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This qualitative research study looked into principals' leadership practices during the 

COVID-19 pandemic. It enlisted the participation of five school principals using 

convenient sampling based on inclusion criteria. To collect data, a semi-structured 

written interview based on Hersey and Blanchard's Situational leadership theory was 

used. To display the narratives, the data were transcribed, examined, compared, and 

carefully categorized into several themes. The findings reveal that school principals 

employed: 1. Strengths-based Practices; 2. Values-based Practices; and 3. Needs-based 

Practices. The findings of this study highlighted the need of applying situational 

leadership practices to strengthen principals' instructional and administrative duties, 

particularly during times of global crises. 
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1. Introduction1 

The role of school principals in ensuring high-quality education has been extensively researched (Romero & Krichesky, 2018). The 

study of principals' leadership styles has grown in popularity as a means of improving learning circumstances by focusing on the 

academic aspects of school climate (Romero & Krichesky, 2018). Recent researches have focused on how principals can improve 

school performance (Khanal, Perry, & Park, 2020), the impact of culture on their decision-making (Truong, Hallinger, & Sanga, 

2017), and their significant role in providing teacher support (Elfers & Stritikus, 2014). The breakout of the COVID-19 pandemic 

has become a big concern, putting a lot of strain on school principals to keep school operations running. In order to create 

collaboration among a broad collection of stakeholders, such as educational authorities, teachers, students, parents, and local 

communities, it is critical to understand their leadership styles. In a way, they are the glue that holds everything together (Whang, 

2021). 

 

Previous research on principals' leadership styles has focused on successful interactions with non-teacher members of the school 

community (Romero & Krichesky, 2018), leadership techniques for producing good students (Fitriati, Romdana, & Rosyidi, 2014), 

and understanding and diagnosing the school's needs (Day, Gu, & Sammons, 2016). However, there is a scarcity of research on 

how responsive principals' leadership approaches were to the issues posed by the COVID-19 pandemic. The majority of the 

researches on this topic had been limited to quantitative analysis. Hence, a qualitative study will provide a personal context in 

which to comprehend the realities (Pedroso, 2021) of principals' time and context-sensitive solutions (Day, Gu, & Sammons, 2016) 

in the face of the global crisis. In addition, important information on principals' leadership practices during the COVID 19 pandemic 

will provide a contrast to conventional educational leadership and management studies (Truong, Hallinger, & Sanga, 2017). 

 

The goal of this qualitative research study is to describe how principals managed the COVID-19 outbreak to ensure that school 

operations and learning continue. While they exhibit transformational leadership characteristics (Atasoy, 2020), their leadership 

styles vary across degrees of challenging circumstances (Berkovich, 2018) and have a significant impact on organizational learning 

(Kızıloğlu, 2021). During the pandemic, it is thought that principals took personal and context-based actions and did not seek 
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anything in return for their contributions (Shen & Li, 2021) in the academic community. The findings of this study will highlight the 

importance of implementing service-oriented leadership practices to improve the instructional and administrative functions of 

principals. Patterns in principals' leadership practices will be used to develop more specific research questions to further investigate. 

Policymakers, academics, and prospective principals will benefit from this study on learning more about principals' leadership 

styles, especially in times of a global crisis. 

2. Literature Review 

The COVID-19 outbreak is characterized not only as a danger to social and economic cohesion but also as a threat to education 

and the training systems' stability and sustainability (Lifelong Learning Platform 2020; Spyropoulou & Koutroukis, 2021), which 

have been disrupted as never before (United Nations, 2020; Spyropoulou & Koutroukis, 2021). Despite the feelings of hope that 

the beginning of vaccinations raised, the number of new cases and the number of deaths globally, are leaving no space for 

complacency (Spyropoulou & Koutroukis, 2021).   With these pressing concerns amid the global crises, education goes on with 

school principals being at the forefront. Indeed, Pont et al. (2008) are correct in saying that school leadership does not operate in 

static educational environments. The expectations for schools and school leaders have changed dramatically as countries seek to 

adapt their education systems to the needs of modern society.  School principals and teachers must be prepared to use their 

responsibility effectively while schools are held accountable (Gomendio, 2017) especially since the COVID-19 pandemic continues 

its uncontrolled trajectory all over the world (Spyropoulou & Koutroukis, 2021). Moreover, the sudden and urgent entry and 

adaptation to new technologies for virtual learning, and the shifts between in-person and online teaching which unfolded, caused 

confusion and a great mental burden to teachers and school leaders (Anderson et al., 2020; Argyropoulou et al., 2021; Brackett 

and Cipriano, 2020; Educational Institute of Scotland, 2020; Spyropoulou & Koutroukis, 2021). Limited contact with colleagues, 

inadequate access to resources, and poor communication from senior managers and local authority leaders, were extra pressing 

issues for principals while they were working from home (Educational Institute of Scotland, 2020).  

 

With the above-mentioned premises, studies relating to school principals’ leadership practices during the outbreak of the 

pandemic were also conducted and revealed different findings. In a study conducted in the United State, Reyes-Guerra et al. (2021) 

revealed that principals drew upon their individual reservoirs of shared leadership qualities, which include being a personalized 

and pragmatic communicator; leading with flexibility, creativity, and care; bending rules, and shifting priorities; and showing 

resilience under pressure. They tapped into their schools' strengths, including school context and in-house expertise. Thus, pushing 

principals to prioritize care, safety, and wellbeing of students, teachers, and communities above accountability measures and 

systemic institutional constraints. However, half of the 32 school administrators, according to Aytaç (2020), did not have an 

emergency response plan for the pandemic process and instead followed MoNE's (Ministry of Education in Turkey) 

recommendations. He also pointed out that technology leadership and crisis management abilities, according to school 

administrators, are crucial criteria during the pandemic process. On contrary, Kaul et al. (2020) revealed that Principals formulated 

their responses to the pandemic in terms of a hierarchy of needs. They understood that their students and staff had to feel 

physically and psychologically safe before they would be successful in the classroom. Moreover, the study of Adams et al. (2021) 

provided contextualized school management practices, wherein during the crisis, school leaders identified instructional and 

distributed leadership as critical to addressing the challenges and uncertainty that their school communities faced. According to 

Pollock (2020), principals are expected to be exceptional managers and excellent leaders in a time where the pace of change has 

increased exponentially. In her study conducted in Canada, principals in Ontario are pivoting their work. They are engaging in a 

two-pronged approach to lead public schools during the pandemic crisis. They are extending their roles around safe schooling 

and setting the context for future schooling while simultaneously extending their role of instructional leader to digital instructional 

leader. Principals are wrestling to create conditions for students to learn and teachers to teach, while at the same time seeking out 

new ways to support online learning and the operations of public schooling through what they call "extensive digital instructional 

leadership". 

 

3.  Methodology  

This qualitative research study explored principals’ leadership practices during the COVID-19 pandemic. It was anchored on a 

constructivist epistemology which sought to explore what is assumed to be a socially constructed dynamic reality through a 

detailed description of the phenomenon under investigation (Cerbo, 2012; Pedroso, 2020). The Situational Leadership Theory 

(1969) of Hersey and Blanchard was employed to highlight the interpretive perspective of this study. This theory suggests that 

there is no one-size-fits-all leadership style. Instead, it is determined by the style of leadership and techniques that are most 

appropriate for the situation. According to this perspective, the most effective leaders are those who can adjust their leadership 

style to the situation and consider cues such as the work at hand, the character of the group, and other elements that may help 

them complete the task (Kendra, 2020). Similarly, a narrative inquiry was applied in this study, which, according to Ford (2020), is 

an evaluation of individual human experiences-stories. Polkinghorne's paradigmatic analysis was employed in particular to look 

for common themes or conceptual manifestations among the stories acquired as data (Ford, 2020). 
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After meeting a set of inclusion criteria, five (5) public school principals were chosen following the purposive or selective sampling 

technique (Jones, Brown, Holloway, 2013; Domingo, 2018, Pedroso, 2021). To provide the highest level of confidentiality and 

protection for the informants, the researchers assigned pseudonyms. As part of the ethical considerations that this study highlights, 

approved letters of information, waiver, and consent forms were also completed. 

 

In this study, data were gathered using a researcher-made Principal's Leadership Practices Interview Form. The first section 

consisted of semi-structured questions provided in a table for the convenience of the informant. The informants also attached 

photographs in the second section to support their textual answers. This interview form was created using Google Forms and 

distributed to the informants using social media channels such as Facebook messenger and email. To organize, familiarize, 

categorize and code the data gathered, the researchers used a comparative analysis of informants' written interview transcripts 

(Kendra, 2020).  Finally, the data was organized into themes based on situational leadership approaches including delegation, 

participation, selling, and telling (Kenton, 2020), which were then used to build stories (Wolcott, 1994; Domingo, 2014; Pedroso, 

2021).  

 

4. Results   

Three themes emerged from this study's findings of school principals' leadership strategies during the COVID-19 pandemic. Their 

practices were based on their 1.) strengths, 2.) values, and 3.) needs. Strengths-based practices tell about strategies that recognize 

and capitalize on available resources, such as people, systems, and tools to maximize organizational productivity and address 

pressing needs during the COVID-19 pandemic. Values-based practices tell about strategies that set direction and sustain the 

motivation of people to lead forward in the fulfillment of the organization's goals. Needs-based practices tell about strategies that 

involve understanding and addressing the needs and wellbeing of people to access services, information, and resources. 

4.1 Strengths-Based Practices  

The COVID-19 pandemic is unlikely to be the final crisis we will encounter in our lifetimes, and it's not the first time school leaders 

have been called upon to lead in uncertain times. School leaders have faced a variety of challenges, ranging from rebuilding after 

natural catastrophes to assisting communities in the aftermath of economic, social, and emotional turmoil. School leaders have 

provided clarity and direction, created resilience, and inspired hope while remaining focused on the greatest possible outcomes 

for their children and school communities during difficult times (Australian Institute for Teaching and School Leadership Limited, 

2020). Lyn highlighted her leadership practice by empowering members of the community and emphasizing the value of teamwork. 

She tells: 

 

“Empower the teachers, student leaders, and stakeholders by giving and guiding them in their assigned tasks. Everyone has 

to build trust and confidence for each other and of course, appreciate and acknowledge everyone's effort for the 

accomplishment and success of their assigned tasks.” 

 

Mina is like Lyn who puts a lot of value on her people's strengths and capabilities. In addition, her leadership practice is anchored 

on celebrating the uniqueness of each person she works with. She specifies: 

 

“Lead by embracing the uniqueness and beauty of every person by acknowledging and trusting their strengths and 

capacities…, let them feel appreciated” 

 

Mina and Lyn's leadership styles may be comparable to those of other school administrators. However, their proactive and inclusive 

strategy, along with a transparent approach (Kerrissey and Edmonson 2020), highlights people empowerment. Their approach to 

the pandemic's difficult conditions may be straightforward and similar to Drago-Severson, Maslin-Ostrowski, and Blum- 

DeStefano's (2017) highlighted practices that include collaborative problem solving, continuous learning and adaptation, utilizing 

different viewpoints, and shared leadership duties. Furthermore, Mina employs personal approaches that show genuine concern 

to her teachers. She continues: 

 

“I am reminding the teachers to take good care of themselves.  I always let them feel appreciated and acknowledged.  I               

recognize their hard work and achievements.” 

Mina's idea of encouraging teachers to take care of themselves is a compassionate act (McLeod and Dulsky, 2021). After all, healthy 

persons are the cornerstone of the school community's talents. School administrators make every member of the school feel 

appreciated by recognizing individual contributions and achievements (McCallum et al. 2017). Mina further tells: 

“They should know their rights, provide equal opportunities for all, and let their voices be heard.” 
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In the midst of the pandemic, where physical attendance in school is prohibited, Mina may have been unable to share examples 

of how her teachers expressed themselves. However, answers from another school principal's method of making her team 

members feel valued might be obtained. Nata shares: 

“We get into discussions, planning, execution or implementation, monitoring, and evaluating strategies. These help them 

feel their worth and value as a team member.” 

 

Day, Gu, and Sammons (2016) underlined that great school leaders blend methods in multiple stages of their school's development, 

which is how Nata involves teachers in school operations. They are aware of and respond to the various contextual pressures they 

are confronted with. On the other hand, Suzi discusses the technological underpinnings of Nata's leadership methods in order to 

better comprehend her actions. She also depicts the involvement of various stakeholders in the context of learners' modular 

distance learning delivery. Suzi tells:  

 

“We created a group chat that involved teachers, parents, guardians, learners, and stakeholders for fast and easy flow of 

communication and collaboration. We forged a stronger partnership with the barangay, municipal, provincial, and even 

private organizations to rally their support related to the modular distance learning delivery modality for our learners."  

Without a doubt, Nata's practical leadership strategy is similar to Smith and Riley's (2012) clear, straightforward, and frequent 

communication, which is critical for conveying current information and maintaining open lines of communication. It also enhances 

the school's ability to effectively respond to the numerous and complicated difficulties it faces (Leithwood, 2012). In fact, media 

training may be beneficial to school administrators, who are themselves a vital communication conduit (Smith & Riley, 2012). Let 

us clarify how school principals emphasize the importance of managing stress in order to properly carry out their professional 

responsibilities. Mina goes on by saying: 

“Managing stress helps keep the moods and perspectives positive. This maintains good relationships in the workplace. As a 

leader, learning to manage one’s self first is very important. Upon seeing things, a leader should act, rather than react.” 

 

Let us reflect on Mina's statement that "leaders should act".  How does Nata use this to stress her leadership skills over the benefits 

of her subordinates? Will her function as a school principal have an impact on her subordinates' ability to preserve their inner 

strength during a difficult time? 

 

“I set to myself some important things to let my people feel I am even stronger and a good influence to them that we will 

win over and above than the COVID threats.” 

 

Mina and Nata's thoughts revolve around preserving personal wellbeing as school principals who are expected to be excellent role 

models for their subordinates. Griffiths, Stevens, and Treleaven (2020, in Whitla 2003) demonstrate continuous wellness and 

support for others during a crisis, demonstrating the importance of managing wellbeing in times of uncertainty in schools. 

Furthermore, according to Fuller & Wicking (2017), the major determinants of health and resilience are feelings of being connected, 

protected, and respected, or 'CPR' (Fuller & Wicking 2017). Will it be possible to succeed as a school principal if the workforce in 

school is stifled?  Lyn concludes:  

 

“Lastly, protect your subordinates and look after their welfare. Listen to their concerns and deal with them with utmost 

tolerance and discipline. Your workforce is your strength. No matter how good the ideas and plans are, if the human resource 

is crippled, all our efforts won't be possible.” 

 

As school principals were banking on the well-being of the members of the school community and their strengths-based practices, 

the organization's performance, and productivity are at their peak, 

 

4.2 Values-Based Practices 

These are strategies that set direction and sustain the motivation of people to lead forward in the fulfillment of the organization's 

goals. 

During the pandemic, Fernandez and Shaw (2020) recommended that academic leaders focus on best practices, try to see 

opportunities in the crisis, communicate clearly, connect with others, and distribute leadership within the organization (McLeod & 

Dulsky, 2021). It is important to maintain trust during a crisis (McLeod & Dulsky, 2021), just like Lyn who emphasized the value of 

transparency. Lyn shares: 

 

https://www.frontiersin.org/articles/10.3389/feduc.2021.637075/full?fbclid=IwAR2dEWcYydK5U5HcOdl3ORwadOpNbnA_JK1isWH15jqm83xR4DJncPFgT_0#B10
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"Transparency is everything. As a leader, I have to be transparent to stakeholders and develop a sense of ownership and 

concern on the implementation of the school's PAPs (Programs and Projects) as reflected in BE LC+ (Basic Education Learning 

Continuity Plan). Thru this, they will realize that their efforts and trust will not be wasted." 

Leading from a strong organizational vision and institutional values, as noted in the research literature on crisis leadership, 

facilitates administrators' sense-making in uncertain situations, guides critical decisions, enables coherent communication, and 

helps school leaders engage others in shared meaning-making (Boin et al., 2013). In line with this, Mina shares her sentiments: 

"We were blinded by the situation brought about by pandemic. There is a need for a leader to have an open mind and heart 

and attentive ears in order to listen and give clear ideas and provide solutions to issues that come along."  

The fact that Lyn emphasizes transparency and trust while Mina emphasizes openness, the principles that they both share are 

based on McLeod & Dulsky's (2021) ideas regarding an old African saying " If you want to go fast, go alone. If you want to go far, 

go slow and go together." These administrators and their teams took the time to develop a coherent, long-term plan for how they 

would like to handle the job for distance learning. Furthermore, Mina reiterates the value of transparency towards having a 

collective decision: 

“In this world under the new normal, transparent communication is a need because this encourages others to communicate 

openly and increases the sharing of ideas and thoughts to be able to come up with one solution or objective.” 

 

How do school principals see themselves towards their subordinates? Will their role serve as a strong platform to motivate the 

teachers they work with? Mina speaks: 

"The only thing that keeps our teachers' enthusiasm towards work is motivation. As a leader, our primary role is to serve as 

a source of positivity for everyone. While leaders spread positivity, teachers become motivated to work and think well, and 

do great things beyond expectation." 

 

A school leader could be a source of optimism for Mina. Will her major role support Nata's vision on how she wants to present 

herself to her team? Nata exemplifies:  

"As a school leader, I always believe that I need to be a good influence to my team if I set myself as an example especially 

in times of pandemic." 

 

Mina and Nata's perspectives on how school leaders should act as role models to their subordinates are likely to be similar. 

Likewise, the context of their sharing is geared toward instilling positive values in the teachers with whom they collaborate. Despite 

the fact that the pandemic is fast altering schooling and leadership (Bagwell, 2020), school leaders' ability to work with and through 

people to achieve essential results grows (Smith & Riley, 2012). What other values transpired from the bulk of work of teachers 

and school principals? Lyn shares:   

"One more thing, and maybe one of the most important, is to be firm. Be consistent and decisive in giving instructions among 

subordinates by making sure that it is bound on the Provisions of the Department of Education's Vision, Mission, and Core 

values. This will maintain the integrity of everyone by being consistent and having uniformity of expected outputs and 

outcomes from them."  

 

Firmness, consistency, decisiveness, and integrity, as noted by Lyn in the previous share, are linked to the findings of Harris et al. 

(2015) on the establishment of a feeling among instructors that they are supported and respected in their efforts. In the same way, 

school leaders' efforts to improve teachers' willingness to try new things and learn must include facilitating trust and a sense of 

internal or collective accountability in which teachers hold one another to shared expectations for meeting students' needs (Bryk 

and Schneider, 2003; Elmore, 2007; Wahlstrom and Louis, 2008; Sahlberg, 2010; Weiner et al., 2021). Therefore, it is obvious that 

those well appreciated and motivated teachers are assets of the school as exemplified in the line of Nata. She says: 

"…motivating and appreciating them give them a good feeling to thrive better for the school” 

The COVID-19 is still sweeping the globe (Schnirring, 2020) while some schools have reopened, others have closed or shifted nearly 

all of their pupils to remote instruction (Sawchuk & Gewertz, 2020).  In a study conducted in Greece, it was found out that school 

principals faced a variety of difficulties, both on a personal level and in the context of their professional role. They also encountered 

difficulties above their role, which had to do with the general impact of the extended crisis on the emotional state and perceptions 

of the members of the school community (Spyropoulou & Koutroukis, 2021). In this context, how does a school principal show 

values related to health? Gerry shares by starting: 
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"Follow the leader. As a school head, follow the guidelines set by the IATF (Inter-Agency Task Force for the Management of 

Emerging Infectious Diseases Resolutions) in entering buildings or establishments. Wear mask and face shield properly. 

Without your knowledge, your subordinates are watching and will follow the same procedure." 

 

Gerry is a school administrator who, like Nata, Lyn, and Mina, sets a good example for his followers. He emphasizes the need of 

adhering to safety procedures. Gerry may have realized that his personal obligation is to maintain his safety and health, while his 

professional role is to demonstrate the value of "followership" to the teachers who look to him for guidance. He continues: 

“If face-to-face classes will be conducted, proper health protocols should be maintained. In your station, there should be a 

presence of different health and sanitation facilities. These facilities may include hand washing in entrance and exit, presence 

of thermal scanner and hand sanitizer." 

 

In order for schools to respond effectively to critical situations, the principals' role is crucial in providing guidance, promoting a 

positive school climate, and empowering teachers (Day and Sammons, 2014). To set as an example, Gerry's volunteerism is evident 

in submitting himself for vaccination that others may emulate despite a lot of apprehensions.  

“Be a role model by having yourself vaccinated to encourage your subordinates to do the same. Once you experience flu-

like symptoms, voluntarily, undergo self-quarantine. This will also encourage your others to do the same thing.” 

 

School principals like Gerry are selfless instructional leaders. However, being humans, they confront obstacles as well. From the 

start of the pandemic, principals faced the same challenges as everyone else: finding balance in new ways of living and working, 

as well as managing their own anxieties and concerns (Spyropoulou & Koutroukis, 2021). Anxiety, fear, worry, shock, and sadness 

were the most-mentioned feelings of teachers and school leaders in the United States at the end of March 2020 (Brackett and 

Cipriano 2020). What could then be the best formula for success amidst the COVID-19 pandemic? Nata concludes: 

"I believe self-care is important. It is vital to achieving greater success from a very threatening and stressful environment." 

 

Despite the positivity that Nata shares in the importance of self-care, Brackett & Cipriano (2020) argue that educators were already 

facing declining confidence and enormous stress, and the pandemic has only deepened that reality. However, school principals 

find ways of supporting and maintaining a strong sense of community.  Despite the adverse circumstances, their values-based 

practices continue (Crawford et al. 2020; Green and Bettini 2020). 

 

4.3 Needs-Based Practices 

These are strategies that involve understanding and addressing the needs and wellbeing of people to access services, information, 

and resources during the COVID-19 pandemic.  

 

Bagwell (2020) stated that the pandemic is "quickly changing schooling and leadership" (p. 31) and urged leaders to lead 

adaptively, build organizational and individual resilience, and construct distributed leadership structures for the best institutional 

response. Similarly, Netolicky (2020) mentioned a number of the tensions that school leaders are experiencing as a result of the 

pandemic. The need to lead both quickly and slowly, combining equity with excellence and accountability, and considering both 

human needs and organizational objectives are all examples of these conflicts. Lyn clarifies her beliefs as a school principal by 

saying: 

 

“This time of pandemic has brought out either the best or the worst in us. But as leaders, worst will never be an option. Also, 

I do believe that we are here to work not for recognition but, we are working for the good and betterment of everyone. We 

love what we are doing and we love the people that we are serving.” 

 

Maybe Lyn's service as a school principal is related to the concept of “capacity building for quality instruction” which is stated in 

the Teaching and Learning International Survey (Rutkowski et al., 2013). As she clarifies Lyn's concept of "everyone" and "those 

we're serving," would Nata's thought connect to the idea of Rutkowski, et al. (2013) on principals' efforts to foster cooperation and 

build a feeling of responsibility among teachers? Despite Nata's emphasis on open communication, she was clear about who is 

responsible for the school's success. She declares: 

 

"I always keep my line of communication open with the school teaching and non-teaching personnel, parents, learners, and 

stakeholders. I keep my communication lines open through social media, with family, friends, co-workers, stakeholders, and 

community people." 
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Nata's efforts are likely to exemplify Rutkowski et al. (2013) and Gomendio's (2017) ideas about a shared sense of purpose in the 

school that is positively associated with distributed leadership in integrating students, parents, and guardians, and staff in school 

matters, as well as the need of cultivating a culture of shared responsibility. Will the idea of Nata about "line of connection" trigger 

inputs to other school principals on the need for technology in running school affairs? Then, how did school principals' line of 

communication was kept open during the COVID-19 pandemic? Suzi tells: 

 

“We communicated regularly through our group chats, SMS (Short Messaging Services), calls, and limited face-to-face 

encounter." 

 

Gerry like Suzi is emphasizing the use of technology to keep lines of communication open. As a school principal, how adept is 

Gerry in using social media platforms for personal and professional needs? He says: 

 

"Constant dialogue and collaboration with all stakeholders using different communication platforms such as online 

meetings, using different applications such as Zoom. We can also use e-mails, SMS, or even Facebook messenger.” 

 

The need for technology is evident in the sharing of Nata and Gerry. In the educational context, the adoption level of emerging 

web technologies is rapidly increasing (Khan, 2021). The extensive popularity of social media in education makes it essential for 

teachers and students to understand and adopt social media sites to establish future educational strategies and deploy present 

course materials on emerging technology-powered platforms (Sarwar et al., 2019; Bai et al., 2021;  Khan, et al., 2021) such as Zoom 

(Adnan, 2020; Khan, 2021) and Facebook (Ramsha, 2021; Khan, 2021). Indeed, social media platforms disseminate and 

communicate information while also creating a collaborative environment (Esam and Hashim, 2016) like in the case of Nata and 

Gerry. Mina did not share about social media platforms, but her perspective on how to act on urgent school concerns is 

commendable. She tells:   

 

“We're happy if our concerns were addressed immediately. We're happy if our goals were achieved. It is a great achievement 

if a leader was able to immediately address pressing issues and matters that need the utmost decision. If the situation needs 

urgent action, a leader should decide and act immediately and appropriately for the good of all.” 

 

Given the increased complexity and diversity of situations that require immediate solutions, academic leaders will be making 

innovative decisions and will be responding to the needs (Al-Dabbagh, 2020; Dumulescu & Muţiu, 2021) like Mina. Likewise, the 

humanist spirit of trust and openness, to generate an organizational culture of solidarity and cooperation” (David, 2020; Dumulescu 

& Muţiu, 2021) is important for a school principal. What then should principals do in order for them to address the different needs 

of the school community? Nata says: 

 

“Planning and preparing are very important in brainstorming for action-oriented strategies with your leadership team.” 

 

The information shared by Nata serves as the overall approach of school principals in dealing with school concerns. Also, Lyn 

elaborates that she is conducting collective consultation among her constituents and considering their safety. Similar to the 

findings of Siason (2021), that on top of achieving their goal of implementing a responsive Learning Continuity Plan (LCP), school 

heads are noted to prioritize the welfare of their teachers, staff, and learners by following IATF guidelines and health protocols. 

Lyn tells: 

 

“I dealt with School’s BE LCP+ (Basic Education Learning Continuity Plan+) through collective consultation with teachers 

and stakeholders upon which programs, activities, and projects are to be prioritized in lieu with continuity of learning 

activities. It helps us manage our resources, efforts, and time well while maintaining the security and safety of everyone.” 

 

On the other hand, the sharing of Suzi emphasizes her leadership practices based on the needs of her constituents and the school 

community as a whole. She vividly recalls how she implemented programs according to the mandates of the Department of 

Education. Suzi enumerates:  

 

“I led the personnel in assessing their development needs, preparing their IPPD (Individual Plan for Professional 

Development), consolidating their needs (common and unique needs), preparing the SPPD (School Plan for Professional 

Development), planning the L and D (Learning and Development) interventions, gathering and compiling quality-assured 

resource packages, delivering the planned interventions through various modalities, as well as monitoring and evaluating 

conducted interventions.”  
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"I led in the amendment of the proposal, utilization, liquidation of financial obligations, and reporting of our financial 

transactions through our Transparency Board and other reporting mechanisms as part of our compliance to ARTA (Anti-Red 

Tape Authority)." 

 

Suzi, also discussed how she managed school financial resources to ensure that school services were delivered efficiently. Her swift 

handling of financial issues was a reaction to the school's pressing requirements. She further tells:  

 

“Maximizing limited procurement of supplies MOOE (Maintenance and Other Operating Expenses) funds in this time of 

pandemic was a challenge to us. However, with the approved AIP (Annual Implementation Plan) in place which was prepared 

by the School Planning Team last quarter of last year, this challenge was handled promptly with minor revisions to address 

the urgent needs of the school which were focused on the procurement of supplies, materials, and equipment in the 

reproduction of SLMs (Self-Learning Modules), transportation allowance of teachers in the distribution and retrieval of 

modules, procurement of supplies and materials related to the prevention of COVID-19 infection of school personnel and 

learners.”  

 

Suzi's specific actions are helpful in better understanding Lyn's idea for implementing collective consultation with her constituents. 

Suzi's work is mostly focused on her real context (Rowley, 2002; Dumulescu & Muţiu, 2021) as a school principal. Maintaining 

strong connections with teachers, staff, students, and parents proved to be crucial in managing the pandemic (Brackett et al. 2020; 

Spyropoulou & Koutroukis, 2021). Collaboration, communication, availability, and access to information, infrastructure, and 

services were all variables that aided principals in crisis management in the school context (Hubbard et al. 2020; Spyropoulou & 

Koutroukis, 2021) during the pandemic. Suzi continues her sharing on how she collaborated with her teaching and non-teaching 

staff. She speaks: 

 

“Teachers were assigned as learning facilitators in particular catchment areas of the school which considered the proximity 

of their residence with that of the learners for their safety and protection. I ensured that our teaching and non-teaching 

personnel are taken care of especially their psychological/mental, physical, social, and spiritual health.” 

 

Subjectively, Lyn, Gerry, Nata, Mina, and Suzi could be described by the ideas of Eva et al., (2019; Dumulescu & Muţiu, 2021) on 

servant leadership that focuses on the motivational and aspirational aspects and recognizes followers' need for psychological 

support and belonging. It also suggests that if followers are treated as ends in themselves, rather than a means to an end, they 

will reach their potential and will perform optimally even in crisis (Waterman, 2011; Dumulescu & Muţiu, 2021) which were 

specifically reflected in the ideas of Suzi. Furthermore, Mina articulated practical approaches to address different needs. She tells:  

  

“Stress will be regulated if leaders communicate effectively with the team, prioritize tasks and delegate, visualize things and 

plan accordingly, encourage coffee break to improve wellness and well-being, promote workplace wellness, allow flexible 

work arrangements, and ensure that teachers get support in their career, and promote balance between work and family.” 

 

The ideas of Mina in the preceding sharing could be her personal counter-actions towards the effects of COVID-19 on mental 

health (Mahase, 2020; Spyropoulou & Koutroukis, 2021). Because of the unique nature of the COVID-19 crisis, which involves a 

great deal of stress and uncertainty, the leader's personality traits and leadership style are critical in fostering trust and 

responsibility within the organization. From this perspective, servant leadership, which emphasizes a collaborative, sympathetic, 

and emotionally stable leader personality can contribute to the development of a strong community by focusing on the needs of 

the organization's members (Doraiswamy, 2012; Dumulescu & Muţiu, 2021). Similarly, Nata suggests that addressing personal 

needs to be able to lead effectively is important. She says:  

 

“I always practice good healthy lifestyle on choosing and eating healthy organic foods, getting enough sleep, doing daily 

exercise. I am doing this so that I can lead effectively our school and be of help to the community if I am well.” 

 

To lead effectively, you must be willing to help others wholeheartedly, like what Suzi is doing after attending webinars with her 

teachers. Webinars are online seminars that take place over the internet. They can be meetings, conferences, demonstrations, 

training or teaching, or events that are aimed to provide information in a one-way or interactive manner to students and teachers 

from the comfort of their homes and workplaces (White, 2019; Pedroso, 2021). Suzi continues: 

 

"After every, webinar, we conducted follow-up activities such as coaching, LAC (Learning Action Cells) sessions, job-

embedded learning, and peer-assisted learning to ensure the transfer of learning in the workplace and to improve the work 

performance in terms of efficiency, effectiveness, and timeliness."  
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“I also capacitated them in preparing standard-compliant summative assessments and in monitoring, evaluating and 

providing assistance to learners through various communication platforms.”  

 

"I also led them in understanding and internalizing the importance of the Weekly Home Learning Plan and the Individual 

Learner's Monitoring Plan through LAC (Learning Action Cells) sessions, coaching, job-embedded learning activities, and 

peer-assisted learning with the aid of technology."  

 

Khan et al., (2021) tell social media platforms to provide an alternative to face-to-face discussions. Thus, the role of social media 

for educational purposes has become more significant, as it enhances connectivity and brings collaborative opportunities (Islam 

et al., 2020; Khan, et al., 2021). Social Media tools enable teachers, students, and academic institutions to overcome COVID-19 

induced restrictions. Furthermore, digital technologies are increasingly used in the business and educational sectors. On a societal 

level, increased digital technology use enables people worldwide to keep in touch (Dwivedi et al., 2020; Khan et al., 2021). Thus, 

Gerry was well-connected to his constituents with the help of technology to discuss important school concerns. Gerry speaks:  

 

"…frequent online meetings with your staff and colleagues to update everybody about important topics or concerns" 

 

According to studies, effective leaders focus on learning experiences, have emotional agility, and the ability to acknowledge fear 

(Koehn, 2020; Dumulescu & Muţiu, 2021), like the school principals in this study. Literature also mentioned competencies needed 

to overcome the challenges associated with the COVID-19 crisis such as flexibility, accounting for emotions, attention to other 

opinions, and engagement (Schwantes, 2020; Dumulescu & Muţiu, 2021). Some studies emphasized important roles and traits of 

leaders in times of crisis like being a sense maker, being a technology enhancer, having emotional stability, and emphasizing 

employee wellbeing and innovative communication in order to maintain the stability of the organization (Dirani et al., 2020; 

Dumulescu & Muţiu, 2021). Among these concepts of leadership mentioned in which competencies does Suzi fit in as she attends 

to the needs of her constituents as she says:  

 

“I also recommended them to attend learning and development activities based on their development needs.” 

 

Will Nata, like Gerry fit what Dirani et al. (2020) and Dumulescu and Muţiu, (2021) emphasized as "technology enhancer”?  She 

tells:  

“I do listen to updates from valid social media platforms.” 

 

School principals must learn to adjust their leadership styles to successfully manage people and to effectively address the needs 

of the community (Siason et al., 2021). The school principals were attentive to the needs of the school community during the 

COVID-19 pandemic. They have transformational and visionary roles (Settles et al., 2019; Dumulescu & Muţiu, 2021) which kept 

the educational institutions afloat through their needs-based practices (Dumulescu & Muţiu, 2021).  

 

5. Conclusion 

The organizational responsibility of school principals is to leverage the potentials and abilities of stakeholders in order to transform 

pandemic impediments into development opportunities. They are in charge of increasing the organization's efficiency and 

productivity. They have a moral obligation to serve as role models for their stakeholders, encouraging others to emulate positive 

values. Despite the health and education crises, they must promote virtues and ethical behaviors in order to sustain organizational 

integrity. Finally, school principals have the professional responsibility and operational accountability of molding the school 

environment for the safety of all stakeholders and enabling teachers to accomplish their jobs through technology-assisted 

capacity-building initiatives. During the pandemic, they are in charge of developing support services to assist in addressing the 

health crisis as well as providing access to resources and information technology. 
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