International Journal of Arts and Humanities Studies
ISSN: 2754-4311 I]AHS

DOI: 10.32996/bjahs AL-KINDI CENTER FOR RESEARCH
Journal Homepage: www.al-kindipublisher.com/index.php/ljahs AND DEVELOPMENT
| RESEARCH ARTICLE

Collaborative Efforts of Parents and Teachers on Literacy Instructionn of the Kindergarten
Learners

Ramil P. Manguilimotan', Manuelito M. Patatag? Carmel Fatima L. Rica® Ligaya M. Sioc*, Gengen G. Padillo®
12345Cebu Technological University-Main
Corresponding Author: Gengen G. Padillo, E-mail: gengen.padillo@ctu.edu.ph

| ABSTRACT

This research assessed the collaborative effort of teachers and parents on the literacy instruction of kindergarten learners at the
identified schools of the Aloguinsa District in the Division of Cebu Province for the School Year 2022-2023 as the basis for a
Literacy Skills Enhancement Plan. It utilized a descriptive-correlation research design to determine the extent of collaboration
among respondent groups on the literacy instruction of kindergarten learners. Respondents were selected using a universal
sampling technique. Gathered data were treated using frequency, percentage, standard deviation, weighted mean, Likert scale,
and Spearman Rho. The findings revealed that most parent-respondents were female, whose age bracket was 29-36 years old,
were high school graduates, had one or two children, and earned 10,000 pesos and below. On the other hand, teacher-
respondents were primarily females with masteral units, ranked teacher 1, and had six to 10 years in service. Furthermore, results
indicated that the respondent groups always collaborated on the literacy instruction of the kindergarten learners. Meanwhile,
there was a significant difference in the extent of collaboration among the respondent groups in literacy instruction of
kindergarten learners. It is recommended that the literacy skills enhancement plan be adopted.
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1. Introduction

Literacy instruction delivered in the classroom remained challenging among kindergarten teachers as intervening factors
drive the young learners to lose focus. There are a lot of issues and concerns in facilitating early childhood education in a classroom
setting (Atiles et al., 2021). If this case is left unresolved, the same could impact these young learners’ learning as they proceed to
the following curriculum levels (e.g., in the primary grade). The problem foreseen here could have rippling effects from a domestic
state towards a macro perspective. For instance, national news reported that Grade-4 Filipino learners fared worst in mathematics
and science assessment in 2019, ranking the lowest among the 58 participating nations (Carmel & Jayeel, 2021; Cruz & Natividad
Jr, 2022). Likewise, the 2018 Programme for International Student Assessment (PISA) results were rather dismal, as Filipino learners
ranked last in reading among the 79 participating countries (Cardefio, 2019). More so, the same international assessment placed
Filipino learners second to last in both mathematics and science.

In hindsight, the researchers had much experience handling these young learners. One of those challenging moments
was that some learners did not know how to hold a pencil while others could not write so far. Some learners also could not identify
primary colors, shapes, letters of the alphabet, and numbers. Other young learners would not talk or cannot speak yet of a few
words or small sentences fluently. Moreover, the teachers, in general, have noticed that some parents would not follow up on their
children's progress or even check whether or not they have pencils, paper, or snacks with them while going to school.

Copyright: © 2024 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
London, United Kingdom.
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It is imperative that literacy instruction, whether under normal circumstances or in a restrained situation — like the COVID-
19 condition where younger learners are obliged to stay at home — be critically considered to address the preceding educational
debacles the country faces. Thus, it is enticing to know what could have happened in an environment like at home, where the
parents themselves manage the literacy instruction. Could there be struggles or improvements on the young learners’ end when
their mother or father is involved in their literacy instruction? This has remained an exciting hypothesis.

With the latter viewpoint, the researchers have decided to investigate the collaborative effort of teachers and parents on
the literacy instruction of kindergarten learners in Aloguinsan District School, Cebu Province Division, as the basis for the literacy
skills enhancement plans for stakeholders to utilize in literacy instruction.

2. Related Literature and Studies

This study is anchored on Bourdieu's Social Capital Theory (1990, 1993) and Joyce L. Epstein's parent involvement
framework (2001, 2011) (Epstein et al., 2011) . It is also supported by some legal bases, such as RA 9155 Section 1.2 (specifically
pointing out parents' and community's active involvement in the child’s education). The Department of Education (DepEd) Order
No. 23 series 2016 with its Enclosure No. 2 will reinforce the national mandate pertinent to the mentioned research variable.

According to the Social Capital Theory, an individual's action is a product of their habitus and capital, plus their ability to
move in a particular field or environment. Habitus is ingrained personality systems, habits, or skills acquired through interacting
with one's social world (Gokturk & Dinckal, 2018). Bourdieu's Theory can also be applied to educational research theory, especially
with parents' collaborative effort in the child's education; the field in Bourdieu's formula could be their home and the formal school.
Following that, the capital developed in the child is credentials (i.e., cultural capital), connections made throughout the child's
education (i.e., social capital), and later on, the economic capital, which later results in job positions, titles, or rewards. Hierarchically
structured fields like the school result in higher positions resistant to change, usually maintaining the status quo and regulating
resources. Hence, since the teacher and the parent's cultural capital are in congruence, upper- and middle-class families are more
adept with the norms and language within the school field and hence have more effect on their child's education once they are
involved (Tichavakunda, 2019).

Epstein's (2011) model is arranged into six levels and covers (1) parenting, (2) communicating, (3) volunteering, (4)
learning at Home, (5) decision-making, and (6) collaborating with the community. Parenting includes supporting their children's
academic endeavors by creating a healthy home environment and sustaining healthy nutrition while considering their child's
learning level. She explained that there is a need to provide a safe and healthy learning environment where the parents can
supervise and guide the young learners. In this case, they can assist the child to become confident and acquire positive viewpoints
for learning. Hence, literacy instruction must be delivered appropriately and managed, particularly while young learners are
homeschooled. With the latter setting, such type of involvement hoped that the curriculum contents, which the teachers in the
school have supposedly discussed, are being correctly done by the parents at their respective homes.

With the family being the smallest unit of society, it is, thus, imperative that the involvement towards the development
and growth of the child shall be looked into. Indeed, parent's involvement in their children's education is a phenomenon that
happens within the social world. Hence, social, cultural, and economic factors can affect parental involvement between the family
and the school (Hornby & Blackwell, 2018).Existing parental involvement frameworks, nevertheless, do not include race or social
or economic class (Fenton et al., 2017).

Most models suggest parental involvement activities for only middle-class parents (Hill et al, 2018). These activities
include supervising children with their school assignments, joining Parents’ Day, and communicating with the teachers regarding
their progress (Walker & Legg, 2018). These activities are time-consuming and demand specific abilities from the parents that
most, if not all, families with low socioeconomic status (SES) cannot afford.

Families with low SES usually offer most of their hours at work to provide for their family's basic needs, and they often
lack the confidence to communicate with teachers comfortably (Lee, 2017). However, this does not indicate that marginalized
families do not give their children's education significance. They have different paradigms for which forms or activities are
considered involved. Some of their parental involvement conceptualizations include stressing the value of education, offering
support through communication, nurturing their children's self-esteem, and encouraging them to aspire for social mobility
(Goldberg et al., 2021)Indeed, a broader definition of parental involvement must be developed, including several forms of
engagement in children's education.

Racial, social, cultural, and economic factors affect the definition of parental involvement and the relationship between
parental involvement and academic achievement. While the overall results of certain types of parental involvement on academic
success are significant, the data is moderated by ethnic or racial factors (Boonk et al., 2018). Several studies also support the
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mediation of racial or cultural factors in the parental involvement and academic achievement variables (Dotterer & Wehrspann,
2016; Veas et al,, 2019).

Philippine laws concerning the care of Filipino children with special needs in all human aspects were seriously critical in
such regard given the RA 9155 Section 1.2 (specifically pointing out parents and community's active involvement in the child's
education), which proposed that both parents and the identified stakeholders should be motivated to actively participate or get
involved in the educative process of their child(ren). Such provisional articulations emphasized that the enforcement of the Act,
including the application of the rules, should be guided by the fundamental principles which mandated the latter conditions. The
same Act, with other related policies and directives, calls for the maximization of parental participation in the Parent Teacher's
Associations (PTAs), school-based undertakings, and during pertinent assemblies. This Act encouraged volunteerism among
parents and all sectors to ensure that sustainable educational development was achieved equally.

Additionally, the DepEd Order No. 23 series 2016 with its Enclosure No. 2 was crafted to address the abovementioned
matter. Such enclosure from that Order, if interpreted in layman’s terms, stipulated that there should be a general assembly that
must be conducted so that the parents and stakeholders shall be oriented on the curriculum that was designed, the activities being
and to be conducted as well as the services that it gives which support or supplement the learning of the students and for the
improvement of the school outcomes. Moreover, the same enclosure directed all division chiefs to allow the conduct of parent-
teacher conferences every quarter to give the parents updates and feedback on the performance and progress of their child in the
school and to ascertain their participation in school-based events.

3. Purpose of the Study

This research assessed the collaborative effort of teachers and parents in the literacy instruction of kindergarten learners
at the identified schools in the Division of Cebu Province for the school year 2022-2023 as a basis for a Literacy Skills Enhancement
Plan. Specifically, this sought to answer the questions regarding the demographic profile of the respondent groups, the extent of
their collaboration on the literacy instruction of the kindergarten learners as perceived by the respondent groups, and a
comparative analysis between the parent's and teachers’ collaboration on the literacy instruction of the kindergarten learners.

4. Methodology

This section discussed the research design, the criteria for selecting respondents, the identification of an appropriate
research instrument, the data gathering procedure, the statistical treatment of data, and the scoring procedure.

4.1 Design

This study utilized a descriptive-correlational research design to gather data about the extent of the respondent groups’
collaboration on the literacy instruction of the kindergarten learners and the relationship of the respondent groups with the
identified variables. Such research design was used as it involved empirical scrutiny of the nature of the association and/or measure
of a relationship between two variables or among variables (Amponsah et al.,, 2018).

A survey questionnaire was used to gather the necessary data, such as the profile of the respondent groups, the extent
of their collaboration on the literacy instruction of the kindergarten learners, and the significance of the difference between the
identified variables. Due to pandemic restrictions, a convenience sampling method was used to determine the respondents.

4.2 Respondents

The researchers deliberately chose the teachers and parents from their respective schools. Given the health crisis that the
cities, provinces, and nations were managing, the researchers utilized a convenience sampling technique to determine the sample
from the populations. The study respondents were clustered into three groups. The first cluster was the Bonbon Integrated School
and Angilan Elementary School. The second cluster was the Aloguinsan Central School and Zaragosa Elementary School. The third
cluster was the Tampaan Integrated School, Kantabogon Elementary School, and the Tuyokon Integrated School.

4.3 Instruments

This study utilized an adapted survey questionnaire from Berthelsen (2013) for the survey of literacy instruction in public
preschool programs in lowa and from Westat (1999) for the kindergarten teacher questionnaire.

The instrument has two parts. Part 1 contained the profile of respondents, and Part 2 consisted of literacy instruction for
kindergarten learners in six (6) indicators, such as phonological awareness, concepts about print, comprehension/vocabulary
activities, alphabet knowledge and letter sounds, writing activities, and mathematical thinking.

4.4 Data Gathering Procedures

The researchers followed a step-by-step process in gathering the data. First, they sent a transmittal letter to the school
principals. After the letter was approved, they distributed the questionnaires to the respondents. The respondents were given time
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to answer the questionnaire. The data were collected and treated using appropriate statistical tools, and then subjected to further
presentation, analysis, and interpretation.

4.4.1 Data Privacy Act. Part of the letter explicitly ascertained that the Data Privacy Act shall be considered in the entire
process. Hence, the respondents will be assured that such an Act, which articulates the protection of the fundamental human right
of privacy of communication while ensuring the free flow of information to promote innovation and growth, shall be observed.
Given this mandate, the researchers ensured that the anonymity of the respondents' names would be given due consideration
during the proper presentation of the empirical results. However, their responses from the given survey were disclosed in the
succeeding part regarding privacy.

4.4.2 Ethical Consideration. In addition, should a respondent decline to participate in the study, his/her decision will be
respected. Nonetheless, those parents who confirmed joining this recent study will be briefed on the details and dynamics of filling
in the questionnaire through various orientation modes (e.g., video conference, mobile phone calls, emails, messenger, etc.). From
the completion of this phase, the transmittal (e.g., through emails, messenger, and other equivalent forms) and questionnaire
administration have accordingly been made.

Once the parents completed the survey, the questionnaires were collected, and the raw data were collated and tabulated.
The gathered data were statistically treated using the appropriate tools. The data-gathering procedure eventually culminated in
the scientific results being presented, analyzed, and interpreted.

4.5 Statistical Treatment of Data
Table 1. Age and Gender of the Parent-Respondents

Female Male Total
Age (in years)
f % f % f %
45-52 22 5.57 5 1.27 27 6.84
37-44 64 16.20 16 4.05 80 20.25
29-36 144 36.46 6 1.52 150 37.97
21-28 132 3342 6 1.52 138 34.94
Total 362 91.65 33 8.35 395 100.00

The gathered data were treated using frequency, percentage, and standard deviation to gather data about the profiles of
the respondent groups in terms of age and gender, highest educational attainment, number of children in elementary school, and
combined family monthly income for parents, while age and gender, highest educational attainment, academic rank, and length
of service for the teacher respondents. Moreover, the standard deviation was used to treat the gathered data on the profile of the
respondent groups. Additionally, the weighted mean was used to treat the data on the extent of the respondent groups'
collaboration on the literacy instruction of the kindergarten learners. Lastly, Spearman Rho was used to compute the significant
difference in the collaboration of the parents and teachers on the literacy instruction of kindergarten learners.

5. Results and Discussion

This section presents, analyzes, and interprets the data gathered regarding the respondents’ profiles, the extent of their
collaboration on the literacy instruction of kindergarten learners, and the significant difference between the parents' and teachers’
collaboration on the literacy instruction of the kindergarten learners.

5.1 Profile of the Respondents

This part presents the data gathered about the age and gender of the respondent groups, their highest educational
attainment, the number of elementary-aged children, the combined family monthly income of the parent-respondents; and the
teacher-respondents' academic rank and length of service.

As shown in Table 1, 362 out of 395 parent-respondents were female parents, which comprised 91.65 percent, while 33
or 8.35 percent were male parents. One hundred forty-four (144) or 36.46 percent of the female parents are 29-36 years old,
followed by 132 or 33.42 percent of them are 21-28 years old. Moreover, 64, or 16.20 percent, were aged 37-44, and 22 female
respondents, with 5.57 percent aged 45-52. In addition, 16 or 4.05 percent of the male respondents are in the 37-44 age bracket.
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The table reveals that most parent-respondents were females, aged 29-36. The data imply that mothers were more
involved in their children’s education. Especially in primary years, mothers’ collaboration in literacy instruction is crucial to the
development of the basic skills and competencies of their children. The responsibility for managing their children’s schooling has
led to several mothers (Vincent, 2017). The mother is considered the first teacher at home, primarily directing toward their child's
development and this role is still evident in online learning during the pandemic (Caputi et al., 2017).

Table 2. Highest Educational Attainment of the Parent-Respondents

Educational Attainment f %

Master's Level 6 1.52
College Graduate 41 10.38

College Level 27 6.84

High School Graduate 179 45.32
High School Level 58 14.68
Elementary Graduate 57 14.43

Elementary Level 27 6.84
Total 395 100.00

As presented in Table 2, 179 out of 395 parent-respondents are high school graduates, which comprise 45.32 percent,
followed by 58, or 14.68 percent, who are at the high school level. Moreover, 57 or 14.43 percent are Elementary Graduates. 41, or
10.38 percent, are College Graduates, and only six, or 1.52 percent, are Master's Level.

The result reveals that most of the respondents are High School graduates. This implies that parent respondents were
literate and could provide assistance and get involved in the collaboration in literacy instruction with their children. Taking part as
parents in children's literacy development is an important step. Thus, enriching literacy instruction experiences at home and being
involved and engaged by parents could improve the child’s interest and focus (Bierman et al, 2017; Ho & Lau, 2018). Being
responsive and supportive of this essential skill development would boost their interest and curiosity in learning. Likewise, parents
who were more highly educated have excellent success rates in taking initiative with their children's basic cognitive and language
skills, which contribute to the child’s early development success.

Parents' attitudes and expectations for their children and the cognitive stimulation they provide in and outside the home
environment form a foundation that indirectly promotes children's academic achievement. Parents’ educational attainment could
drive their occupation, income, and, eventually, their family’s life (Davis-Kean et al., 2021).

Table 3. Number of Children in Elementary of the Parent-Respondents

Number of Children f %
3-4 69 17.47
1-2 326 82.53
Total 395 100.00

Based on Table 3, there were 326 parent-respondents, or 82.53 percent, who have one or two children, while sixty-nine
(69), or 17.47 percent, have three or four, number of children. This suggests that the parents have fewer children, attributing this
to the parents’ ages and their planning for their families. Schooling connotes resources. Hence, parents consider this aspect when
forming a family (Golombok et al., 2017; Sanders et al., 2019).

It can be noted that the parent-respondents have fewer children recently compared to the traditional number of children
of Filipino families. The Filipino family is considered a precious social institution in the Philippines. Moreover, when Filipino families
become transnational due to migration and overseas work, they capitalize on computer-mediated communication to maintain
familial connections across borders. Several changes are happening among Filipino families, including the increased participation
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of women in the labor force, a decline in family authority in terms of its influence over individual members, and an increasing
number of single-parent families (Bain, 2020).

Table 4. Combined Family Monthly Income of the Parent-Respondents

Mol ncome :
Above 30,000 12 3.04
25,001-30,000 25 6.33
20,001-25,000 6 1.52
15,001-20,000 18 456
10,001-15,000 76 19.24

10,000 and below 258 65.32

Total 395 100.00

As shown in Table 4, 258, or 65.32 percent, of the parent respondents earned 10,000 pesos and below, followed by 76, or
19.24 percent, who earned 10,001-15,000 pesos. At the same time, 25, or 6.33 percent, earned 25,001 — 30,000 pesos monthly, and
18, or 4.56 percent, earned 15,001-20 pesos monthly.

The data show that most respondents earned a combined monthly income of 10,000 pesos or below, placing them in a
low-income bracket. This financial constraint likely limits their ability to access and provide necessary resources for their children’s
modular distance learning. These families may struggle to afford essential educational materials, such as printing modules,
purchasing learning supplies, or ensuring reliable access to digital resources like the internet or devices, often required for effective
distance learning.

This economic reality could stress parents, who may be juggling multiple jobs or dealing with financial insecurity,
potentially limiting their time and ability to engage actively in their children's education. Schools may need to offer flexible learning
schedules or provide additional guidance and support for students who may not receive as much help at home (Bhamani et al.,

2020).

Table 5. Age and Gender of the Teacher-Respondents

Female Male Total
Age (in years)
f % f % f %
48 and above 1 6.67 0 0.00 1 6.67
38-47 2 13.33 0 0.00 2 13.33
28-37 8 53.33 4 26.67 12 80.00
Total 11 73.33 4 26.67 15 100.00

As shown in Table 5, 11 out of 15 respondents were female teachers, comprising 73.33 percent of all the teacher-
respondents, whereas there were only four (4) male teacher-respondents or 26.67 percent among the teachers. Among the females,
eight (8) of them were under the bracket age from 27-37 years old or 53.33 percent, while two (2) belong to the age bracket from
37-47 years old or 13.33 percent, and only one was aged above 48 6.67 percent of the teacher-respondents. Lastly, four (4) male
respondents were 28-37 years old.

Table 5 reveals that there were significantly more females than males among the teacher-respondents. As affirmed by
the findings, teaching in the Philippines is dominated by females, with the most recent Philippine census stating that there are
more female educators than males in both primary and high schools. Research from Scraton ( 2017) This has indicated that
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women's physical and emotional characteristics seem more appropriate for teaching, especially in basic education. They can be
nurturing, strict, motherly, commanding, patient, and demanding.

Table 6. Teacher-Respondents’ Highest Educational Attainment

Educational Attainment f %
Master’'s Graduate 1 6.67
With Master’s Units 14 93.33
Total 15 100.00

Table 6 shows that most teacher respondents obtained master’s units, specifically 14 or 93.33 percent. One (1) or 6.67
percent of them were master’s graduates.

Teachers with advanced degrees, such as those with a master's degree or who have taken graduate courses, will likely
have a more comprehensive understanding of educational theories, pedagogical strategies, and curriculum development. They
may also be more familiar with research-based practices and innovations in education, which can enhance the effectiveness of
modular learning approaches (Hennebry-Leung et al., 2019). These teachers might be better equipped to design, implement, and
assess modular learning materials that cater to diverse student needs, potentially leading to improved student outcomes (Dejene
& Chen, 2019).

Table 7. Academic Rank of Teacher-Respondents

Academic Rank f %
Teacher lll 4 26.67
Teacher Il 3 20.00
Teacher | 8 53.33

Total 15 100.00

As shown in Table 7, the data revealed that eight (8), or 53 percent, are Teacher |, four (4) or 26.67 percent were Teacher
Il, and three (3), or 20.00 percent were Teacher II.

A teacher’s academic rank implies the total of all his/her efforts to improve his/her professional qualification. The higher
the rank, the higher the qualification. Teacher academic rank is essential in collaborating with the literacy instructions of
kindergarten learners. Teacher academic rank is recommended to improve the performance of kindergarten learners. Teachers
learn best through professional development that addresses their needs (Sancar et al.,, 2021; Shernoff et al., 2017). The promotion
in rank is relevant to their professional development, increasing their motivation to teach and manage learners.

Professional development should be essential for improving schools, increasing teacher quality, and improving student
learning (Pharis et al., 2019). Quality professional development can lead to critical qualitative outcomes such as creating a positive
school culture, citizenship, improvement in individual teacher skills, and development of opportunities for peer learning
(Hajisoteriou et al., 2019; Powell & Bodur, 2017).

Table 8. Length of Service of Teacher-Respondents

Length of Service

[+)
(in years) f %
6-10 13 86.67
1-5 2 13.33
Total 15 100.00

As shown in Table 8, regarding the length of service of the teacher-respondents, 13, or 86.67 percent, have been
connected with the institution for 6-10 years, and two (2), or 13 percent, have been teaching for 1-5 years in service. This findings
imply that teachers with 6-10 years of experience were capable of collaborating on the literacy instructions for kindergarten
learners, indicating that they have a greater degree of perspective on it
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Generally, the diversity in teaching experience among the respondents implies that a collaborative approach, where
experienced teachers mentor and support newer teachers while also engaging in continuous professional development, could
enhance the overall effectiveness of modular distance learning (Anthony et al., 2019; Salamuddin, 2021).

5.2 Extent of the Parents’ Collaboration on the Literacy Instruction for the Kindergarten Learners

Parents’ collaboration is essential in literacy instruction, and it is based on proven and effective methods of parent-child
interaction. The data gathered are shown in Table 9.

Table 9. Extent of the Parents’ Collaboration on the Literacy Instruction for the Kindergarten Learners

S/N Indicators wMm Verbal Description

1 phonological awareness 341 Always

2 concepts about print 3.06 Often

3 comprehension/vocabulary activities 3.30 Always

4 alphabet knowledge and letter sounds 3.55 Always

5 writing activities 349 Always

6 mathematical thinking 3.21 Often
Aggregate Weighted Mean 3.33 Always

Legend: 3.25-4.00-Always; 2.50- 3.24- Often ;1.75 — 2.49-Sometimes; 1.00 — 1.74— Never

As presented in Table 9, six (6) indicators on the literacy instructions for kindergarten learners examine the extent to which
parents practice these indicators. Results showed that parents always collaborate on the literacy instructions for their children,
with an aggregate weighted mean of 3.33 percent.

The result suggests that parents consistently collaborate in supporting their children's literacy development, indicating a
commendable level of involvement. However, while the term "always collaborate” implies regular participation, the mean of 3.33
may not necessarily reflect the highest level of engagement, suggesting there might be room for further improvement.
Strengthening parental involvement through targeted programs, resources, or workshops could enhance their ability to effectively
support literacy instruction at home. This collaboration between parents and educators is essential in creating a well-rounded
learning environment for kindergarten learners, fostering academic success and holistic development.

Several studies emphasize the critical role of parental involvement in early literacy instruction. Epstein’s Framework on
Parental Involvement (1995), as cited in Hamlin and Flessa (2018) highlights the importance of learning at home as one of six key
areas where parents can significantly impact their children’s educational development. Similarly, Stutzel (2019) found that active
parental engagement in literacy activities, such as reading and phonics, enhances early literacy skills.

5.3 Extent of the Teachers’ Collaboration on the Literacy Instruction for the Kindergarten Learners
Collaboration on literacy instruction, which offers possibilities for such practice, makes the continuity of teaching and

learning possible. Table 10 presents the results.

Table 10. Extent of the Teachers’ Collaboration on the Literacy Instruction for the
Kindergarten Learners

S/N Indicators WM Verbal Description

1 phonological awareness 4.00 Always
2 concepts about print 4.00 Always
3 comprehension/vocabulary activities 4.00 Always
4 alphabet knowledge and letter sounds 4.00 Always
5 writing activities 4.00 Always
6 mathematical thinking 4.00 Always

Aggregate Weighted Mean 4.00 Always
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As shown in Table 10, teacher collaboration on literacy instructions for kindergarten learners was always perceived as
having an aggregate weighted mean of 4.00. Thus, it reveals that teachers are meeting the needs of kindergarten learners well.

Several writers have suggested that the quality of a teacher is more important than any particular method or model of
instruction in ensuring that learners develop essential skills (Kim et al., 2019; Kyriacou, 2018; Stronge, 2018). Certain teachers appear
to produce positive learning outcomes for even the most difficult learners by using a variety of approaches. Literacy instruction
must, therefore, include explicit teaching and practice of these essential strategies to enable students to read fluently, confidently,
and with understanding. (Elston et al., 2022).

5.3 Test of Significance of the Difference Between the Parents’ and Teachers’ Collaboration on the Literacy Instruction of
the Kindergarten Learners

This study hypothesized that there was no significant difference in the collaboration between parents and teachers on
the literacy instruction of kindergarten learners. Table 11 presents the results.

Table 11. Test of Significant Difference Between the Parents’ and Teachers’ Collaboration on the Literacy
Instruction of the Kindergarten Learners

Source of Mean Standard Mean Computed P- Decision Result
Difference Deviation Difference t- value value
Parents 20.00 336 -4.00 -23.983 0000  RejectHo Significant
Teachers 24.00 0.00

*significant at p<0.05

As shown in Table 11, the computed p-value of 0.000, which was less than the 0.05 level of significance, indicates a
significant difference between the parents’ and teachers’ collaboration on the literacy instruction of kindergarten learners. This led
to the decision to reject the null hypothesis.

This finding indicates that the perceptions, approaches, or levels of engagement between the respondent groups are not
aligned. Rejecting the null hypothesis underscores the presence of disparities that may hinder the development of cohesive and
effective strategies for supporting literacy instruction. These differences could arise from varying expectations, communication
gaps, or differing levels of involvement in literacy activities. Parents are experiencing arduous tasks trying to balance work
schedules and involvement in literacy instruction with their children. According to Piaget's theory, how parents interact with their
children during reading may have a positive or negative result (Gilkerson et al., 2017).

6. Findings

Based on the data gathered, the following were the study's findings. The data revealed that the profile of the respondent
groups revealed that most parent-respondents were females whose age bracket was 29-36 years old, high school graduates with
the highest educational attainment, had one or two children, and earned 10,000 pesos and below. On the other hand, most of the
teacher-respondents were female, with a master’s unit, a teacher |, and had six to ten years in service.

On the extent of the collaboration on the literacy instruction of the kindergarten learners, the study revealed that the
collaboration among the respondent groups was Always. Additionally, the test on the significant difference in collaboration in
literacy instruction for kindergarten learners was significant.

7. Conclusion and Recommendation

Based on the findings of this research, it was concluded that while teachers and parents collaborated highly in the literacy
instruction of kindergarten learners, significant differences existed in their approaches and perceptions. The data showed that both
groups consistently engage in the literacy development of young learners, but the variation in their levels of collaboration points
to potential areas for improvement. These differences emphasized the need for a more unified and structured collaboration
approach, where parents and teachers aligned their strategies and expectations. It is recommended that kindergarten learners
adopt the literacy skills enhancement plan. This plan aims to bridge the gaps in collaboration and promote consistent, coordinated
literacy support at home and in the classroom.

8. Study Limitations and Future Research

The study was confined to selected schools within Cebu Province and focused exclusively on the specified school year,
utilizing self-reported data that may have introduced potential biases. Although the findings offer meaningful insights, their
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applicability is restricted to the defined context. Due to the limitations in the study's variables and methodology, they cannot be
generalized to other regions or periods.

Future studies could assess the effectiveness of targeted interventions, such as literacy skills enhancement programs, in
fostering collaboration and improving literacy outcomes. Additionally, the use of qualitative approaches, including interviews or
focus group discussions, may provide more comprehensive insights into the perspectives and experiences of teachers and parents.
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