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Arabic is the most widely spoken Semitic language and has seen phases of change
from the Quranic form to the more popular Modern Standard Arabic that is used for
communication today. Teachers of language and translation in KSA are concerned
with learning problems that arise due to lexical and grammatical non-equivalence
between Arabic and English which often leads to confusion and incorrect output
during translation process. The current study aimed at investigating one of the Arabic
grammatical structures which has no direct equivalent in English (Accusative of
Purpose). It is an original noun derived from a verb of affectivity, explaining the
reason why the action of the previous verb has been done. Two objectives were
targeted: One, testing the learners’ ability to translate the Accusative of Purpose; and
two, to gather an understanding of the strategies they adopted in the process. The
study is likely to be of great value in a foreign language learning environment as is

the case in the KSA. We used written tests to collect the data, followed by detailed
interviews to elicit information on the translation strategies used. Participants were
female undergraduate students (N=35) at Hurimilla College of Science and
Humanities, Shaqgra University, KSA, of which fifteen were randomly interviewed
consequently. Both qualitative and quantative approaches were used. The data
collected was analysed using SPSSR. The results revealed that (36.0%) of the students’
translations were correct or acceptable, while 34.3% were literal, and (15.4%) were
incorrect. Personal interviews revealed that reasons of these results can be attributed
to the absence of this category in English, and non-equivalence between Arabic and
English. Based on these findings, the present study suggests more investigations on
similar Arabic structures which have no correspondence in English using larger
number of participants.

1. Introduction

Translation is as much an essential component of human communication as the very production of speech in the first place.
Moreover, given the changing face of human interaction in the world, it has assumed the status of an important element for the
exchange of information, thoughts, and ideas regardless of people's different tongues and cultures. Apart from a communication
tool, translation has an undeniable place in foreign language teaching and testing. Azziz and Lataiwish (2000, p.166) point out
that translation is has been an integral part of academics, and it has been widely practiced throughout the course of human
language. Hence the growing worth of translation studies which is also the beacon light that guided the current study in
Contrastive Linguistics.

Contrastive linguistics is considered one of the new fields within translation studies. It involves the analysis of two or more
languages, with the aim of understanding their similarities and differences. The objectives of the comparison may vary. The term
‘contrastive linguistic' or 'contrastive analysis', specially concerns itself with the applied aspects of contrastive studies as a means
of predicting and/or explaining difficulties of second language learners with a particular mother tongue in learning a target
language. Contrastive studies in translation do not only concentrate on texts but also investigate even the smaller units in
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languages, such as, grammatical and lexis. Williams and Chesterman (2002, p. 90) highlight this fact when they state, "A
contrastive approach might also focus not on texts but on grammatical structures or lexical items, looking for equivalence rules
for translating certain structures between a given pair of languages, or for terminology equivalents"”.

1.1 Statement of the Problem

As teachers of translation courses, we understand the particularly challenging task that is translation. Whether identified as a
science or an art, the pitfalls associated with it still remain. Translation teachers (at least in the KSA) are conscious of sensitizing
their students to the fact that meaning is embedded in context, that language can sometimes be restrictive, and that precise
language equivalents sometimes do not exist. Equivalence or its absence is a known hurdle in translation. The problem arises
when suitable counterparts in a target language do not exist for expressions in the source language. Non- equivalence,
predictably, is one of the obstacles that face both translators and students of English. Arabic has many structures that do not
exist in English such as Accusative a5V Jg=dnllof Purpose. Therefore, when students encounter such structures, they feel
confused. Translating to and from English-Arabic therefore poses a peculiar, though not unique, challenge for them. English and
Arabic belong to different language families and are even written in different directions. One of the main features of non-
equivalence, and one which is also the focus of this study, is the accusative case. Syntactically, the object in Arabic appears in the
accusative case but its semantic function may vary from emphasis to indication of any of the many aspects of an event. This
embedded feature is seen by Arabic speaking learners of English as a major hurdle in translation. This problem has been
previously studied but the current research aims to add the dimension of learner strategies employed to counter it.

1.2 Study Questions
1- Which strategies do the students resort to when translating Accusative of Purpose to English?
2-  What are the reasons for using these strategies to translate this structure?

1.3 Research Objectives

The study had the following objectives to achieve:

(a) Create an understanding among those engaged in learning and doing translation about the possible linguistic challenges
that they may have to encounter.

(b) Create greater awareness among the linguists and translators towards undertaking descriptive bilingual comparative studies
in the study of translation between Arabic and English.

2. Literature Review

Contrastive studies of English and Arabic are numerous with a long history. These came into vogue more than half a century ago
in the late 1950s (Mukattash, 2001, p.115) Elwedyanicf as quoted in Abu-Jarad reports of a study conducted by Catford. This
extensive study included phonology, morphology, and syntax. According to Abularad (1986, p.18) Native language interference,
TL overgeneralization and fossilization were likely to occur in case of translation between Arabic and English.

Mukattash, (2001,p.116) pinpoints the following titles that investigate different issues in English-Arabic contrastive studies in the

"o

last five years: "Verb movement, subject movement and word order in English and Arabic”, "Locative attention in English and
Jordanian spoken Arabic”, “Negation in Cairene colloquial Arabic, English and French: an historical linguistic analysis”, “Syntactic
devices for marking information structure in English and Arabic”, and “Lexical, phonological and textual features of English and

Arabic advertisements: a contrastive study.”

2.1 Traditional Arabic versus Modern Standard Arabic

In modern times, two standard (al-)fushd (s=wosll) varieties of Arabic are recognised: the Classical Arabic (CA) ( du,=]l dell
dy5l,l ) as found in the Quran and early Islamic (7th to 9th centuries) literature, and Modern Standard Arabic (MSA) ( du =]l dell
da=dl & l=adl, the standard language of use today. MSA is based on classical Arabic, and the differences between the two
varieties of the language are lies in the modernizing and simplification, both in speaking and writing styles to be seen in MSA.
However, the two are not seen as separate entities, rather as two registers.

Accusative (cwadll dl5) in Arabic are nouns used as object in sentences, and their modifying adjectives. Nouns that are
accusative are called (wgwaiall) in Arabic. The number, gender and definiteness of the noun or adjective in question are marked
using inflections in Arabic. This makes Arabic a highly inflectional language.

There are five types of objects or complements ,4; Jg=aoll,aze Jg=ioll Glhall Jaziall, dl>V Jgmiall, 46 Jg=éall. Al-Dahdah,
(2001, p.237)
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1. a4 Jg=aall - The object of a transitive verb
LU Jsuid V “Don't light a fire. Again’, ;U is nunated because it is indefinite. It has an (alif) because it ordinarily would have a
regular (fatHa), and doesn't end in a (taamarbuuTa) or (hamza).
oMl LMl 5Lzl “The Students passed the exam”.
s Jgmaall - Adverbial expressions of time, place, and manner, indicating the circumstances under which an action takes place.
A slasy Sllog @ "+l arrived in Baghdad at night”.
2wy oyl ziaii : Flowers bloom in spring.
izl e Was Slas : l recently obtained citizenship”.
Gloall Jgmaall - The internal object or cognate accusative structure. This structure intensifies an action by following the verb
with its corresponding verbal noun (ja.00 maSdar) and an adjective modifying it.
Uy> yo)VI Wy : "We did plough the land”.
A2 dodluo lealw : “They [dual] participated effectively”.
JW&JI - The circumstantial accusative. This is a way to describe a condition/action going on at the same time as the main action.
.Loyize 83y 29y “He raised his hand objecting”.
lraiie jiuzll po> “The army came victorious”.
al>¥ Jg=aoll - shows the purpose of an action, usually using an indefinite ;s.0.
SVol duins pS.\klsi l¢Li85)"Don't kill your children for fear of poverty”.
¥ LolySI Cuas “I stood to honour my father”.
il - The accusative of specification; often answers the question "in what way?" Includes the comparative/superlative and
counted nouns between 11 and 99.
AM=eog Vgs WI3 =i "We announce that in speech and action”.
Aolxsg > doole ).gSi <wl8 “It was the greatest capital in fame and splendor.
Iadxo Gy e 6 “in twenty volumes”
lole e duwas Sae e “for fifteen years”.
These are the main ways in which the accusative is used in Arabic. There are also other, special words that shift words into the
accusative case:

llals 5 - ailsss 3l - lilasls olS

2.2 Accusative of Purpose

It is an accusative noun which shows the reason of the action (Abd-Almouaine, 2004, p. 496). It is the answer of the following
question: why does the agent do the action? (Al-Dahdah, 2001). For example, in lgJ 8icluwo u\.:.>I oWl dduwe | washed my
sister’s clothes to help her) is an indefinite, singular verbal noun in the accusative case. It gives information about why the
action/verb is done or shows the motive, purpose, or reason for an action. It can always be an answer to the question word [3LoJ.
Consider the following sentences:

OWUa]l Casg The students stood up.
TOWU]l Kasg 13d Why did the students stand up?
83wl lolyisl ldlall cuasg The students stood up in respect for the teacher.

However, this Arabic eloquent structure can either be:

1. The Accusative of Purpose is basically an indefinite noun in the accusative state with the accusative sign, for
example: Lg> Cuya(l fled out of fear.) This is usually the case when the infinitive does not have »\ call and is not
prefixed to another word. Here are more Examples:

Accusative of Purpose English Equivalent Arabic Sentence
. | read the story out of love for its LQAJS'OJ L i | ohs
G3 . /gara'tu al gissata hubban
writer . P
limu'allifiha/
=\ Wiyl &b Lol
wlb | pray to obey my God Jusalli ta&atan lirabbi/
" I help my mother for filial lp 3 U&j _’Lgl;uT
* obedience Jusa&idu ummi birran biha/
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i | played and endured hopping to | jgall (6 Ual &i5iing Cuis]
sl win /la€ibtu wa Sabartu amalan fi al
fawzi/
. . &350 5B S5 L
| travelled asking for freedom /safartu talaban lil hurriyyati/
. - | ask the scientists seeking for @'-’, 2l 13505 = ~, ! “{Lwl
3505 /as'alu al Eulama’a gasdan
knowledge : -
lilma&rifati/

In the accusative state with the genitive sign, for example:aysli g Cu o (1 hit my son to teach him manners.) This is usually
the case when the infinitive does have oM wall and is prefixed to another word.

| travelled desiring to perform pilgrimage

530l oo @aésl 3ol

/safartu lir raghbati f1 al hajji/

| came here to study (for studying)

/ji'tu lid dirasati/

il &>

If the Accusative of Purpose is annexed to another noun, it is possible to be in the accusative case or to be in the genitive case

after the preposition (J) as in the following examples:

English meaning

Genitive

Accusative

And do not kill your children for fear of poverty

G\lal &iin) @3393T 191385 Vg
/wa la taqtuld awladakum li
khashyati imlaqin/

SVl s 33931 15157 V5
/wa la tagtuld awladakum
khashyata imlagin/

| worship Allah for fear of His torment

wlic sl dll Al
/a€budu Allaaha li kashyati
gadhabihi/

alie s dll el
/a€budu Allaaha kashyata
Eadhabihi/

| spend the wealth seeking Allah’s Countenance

alll a3 classy Jlall a0
/unfiqu al mala libtigha'i wajhi
Allaahi/

all ¢35 zlagi] Juall 5451
/unfiqu al mala ibtigha’a wajhi
Allaahi/

Examples of Accusative of Purpose from the Holy Quran:-

,-:

{22:8)841) {59155 wiils To1aST all ls]235 W5 ) ubo.z.“uo 4 z5500)
{90:5).64J|){ggb:,u,o:b¢uuou.l&a.bmu,odlllJ |LWJ41J|J)J|LQJ|3)&SJ |w|m3w|w)

{ 109:3,a41) {p.e_au_QJl_LLCuo|.LAAL>|)[AS‘ASJLAJ|_\SUU.O‘ASJ9))J9JULLSJ|J_Q|UA).US)3

{ 207: 0)_0.1.” {.\LLSJ[J dsc) <1.U|9 Q.U| ULAD_).D :lSLLJ' QJ.A.LQJ LS_;uU U‘° UAJLL” u.o_g)

{ 33:85LaJI){I3usd L,o)lll o HaRiuis dgiis EVI[IASTESIRARVIE: &3> L))

{231 0)_0.1.“ {|_91Iqu JJJMu.QSS.M.LOJ 3]3 ;o_gpu:u U.QQDJ-\.U 3| ds)m u.ngiuml_o :_,é_l._>| US.LLO ;Luu.” p.m.lb |_\|3
{ 243:8,al) {us,oJI _).>g_o_9J| P_m_g ‘Q.Q)Lj)u,ob})} uJ_\.JI LJ\JI)JPJI)

{ 264:8,a,1){ I () dbs | L9_<;.u s g_sﬂll_g l,_,,<>JLJ ‘D.SJLO.L\D |_9J..b..u \)

{8:d=dll) {5salai V o 61235 o j3 1eiS3l me3dly Jladly Jizdls)

{1OJLQJU|){‘DSJS,LOQJumb.\J9 Sy UI a.UI&J.EoLo_g)

{ 59:cl V) {la g 55 lll ubklb me lo3)

{6:'_;\.UU|){[_Q.AAJ|L_U_\>J||_LQJ|‘9M‘9J‘QJ IpmJblu\l_ck_Lm_é_i“"lJ‘_Usd_o)
{sz_gesu){_hwn%m};Sbwsmmlﬂu |_1J))|,lg)

] (3iab) kg pal B35 V] (2) el A1 alile Wil be)

{ 17:2c D) {elio §i gl &l )Ldlu@qdcusuy loog Ll I.u) Jatul J.Q.DLO LQ)J.QJ QJ.)_glg.LJLu.LO zlo lA.lequyl)
{89J2.LJ|) {u,l.o.l.\.u.o.u LSruJJq QA>|q LS.LQQ cu\.uJSJlJLL.U L.JL[SJ';LL.LCLLJ)J_Q)

{ 84:cluiVl) {uJ_ulSL.U 3335 Lade o wJ‘ae_v.o‘aeJ.m_g dal OLLU'SJ-\O o 4 b Lauds & Giaiiuls)
{24p3}”){cl,o Lo.uJJlL)od)JJS LS.o.bsLoSz@}L“‘oSJJJQJu uo_g)
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{43:,b15) { it Ros u-ojxh o 38kl (42) [o&d V) ab3l b 5245 abil> Glo)

{12:1L00) {ealsdl 3233l 31085 S5 Uhaos aubiony Wl el G 35)

{8:8) {cuis 2ie Mo ' ) i 8 8B e lows LTl qwlss Lo UuJ's BL>3 go3Vls)
{14:50a)l) 365 5B ol 25> Uisel )35 (13) 735 2lall ol Wle 8lass)

{27:y04)l) {ubol3 2318556 mp) diis @861 glwss G))

3. Methodology

We used the descriptive analytical method in this study. Both quantitative and qualitative methods were used to collect data
from the selected participants, level six learners of translation who were administered a translation test comprising five Arabic
sentences to be translated to English. The structures had the accusative of Purpose in different functions (Appendix 01). The
actual number of the students enrolled in the course (translation 2) was (41). Six withdrew for different excuses. So, the study
sample consisted of (35) undergraduate female students from the English language program at Hurimilla College of Science and
Humanities, Shagra University, KSA. One of the suggested fields of work for these students is translation. So, they are prepared,
although with a few courses of translation, but intensive. Because it is a small province, the number of the females in different
departments, particularly English is few.

All the students were females ranged between 18-23 years old. The number of students at this level is few as usually a great
number of the students withdraw, or are transferred to other departments when they reach advanced stages in the home
departments. EFL learners at this college receive three courses of translation. The first one is assigned in the first year (Level One)
of the program, second term. It trains the students in English — Arabic translation. This course includes some theories in
translation such as the principles of translation, types of translation etc, but it does not include any information about
equivalence. Similarly, the second course which follows the first one also trains the students in translation from English into
Arabic, neglects this notion. The last course is assigned to students in the third year (level six), second term when students’
competence in English is fortified. According to the department curriculum, they receive just a single Arabic- English course.
These students (academic year 1436-1437 H.D)/ Second Term) comprised the population of this study.

Following the test, fifteen of the respondents were randomly requested to answer questions on a one-to-one basis. The
interview questions were centred around the obstacles faced by the respondents in translating to English.

3.7 Procedures

3.1.1 Face Validity

To establish face validity, the test was judged by four Arabic language assistant professors at Shaqgra University. Their
constructive comments and remarks were taken into consideration and the necessary modifications were made accordingly.

3.1.2 Procedures of the Students’ Test

The participants were asked to translate (5) Arabic sentences into English at the beginning of the Arabic- English translation
course. Out of context sentences were chosen for two purposes. Firstly, the test was conducted at the beginning of the term. The
students usually start this course (Translation 2) by translating different types of sentences as an introduction before shifting to
paragraphs or texts. Secondly, according to the researcher’'s experience, the students are rather slow in translating and they
would have needed a longer time had paragraphs been chosen for the exercise. They were also likely to lose interest if the test
was made too difficult or long. The test was graded out of 10 marks with two marks allocated for each sentence. The targeted
participants were asked not to use any translation web sites or apps other than dictionaries to ensure that they will translate the
sentences by themselves. The sentences have been taken from different sources such as books and specialized web sites.

Table (1): Criteria followed for marking the Students’ Test

Mark Explanation
2 The translation provided is correct or acceptable (It means that the student
translated the target structure correctly, or produced a good outcome).
1 The translation provided is literal (the student used the same part of speech of
the studied category.
11/2 The translation provided is incorrect (the student avoided translating the target
or used a different grammatical category
1/2 The translation provided is weak (the student’s translation is semantically and
syntactically poor).
zero No translation is given at all.
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3.2 Reliability of the Test

After distributing the test, reliability and validity were measured (Alpha Cronbach rule). In order to determine whether the entire
test is consistent, Cronbach Alpha was conducted to ensure the reliability of the test. The higher the Alpha is, the more reliable

the test is. Usually, 0.70 and above is acceptable.

Table (2): Reliability of the Test

IAccusative of purpose
2l o duey LdUadl agizy. .808 793
iV LolS] Cuns. 842 787
leyV bixi oy pell 3 o 732 814
2gi6y2a) [ lis! dliwl sac Ol uysall Jlw 629 842
Aaghsll dlocV 11a5 lolwg izl zio 390 889
Cronbach's Alpha [0.858 ‘
All test .924
4. Findings and Discussion )
4.1 Analysis and Discussion of the Test >\ Jg=aoll
Table (3): Students’ Marks of Translation in Accusative of Purpose
Sentences regarding accusative of purpose ‘Freq. ‘Percent (%) Mark Mean + SD
2ol o e WUl aginy
The translation provided is correct or acceptable (2) 5 143
The translation provided is incorrect (1.5) 6 171
The translation provided is literal (1) 21 60.0 1.16 + 0.48
The translation provided is weak (.5) 1 2.9
No translation is given at all (0) 2 57
oV LolyS| Cuas.
The translation provided is correct or acceptable(2) 25.7
The translation provided is incorrect (1.5) 7 20.0
The translation provided is literal (1) 11 314 1.20 + 0.63
The translation provided is weak (.5) 14.3
No translation is given at all (0) 86
azlejl iz yay yelly o
The translation provided is correct or acceptable(2) 12 34.286
The translation provided is incorrect (1.5) 7 20.000 0.1 £ 236
The translation provided is literal (1) 12 34.286 134 + 0.62
The translation provided is weak (.5) 1 2.857
No translation is given at all (0) 3 8.571
ogisy=al |zl diwl sac LMl jwyaell Jlw
The translation provided is correct or acceptable(2) 23 65.71
The translation provided is incorrect (1.5) 3 8.57
The translation provided is literal (1) 5 14.29 1.60 + 0.65
The translation provided is weak (.5) 1 2.86
No translation is given at all (0) 3 8.57
Aaghsll dlocV 11a5 lolwg izl zio
The translation provided is correct or acceptable(2) 14 40.00 131 + 0.67
The translation provided is incorrect (1.5) 4 1143

Page | 167



Evaluating the Translation of Accusative of Purpose by EFL learners

The translation provided is literal (1) 11 31.43
The translation provided is weak (.5) 2 5.71
No translation is given at all (0) 4 11.43

Table (3) shows students’ English translations for the five sentences related to the Accusative of Purpose from Arabic to English
language. The mean score of the students regarding it (mean = 6.61, SD=2.56) which was good but acceptable, i.e. when a
student got the full mark (10) it means that translation provided for the five sentences was correct or acceptable, so if she got
lower than the full mark, surely there are some literal, incorrect or weak translation.

57.1%

54.3%

45.7%
40.0%

37.1%
31.4%

22.9%

8.6%

5.7%
ODI

5.7%5.7%

B

Sentence Five

Sentence One Sentence Two Sentence Three Sentence Four

Figure (1) Students’ Marks in the Translation Test

Table (4) Mark Interpretation of Accusative of purpose
Mark interpretation

s1 [s2 [s3 |s4 |ss5
63/175*100 =36.0%

The translation provided is correct or acceptable (2)

The translation provided is incorrect (1.5)

27/175*100 =15.4%

The translation provided is literal (1)

60/175*100 =34.3%

the translation provided is weak (.5)

10/175*100 =5.7%

No translation is given at all (0)

15/175*100 =8.6%

Concerning the students’ results in the Accusative of Purpose, table (4) shows that (36.0%) of the students’ translations were
correct or acceptable, while 34.3% were literal, and (15.4%) were incorrect. However, (8.6%) of the students did not try to give any

translations at all so they got zero, whereas (5.7%) of the translations provided were weak.
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36.0% 34.3%

15.4Y
>-4% 8.6%

5.7%

Translation Translation Translation Translation  No translation is

provided is provided is provided is provided is given at all
corrector incorrect literal weak
acceptable

Figure (2) Students’ Marks of Translation in Accusative of Purpose

4.2 Summary of the Students’ Results in Accusative of Purpose

The students did well in this part of the test as the students are familiar with tools of purpose in English such as, “so as to" or
“to" or “in order to". The first sentence zl=ll o ey llndlagiz received the worst translation by the students compared with
other sentences of this structure (table 4.7). The reason behind such failure is that students could not compose the sentence
well using the familiar purpose tools (so as to, to, in order to). Nevertheless, a gerund can be used in some cases for the
translation of this structure such as:

agidy2al L)Lzl diwl dac oMl aleall Jlw

This sentence can be translated in two ways: "The teacher asked the students many questions so as / testing their knowledge”.
Also, idioms or phrases can be used for translating the present category. Most students used the traditional formula “to/ so as
to or in order to” because they could not find the correct equivalentaagdas)l dlacl 1185 bobwg izl zio

“The soldier was offered a medal in recognition of his great works".

4.3 Results and Discussion of the Interview
Fifteen of the respondents were chosen randomly to be interviewed. The interviews were conducted at College of Science and
Humanities in Hurimilla. The interview consisted of nine questions. The results and interpretations were as follow:
1. Do you have any idea about equivalence theories in translation?

Table (4.21) Question Six
Number of Respondents Response
15 No

Percentage

100%

All the students admitted that they had not been taught about equivalence, non-equivalence and the strategies of dealing with
it. Some of them confessed privately that they had a little idea about these theories.
2. Do you have any idea about Accusative of Purpose?

Table (4.22) Question Six

Number of Students Students’ Answers Percentage
10 Yes %75%
5 No 25%
Total %100
3. Isit difficult to translate Accusative of Purpose?
Table (4.23) Question three
Number of Respondents Respondents’ Answers Percentage
13 Yes %86,67
2 No %13,33
Total 100%

4. What are the reasons behind the difficulty of such translation?
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Table (4.24) Question four

Number of Students Students’ Answers Percentage
7 Confusing %46,67
2 Their meaning is not clear %13,33
3 Have no equivalent %20
2 The differences between Arabic and English %13,33
1 No response %6,67
Total 100%

More than 85% of the interviewed respondents admitted the difficulty of this structure translation. They had studied it during
school life, certainly, but many factors accumulate to create this difficulty. About half of the respondents felt confused when
translating these categories, while 13.33% reported not remembering their meaning. The same percentage concluded that they
could not find any equivalent.

5. Conclusion

The present study aimed at investigating Accusative of Purpose -which is absent in English- through testing the abilities of EFL
learners in translating it. Further, this study tried to find the reasons for the confusion EFL learners encounter during translating
it. The subjects of the study were undergraduate EFL students (level six, English Department) at Hurimilla College of Science and
Humanities, Shagra University KSA. The shortcomings of the teachers in developing the learners’ awareness to the problem areas
are glaring. The results of data showed that students dealt with the structure understudy literally or incorrectly when they failed
to find the accurate equivalents or did not understand its meaning.The study therefore, concludes that EFL learners face severe
difficulty in translating Accusative of Purpose, therefore, they tend to use different strategies such as literal translation and ended
up producing incorrect outcomes.

6. Recommendations

Based on the results of this study, it is recommended that greater emphasis be placed on Arabic structures that are absent in English
and the concept of non- equivalence problems between Arabic and English. Further, teachers need to be encouraged to update their
knowledge base on current research into language processing during translation and they be trained in strategies that can ease the
pressure for the translators. Core theories of translation should be included in the curriculum of courses that have a translation
component. This should be backed up with adequate exposure of the learners in translational practices by using real time language
outputs such as movies which not only engage the learners in the learning process but also, place the language in a context.

7. Limitations of the Study

This paper was in the nature of a pilot study to understand the pitfalls encountered by professionals and amateurs of translation. The
sample size of thirty-five respondents was small and being uni-gendered, the findings may not be freely generalizable. Individual
differences are likely to have affected the results. Finally, for dearth of time and resources, the researcher was forced to administer
only short and simple language structures for the test. With the recognition that language is about discourse, it is important that
greater resources be invested in future studies on these lines and longer texts be analysed to obtain a deeper understanding on the
issue.
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Appendix
This Translation Test is for Research Purposes Only

The researcher is going to shed light on the importance of the idea of non- equivalence as the core of translation theory and
practice, and how EFL learners aren’t sufficiently learned about this basic notion in translation. Translating into the foreign
language is always considered more difficult than translating into the native language. To illustrate these points, the researcher is
intended to discuss an Arabic structure specifically, the Accusative of Purpose, which has no direct equivalent in English because
Arabic and English belong to different language families. Hence, the students always feel confused in dealing with such
structures and translate them literally.
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