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| ABSTRACT

This paper examines the language attitudes and reported language practices of parents of children at the kindergarten level in
the Greek-Cypriot community of Cyprus. The two varieties spoken in this community are in a diglossic relationship: the high
variety, Standard Modern Greek (henceforth SMG), which is also the official language of Cyprus, and the low variety, the Greek-
Cypriot dialect (henceforth GC), which is the non-standardised native variety. Examining the parental attitudes and reported
practices of diglossic speakers in the home is crucial for the vitality of both varieties as well as for the speakers’ confidence and
sense of identity. Data were collected using questionnaires and interviews. The results from the questionnaires, which are
discussed in this paper, show that although most parents consider both SMG and GC to be part of their national and cultural
heritage and linguistic identity and express positive attitudes towards both varieties, they encourage their children to use the
standard variety from a preschool age. This could be due to the fact that the official language of education in Cyprus is SMG,
parents, as diglossic speakers, wish for their children to express themselves fluently in writing in the high variety (SMG), and
generally to succeed at school. These language attitudes and reported practices reveal how strong the ideology of the standard
language (Milroy, 2007) is in diglossic settings such as Cyprus.
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1. Introduction

Exploring people’s language attitudes allows the researcher to discover and understand the beliefs, opinions, stereotypes and
ideologies of a community towards the languages in use. In general, having an attitude towards something or someone entails
having feelings of like or dislike, approval or disapproval and so forth, which are normally reflected in what people say, react to, or
do (Eiser, 1986, p. 11). Language attitudes can include a variety of attitudes such as attitudes towards languages, dialects, speech
styles, language groups, minority and majority languages, learning a new language, language variation, bilingualism, language
maintenance and shift, code switching and mixing (Baker, 1992; Santello, 2015). When looking at the relationship between
language attitudes and practices, Bradley (2002) reflects on why some minority groups assimilate to the host culture and lose their
language, while some other groups maintain their linguistic and cultural identity; in fact, he questions whether it is the attitudes
of that speech community that crucially determine language maintenance. For Fishman (1964), attitudes towards languages can
play a significant role in multilingual societies; attitudes may affect language planning and policy as well as the maintenance or
loss of languages in a community. Namely, the speakers’ positive attitudes towards a linguistic variety may promote its use and
consequently, favour the vitality and maintenance of that variety, while negative attitudes towards a variety may result in decreasing
its use and consequently bring language shift or loss.

While language attitudes are often considered crucial to the understanding of language behaviour, the influence of attitudes on
linguistic behaviour or usage is not always very clear, particularly in multilingual settings. For example, in Wales, most parents
Copyright: © 2026 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
London, United Kingdom.
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report that their native language should be preserved and that they would like to teach this language to their children while in
fact, very few parents use it frequently with their children (Lyon and Elis, 2010). Similarly, while Irish people express positive attitudes
towards their native language, they scarcely use it at home with their children (Brudner and White, 1979). Choi (2003) also found
inconsistency between linguistic attitudes and linguistic use in Paraguay where the positive attitudes of the speakers (students and
parents) towards Guarani, one of the two official languages, did not reflect their linguistic behaviour as Spanish is the language
they mostly use.

Children acquire language in a natural environment —the home— and become proficient speakers or native speakers of a
language before they start primary school (Foster-Cohen, 1999). Therefore, it can be expected that the linguistic practices of the
home reflect to a great extent the attitudes of the parents, their ideologies and feelings towards that language. As Baker (1992)
also notes, it is likely that the parents’ language attitudes significantly affect their children’s language attitudes; specifically, the
language of the home has an impact on attitudes as children'’s attitudes tend to be similar to their parents, although other factors
may also affect the children’s attitudes (such as school, their friends and neighbours). In fact, research suggests that children form
linguistic attitudes before they even start primary school (Garrett et al., 2003) which implies that these attitudes are primarily
created in the home environment and during the preschool years in kindergarten. For this reason, investigating parental attitudes
is vital as this may provide insights for the future course of a linguistic variety. In addition, as Fishman (1991) claims, the language
practice in the home contributes to predicting whether a language will be maintained across generations.

The present study focuses on the reported language attitudes and practices of Greek-Cypriot parents whose children attend private
kindergartens in Cyprus (ages 0-6). This research is different from other studies on the sociolinguistic situation of Cyprus as parental
attitudes of preschool children is an understudied matter. To the best of my knowledge, there is no other study in Cyprus examining
parental attitudes of kindergarten-age children. The aim of this research is to find out the attitudes of Greek-Cypriot parents of
preschool children towards Standard Modern Greek and the Greek-Cypriot dialect; which variety they use with their children and
which variety they encourage their toddlers to use and why; and, investigate whether these attitudes reflect the parents’ reported
linguistic practices. In other words, | will examine whether there is consistency between the parents’ attitudes towards the two
varieties and their linguistic practices with the children, and compare these findings with other studies on parental attitudes in
Cyprus (even though the children’s age group of this research is different). Exploring parents’ language attitudes and practices is
vital as these possibly affect their children’s attitudes and practices while growing up. This study may provide a better
understanding of the Cypriot diglossia (how the two varieties function in the Cypriot diglossic society), and insights about the role
each variety plays in people’s lives as well as the vitality of each variety as it can affect language maintenance.

2. Literature Review

2.1 The Greek-Cypriot community of Cyprus

This article investigates language attitudes and reported practices in the Greek-Cypriot community of Cyprus. Cyprus is the third
largest island in the Mediterranean (Richter, 2010) and it is (politically and geographically) divided into two distinct communities,
the Turkish-Cypriot and Greek-Cypriot, as a result of the 1974 war. Both Turkish and Greek are the official languages of Cyprus;
nevertheless, Turkish has no communicative purpose within the Greek-Cypriot community (Karyolemou, 2001) and is spoken
natively only by the Turkish-Cypriots living in Northern Cyprus. As the official languages of Cyprus, both Greek and Turkish are
used in formal government documents such as passports, government-issued identification cards, currency bills, and government-
issued forms (Hadjioannou, Tsiplakou, and Kappler, 2011). The term ‘Greek-Cypriot' is used in this study to refer to all Cypriots
living in the Greek-speaking community of Cyprus because the term ‘Cypriot’ may also include ‘Turkish-Cypriots’, the citizens of
the Turkish-Cypriot community of Cyprus.

Two forms of the same language are spoken in the Greek-Cypriot community of Cyprus: Standard Modern Greek, the official
language of Cyprus, and Greek-Cypriot, the non-standard native variety of Greek-Cypriots. The two varieties are in a diglossic
relationship in Ferguson’s (1959) terms; this means that two linguistic varieties coexist in society, each one having different
functions (Rowe and Grohmann, 2013). In the Cypriot diglossic context, SMG is the high variety, used in formal aspects of
communication such in education, while GC is the low variety, used in informal aspects of communication such as at home and
with friends. Even though the two varieties are related, they are not mutually intelligible; namely, in a conversation between Greeks
and Greek-Cypriots, if the Greek speakers have not been in touch with GC, it will be difficult for them to fully understand their
Greek-Cypriot interlocutors (Arvaniti, 2006).

Examining the language attitudes of Greek-Cypriots will possibly reveal the parents’ language ideologies. Language ideologies
mediate between social forms and forms of talk, and they are not only about language, but also link language to identity, morality
and so forth (Woolard, 1998). Ideologies can be expressed in explicit talk about language, that is, in metalinguistic discourse;
people may explicitly express their views or ideologies about language through language use (Woolard, 1998). In Cyprus, the
prevailing language ideology is that GC is a dialect of SMG. This ideology is mainly transmitted by the educational system of
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Cyprus, in addition to the ideology of ethnic nationalism, according to which Greek-Cypriots are ethnically Greek (Arvaniti, 2006).
Since Cypriot Independence in 1960, SMG is the only language of state education in Cyprus and its use is considered as connecting
Greek-Cypriots to their motherland, Greece and the Greek ethnic identity, whereas GC has not been included in education either
as a medium of communication or as a school topic for study (loannidou, 2009a). In other words, education in Cyprus promotes
the use of SMG and the Greek ethnic identity. Even though language policy in Cyprus advises teachers to use SMG during the
lessons, this is not always the case as SMG is not the students’ mother tongue and GC features are present in the students’ speech,
as shown in studies such as loannidou’s (2009b) and Sophocleous’ (2011).

Although SMG is the official language of state education in Cyprus, a number of studies have investigated the potential effects
and benefits of the introduction of a bidialectal programme in Cyprus (Yiakoumetti, 2006, 2007; Tsiplakou, 2007; Papapaviou and
Pavlou, 2007; Papapavlou, 2010; Ayiomamitou, 2018). In particular, Yiakoumetti (2007) studied the potentialities of bidialectal
education, the use of both SMG and GC, in primary schools in Cyprus. The results of this study propose that the inclusion of GC in
the classroom and the explicit instruction of the differences between SMG and GC help students separate the two varieties more
effectively and, consequently, reduce the presence of dialectal features in the written performance of the standard (Yiakoumetti,
2007). Also, Papapavlou (2010) points out that the introduction of bidialectal education in Cyprus where both SMG and GC are
taught can elevate the status of GC, enhance the students’ linguistic abilities and enrich the students’ self-esteem and confidence.

2.2 Language attitudes in Cyprus

Existing research on language attitudes in Cyprus mainly involves the investigation of the attitudes of Greek-Cypriots towards SMG
and GC, attitudes towards certain GC phonological sounds (Papapavlou, 2001), attitudes towards the four broad register levels of
GC (Papapavlou and Sophocleous, 2009) and attitudes towards the use of these two varieties in written Internet communication
(Themistocleous, 2007). Research in Cyprus examines the attitudes of preschool children (Pavlou, 1999; Satraki, 2015), the attitudes
of Greek-Cypriot teenagers (Papapavlou, 2001; Kyriakou, 2016), the attitudes of teenagers and adults (high school, lyceum and
university students by Tsiplakou, 2004), and teachers and children’s attitudes in kindergarten (Sophocleous and Wilks 2010). It can
be seen that parental attitudes have not been the focus of many studies (see Fotiou and Ayiomamitou, 2021 for the parents’
language attitudes of primary school children).

An overview of the literature on language attitudes in Cyprus suggests that Greek-Cypriots have positive attitudes towards SMG
and a variety of attitudes towards GC, both positive and negative. When looking at children’s attitudes in Cyprus, studies confirm
the fact that children are able to distinguish between language varieties and actually form attitudes towards language varieties
very early, as from the age of five (Rosenthal, 1974). This is shown in the studies of Paviou (1999) and Satraki (2015), who used
Rosenthal’s (1974) methodology of the matched guise technique of magic boxes. Paviou (1999) investigated the language attitudes
of children attending kindergarten; the children, who had already formed ideas about language, expressed preference for the SMG
forms. Similarly, Satraki (2015) examined the attitudes of children aged 5-7 years old. The results of this study showed that
especially older children seem to favour standard-like forms and disfavour dialect-like forms; the female participants also seemed
to be more in favour of standardised forms than boys. The findings of these studies are significant as they suggest that the creation
of negative stereotypes towards GC, which children adopt early on, may begin in the home environment.

Sophocleous and Wilks (2010) examined teachers’ and children’s attitudes in state kindergartens in Cyprus towards the use of SMG
and GC in the classroom and whether children’s attitudes towards the standard and non-standard varieties start to develop at an
early age. In line with Pavlou (1999) and Satraki (2015), Sophocleous and Wilks (2010) state that kindergarten-age children can
distinguish between the two varieties and also understand which occasions in the classroom call for the use of one variety or the
other. This reflects the linguistic practices of the classroom; specifically, teachers use SMG when salience is placed on language
such as the teaching of new vocabulary or when significance is placed on children’s use of ‘correct’ language. They reported being
relatively flexible towards the use of GC in the classroom such as in less formal interactions related to children’s personal
experiences and creative activities, as they believe it helps to boost the children’s confidence (Sophocleous and Wilks, 2010). When
looking at these results, it can be seen that in a diglossic setting such as Cyprus children learn from a very young age how the two
varieties are functionally distributed, connecting for instance SMG with formality and GC with informality, and simultaneously form
attitudes towards the two varieties.

Research in Cyprus also investigates the attitudes of teenagers and adults. Earlier studies on adults’ language attitudes reveal that
Greek-Cypriots have more favourable attitudes towards SMG than towards their native variety, GC. This is shown in Papapaviou’s
(1998) study who examined the attitudes of university students by the use of the matched guise technique, and found out that
students considered the speakers of SMG as more educated, interesting, and intelligent, while the GC speakers were deemed as
more sincere and humorous. Similarly, in another study involving university students, Papapavlou (2001) examined whether the
use of certain sounds such as /[/ and /dz/, that are not part of the phonological inventory of SMG, marks the speech as rural;
whether the speech is less intelligible; and whether the speaker is perceived as less educated. This study revealed that the presence
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of the sound /[/ in conversation marked the speech as more Cypriot-accented than the presence of the sound /dz/ (Papapavlou,
2001). Although the results showed that the educational background of a speaker could not be judged precisely by the use of
these sounds, the frequent presence of /[/ in speech was associated with primary level education rather than secondary. This may
suggest that if these sounds existed in SMG, Greek-Cypriot speakers would not perceive them as rural-sounding.

More recent studies suggest that Greek-Cypriots hold negative attitudes towards basilectal features of GC, but not towards
mesolectal features. Papapaviou and Sophocleous (2009) investigated (by the use of interviews) the attitudes of Greek-Cypriot
university students towards speakers of four broad register levels of GC and how they construct their social identity through
language use. The results of this study showed that the speakers of basilectal features (the variety most distant from the standard
form) of GC were negatively perceived by other speakers (Papapavliou and Sophocleous, 2009). Regarding the statements made
by the students, basilectal features of GC seemed to be associated with village life and people being less educated, while the use
of SMG seemed to be associated with status and prestige (Papapavlou and Sophocleous, 2009). Most students stated that they
generally use mesolectal features (the variety between the acrolect, the variety closest to the standard, and the basilect) in their
speech, a mixed version of SMG and GC, while nobody reported using exclusively SMG in interactions with Greek-Cypriots
(Papapavlou and Sophocleous, 2009). This may suggest that overt prestige is attached to SMG and to the GC registers close to
SMG. In addition, these university students may have high expectations of upward mobility, of advancing socially and professionally
in society, and therefore, they may be prone to the use of linguistic forms closer to the standard. In other words, it is possible that
they diverge their speech from basilectal forms of GC.

When looking at the research on language attitudes in Cyprus, there seems to be a tendency for more positive attitudes towards
GC than in the past. In Tsiplakou's (2004) research on the language attitudes of high school, lyceum and university students towards
GC and SMG (by the use of questionnaires and interviews), the respondents expressed positive attitudes towards both varieties.
Specifically, the participants did not consider SMG superior to GC in terms of richness, prestige, honesty. A similar attitude prevails
in relation to language use and Internet communication. Themistocleous (2007) examined the attitudes of Greek-Cypriot Internet
users towards GC in online communication through an online questionnaire. The results of her study revealed that the Greek-
Cypriot respondents (between 24 and 35 years old) had positive attitudes towards the use of GC in computer-mediated
communication (Themistocleous, 2007). Themistocleous (2007) suggests that the positive attitudes which resulted from her study,
may be connected to the fact that the use of GC in the media is currently increasing (also suggested by Tsiplakou, 2004).
Themistocleous (2007, p. 485) also argues that the use of GC in online written communication ‘is becoming more and more
emblematic in the sense that it becomes a medium of expression of the Greek-Cypriot youth identity’. In other words, by using
the GC variety in online written communication, young Greek-Cypriots promote not only their mother tongue but also their Cypriot
identity (Themistocleous, 2007).

With reference to parental attitudes towards SMG and GC in Cyprus, the only study found is by Fotiou and Ayiomamitou (2021),
who examined the language attitudes of elementary school children and their parents. In this study, parents assigned features of
superiority, status and competence to the speakers of the standard variety, while characteristics of friendliness, likeability, social
attractiveness, and personal integrity were assigned to the speakers of both varieties. The parents’ views regarding the introduction
of GC in education were unclear; they consider that the use of the dialect is only accepted in oral communication. In contrast, the
pupils expressed positive attitudes towards both varieties; they seemed to value the dialect and admitted that they would like to
use it at school because it is easier for them and because they view it as part of their identity (Fotiou and Ayiomamitou, 2021).

3. Methodology

The study took place in Nicosia, the capital of Cyprus. The participants of the study are parents whose children attend private
Greek-speaking kindergartens in Nicosia. The questionnaire was completed by 50 parents, both men and women, aged between
32 and 48 years old. They practise various professions such as a psychologist, beautician, secretary, engineer, journalist, brand
manager. They all live in Nicosia and most of them were born there. A smaller number of parents were born in Larnaca, Limassol,
the US, Ukraine and Greece. Ethics and trustworthiness were taken into account during the research. Consent for participation in
this research study was obtained from the kindergarten directors and the parents who participated through acquaintances. The
link of the online questionnaire (on Google Forms) was sent to the parents and the questionnaire was completed anonymously.

A pilot questionnaire and in-depth interviews were used to find out the attitudes of kindergarten-age children. This article discusses
the results obtained from the questionnaire; the results from the in-depth interviews, which were conducted after the
questionnaires, will be discussed in another paper. The purpose of the interview was to examine in depth the parents’ attitudes
and linguistic practices and triangulate the questionnaire results. The questionnaire used in this study is a direct tool as the direct
approach relies on the overt elicitation of attitudes since the participants are called to express explicitly what their attitudes are to
different language phenomena (Garrett, 2010). At the beginning of the questionnaire, the respondents were asked to provide
demographic information such as sex, age, occupation and place of birth.
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The questionnaire is divided into three parts and gathers both qualitative and quantitative data. In the first part of the
questionnaire, there are four open-ended questions asking the participants to state which variety they generally use, when they
use GC and when they use SMG, and which variety they encourage their children to use. The second part of the questionnaire
contains a table where the parents had to state which variety they use in specific situations of communication with their children
such as when playing, or reading a book, during a meal and so forth. The last part of the questionnaire consists of four sentences
where the parents had to underline the part of the sentence they were in agreement with; for example, whether it is useful for their
child to speak GC or not. The questionnaire was in Greek and was translated into English for the purposes of this study.

4. Results

In general, the results of this study seem to reflect the language attitudes and practices of speakers in diglossic settings. Namely,
the majority of the respondents report generally using GC (84.4%) while a smaller number reported using SMG (15.6%). This is
justified by the fact that the linguistic situation of Cyprus is diglossic where the low variety, GC, is the native variety of Greek-
Cypriots and it is used in most domains, mainly informal, while the high variety, SMG, is used in fewer domains, mainly formal
(Arvaniti, 2006). The participants state using SMG in occasions such as in writing (emails or texting), when speaking with Greeks or
travelling to Greece, in professional meetings (workplace, interviews, giving presentations), when talking on the phone or
answering the phone. Also, it seems that Greek-Cypriots use the formal variety when they do not know their interlocutor, for
example, in situations such as when talking to strangers or ordering food. On the other hand, the participants state using GC in
everyday communication with friends, co-workers and family, especially grandparents, with other Cypriot parents, at home, outside
and inside the house. More specifically, the selection between SMG and GC seems to highly depend not only on the interlocutor
(whether they are older or unfamiliar to the speaker) but also on which variety the interlocutors use in the specific context-situation.

The main purpose of this study is to find out which variety/varieties parents use at home with their children and which
variety/varieties they encourage their children to use in general. Investigating this is important as parents play a crucial role in
guiding their children’s language use. When parents were asked which variety they use at home with their children in various
situations, most of them stated using mostly SMG in situations such as narrating or reading a story, singing with their children,
teaching something to their children and giving advice. They stated using both varieties when playing, praising, giving instructions,
telling off, disciplining and discussing during a meal. Generally, the results show that both varieties are used at home with SMG
being more prevalent in reading, telling stories and singing, as most books and songs are in fact in the high variety, SMG. The
results also show that some parents associate the use of SMG with being ‘serious’ or ‘strict’ and they state to use SMG with their
children in serious conversations or when they try to explain something to them in order to sound strict. The use of the formal
variety in serious conversations has also been found in other studies, which reveal that diglossic speakers also tend to associate
the standard variety with the trait of seriousness. In fact, some studies in Cyprus show that Greek-Cypriots consider the use of GC
as humorous (Papapavlou, 1998; Kyriakou, 2016), traits not usually associated with the standard.

With reference to which variety/varieties parents encourage their children to use, this seems to be essentially connected to
academic performance. To illustrate this, the results show that most parents report encouraging their children to use either both
SMG and GC, or SMG. In fact, nobody states to encourage their children to use only GC. This attitude could be rather expected as
in diglossic situations, the low variety is not a standardised variety, it is not considered a sophisticated form of language and
therefore it lacks prestige (Ferguson, 1959). When looking at the results, it is noticeable that a great number of parents think that
speaking SMG to their children will help them with their writing skills. Parents justify this by stating that children are constantly in
contact with GC therefore using SMG in more domains could contribute at improving their writing skills in SMG. In other words,
parents seem to be concerned that if their children do not have enough exposure to SMG in their preschool years, this may have
a negative impact on their school performance and particularly on their written expression. Similarly, some parents think that
children become confused when using both SMG and GC vocabulary; therefore when speaking SMG at home will help children
perform better as they will speak and write in the same way (in SMG). An interesting comment was made by a parent who said
that he corrects his son when he uses the verb 'hit" in GC because when he starts school, his son will probably use in writing the
GC form ‘I hit' (Epdatolod’) instead of the SMG form ‘I hit' (‘'ktomnoa’). For this reason, the parent says that he prefers using the
SMG form as this is more correct.

Other parents with similar views state that:
‘We consider it (SMG) more correct. Also, | think that we, Cypriots, have issues with expression in comparison
with children from Greece who speak and write in the same way in all occasions and they do not have to
translate in their mind from Cypriot to Greek'. [Tn BswpoUpe Tio cwotr yAwooa. Eniong Bswpw mwg epeiq
ol Komplot €xoupe POPANUa 0TNV €KPpaan os ox€on e Ta s amd EAAGSa Ttou piholv Kot ypa@pouv
To (610 08 OAEQ TIG IEPUMTWOELG KOt Sev XpetdleTal va PeTa@pAdlouv 0To PUaAd Toug amd Kumplakd og
EMNVIKA].
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This implies that parents wish for their children to be fluent in Greek and in order to achieve this, they need more exposure to SMG
from a young age. Some parents also state that they sometimes use the formal variety at home on purpose, so that their children
familiarise themselves with it. Some parents report: ‘when | address my child | try to avoid using heavy GC; | try to avoid it anyway,
therefore | do not use it when addressing my child’ [6tav ameuBUvopat oto Tadi Tpoomabw va amoPevyw TN XPHon Papldg
KUTIPLOKAG SLOAEKTOU- £TOL KOL OAALWG TNV amo@elyw, ogo & paAov otav ameubuvopal oto awdi’] while others state that
‘we speak the dialect but we correct some words' [Adpe T SidAekto pag oAAG StopBwvoupe kot kamoleg Ae§ovAec]. The
‘correctness’ of SMG emerges throughout the data in instances where parents ask their children to ‘speak SMG correctly’. The
parents’ reported practices and use of specific expressions in the questionnaires such as 'heavy Cypriot dialect’ or ‘correcting
words’, among others, point towards the ideology of the standard language (Milroy, 2007), namely, parents associate the
high/standard variety with concepts of education and 'speaking correctly’. Also, attributing competence and correctness to the
speakers of the high variety is a common attitude in diglossic situations (Ferguson, 1959); this has been shown in other studies in
Cyprus (Papapavlou, 1998; Kyriakou, 2016; Fotiou and Ayiomamitou, 2021).

Furthermore, some parents seem to be more relaxed in terms of which variety they use with their children, as their children do not
seem to confuse the two varieties. In fact, some parents report encouraging their children to use both varieties and particularly
the use of SMG, and justify this by stating that their children should be able to distinguish the two varieties and to be able to
communicate in any given occasion. For example, some parents stress that it is important to know both forms of SMG and GC
such as ‘To koukouTol' A& kat 'n kKokkova' (fruit seed) as they live in Cyprus. Some parents state ‘children must speak both
varieties and speak SMG correctly’ [kat Tt 00, €€l00U ONUAVTIKO Vo yvwpilel TNV KUTIPLOKT SLAAEKTO OAAG KOl VOl HAOEL var AG
0pBa& TNV eAAnVikr yAwooa] ‘| would say both. | have been trying to speak proper Greek with them since they were little so that
they are able to distinguish between the two, the language and the dialect [@a éAeya kat T SV0. ATtO PIKP& TIPOOTIABW VA TOUG
MAW "owoTtd" EMnVikd Kat va prtopouv va Stoxwpiouvv ta Vo, T yAwaooa kot tn SidAekto]. In fact, research suggests that
explicit teaching of the differences between the two varieties can bring about good results in the students’ school performance
and confidence (Yiakoumetti, 2007). In other words, in contrast to common belief, what most parents are concerned about, being
able to distinguish between Standard Greek and the Cypriot dialect, could in reality be beneficial for the students, not only
regarding their academic performance and confidence but also creating citizens/speakers whose native variety is valued and worth
being taught.

While parents explain why they encourage their children to use SMG, GC or both, they connect the use of these varieties with
cultural, linguistic and ethnic identity and express very positive attitudes towards both varieties. These parents stress the fact that
GC is a Greek variety, they consider the two varieties as one and they seem to connect the use of GC to their Cypriot and Greek
ethnic identity. These parents say that they try to teach their children both SMG and GC since GC is ‘our dialect’, ‘our mother
tongue’ and also a part of their ethnic, cultural and linguistic identity, history and heritage. In multilingual settings, many parents
consider their heritage language as the main carrier of their own culture, religion and family values (Yan, 2003). Interestingly, a
parent reports:

‘Both. In my view, the Greek-Cypriot dialect is part of our Greek identity and therefore cannot be in opposition

with that (GC). Just think how many Cypriot words have roots in Ancient Greek. For me, there is no dilemma

as to what is best or what we should be using, as we often hear. | would say that my family uses SMG more

in everyday life (probably because of my job), but I think that the Greek Cypriot dialect must not be left out,

to shut. | try to teach my child, whenever is possible words in both GC and SMG'. This seems to work for now

— | have not noticed any confusion in the way he uses vocabulary'.

[Kaw T $Y0. Katd Tnv dmoyn pou n KUTpLakr SIAAEKTOC £lvVal KOPUATL TNG EAANVIKAG HOG TOUTOTNTOG KOL

eMOpEVWG Sev €pXETaL O avTiOeon e cuTAV. ApKel HOVO VO OKEPTOVHE TIOOEG AEEELG TNG KUTIPLAKNG EXOUV

TIG pideg Toug oTa apyaio EAMANVIKA. Mo péva, Sev uTAPXEL KATIOLO SIANPMUA WG TIPOG TO TL Eiva KOAUTEPO 1

TL TIPETIEL VO XPNOLUOTIOLOVUE, OTIWG CUXVA OKOUME. Oa EAeya OTL 0TNV KOONUEPLVOTNTA TNG OLKOYEVELAG

MOV UTtEPLOXVEL N XPARON TNG EAANVIKAG (Iowg Kot Adyw TOU EMAYYEAUATOC HOV), OUWG Bewpw TTopEAANAQ

OTL N KUTIPLOKN SLAAEKTOC Sev TipEmeL va a@eBel, va ofnoel. MNMpoomobw va pabaivw oto st pov, 6Tou

ouTO LOYVEL TIG AEEELG KOl TNV KUTIPLAKI KOL 0TNV EAANVIKH. AUTO QaiveTal va SOUAEVEL ylat TNV wpa - Sev

€XW TIOPATNPHTEL VOL UTIAPXEL KATIOLO PTTEPSEPR OTOV TPOTIO TIOVU XPNOLUOTIOLEL TO AEEIAOYLO TOU YEVIKA].

In the present study, parents were also asked to state which variety they consider is more important for their children to speak.
The results show that most parents encourage their children to use SMG or both SMG and GC, while nobody seems to consider
that it is more important for their children to speak only SMG. Similarly, the respondents had to state whether they are proud of
speaking GC or not. The majority stated being proud of speaking GC. Similarly most parents stated being proud of speaking SMG.
Research in Cyprus shows that Greek-Cypriot speakers tend to connect the use of GC and SMG to their Greek ethnic identity and
highlight the connection between GC and SMG and the Greek-Cypriot education (loannidou, 2009a).
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Discussion

This study focuses on the examination of preliminary results on the reported language use of parents of preschool children, an
understudied group of speakers. The purpose here is to find out which variety/ies these parents report using particularly at home
with their children and whether they encourage their children to use GC, SMG or both. This is an important matter as children form
attitudes towards languages from a young age and they are central to the development of their language proficiency (Cummins
2002). In general, the results show that parents use both SMG and GC, they have positive attitudes towards both varieties, although
the majority state that they promote the use of SMG at home with preschool children. In fact, they seem to be proud of their
dialect, and consider it part of their linguistic, cultural and ethnic identity. They encourage the use of SMG at home so that their
children are linguistically ready and well-equipped to start their education in primary school where the language of instruction is
SMG. Nobody encourages their children to use only GC which can be seen as a reflection of diglossia where the low variety, in this
case, GC, carries no overt prestige (Ferguson,1959) and it is not connected to academic performance and to domains of use
typically reserved to the standard language like telling or reading a story and singing. What strongly emerges in this preliminary
study is the ideology of the standard language (Milroy, 2007). Namely, the strong encouragement towards the use of SMG by the
parents resides in the fact that SMG is a language with prestige, social values, and it is widely considered as a sophisticated form
of a language.

GC seems to have more of a sentimental value rather than a functional one, an essential position in their hearts. Parents consider
GC to be part of their history, a cultural heritage that needs to be preserved and also part of their linguistic and ethnic identity.
The results of this research are in line with recent studies suggesting that attitudes towards GC are becoming more positive than
before (Tsiplakou, 2004; Kyriakou, 2015). In addition, although parents use both varieties with their children, the use of the high
variety, SMG, is tied to the domain of education, which is rather expected in a diglossic setting such as Cyprus. The standard
language is associated with academic success, social mobility and professional opportunities. Parents’ reported linguistic practices
and attitudes could suggest that they are upwardly mobile people, that is, they wish for their children to move up socially in terms
of professional status.

Briefly, parents of preschool children appear to be proud of speaking SMG and GC, emphasizing that GC is part of their linguistic,
cultural and ethnic identity. They use the dialect in everyday communicative exchanges, but also encourage their children to use
both varieties and SMG, clearly for academic purposes. This view is in fact in opposition with research in Cyprus education
supporting that bidialectal education, namely, the explicit instruction of both standard and non-standard varieties, can in reality
bring better academic results and also make children more confident linguistically and strengthen their sense of linguistic and
ethnic identity (Yiakoumetti, 2007). What could be further investigated in the future is whether this view is merely the parents’
concern for their children’s academic success or whether educators also transmit or contribute to the formation of these views.

5. Conclusion

This study provides valuable insights into the language attitudes and practices of Greek-Cypriot parents of preschool children, a
group infrequently addressed in existing sociolinguistic literature. The findings reveal a complex interplay between cultural identity,
educational concerns, and social ideologies. While parents express pride in both SMG and GC, their reported practices lean toward
promoting SMG at home, particularly in contexts linked to literacy and academic preparation. In other words, parents are concerned
that limited exposure to SMG could make schooling more difficult for Greek-Cypriot children as they mainly use GC at home and
on informal occasions and once they start school they need to switch to SMG as this is the official language of Cyprus.

This phenomenon emphasises the enduring power of the standard language ideology in diglossic settings, where the high variety
is connected to prestige, correctness, and success, while the low variety, although valued emotionally and culturally, is seen as less
suitable for formal contexts. Interestingly, even those parents who value GC as part of their identity and heritage often associate
its use with informality and sentiment rather than educational utility.

The findings of this study support that language ideologies are deeply embedded and influence early language socialisation.
However, they also suggest the need for increased awareness and potential pedagogical reform so that Greek-Cypriot children are
explicitly aware of the differences between SMG and GC. Given that bidialectal education has been shown to improve both linguistic
performance and self-esteem, policymakers and educators could consider integrating GC more explicitly in early education as this
can also contribute to maintaining positive attitudes towards both varieties, valuing their cultural, linguistic and ethnic identity and
heritage.

Future research could explore preschool children’s and their parents’ language use in the home setting to find out whether these
results align or diverge from the results of this study. Equally important is to study further how teachers’ language practices and

attitudes align with or diverge from those of parents, and how these collective beliefs shape children’s developing language
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identities and competencies. Ultimately, supporting both SMG and GC in educational and home settings could foster a more
inclusive approach to linguistic diversity in Cyprus, one that respects both function and heritage.
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