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This paper examined the relationship between upper intermediate female and male 

EFL learners’ learning styles and their performances on reading journalistic texts. 

Moreover, the study checked whether the gender of the participants has any impact 

on their performances on reading journalistic text styles. To this end, 30 female and 

30 male homogeneous participants aged 22 to 45 years old, were selected based on 

their performance on Oxford Placement Test (OPT). To identify the participants’ 

learning styles, a questionnaire was distributed among the participants. The 

participants also sat for a test of reading journalistic texts designed by the 

researchers. The results indicated that learning style as a composite variable could 

predict the female learners’ reading of journalistic materials, and that group learning 

style was significantly correlated with reading journalistic texts. The data analysis, 

furthermore, revealed that learning style could not significantly predict male EFL 

learner’s performance on journalistic reading texts. Moreover, the differences between 

the learning styles of male and females EFL learners could not bring about significant 

changes in their reading journalistic texts. The results have some implications for EFL 

teachers and students, material developers, and curriculum designers. 
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1. Introduction 1 

Learning style (LS) has been defined by various scholars mostly as a signal for individual differences (Rezaee & Abidin, 2011). 

These differences may manifest themselves in ‘life styles’ and even in personality types (Zhang & Sternberg, 2005). Learning style 

has cognitive, affective, and psychological aspects. Cognitive components deal with the internal control of the system of running 

the knowledge and these can be changed through education. Affective and psychological components affect the preferences of 

the individual and suggest answers to both education and teaching strategies (Kazo, 2009). LS is the way in which each person 

begins to concentrate on, process and retain new and difficult information through different perceptual channels. Styles pertain 

to the person as an individual, and that differentiate her/him from someone else. It is generally assumed that LS refer to beliefs, 

preferences, and behaviors used by individuals to aid their learning in a given situation (Brown, 2000). 

Reid (cited in Davis & Elder,  2004, p. 535) distinguished four perceptual learning modalities, namely “visual, auditory, kinesthetic, 

and, tactile” and two social styles, namely “group and individual styles”. Auditory learners are “students who enjoy the oral-aural 

learning channel. Thus they want to engage in discussions, conversations, and group work. These students typically require only 

oral directions” (Oxford, 1995, p.36 as cited in Sheikhi, 2009). Visual learners are learners who “prefer to learn via the visual 

channel. Therefore, they like to read a lot, which requires concentration and time spent alone. Visual students need the visual 

stimulation of bulletin boards, videos and movies. They must have written directions if they are to function well in the classroom” 

(Oxford, 1995, p. 35 as cited in Sheikhi, 2009). The kinesthetic learning style “implies total physical involvement with a learning 

environment such as taking a field trip, dramatizing, pantomiming, or interviewing” (Kinsella, 1995). Tactile learning “suggests 

learning with one’s hands through manipulation or resources, such as writing, drawing, building a model, or conducting a lab 

 

 

 

Published by Al-Kindi Center for Research and Development, London, United 

Kingdom. Copyright (c) the author(s). This open access article is distributed 

under a Creative Commons Attribution (CC-BY) 4.0 license 

 

https://orcid.org/
https://orcid.org/0000-0002-5447-7918


Relationship between Iranian EFL Learners’ Learning Styles and Their Performance on Reading Journalistic Texts: A Gender Perspective 

Page | 278  

experiment (Kinsella, 1995, p. 172 as Cited in Sheikhi, 2009). A group learner is the one who “learns more effectively through 

working with others” (Reid, 1995). An individual learner is someone who “learns more effectively through working alone” (Reid, 

1995, Sheikhi, 2009). Willing (1987, cited Davis & Elder, 2004,  p. 535) distinguished two intersecting dimensions of style: holistic 

versus analytic (similar to the field dependence/independence distinction) and active versus passive styles.  

Skehan (cited in Davis & Elder, 2004, p. 38) shows that the various styles identified by different researchers can be slotted into a 

framework based on “three stages of acquisition (input, central processing and output/retrieval) and on whether the focus is 

information processing or knowledge representation”. This indicates how different models of learning style give emphasis to 

different aspects of language acquisition. 

According to Sheng (2000), reading is a process of communication from the writer to the reader involving the recognition of 

letters, words, phrases, and clauses, and a process of negotiation between the reader and the writer. The knowledge of the 

language, experience of a particular genre of reading influences the meaning a reader derives from a text (Rico,  2013). A genre is 

a form of text that uses a particular format and structure (Duke & Purcell- Gates, 2003). A genre comprises a class of 

communicative events, the members of which share some set of communicative purposes. These purposes are recognized by the 

expert members of the parent discourse community and thereby constitute the rationale for the genre (Swales, 1990). Genre 

analysis is a developing multi-disciplinary approach to the study of texts, both verbal and written, drawing from studies in 

linguistics, anthropology, sociology and psychology. Genre analysts look for the common patterns of grammar usage, key 

vocabulary, and text structure in particular text types (Bradford-Watts, 2003). Genre analysis as a sub-discipline in applied 

linguistic emerged in the 1980s and blossomed in the 1990s. A genre is a highly structured and conventionalized discourse 

which occurs among the members of a community (Bonyadi, 2012). For instance, as far as journalistic texts are concerned, 

several genres, for example, scientific, cultural, sport, political, social genres, are used in journals (Duke, 1979). 

According to Paltridge (2002), genre knowledge includes an understanding of the social and cultural contexts of genres, the 

language choices within the genres, and a sense of what is and what is not appropriate in certain contexts which reflect the 

norms and values of a discourse community is important for second language learners. According to Marques (as cited in 

Saraiva, 2006), language in a journalistic text should be objective, unbiased, unambiguous, clear and as simple as possible. 

Suppressing the use of first-person singular or plural is one of the ways to achieve that avoiding imprecise references, such as 

some and most, objectives and hyperbole are also some cares that should be observed in writing a journalistic text. 

Rogers and Thorson, (2003, p. 659, cited in Whal-Jorgensen & Hanitzch, 2009) contend that “men and women socialize 

differently into the workplace because men and women have different values and priorities”.  Rogers and Thorson’s content 

analysis of three newspapers found that women drew upon a greater variety of female and ethnic sources, especially in positive 

stories, but women at the large paper sourced and framed stories much like their male counterpart. 

2. Statement of Problem 

The reading comprehension process is the readers’ ability to obtain information for some purpose and to find out some 

information to check or clarify (Doff, 1998). Reading is one of the most important skills that all foreign language learners should 

know for different purposes, including getting information and improving the knowledge of the language. Besides, the 

comprehension of what is read is the basic goal for those who want to gain an understanding of the world and of themselves 

(Tierney, 2005). 

Journalistic texts are not merely descriptions of reality; they should be understood as strategic interpretations of reality, offering 

the interpreter the possibility of asserting moral authority (Broersma, 2007). Some journalistic reading texts present an 

inconsistency between title and text. The title mentions something not discussed in the text (2006, Schröder & Perna). 

Insufficient knowledge of vocabulary and sentence structure causes problems of reading journalistic comprehension texts 

(Chawwang, 2008). Complex noun groups, nominalizations, coordinating conjunctions, participial phrases, and prepositional 

phrases are the main causes of problems in reading journalistic comprehension texts among the students because they render 

texts complex and difficult to understand (Nuttall, 2000). An unfamiliar cultural context and distinguishing between content 

knowledge of culture and knowledge of vocabulary cause problems in reading because the reader does not clearly understand 

the other culture. In addition, inadequate knowledge of text type is a problem in reading texts. The text type such as newspaper 

articles, fairy tales, and business letters, if the reader does not know what kind of the text, he cannot follow and understand what 

the text is about. A reader can understand a text if he is familiar with the text type (Alderson, 2002). Limited knowledge of 

vocabulary and sentence structure is regarded as the main problem for students reading texts (Gunning, 2002). 

Reading teachers could create reading strategies that address specific sensory learning styles to help support these learners as 

they develop their reading abilities (William, 2010). Students’ performance may be related to learning preferences or styles as 

learners. Students may also self-select into or away from classes based on their learning preferences. As a result, students’ 
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success in classes may ultimately depend on understanding the learning style characteristics of the students who enrol in course 

(Kadir, 2013). 

Reid (1987), in his research, stated that students with their variety of language and cultural backgrounds and differences in age 

and previous education often come together in programmes in which they are taught homogeneously by teachers who have 

little knowledge of learning styles. The concern of the current study is to better understand the different learning styles among 

EFL students for improving reading journalistic texts. 

3. Research Objectives and Questions 

The present study tries to examine the relationship between Iranian upper intermediate EFL learners’ learning styles and their 

performance on reading journalistic texts. The objective behinds journalistic text reading is to make students familiar with 

journalistic terms and terminology and English journalistic genres. Moreover, the study aims at checking the possible relationship 

between learning style and reading journal text performance. Finally, the study is going to shed more light on the possible 

differences between male and female EFL learners learning style as another objective. Accordingly, the following research 

questions were posed in the current study. 

RQ1. Is there any significant relationship between Iranian upper intermediate female EFL learners’ learning styles and their 

performance on reading journalistic texts? 

RQ2. Is there any significant relationship between Iranian upper intermediate male EFL learners’ learning styles and their 

performance on reading journalistic texts? 

RQ3. Is there any significant difference between female and male EFL learners’ performance on reading journalistic texts in 

relation to their learning styles? 

3. Method 

3.1. Research Design 

The design of study is a quantitative one and it adopts a descriptive-correlational method. The main independent variable of the 

study is learning styles, whose impact is going to be checked on reading journalistic text performance as the dependent variable 

of the study in relation with gender as the second independent variable of the study. 

 

3.2. Participants 

The population to which the researcher would like to generalize the results of the study is Iranian EFL learners. Accordingly, 

convenience sampling was used for selecting the participants of this study. The participants of this study were 60 (30 males and 

30 females) upper-intermediate EFL learners of English studying at Ahvaz Branch, Islamic Azad University, Ahvaz, Iran. Their age 

ranged between 22 to 45 years old. Participants were selected based on their performance on an Oxford Placement Test (OPT). 

The participants were all assured that their results and identities would be kept confidential. 

3.3. Instruments 

In order to collect the required data of the study, a few instruments which had been designed to measure the variables of the 

study were used. The instruments included a placement test, i.e. Oxford Placement test, a questionnaire to measure the learning 

style of the participants, and a post test to measure the participants’ reading comprehension test. 

3.3.1. Oxford Placement Test (OPT) 

The test was divided into three parts: vocabulary and reading, grammar, writing sections. Part one includes 50 items in multiple-

choice format and cloze-test reading format; and part two includes 10 items and part three includes writing task. All the test 

items were in multiple-choice formats. This test was used to examine concurrent validity and homogeneous participants. 

Depending on the timing during the piloting, it was decided that 60 minutes was ideal for students to respond to the questions. 

3.3.2. Learning Style Questionnaire 

The questionnaire used in the study included six learning styles (visual, auditory, kinesthetic, tactile, group, individual) and was 

originally developed by Reid (1995). The questionnaire included three major sections. Section A elicited demographic 

information. Section B consisted of 30items that measured different learning styles. Items 6, 10, 12, 24, and 29 checked the visual 

styles of the participants. Items 11, 14, 16, 22, and 25 checked the tactile style; items 1, 7, 9, 17, and 20 dealt with auditory style; 

group style was checked through items 3, 4, 5, 21, and 23; kinesthetic style was checked by items 2, 8, 15, 19, and 26; and items 

13, 18, 27, 28,30 dealt with individual style. Section C of the questionnaire described the scoring procedure of the data. 

The questionnaire benefited from an international reputation that confirmed its validity and its reliability. However, its reliability 

was checked in a pilot study by the researcher through Cronbach’s alpha and turned out to be .73. The questionnaire was also 

confirmed by two university professor of Applied Linguistics in terms of validity. 
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3.3.3. Reading Journalistic Test 

The test was designed by the researcher of the study to measure the participants’ reading journalistic text comprehension. The 

test included four texts based on which 30 items were developed. The journalistic texts included such materials as social, 

political, health, and science and were downloaded from online archives of journals. The journalistic texts were chosen from 

online magazines, namely Success and Woman Health, and online newspapers namely, New York Times and Washington Post. 

Reading journalistic texts were published from January 2016 to March 2020. The reason behind the selection of these 

newspapers was the ease of accessibility and circulation, and because most of the English newspapers were not free. 

The items included a variety of forms, including multiple choices, open ended questions, and cloze test questions. Two university 

teachers checked the test in order to confirm the validity. The test was checked in terms of its reliability and the reliability of the 

test was determined .81 through KR-21 method. 

3.4. Procedures 

First, the students were asked to sit for Oxford Placement Test (OPT), including a set of multiple-choice questions to measure 

their general English proficiency and select a homogenized sample. Once the sampling of the study was performed the selected 

students were asked to fill in the English version of the learning style preference questionnaire. The students could respond to 

the questions without any time limitation. To increase the credibility of the responses, the researcher reminded the students that 

they should be sincere in their answers and they should not spend too much time on any of the times. The students were also 

asked to give an immediate response, avoid hesitation in responding, and changing their answers. The researcher was present 

during the steps of data collection to make sure the participants have no problem understanding the questionnaire items. The 

questionnaires were collected and the responses were entered into the computer for data analyses. In the next step, the reading 

journalistic test designed by the researcher was completed. The students were required to complete the test in 60 minutes. The 

time that was allotted for the completion of the test was also determined according to the pilot study results. The responses 

students were entered into the computer for data analysis. The questionnaire and the reading test were completed during class 

time. 

3.5. Data Analyses 

The data underwent statistical analysis. The Statistical Package for Social Sciences (SPSS) version 22 was used. To determine 

significant relationship between upper intermediate EFL learners’ learning styles and their performance on reading journalistic 

texts, multiple regression correlation procedure was used; and to identify the likely significant differences between female and 

male EFL learners’ reading performance on reading journalistic texts a series of t-tests were run. 

4. Results 

The present study used an ex post facto design to investigate the relationship between male and female EFL Learners’ learning 

styles and their performances on reading journalistic texts from one hand and to examine the possible differences between male 

and female learners with respect to different learning styles, on the other hand.  

4.1. First Research Question 

The first research question of the study asked “Is there any significant relationship between Iranian upper intermediate female 

EFL learners’ learning styles and their performance on reading journalistic texts?” Since learning style could be considered to be a 

composite variable (consisting of visual, auditory, tactile, kinesthetic, individual, and group subcomponents), the causal 

relationship between this composite variable and reading journalistic texts was investigated through multiple regression analysis. 

Table 1 shows the correlation coefficients for the relationship between female EFL learners’ journalistic text scores (JTS) and their 

learning style components. 

Table 1. Correlation Coefficients for the Relationship between Learning Style Components and JTS of Female EFL Learners 

  JTS Visual Auditory Kinesthetic Tactile Group Individual 

Pearson Correlation 

 

JTS 

Visual 

Auditory 

Kinesthetic 

Tactile 

Group 

Individual 

1.00 

.19 

-.17 

.13 

.21 

.53* 

.24 

.19 

1.00 

.47* 

.27 

.24 

.33* 

.24 

-.17 

.47* 

1.00 

.07 

.11 

-.17 

.39* 

.13 

.27 

.07 

1.00 

.60* 

.30* 

-.18 

.21 

.24 

.11 

.60* 

1.00 

.31* 

-.17* 

.53* 

.33* 

-.17 

.30* 

.31* 

1.00 

.01 

.24 

.24 

.39* 

.18 

.17 

.01 

1.00 

Note: * means a significant relationship 

 

The relationship between JTS and visual style was a weak positive one (r = .19), and this relationship was not of statistical 

significance. Likewise, JTS was weakly and insignificantly correlated with auditory style (r = -.17), kinesthetic style (r = .13), tactile 
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style (r = .21), and individual learning style (r = .24). However, the relationship between JTS and group learning style was a 

moderate significant one (r = .53*). To find out whether the different components of learning style could account for success or 

failure in reading journalistic texts, one needs to examine the multiple regression analyses tables below. 

Table 2. Model Summary for Multiple Regression for Female Learners 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .63 .40 .25 5.63 

 

In Table 2, the value given under the R Square column shows how much of the variance in JRS is explained by learning style. The 

value here is .40. This means that learning style accounted for 40 per cent of the variance in journalistic text scores. To examine 

the statistical significance of this result, Table 3 should be consulted. 

Table 3. Statistical Significance of the Multiple Regression Results for Female Learners 

 Sum of Squares df Mean Square F Sig. 

Regression 

Residual 

Total 

500.23 

729.93 

1230.16 

6 

23 

29 

83.37 

31.73 

2.62 .04 

 

In Table 3, the Sig. Value equaled .04, which is smaller than the alpha level (p = .04 < .05), indicating that the model reached a 

statistical significance. In other words, learning style (as a composite variable) could significantly predict JTS of female EFL 

learners. Table 4 reveals which of the components of learning style contributed more to the prediction of JTS. 

Table 4. Predictive Power of Learning Style Components for JRS of Female Learners 

 Unstandardized 

Coefficients 

Standardized 

Coefficients 

  Confidence 

Interval for B 

Correlations Collinearity 

Statistics 

 B Std. 

Error 

Beta t Sig. Lower 

Bound 

Upper 

Bound 

Zero-

order 

Partial Part Tolerance VIF 

Visual 

Auditory 

Kinesthetic 

Tactile  

Group 

Individual 

.42 

-1.75 

-.11 

.71 

1.88 

2.81 

1.07 

1.22 

.94 

.78 

.94 

1.41 

.08 

-.30 

-.02 

.19 

.39 

.37 

.39 

-

1.43 

-.12 

.91 

1.99 

1.99 

.69 

.16 

.90 

.37 

.06 

.06 

-1.80 

-4.28 

-2.07 

-.91 

-.07 

-.10 

2.65 

.77 

1.84 

2.33 

3.84 

5.73 

.19 

-.17 

.13 

.21 

.53 

.24 

.08 

-.28 

-.02 

.18 

.38 

.38 

.06 

-.23 

-.01 

.14 

.32 

.32 

.58 

.56 

.59 

.59 

.66 

.74 

1.71 

1.78 

1.68 

1.68 

1.50 

1.34 

 

To compare the predictive power of the visual, auditory, kinesthetic, tactile, group, and individual learning styles, the values 

under Beta in the column standardized coefficients should be checked. Looking down this column, one could notice that the 

largest value was the one for the group (.39). Group learning style thus made the strongest unique contribution to explaining 

journalistic text reading score. The relevant Beta value for individual learning style (.37) was the second-highest value out there, 

indicating that it made less of a contribution. The other values were -.30, .19, .08, and -.02 respectively for auditory, tactile, visual, 

and kinesthetic learning styles; these learning styles’ contributions to the prediction of JTS were very small. None of the 

components of learning style had a Sig. Value less than the significance level (.05); it could thus be concluded that among the 

visual, auditory, kinesthetic, tactile, group, and individual learning styles, none could significantly predict JTS of female EFL 

learners. 

4.2. Second Research Question 

As it was previously pointed out, the second research question of the study asked “Is there any significant relationship between 

Iranian upper-intermediate male EFL learners’ learning styles and their performance on reading journalistic texts?” Like what was 

done for the first research question, multiple regression analysis was used again to see whether different components of learning 

style could account for male learners’ journalistic text reading scores or not. Table 5 shows the Pearson correlation coefficients 

for the relationship between JTS of male learners and their learning style components.  

Table 5. Correlation Coefficients for the Relationship between Learning Style Components and JTS of Male EFL Learners 

  JRS Visual Auditory Kinesthetic Tactile Group Individual  

Pearson Correlation 

 

JRS 

Visual 

Auditory 

1.00 

.10 

-.28 

.10 

1.00 

-.19 

-.28 

-19 

1.00 

-.28 

.13 

.07 

-.21 

.34* 

.06 

.18 

.09 

.17 

-.04 

.21 

.36* 
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Kinesthetic 

Tactile 

Group 

Individual 

-.28 

.21 

.18 

-.04 

.13 

.34 

.09 

.21 

.07 

.06 

.17 

.36* 

1.00 

.46* 

-.06 

-.10 

.46* 

1.00 

-.16 

-.002 

-.06 

-.16 

1.00 

.19 

-.10 

-.002 

.19 

1.00 

Note: * means a significant relationship 

 

According to Table 5, the relationship between JTS and visual style was a weak positive relationship (r =.10), which was not 

statistically significant. The relationship between JTR on the one hand and all other learning styles, on the other hand, were also 

weak: for the relationship between JTR and auditory style and the kinesthetic style of the male learners (r = -.28), there was a 

weak negative relationship; so was the relationship between JTR and tactile learning style of males EFL learners (r = -.21); JTS was 

positively correlated with group learning style (r = .18), but negatively with individual (r = -.04) learning style. None of these 

correlations were statistically significant. In order to see whether learning style can significantly account for JTS of male EFL 

learners, the multiple regression results in Table 6 were provided. 

Table 6. Model Summary for Multiple Regression for Male Learners 

Model R R Square Adjusted R Square Std. Error of the Estimate 

1 .45 .20 .000 7.54 

 

The value given under the R Square column was .20. This means that variance in learning style could account for 20 percent of 

the variance in journalistic reading scores of male Iranian EFL learners. Table 7 examines the statistical significance of this result. 

Table 7. Statistical Significance of the Multiple Regression Results for Male Learners 

 Sum of Squares df Mean Square F Sig. 

Regression 

Residual 

Total 

341.79 

1311.00 

1652.80 

6 

23 

29 

56.99 

57.00 

.99 .44 

 

The Sig. value in Table 7 was .44, which is greater than the level of significance (p = .44 > 0.05). This would mean that learning 

style (as a composite variable) could not significantly predict male learners’ JTS. A quick look at Table 4.8 shows whether any of 

the components of learning style significantly contributed to the prediction of JTS of male EFL learners or not. 

Table 8. Predictive Power of Learning Style Components for JTR of Male Learners 

 Unstandardized 

Coefficients 

Standardized 

Coefficients 

  Confidence 

Interval for B 

Correlations Collinearity 

Statistics 

 B Std. Error Beta t Sig. Lower 

Bound 

Upper 

Bound 

Zero-

order 

Partial Part Tolerance VIF 

Visual 

Auditory 

Tactile 

Kinesthetic 

Individual 

Group 

1.30 

-1.36 

-2.06 

-.44 

2.15 

-.28 

2.66 

1.13 

1.92 

1.08 

2.20 

1.80 

.10 

-.26 

-.22 

-.09 

.19 

-.03 

.48 

-1.2 

-1.0 

-.40 

.97 

-.15 

.62 

.24 

.29 

.68 

.33 

.87 

-4.21 

-3.71 

-6.04 

-2.69 

-2.40 

-4.01 

6.82 

.98 

1.91 

1.80 

6.72 

3.44 

.10 

-.28 

-.28 

-.21 

-.18 

-.04 

.10 

-.24 

-.21 

-.08 

2.00 

-.03 

.09 

-.22 

-.19 

-.07 

.18 

-.03 

.71 

.72 

.76 

.65 

.88 

.74 

1.39 

1.37 

1.30 

1.52 

1.12 

1.33 

 

Looking down the Standardized Coefficients column, one could see that the largest value, irrespective of any negative marks, 

was the one for auditory (Beta = -.26). Auditory learning style, thus, made the strongest unique contribution to explaining JTS of 

male EFL learners, which was totally different from what was obtained for female learners. The relevant Beta value for tactile 

learning style was the second-highest value out there (Beta = -.22), indicating that it made less of a contribution. Then there 

were individual learning style (Beta = .19), visual (.10), kinesthetic (-.09), and group (-.03) learning styles. The Sig. values for all 

different types of learning style were larger than the significance level, indicating that none of the learning styles could 

significantly predict JTS of EFL learners.  
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4.3. Third Research Question 

The third research question in hand asked “Is there any significant difference between female and male EFL learners’ 

performance on reading journalistic texts in relation to their learning styles?” To compare male and female learners’ visual 

learning style, an independent samples t test was employed. The same statistical tool was used for making comparisons between 

male and female learners’ auditory, tactile, kinesthetic, individual, and group learning styles, and also for comparing their 

journalistic reading scores. Table 9 shows the descriptive statistics related to these analyses. 

Table 9. Descriptive Statistics for Comparing Male and Female Learners’ Learning Styles and JRS 

 

 

Gender N Mean Std. 

 Deviation 

Std. Error Mean 

Visual 
Female 30 3.90 1.26 .23 

Male 30 4.60 .62 .11 

Auditory 
Female 30 3.93 1.14 .20 

Male 30 3.66 1.44 .26 

Kinesthetic 
Female 30 3.86 1.43 .26 

Male 30 4.16 .83 .15 

Tactile 
Female 30 2.80 1.73 .31 

Male 30 3.23 1.59 .29 

Group 
Female 30 3.56 1.35 .24 

Male 30 4.60 .67 .12 

Individual 
Female 30 4.56 .85 .15 

Male 30 3.86 .89 .16 

Journalistic Text Score 
Female 30 21.83 6.51 1.18 

Male 30 20.80 7.54 1.37 

 

Such descriptive statistics as mean scores and standard deviations of male and female EFL learners for visual, auditory, tactile, 

kinesthetic, individual, and group learning styles and for their journalistic reading scores are shown in Table 9. There were 

differences in the mean scores of males and females for these six learning styles and for their journalistic reading scores. The 

relevant values of p under the Sig. (2-tailed) column in Table 10 determines whether these differences between the mean scores 

of males and females were statistically significant or not. 

Table 10. Results of the Independent-Samples t-test for Comparing Male and Female Learners’ Learning Styles’ and JRS 

 Levene's Test for 

Equality of 

Variances 

T test for Equality of Means 

F Sig. t df Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Visual 

Equal variances  
6.29 .01 -

2.71 

58 .009 -.70 .25 -1.21 -.18 

Unequal 

variances  

  -

2.71 

42.15 .01 -.70 .25 -1.22 -.17 

Auditory 

Equal variances  1.09 .29 .79 58 .43 .26 .33 -.40 .94 

Unequal 

variances  

  .79 55.05 .43 .26 .33 -.40 .94 

Kinesthetic 

Equal variances  6.23 .01 -.99 58 .32 -.30 .30 -.90 .30 

Unequal 

variances  

  -.99 46.64 .32 -.30 .30 -.90 .30 

Tactile 

Equal variances  
1.40 .24 -

1.01 

58 .31 -.43 .42 -1.29 .42 

Unequal 

variances  

  -

1.01 

57.59 .31 -.43 .42 -1.29 .42 

Group 

Equal variances  
8.35 .00 -

3.73 

58 .000 -1.03 .27 -1.58 -.47 

Unequal 

variances  

  -

3.73 

42.51 .001 -1.03 .27 -1.59 -.47 
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Individual 

Equal variances  1.24 .27 3.08 58 .003 .70 .22 .24 1.15 

Unequal 

variances  

  3.08 57.87 .003 .70 .22 .24 1.15 

Journalistic 

Text Score 

Equal variances  .40 .52 .56 58 .57 1.03 1.82 -2.61 4.67 

Unequal 

variances  

  .56 56.78 .57 1.03 1.82 -2.61 4.67 

 

According to Table 10, there was a statistically significant difference in visual learning style scores for males (M = 4.60) and 

females (M = 3.90), t (58) = -2.71, p = .01 (two-tailed). This is so because the p value is less than the specified level of significance 

(i.e. .05). Thus, males had significantly better visual scores than did female learners. As for individual learning style, the difference 

between male (M = 3.86) and female (M = 4.56) learners was statistically significant. And as for group learning style, the 

difference between male (M = 4.60) and female (M = 3.56) learners was statistically significant. 

However, for auditory, kinesthetic, and tactile learning styles, the differences between males and females were not found to be 

statistically significant. With regard to auditory learning style, the difference between males (M = 3.66) and females (M = 3.93) 

did not reach statistical significance (p = .43 > .05); as for the kinesthetic learning style, male learners (M = 4.16) were slightly 

better than their female counterparts (M = 3.86), p = .32; however, the difference was not statistically significant. The same result 

was obtained for tactile learning style, i.e. male learners (M = 3.23) performed slightly better than female learners (M = 2.80), p = 

.01; however, the difference was not statistically significant.  

Finally, the differences between the learning styles of male and female learners failed to bring about a significant difference in 

their journalistic reading scores since the obtained p value for comparing males (M = 20.80) and females (M = 21.83) was greater 

than the significance level (.57 > .05). Accordingly, the differences between the learning styles of male and female EFL learners 

could not cause significant differences in their journalistic reading scores. 

5. Discussion and Conclusion 

The current study assumed that there is no difference between female and male EFL learners’ learning styles and learning styles 

do not affect EFL learners’ performance on reading journalistic text. The results of the present study, however, showed that males 

and females were significantly different in their visual, group, individual learning styles, but not in their auditory, kinesthetic, 

tactile learning styles by t test analyses. Moreover, the differences between the learning styles of male and female EFL learners 

could not bring about significant changes in their reading of journalistic text. The variation of learning style, as observed in the 

current study has been confirmed in previous studies. Reid (1987), for example, found that the participants in her study strongly 

performed kinesthetic and tactile learning styles. She found that most groups of students showed a negative preference for 

group learning. The results obtained showed that auditory and kinesthetic styles were major learning style preferences by 

humanities while individual. 

The results of this study support the previous research findings (Salehi, Lari, & Rezanejad, 2014; Keshavarz & Ashtarian, 2008), 

suggesting that the interaction of gender and genre or text type did not have any significant effect on comprehending texts. 

Teachers are advised to integrate different kinds of genres in reading courses. They should focus more on genres that students 

are less exposed to (Salehi, Lari, & Rezanejad, 2014). Learning was a minor style and the students were the least oriented toward 

visual and group learning. Every major has its own demand, courses, materials, tasks, and activities. When the students are 

studying a specific major, their mental state would be affected by the demands of their major, i.e. their learning styles would be 

changed and modified and as a result, they will choose reading genres which match their styles. At the end of this study, the 

differences between the learning styles of learners could not bring about significant changes in their reading journalistic texts. 

6. Implications  

Research with native speakers of English strongly suggests that the ability of students to employ multiple learning styles results 

in greater classroom success (Cronbach & Snow, 1977; Stewart, 1981 as cited in Reid, 1987). Oxford (2003, p.16) believes that 

one teaching method cannot be used for all students; “instead of choosing a specific instructional methodology, L2 teachers 

would do better to employ a broad instructional approach, notebly the best version of the communicative approach that 

contains a combined focus on form and fluency”. 

Moreover, curriculum designers and material developers should have constant interaction with both teachers and students. 

Curriculum designers should allocate enough time in the curriculum for teachers to assess learners’ styles and their reading 

comprehension. Material developers should produce what is incongruent with students’ learning styles and their level. 

Curriculum designers and material developers should collect feedback from teachers and students in order to identify the 

weaknesses and strengths of their products.  
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EFL teachers also should have the opportunity to use appropriate materials and activities that match the learners’ learning styles; 

moreover, reading course instructors should help reading instructors check the learning styles and preferences of their students 

through learning styles inventories before they begin their first reading classes. Then, reading instructors should plan their 

programs, taking into account the students' reading scores on previous performance tests and also their preferred learning 

styles. Curriculum designers should also encourage reading instructors to be flexible in the teaching of reading materials and 

choosing teaching strategies that are appropriate for their students learning styles. 
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