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| ABSTRACT

The development of ICT-based English Language Teaching (ELT) materials in Indonesian higher education continues. During the
COVID-19 pandemic, virtual learning environments are integrating more tools, apps, and technology. This study examines the
effects of adding a social media-movie-based learning project (SMMBLP) to computer science instructors' virtual learning
environments to improve students' English proficiency. This quantitative study uses a pre-experimental design to examine how
SMMBLP affects ELT students' English proficiency and motivation. This study analyzed 40 first-semester Computer Science
students at Universitas Muhammadiyah Sidenreng Rappang in 2020-2021. Data was collected using a questionnaire, pre-test,
and post-test. The study found that social media and movie-based learning projects (SMMBLPs) improved students' motivation
and English ability. According to the study, EFL students learning ELT could use SMMBL in a blended or online environment as
the next pedagogical model.
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1. Introduction

ICT has revolutionized teaching and learning at universities and across education. Due to the irrevocable effects of the COVID-19
pandemic on education worldwide, academic institutions must integrate social media and emerging technology into their teaching
and learning resources. T. A. Badmus, O. N. Akande, and A. T. Akindele (2020). Governments, schools, students, and families needed
to learn how to use online reading technologies, increase ICT access, and address utilization inadequacies after the COVID-19
pandemic returned in March. Traditional learning environments in primary and tertiary schools quickly adjusted. Many students
and instructors have had a negative experience with this "new" online school as socioeconomic disparities have grown, some
teachers have struggled to use ICTs to teach online classes, and some students were excluded. Flores, M.A. is also cited by
Goncalves and Capucha (2020).

ICTs leverage computational instruments to capture, disseminate, and exchange knowledge, thereby fostering automation and
collaboration in the fields of education, industry, and science. Global education is being transformed in its design, delivery, and
implementation by the swift pace of technological progress. Individuals are now capable of reading, communicating, and
socializing. Huang, R., Kishuk, and J.K. Price (2014). This provides a rationale for the growing inclination of academic establishments,
government bodies, and international organizations to employ emergent technologies in order to augment the process of
education. Instructors have the ability to provide students with opportunities for constructive learning engagement and awareness-
raising by utilizing ICTs. Technological progress facilitates the adoption of adaptable pedagogical methods that not only assist
underrepresented communities but also encourage and invigorate mechanisms that captivate and confront students with tangible
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obstacles. The notions of "learning through communication and discussion of the topics" and "exploration, experience, discovery,
construction, reflection, and action" (Makrakis, V. 2014) are discussed. However, it appears that higher education models remain
conventional or based on the teacher-learner paradigm (OECD/CERI, 2010; Kostoulas-Makrakis & Makrakis, 2020; Esteves, 2008),
thereby excluding alternative pedagogical approaches.

When instruction is truly remote, Universitas Muhammadiyah Sidenreng Rappang experiences an identical issue. Numerous
assignments and instructions pertain to the English subject, which is predominantly taught online using traditional methods.
Students become unmotivated to study English when they observe the aforementioned circumstances. Each student has unique
English-learning-specific abilities and requirements, but it appeared that students lacked interest in the subject. They hold the
belief that English is difficult to comprehend, unimportant, and uninteresting. In reality, they have no desire to improve their
command of the English language. They have no desire to improve their English proficiency. A significant number of them become
idle when presenting material to an English instructor. The enhancement of their learning is not substantial. A second issue is that
the classroom does not have a lively ambiance. The instructor instructs using a monotonous technical tone. In summary, in light
of the revelation of the low English proficiency among students at Universitas Muhammadiyah Sidenreng Rappang and the
phenomenon of globalized English, it is recommended that English instructors develop novel pedagogical approaches and
instructional resources to enhance students' English proficiency, specifically in the areas of listening and speaking. A diverse range
of pedagogical approaches must be implemented, grounded in a communicative framework that fosters creativity, innovation,
learning, and student engagement.

To achieve classroom quality management results, instructors must be creative and original in their responses to these difficulties.
Actively addressing these obstacles can boost kids' English and academic performance. To improve learning, instructors must be
creative and innovative. These are the students' English proficiency and learning results. One way to improve students' English and
academic performance is the Social Media-Based Learning Project. This research sought to answer these questions: How does
adding a social media-movie-based learning project (SMMBLP) to the Computer Science Faculty's English curriculum affect it?

2. Literature Review

The most widely spoken language in the world, English, was formed as a foreign language for communication. Since many countries
now teach English as their major foreign language, non-native speakers' aspirations to learn it have grown. Additionally, the
English-learning environment has changed. As a common language and lingua franca, English has been used to achieve worldwide
communication goals. People from different cultures cooperate and communicate in politics, education, research, and technology
(Byram, 2008). Regarding the previous statement, the Education and Culture Ministry of Indonesia aims to establish high-quality
international institutions that produce graduates with a deep sense of national pride and the ability to foster excellence
domestically and achieve global renown.

Consequently, English proficiency is hastened so that pupils may be able to contend on an international level. This was achieved
by incorporating contemporary instructional technologies, student-centric learning platforms, and information and
communication technology (ICT), as cited in Kirschner et al. (2004), Shen and Ho (2020), and Hodges et al. (2020). The
implementation of digitalization strategies, particularly the emphasis on ICT-based instruction and course modernization, has
presented challenges (Rienties et al., 2013). Then, investigations into the application of ICT to English language acquisition were
undertaken. Miller, K. (2010); Mullamaa, K,; Ruzikulovna, 2020. By capitalizing on numerous novel prospects for effective teacher-
student interaction, the integration of ICT in language education not only facilitates the development of students' linguistic abilities
but also expands their understanding of the ways in which ICT can be leveraged to augment the pedagogical process. Practical
applications of ICT in the instruction and acquisition of foreign languages were proposed by consensus.

A depiction of the telecommunications project's implementation is provided. An analysis of the advantages and disadvantages of
distance learning is conducted. Furthermore, this study examines the challenges that both educators and learners encounter when
utilizing ICT to support language instruction.

Alakrasha, H. M., and Razakb, N. A. (2020); Sahboun, Y., and Razak, N. A. (2020); Winarni, E. (2020); and Rashid et al. (2019) have all
called for ICT to meet the demands of the fourth industrial revolution. The modern understanding is that students' willingness to
use technology in the classroom, especially during English language learning sessions, is essential for education 4.0. Additionally,
Arrosagaray M. (2019) found a correlation between students' technological ability and their machines' performance in distance
learning. These correlations match those between age, ethnicity, profession, and technology. However, incentives for distance
learning can boost machine self-efficacy without student motivation. N. Serostanova (2014); intercultural solutions foundation. ICT
issues in foreign language teaching and learning (FLT/FLL) are addressed. Programming applications, audio and video equipment,
telecommunications, and digital whiteboards are considered Internet services. Telecommunications program complexity is
important.
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The incorporation of instructional media, including videos, into the classroom setting has the potential to generate substantial
advantages. Certain activities, such as film-themed debates or language exercises, will motivate the students to acquire further
knowledge. Language acquisition shall occur via entertaining and interactive media-based instruction. An example of one of the
most effective media for learning English is a film or television program. By utilizing films, students are able to transition from
conventional to hands-on learning environments (Syahrozi, H. (2018)). An entire film segment can be utilized as a fundamental
component of English instruction encompassing the subsequent domains: listening, vocabulary, diction, and voice. A primary
motivation for employing films in the classroom is to inspire students to enhance their listening and communication proficiencies,
as stated by English language instructors, incorporating films into the language curriculum rather than simply supplementing
established methods. Cinema animates language, and spectators express their sentiments in relation to a recently viewed film.
Furthermore, films foster dialogue among students by means of the highly charged viewing experience they collectively endure
(Ismaili, 2013; Latifi, 2014; Stewart, 2006; Aliyev, 2016), which incites a primordial urge to communicate.

Moreover, Xhemaili (2013) identifies the following as certain benefits of film implementation in the classroom:

1)  The utilization of film as a visual medium has the ability to actively stimulate students' experiences, while the written word can
only do so implicitly.

2) Viewing a film is a more sensory experience than reading; films feature authentic language, movement, sound, complete color,
and supporting pronunciation.

3) The experimental film class was considerably more animated, and students were more engaged in closely observing the lesson.
4) The use of visual-movie interactions increased inter-student and teacher-student debates.

5) Movies pique the fascination and interest of students and

6) Students will be able to envision things they did not previously know. There is much to envision in a film, which makes it an

authentic English resource. Conversely, students can also benefit from the educational value of films, which highlight the
authentic spoken language of English acquisition in a specific way.

A film serves as a viable substitute for instructional materials and mediums when teaching English. The students. Film-based
curricula inspire students to acquire proficiency in the English language. According to Richard and Renandya (2002), educators
ought to promote critical viewing and comprehension among students and prepare video-related lessons that encompass the
following three phases of events: prevision, viewing activities, and post-visual activities. Students can be more motivated to study
the English language if brief films are incorporated into the curriculum via YouTube.

Students will view the video in the preliminary exercises by utilizing the context information at their disposal, which will pique their
interest in the subject and alleviate their apprehension of unfamiliar vocabulary. Announcing the situation and requesting that
students anticipate the content is one approach. It will assist students in concentrating and paying closer attention to the video.

These then facilitate the observing activities by substantially encouraging the viewer to watch the video. This tool enables learners
to focus on essential subjects such as factual information, narrative construction, or vocabulary employed in a provided scenario.
Additionally, it permits them to replay and replicate the entire sequence or the pertinent segment. Exercises should typically be
initiated in accordance with the fundamental condition. Post-visual activities will be assigned subsequent to the viewing of the
video footage. Students are required to acquire a specific language or provide a response to the video. A wide range of post-visual
duties is available, encompassing diverse subjects, including dialogue, role-playing, deliberation, writing, and related reading.
Students will find this exercise challenging beyond the point.

Students can be certain to be more engaged; therefore, for English instructors seeking to encourage and facilitate objective
expression, the utilization of YouTube brief films is an ideal substitute. As a pedagogical tool, a film will enhance your proficiency
in English. The genuine English language model is provided. Thus, it is hypothesized that the utilization of brief films can increase
students' English proficiency and maintain their interest in the course.

3. Methodology

3.1 Research Design

Pre-experimental in nature, the researcher selected forty students at random using purposive sampling to comprise the sample
for this study. The participants in this research were 32 first-semester students enrolled in higher education institutions majoring
in computer science for the 2020-2021 academic year. The research was carried out between October and December of 2020. This
study contrasted the scores obtained from the pretest and posttest. Campbell and Julian C. Stanley (1963:13) delineates the
following categories of research that may be incorporated:
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Table 1. Research Type

Group Pre Test Treatment Post Test
E O X1 02
Where:
E: Eksperiment
O1: Pretest

0O2: Posttest
X1: Treatment using social media- movie based learning project (SMMBLP)

The researcher compiled the data on pupils' English proficiency using information from Hutchinson and Waters (1987). The
objective of the study was to assess students' English proficiency in practical situations, including but not limited to introducing
themselves, discussing current events, expressing emotions, describing locations, exchanging pleasantries and farewells, seeking
directions, offering compliments, and describing weather conditions. The purpose of the questionnaire was to ascertain the impact
of SMMBLP on learning motivation. The following treatment is implemented using SMMBLP syntax:

Figure 1. Syntax SMMBLP in Hybrid environment

N
w *Before watching the movie, the students are instructed to understand about weather (understanding). While

watching the movie, the students are hoping to remember film chronology.
J
3

«Brainstorming is applied to analyze the words related weather concept in Indonesia condition.

ing

«The students will discuss film mandate based on the movie they watched. (Applying)

*The students will write a composition based on the movie they watched.

*The students will try to create a simple movie (video project) by retelling the video they have watched. (Creating)

y,
3

*The students will answer the questions based on the materials given. (Evaluating)
J

As described below, quantitative data collection was conducted. The preliminary English examination was conducted with the
students during the initial week of the research program. Second, the pupils were instructed for a period of twelve weeks utilizing
film-based materials (YouTube) in accordance with SMMBLP procedures. Thirdly, students were given the posttest of the English
test in order to assess their perspectives on the integration of the SMMBLP. Qualitative data were gathered via the examination of
students' assignment responses. The information was supplemented and used as triangulation for quantitative data. Initially, data
pertaining to assignments was disseminated via a WhatsApp group and Google Classroom. These assignments comprised the
following: examining and evaluating film-based materials; scrutinizing challenging words with the aid of an e-dictionary;
reconstructing sentences; composing dialogue or conversation concepts that pertained to real-life scenarios; students working in
pairs to produce videos; tasks submitted online; and comments left within the group; students subsequently discussed their
experiences, acquired knowledge, and educational journey.

Produc
tion

3.2 The Data Analysis
The data pertaining to English test pre-and post-test scores were analyzed using SPSS to determine means and standard
deviations and subsequently contrasted via the t-test.

—_

2. The significance of differences between the mean scores obtained before and after Experiment SMMBLP was determined.

3. Utilized Google Form data to compute and analyze the perceptions and motivations of the students.

4. Using descriptive statistics, the Likert-type scales from the questionnaires completed by the students were analyzed and
calculated.

5. Finally, the questionnaire data were interpreted and analyzed.
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4. Results and Discussion
4.1 Students Score Achievement in the Pre Test
The researcher performed initial testing prior to administering the SMMBLP to the respondents, as detailed in the subsequent

table:

Table 1. The mean score of students’ Pre Test

Statistic Std. Error

Pretes Mean 54,6154 2,39050
95% Confidence Interval for Mean Lower Bound 49,8163
Upper Bound 59,4145
5% Trimmed Mean 54,9145
Median 55,0000
Variance 297,153
Std. Deviation 17,23813
Minimum 12,50
Maximum 95,00
Range 82,50
Interquartile Range 20,00

Skewness -,225 ,330

Kurtosis 496 ,650

The table presents the pre-test scores of the pupils, which, on average, placed them in the low category (54,6154). It indicated that
the students' English proficiency was rated as inadequate and required further development.

Table 2. The mean score of students’ Post Test

Descriptives

Statistic Std. Error

posttes Mean 70,3365 2,21513
95% Confidence Interval for Mean Lower Bound 65,8895
Upper Bound 74,7836
5% Trimmed Mean 70,8547
Median 75,0000
Variance 255,154
Std. Deviation 15,97354
Minimum 30,00
Maximum 95,00
Range 65,00
Interquartile Range 24,38

Skewness -,384 ,330

Kurtosis -,390 ,650

Posttest results indicated that the students' academic performance improved as a result of the SMMBLP intervention. With a mean
post-test score of 70,3365, the pupils were classified as high achievers. The mean score indicates the difference between the pre-
test and post-test scores of students following the treatment. The statistical inference was performed using the subsequent table.

4.2 Pre-test normality test
The test criterion for a 0.05 level of significance is that HO is accepted if the probability (sig) is greater than 0.05. The outcomes of
statistical analyses are presented in the subsequent table:
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Table 3. Chi Square Table
Chi-Square Tests

Asymp. Sig. (2-
Value df sided)
Pearson Chi-Square 476,450° 280 ,000
Likelihood Ratio 206,786 280 1,000
Linear-by-Linear Association 1,303 1 254

N of Valid Cases 52
a. 315 cells (100,0%) have expected count less than 5. The minimum expected count is 02.

Based on the information presented in the table above, the Pearson Chi-squared test statistic indicates asymp.sig (2-tailed) p=0.000
< 0.05. Since the probability is 0.0000, which is less than 0.05, the alternative hypothesis H1 is accepted, and HO is rejected.

4.3 Test the homogeneity of pre-test and post test
The homogeneity of pre-test scores among students results from populations whose data have the variance of homogeneous
data.

1. Formulate the hypothesis

HO: Variance of two groups of homogeneous data

H1: The variance of two groups of data is not homogeneous
2. Based on the significance

If the significance is < 0.05, then HO is rejected

If the significance is > 0.05, then HO is accepted

Table 4. Anova Table

ANOVA
Sum of Squares df Mean Square F Sig.
Between Groups 8,302 21 ,395 1,832 ,028
Within Groups 17,698 82 216
Total 26,000 103

The language education program consists of homogeneous students. The data indicated that 0.028 is greater than 0.05, so HO is
accepted, and H1 is rejected.

The t-test results of the students’ score achievement can be seen in the following table.

Table 5. The t-test results of the students’ score achievement
Paired Samples Test

Paired Differences

95% Confidence
Interval of the
Std. Std. Error Difference Sig. (2-
Mean Deviation Mean Lower Upper t df tailed)
Pair 1 Prete
ISDC-)st -60,976 18,116 1,776  -64,499 -57,453  -34326 103 ,000
es

The hypothesis proposed is:
Ho: average sales are the same
H1: Average sales are different

Arithmetic reveals that t equals -34.326, with a significance level of 0.000. Given that sig <0.05, Thus, it can be deduced that HO is
denied in favor of H1, indicating that the mean average English learning outcome differs between the pre-treatment and treatment
periods. Thus, it can be asserted that the English learning outcomes of computer science faculty programs are significantly
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impacted by the quality of English instruction provided by SMMBLP. The test results indicate that the test value of t is -34.326, with
a significance level of 0.000. This indicates that learning outcomes prior to and subsequent to English SMMBLP instruction are
robust and significant.

4.4 Students Response

@ Strongly agree (sangat Setuju)
@ Agree

&) Disagree,

@ Strongly Disagree

Figure 1

@ Strongly agree (Sangat Setuju)

® Agree (Setuju)

@ Disagree (Tidak setuju)

@ Strongly Disagree (Sangat Tidak Setuju)
Figure 2

Chart 1 illustrates the responses and assistance provided by the pupils via ICT, in particular Google Classroom and WhatsApp. The
English lecturer imparts the material in a manner that is comprehensible to the majority of the respondents (67.5%), with 25%
expressing strong agreement. Moreover, throughout the learning process, all students apprehend the lecturer's instructions via
SMMBLP on Google Classroom and WhatsApp. Subsequently, as illustrated in chart 2, each participant indicated that the English
materials imparted through e-Learning by the instructor align with the course outline and the curriculum of the computer science
faculty. A total of 77.5% and 22.5% of the student body expressed strong agreement with this statement, respectively.

@ Strongly agree (sangat Setuju)

® Agree (Setuju)

@ Disagree (Tidak Setuju)

@ Strongly Disagree (sangat tidak Setuju)

Figure 3
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Figure 4

@ Strongly agree (sangat Setuju)

@ Agree (setuju)

@ Disagree (tidak setuju)

@ Strongly Disagree (sangat tidak setuju)

As depicted in Figure 3, respondents asserted that utilizing YouTube, WhatsApp, and Google Classroom to study English
throughout the Covid-19 pandemic was effective. As shown in Figure 4, 70% of respondents agreed that learning English through
WhatsApp, Google Classroom, and YouTube improved their proficiency in the language. The remaining 27% of respondents
disagreed. It suggests that the majority of respondents concur that the SMMBLP improves English proficiency.

T75%
10%

85%

|

Figure 5.

Figure 6

@ Strongly agree (sangat Setuju)

® Agree (Setuju)

@ Disagree (Tidak Setuju)

@ Strongly Disagree (Sangat Tidak Setuju)

® Strongly agree (sangat Setuju)

@ Agree (Setuju)

@ Disagree (Tidak Setuju)

® Strongly Disagree (Sangat Tidak Setuju)

According to the data displayed in Chart 5, it can be observed that 75% of the respondents hold the opinion that lecturers facilitate
question-and-answer sessions concerning English material while learning via YouTube-based materials, while 10% strongly concur
and 15% disagree with this statement. Moreover, as shown in chart 6, it is evident that every respondent expressed a desire to
examine the educational materials utilized by instructors during the Covid-19 pandemic.
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@ Strongly agree (sangat Setuju)

@ Agree (Setuju)

@ Disagree (Tidak Setuju)

@ Strongly Disagree (Sangat Tidak Setuju)

Figure 7.

@ Strongiy agree (sangat Setuju)

@ Agree (Setuju)

@ Disagree (Tidak Setuju)

@ Strongiy Disagree (Sangat Tidak Setuju)
Figure 8.

The chart in Figure 7 depicts the activities of students throughout the teaching and learning process utilizing Google Classroom
and WhatsApp, with the majority of the activities indicating student feedback. 80% of respondents stated that when they have
trouble learning English via WhatsApp, Google Classroom, or YouTube, they consult the instructor, while 17.5% said they
completely concur with the use of ICT for learning-related interaction. The respondents are conscientiously completing English
assignments assigned by the lecturer via WhatsApp, Google Classroom, and YouTube amidst the Covid-19 pandemic, as
indicated by the data in chart 8. Specifically, 27.5 percent of the respondents firmly agree with this statement.

@ Strongly agree (sangat Setuju)

® Agree (Setuju)

® Disagree (Tidak Setuju)

@ Swongly Disagree (Sangat Tidak Setuju)

Figure 9
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@ Strongly agree (sangat Setuju)

® Agree (Setuju)

© Disagree (Tidak Setuju)

@ Strongly Disagree (Sangat Tidak Setuju)

Figure 10.

As depicted in charts 9 and 10, participants reported that they maintained their English study routines in defiance of the lack of
academic assignments during the Covid-19 pandemic. This indicates that the student has the ability to independently study English
by utilizing SMMBLP. As a result, their motivation and enthusiasm for English instruction via platforms such as WhatsApp, Google
Classroom, and YouTube are heightened during the Covid-19 pandemic. As a result of the aggregate data from the posttest and
questionnaire, the students held a positive view of the implementation of SMMBLP instruction in their English classrooms as a
method to enhance their English proficiency, as indicated by the aforementioned findings.

5. Discussion

This study found that effective pedagogical applications or technologies enable social media-based movie-based learning
(SMMBL) in online English training. Using Social Media-Movie-Based Learning Project (SMMBL) tools to teach English during the
COVID-19 pandemic improves students' vocabulary, reading, writing, speaking, and listening. Based on Bloom's taxonomy, the
Using Social Media-Movie Based Learning Project (SMMBL) syntax increases students' higher order thinking skills (HoTs),
particularly global and real-world communication, which is vital to 21st-century competences. Using film as an authentic material
input and affective filter variable to boost language learners' motivation, self-confidence, anxiety, and personality.

Krashen (1985) found that extroversion, motivation, self-confidence, a positive self-image, and low anxiety help second language
learners succeed. The affective filter, which blocks learning input, can worsen introversion, inhibition, anxiety, low motivation, and
self-esteem. Formulated differently. Formulated differently.Social media in EFL/ELT instruction

The Social Media-Movie-Based Learning Project (SMMBL) teaches EFL. It strictly follows the syntactic requirements for generating,
managing, integrating, and analyzing information in a knowledge-based society relying on networks, digital technology, and
communications tools. By using media, technology, and information, it solves 21st-century education concerns (Partnership for
21st Century Learning, 2015; Hockly, 2012).

A study on technology in English foreign language instruction found that most Indonesian educators believe technology is
essential and beneficial for teaching all English proficiencies, but their practical pedagogical approaches contradict this belief. It is
clear that many educators lack ICT education or technology pedagogical skills to effectively deploy ICT in their classrooms. Despite
this, they are optimistic about language learning technology (ICT). Inayati (2014), Silviyanti and Yusuf (2015), Febriani and Hafifah
(2019). Bavaharji (2014) found that annotation-enhanced instructional videos improve language ability and vocabulary more than
topic comprehension.

The findings indicate that the participants held accurate perceptions regarding the utilization of captioned instructional videos.
They maintained the belief that film viewing facilitated their language acquisition. Nonetheless, this research revealed that the
implementation of the SMMBLP instructional framework in virtual education resulted in an upsurge in student enroliment,
enhancements in English proficiency, and bolstered motivation and self-confidence towards language acquisition. The study
identifies inadequate ICT infrastructure as a hindrance to the implementation of the SMMBLP instructional model. As a result,
students express disappointment regarding their inability to effectively learn English and emphasize the critical need for a high-
bandwidth internet connection for optimal support. The difficulties encountered by the participants in employing integrated
SMMBLP for the purpose of English learning were attributed to challenges such as unreliable internet connectivity and bandwidth.
As shown in Chart 4, a mere 27 percent of participants indicated that their English proficiency did not improve despite utilizing
messaging platforms, including WhatsApp, YouTube, and Google Classroom. In a similar vein, 15% of the participants expressed
dissent towards the assertion that the instructor employs WhatsApp to facilitate question-and-answer sessions pertaining to
English material.
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In light of the groundbreaking findings presented in this research, the subsequent suggestions are put forth for English instructors,
course developers, and teachers. Before we continue, it is crucial to acknowledge that the SMMBLP is a highly complex pedagogical
instrument comprised of three elements: an ICT-based language development methodology, an Android application designed for
mobile learning, and a project-based language development approach. Before beginning instruction, educators who desire to
implement SMMBLP in English must have completed the necessary training and preparation to guarantee positive learning
outcomes. This requires that instructional materials and classroom activities be given meticulous consideration. In addition to
examining students' desires, concerns, and needs, instructors must conduct research to devise an English course that integrates
mobile learning, film-based instruction, and ICT in an effective manner. In order to determine the ICT requirements, learning
patterns, and learning needs of students, the authors of this study conducted a film survey and a need analysis. The survey's
purpose was to collect data pertaining to the English proficiency needs, desires, and deficiencies of the students. The examination
of student outcomes is crucial in order to formulate a pedagogical framework or strategy that is both dependable and applicable
in practice. Moreover, it is advisable that forthcoming research investigate the feasibility of incorporating smartphones into English
film-based instruction, with a specific focus on pedagogical applications and mobile learning Android applications. This
investigation should focus on the ways in which students utilize TikTok to participate in role play, in addition to how they compose
scripts for plays, short stories, and fables. Furthermore, from an educational standpoint, captioned instructional videos may
facilitate language acquisition in Indonesian EFL classrooms with limited access to multimedia technology tools, according to
pedagogical implications.

6. Conclusion

One disadvantage of this study is that it concentrated on one university's English curriculum. The findings may not apply to different
institutions or settings. The study used student self-reported data, which may be biased or inaccurate. Another issue is that the
study had no control or comparison group, making it hard to determine how the social media-based learning project affected
English competence. Additionally, the study did not examine the project's long-term effects on students' English proficiency. These
restrictions may have limited external validity and generalizability, affecting results and interpretation.

Based on the findings of this study, there are several suggestions for future research that could further explore the use of social
media-based learning projects (SMMBLPs) in English language teaching (ELT):

a. Long-term effects: This study focused on the immediate effects of SMMBLPs on students' English proficiency and motivation.
Future research could investigate the long-term effects of SMMBLPs on students' language skills and retention over an
extended period of time.

b. Comparison with traditional methods: This study did not include a comparison group using traditional teaching methods.
Future research could compare the effectiveness of SMMBLPs with traditional classroom instruction to determine the relative
benefits and limitations of each approach.

c.  Generalizability: This study was conducted at a specific university and with a specific group of students. Future research could
replicate the study in different educational settings and with a larger and more diverse sample to assess the generalizability
of the findings.

d. Pedagogical models: This study suggests that SMMBLPs could be used as a pedagogical model in blended or online
environments. Future research could explore different pedagogical models that integrate social media and emerging
technologies to enhance English language learning.

e. Teacher training and support: This study focused on the impact of SMMBLPs on students, but future research could investigate
the training and support needed for teachers to effectively implement SMMBLPs in their classrooms. This could include
exploring teachers' attitudes, beliefs, and professional development needs related to integrating social media into their
teaching practices.

f.  Language skills development: This study focused on overall English proficiency, but future research could examine the specific
language skills that are most effectively developed through SMMBLPs. This could include investigating the impact of SMMBLPs
on speaking, listening, reading, and writing skills.

g. Student engagement and interaction: This study found that SMMBLPs improved students' motivation, but future research
could delve deeper into the specific aspects of SMMBLPs that contribute to increased engagement and interaction among
students. This could include exploring the role of social media platforms, collaborative activities, and peer interaction in
SMMBLPs.

Overall, future research should continue to explore the potential of SMMBLPs in ELT and investigate how they can be effectively
integrated into different educational contexts to enhance students' language learning experiences and outcomes.
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