
Experimental Group

Paired Differences

Std. 95% Confidence
Std. Error Interval of the Sig. (2-
Mean | Deviation Mean Difference T Df tailed)

Lower Upper
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Pair 1
E Pre-SILL-E | -.1475 4176 .0660 -.2810 -.0140 -2.234 39

Post-SILL 031

Ho2: There is no significant effect of metacognitive strategies, as measured by the Strategy Inventory for Language Learning
(SILL), on the reading comprehension performance of the experimental group.

Table 3.1 presents the pre-SILL and post-SILL results of the experimental group. As shown in the table, the significance or p-
value is 0.031 which is lesser than the 0.05 level of significance. The null hypothesis is thus rejected. It means that the result is
significant therefore warranting the conclusion that there is a significant difference between the pre-SILL and the post-SILL mean
scores of the experimental group in the reading comprehension performance.

The experimental group has shown significantly higher metacognitive Strategy Inventory Language Learning (SILL) (Oxford,
1990) at the beginning and at the end of the observation period compared to the control group. This could only mean that the
group given metacognitive strategies instruction benefitted more by learning faster and becoming more aware of the
application of metacognitive strategies than those not given metacognitive instruction.

The summary of the findings is the following:

1. The findings show a slightly greater outcome or performance was manifested in the reading comprehension test by
those in the experimental group as indicated by the mean scores, compared with those of the control group.

2. There was no significant difference between the mean scores of the reading comprehension test of the control and
experimental groups. This warranted acceptance of the null hypothesis. This could only mean that both metacognitive
strategies and traditional reading techniques are effective in teaching reading comprehension.

3. Both the experimental and control groups performed well in authentic and inauthentic sections of the reading
comprehension test.

4. Metacognitive Strategy Inventory for Language Learning (SILL) by Oxford (1990) has a positive effect on the reading
comprehension performance of the experimental group.

5. The paired differences show that three pairs, namely the experimental group using authentic and inauthentic text; the
experimental and the control groups both using authentic texts; and the experimental group using authentic text and
the control group using inauthentic texts, have a significant difference between the mean scores of the reading
comprehension test. While the other three pairs: the experimental group using inauthentic text and the control group
using authentic text; the experimental and control groups using inauthentic text; and the control group using authentic
and inauthentic texts, showed no significant difference.

6. Conclusions
On the basis of the foregoing findings of the inquiry, the following conclusions were drawn:

1. The metacognitive strategies instruction contributes to improving pupils’ reading comprehension performance, thus,
bearing out or validating the claims made for such approach by exponents and advocates headed by O'Malley and
Chamot, David Nunan and Rebecca Oxford. More recently, the positive findings of studies conducted by Pintrich (2000)
and Kivinen (2003) provide additional empirical evidence. At the same time, this finding derives support from those
formulations and studies.

2. Both the metacognitive strategies and the traditional strategies in the Basal Readers Approach enhance reading
comprehension. This means that the traditional method does not have to be discarded or thrown overboard with
alacrity. It still has utility as shown by the only slight difference in the reading comprehension test of the experimental
and control groups. Teachers can, perhaps, learn from Stevick (1996) who says that one may adopt some, rather than in
toto, techniques or strategies associated with a particular method, and integrate these with a preferred method.

3. Using authentic texts in teaching reading comprehension effectively increases the students' reading comprehension
performance than using inauthentic texts; the former kind abounds out there in the real world, from advertisements
and songs to news reports and published letters. The contents of authentic texts draw more traction or have greater
resonance for learners as they represent slices of real-life situations which connect with learners’ schema (prior
experience and knowledge).

4. Metacognitive strategies increase the experimental group’s metacognitive awareness as measured by the Strategy
Inventory for Language Learning (SILL) by Oxford (1990) after instruction. Such heightened or enhanced awareness, in
turn, develops in the learners’ metacognitive practices, such as elaboration, organization, reflection and critical thinking
or evaluation.

5. The study was limited to the use of a teacher-made reading comprehension test. Another limitation of this study was
the pupil's awareness of their participation in this experimental study, which suggests the possibility that the
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investigation conducted was not completely insulated from the so-called “observer's paradox”. Such awareness could
have wielded some influence on the participation and performance of the experimental group. Those who were chosen
to be exposed to the treatment under study were motivated to perform well during the treatment sessions, but those
who were exposed to the traditional method tended to relax. Moreover, there was another omission — i.e. lack of
observers to judge the conduct of classes attended by both experimental and control groups. Finally, this study was
designed as a short-term investigation due to time constraints. The experimental timetable allowed only six (6) sessions,
with a time allotment of one hour per day during reading class, from Monday to Friday. Learning or mastery of
metacognitive strategies takes time.

The following recommendations are hereby advanced: Reading teachers should make use of metacognitive strategies instruction
in reading classes to help learners recognize the importance of awareness of the learning process: consciously centering,
arranging and planning, and evaluating their own learning. Moreover, teachers/instructors should utilize authentic texts in
teaching reading comprehension, such as articles from newspapers, magazines, etc. in developing lesson plans for reading
classes. They should not limit themselves to, or be content and complacent with ready-made materials (for example, standard
textbooks) which are too generic for comfort. More attention should be given to learners’ needs, interests and learning styles.
Furthermore, reading teachers must feel free to use a variety of strategies to make teaching and learning more effective. They
must not adhere to only one method or strategy. The more various teaching strategies and materials employed the greater
success the teacher attains in his/her effort to reach out to as many students as possible. Learner variables should always inform
classroom decisions and practices. Lastly, future investigations related to metacognitive strategies should be conducted. These
will look into other variables not considered in the present study, such as the following: 1. Metacognitive Learning Strategies:
Their Effects on the Writing and Speaking Competencies of the Learners; and 2. the Correlation of Metacognitive Strategies with
Selected Variables.
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