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| ABSTRACT

This study aimed to determine the School Climate in selected schools in China, focusing on teachers' self-efficacy and
professional satisfaction. The research used descriptive-correlational and correlation methods to analyze the school climate in
terms of professional development, evaluation feedback, and participation in decision-making. The findings showed that
respondents had a positive perception of teachers' pedagogical skills, high perception of the school climate towards evaluation
feedback, and high perception of the school climate towards decision-making. The study also revealed that teachers' satisfaction
should be continually enhanced by school authorities, who should practice effective management principles, maintain good
communication, and pay attention to the development of school infrastructure. Fair evaluation of teachers' performance, skills,
and qualifications, as well as fair promotion policies, should be based on fair promotion policies. Additionally, the school
authority should create opportunities for continuous professional development training to increase self-confidence and
teaching quality.
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Introduction

Faroogi MTK (2018) highlights the importance of school climate in educational organizations, as it influences the
behavior and feelings of teachers and students. School climate is a composite of the meditating variables that intervene between
organizational structure, leadership style, and teacher performance and satisfaction. It is crucial for principals to develop a
supportive, welcoming, and positive role towards teachers, showing genuine concern and support.

Sahin (2019) further emphasizes the link between school climate and teacher attitude and behavior. Effective principals
develop a collective commitment among their staff and foster a collaborative work environment. School leaders establish and
consistently uphold school norms, provide opportunities for teacher leadership, and conduct rigorous screening processes for
vacant teaching positions.

Over the past decade, education reformers have focused on raising teacher quality, as it has a significant impact on
student outcomes and teacher effectiveness. School climate can promote rapid improvement and extend professional growth
through formal and informal opportunities for on-the-job learning. Meaningful peer collaboration helps develop teachers' skills,
facilitate open feedback, and strengthen collegial relationships.

Copyright: © 2025 the Author(s). This article is an open access article distributed under the terms and conditions of the Creative Commons
Attribution (CC-BY) 4.0 license (https://creativecommons.org/licenses/by/4.0/). Published by Al-Kindi Centre for Research and Development,
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Increasing school climate is essential for increasing a teacher's job satisfaction and productivity within a school. A
positive school climate enhances effective teaching and better student performance. However, if teachers perceive their work
climate as challenging, they may be emotionally exhausted and struggle to attend to the needs and interests of students.

School Climate

Schneider and Burke's (2016) research on school climate has significantly influenced the study's problem, design, and
methodology. School climate is the perception of events, activities, and methods of interaction in an organization, which are
expected, regulated, and supported. It determines school efficiency and creates conditions for students and teachers to work
and learn effectively. A positive school climate is essential for students' emotional and behavioral outcomes, including adaptive
psychosocial adjustment, mental health outcomes, and self-esteem. It also influences students' behavior, such as rates of
bullying and aggression. School climate perception has been found to affect students' academic achievement. A safe and
supportive learning environment is largely based on the quality of relationships between students, parents, school personnel,
and the community. Factors such as family relationships, school environment, neighborhood people, and the broader cultural
context also influence children's behaviors. School climate can have a positive influence on the learning environment by yielding
favorable educational and psychological outcomes for students and school personnel, or it may become a significant barrier to
learning by preventing optimal learning and development.

Teachers’ Efficacy

Teacher efficacy is a crucial aspect of educational success, with Bandura's (2018) proposal suggesting that it includes
two aspects: general sense of certain behaviors leading to certain outcomes and personal teaching efficacy. Poole (2018) found a
positive relationship between teachers' sense of efficacy and important school outcomes, such as student achievement gains and
successful school change efforts.

Efficacy is an internal convictions to perform tasks with an estimation of desired outcomes, with four sources of
influence: mastery experience, vicarious experience, verbal/social persuasions, and physiological or affective states. It is an
important affective factor that boosts job performance and a strong militating factor against attrition and absenteeism. Teacher
self-efficacy, which refers to the beliefs that teachers have of their ability to enact certain teaching behavior that influences
students' educational outcomes, plays a key role in influencing important academic outcomes and well-being in the working
environment.

School climate is equally beneficial not only to teachers but also to students' behavior, approaches to learning, total well-being,
and improved achievement. Perry (2019) examined the relationship between teachers' efficacy and the climate within their
schools, measuring three variables: teachers' sense of stress, teaching efficacy, and job satisfaction.

Teachers with high efficacy were found to spend more time in whole group instruction, monitoring and checking seat-
work, and spending considerably more time in lesson preparation. High self-efficacy scores may help teachers' retention
decisions and have a preventive role against burnout syndrome, facilitating teachers' well-being and resilience.

Statement of the Problem

This study aimed at determining the school climate through teachers self - efficacy and professional satisfaction in
selected Selected schools in China

Specifically, the study sought answers to the following question:

1. What is the school climate in selected schools in China along the following?
1.1. Professional development;
1.2. Evaluation feedback; and
1.3 Participation in Decision making?

2.What is the level of teacher self-efficacy in selected selected schools in China in terms of:
2.1. job accomplishment;
2.2. skill development on the job;
2.3 social interaction with students, parents, and colleagues; and
3.4 coping with job stress?
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3. What is the level of professional satisfaction of teachers in selected selected schools in China?

4. Is there a significant relationship between school climate and teachers' level of professional satisfaction?

5. Is there a significant relationship between school climate and level of teacher self-efficacy?

6. Is there a significant relationship between the teachers' level of professional satisfaction and level of teacher self-efficacy?
7. Based from the findings what action plan can be proposed to enhance teachers' self-efficacy and professional satisfaction?
Methodology

Research Design

The researcher used a descriptive-correlational method to describe the current situation and analyze data about prevailing
conditions, practices, beliefs, trends, and cause-effect relationships. Correlational research investigates the arrangement of
factors and the nature of the relationship between two or more variables.

Participants and Sampling

The study used primary and secondary sources to analyze the School Climate: Teachers Self-Efficacy and Professional
Satisfaction in selected schools in China for the 2023-2024 school year. It focused on 200 out of 800 teachers, analyzing articles,
books, internet, journals, and scholarly works.

Data Collection Instruments

The researcher used a self-constructed questionnaire to determine School Climate: Teachers Self-Efficacy and
Professional Satisfaction in selected schools in China. The questionnaire was divided into three parts, covering School Climate,
Teachers Self-Efficacy, and Professional Satisfaction. The questionnaire underwent face and content validation by a 3-member
panel, and was then approved by the adviser and distributed online. The tool was tested using Cronbach's Alpha. The survey
guestionnaire was used to assess respondents' perceptions of School Climate. The researcher obtained permission from the
Schools Division Superintendent of DepEd China and informed the principal of selected elementary schools. The questionnaires
were collected, organized, presented, analyzed, and interpreted. Statistical tools included weighted mean and Pearson's r for
determining the relationship between School Climate and Teachers Self-Efficacy and Professional Satisfaction.

Results and Discussions

The study focuses on the school climate in selected public elementary schools in China, specifically in terms of
professional development. The findings support Vanblaere et.al's (2016) research, which suggests that a positive school climate
can create a learning environment by helping teachers identify their development needs, encouraging experimentation, finding
and allocating resources to support teachers' learning, and enhancing the implementation of new learning. A positive school
climate contributes to effective teaching and learning, genuine communication, both within and outside the school, and specific
professional development for teachers, administrators, and staff to increase their knowledge and skills.

The study also examines the school climate towards evaluation feedback. The respondents had a high perception of the
school climate towards evaluation feedback, with an average weighted mean of 3.47. The study found that the higher the
perception of the school climate towards evaluation feedback, the higher the evaluation feedback.

The findings suggest that a positive school climate can contribute to effective teaching and learning, as well as genuine
communication, both within and outside the school. The school climate also plays a crucial role in the evaluation process, with a
clear definition of good teaching, an understanding of the purpose of the evaluation, and a multiple-approach to measurement
being utilized. Overall, the study highlights the importance of a positive school climate for effective professional development
and student achievement.
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The study supports Yulia (2016) and Fitriana (2016)'s findings that there is a significant relationship between school
climate and evaluation feedback for teachers. Lidyawati (2016) found a positive and significant relationship between school
climate and teacher performance. Teacher performance can be influenced by the school environment or climate in which they
are assigned. The study found that respondents had high perceptions of the School Climate towards participation in decision-
making.

Moos (2018) believed that the human environment, including the ecological environment, organizational structure, and
organizational climate, will have an impact on individual and group behavior. Teachers' professional behaviors, such as
improving professional skills, cooperation with colleagues, commitment to students, and decision-making, are closely connected
to the school climate. Teachers' actual participation in all areas of decision-making was negatively correlated with work
alienation and positively correlated with their perceptions of the school's climate.

The dimensions of school climate affected were those regarding leadership and collegiality rather than student
discipline issues. The strongest predictor of both alienation and perceived school climate was teacher's participation in decision-
making about teachers' issues. The average weighted mean of 3.49 revealed that respondents had high perceptions of School
Climate in regards to participating in decision-making, indicating that teachers were more inclined to make decisions through a
favorable school climate followed by professional development and evaluation feedback.

The study by Moos (2018) supports the idea that human environment, including ecological and organizational climate,
impacts individual and group behavior. Teachers' professional behaviors, such as improvement of professional development,
commitment to students, and decision-making, are influenced by the surrounding environment and climate they feel. In China,
teachers' self-efficacy towards job accomplishment was found to be very high, with an average weighted mean of 3.58.

Trentham et al. (2018) found that teachers' sense of efficacy is related to their satisfaction with their profession and job
accomplishment. High self-efficacy beliefs play a crucial role in affecting and sustaining their commitment to school and job
accomplishment. Teachers with high self-efficacy beliefs are likely to perform better than those with low self-efficacy beliefs
because they implement didactic innovations in the classroom and use classroom management approaches and adequate
teaching methods that encourage students' autonomy and reduce custodial control.

In terms of skill development on the job, teachers with high self-efficacy were more likely to perform better than those
with low self-efficacy beliefs. They demonstrated strong disciplinary knowledge and clear learning objectives, frequently
monitored student behavior, provided regular and prompt feedback to students' learning needs, and developed instructional
materials aligned with competencies.

The study by McMaster (2019) found that teachers' efficacy significantly influences their skills development. Four
professional development formats were examined, including Bandura's sources of efficacy. All four programs contributed to
improving teachers' efficacy, but the specific programs were not related to the likelihood of teachers using the learned
strategies. However, the format that included a mastery experience and follow-up coaching for using the new strategy was found
to increase teachers' efficacy levels.

The study also found that teachers had high perceptions of their self-efficacy in social interactions with students,
parents, and colleagues. This indicates that higher self-efficacy levels resulted in better social interaction with students, parents,
and colleagues.

Collier (2018) suggested that teacher self-efficacy may be enhanced through the simple act of caring, as it shows four
important insights about teacher behaviors and beliefs. A caring classroom environment can increase teacher self-efficacy, as
students are more willing and motivated to learn and succeed. Involving parents in classroom activities can also increase teacher
self-efficacy.

Fry's (2018) study found that integrating parental involvement in classroom activities fostered a strong parent-teacher
relationship and increased student achievement. This enhanced teacher self-efficacy is one reason why a teacher continued to
work in the field of education.

In terms of coping with job stress, the study found that high self-efficacy levels resulted in better job performance and
better job satisfaction. Overall, these findings highlight the importance of fostering positive relationships and promoting self-
efficacy among teachers in the educational sector.
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Self-efficacy is a personal resource that protects teachers from job strain and burnout, making it a major source of
motivation and commitment in all aspects of teaching. High self-efficacy is consistent with better planning and organization, a
higher tendency to try out new approaches, and a lower likelihood of teacher burnout.

In China, teachers' self-efficacy has gained importance in schools due to its implications for skill development, job
accomplishment, and students' academic achievement. Research has shown that teachers with high levels of self-efficacy
experience higher levels of job satisfaction, lower levels of job-related stress, and face less difficulties in dealing with students'
misbehaviors.

The level of professional satisfaction of teachers in selected schools in China is also high, with indicators such as
formulated policies, continuous professional development training, fair promotion policies, attention to school infrastructure
development, good communication with teachers, and the practice of effective management principles for the betterment of
teachers.

The study by Amzat et al. (2017) found that teacher satisfaction is crucial for better teaching performance, with excellent
teachers having low satisfaction in terms of personal growth and supervision. The study examined the relationship between
innovative school climate, knowledge sharing, work engagement, and knowledge creation activities among high school teachers
in Korea. The results indicated that a creative school climate positively influences teachers' knowledge sharing and work
engagement, and affects the outcome variable, teachers' knowledge creation practices.

The study also found a significant relationship between school climate and teachers' self-efficacy, with higher school
climates indicating higher levels of self-efficacy. This supports Carstens (2018)' research that teachers believe they can enact
certain teaching behaviors that influence students' educational outcomes. A conducive and inclusive school climate free of
hostility and bullying enhances teachers' job satisfaction, boosts self-efficacy, improves teacher-student relationships, reduces
attrition and burnout, and improves the learning experience of students.

Kundu (2018)'s findings emphasize the importance of a multifaceted mixture of interactions, standards, and morals in
influencing performances. High levels of teachers' self-efficacy indicate that they are in favor of continuous development of
professional requirements, which bring job satisfaction. Task self-efficacy was related indirectly to job accomplishment, life
satisfaction, social interaction, and coping with stress.

The plan proposed is to sustain the positive perception of School Climate towards teachers' self-efficacy and
professional satisfaction in selected schools in China through planning and preparation of activities, series of seminars on
professional development skills, demonstration, and evaluation of the plan.

Conclusion

The study found that respondents had high perceptions of the school climate in selected public elementary schools in
China. They had high perceptions of professional development, evaluation feedback, decision-making, job accomplishment, skill
development, social interaction, coping with job stress, and professional satisfaction. The higher the school climate, the higher
teachers' self-efficacy. The study suggests that comprehensive implementation of the action plan to determine the School
Climate is necessary to sustain teachers' satisfaction and improve their professional development. The findings suggest that
addressing these aspects can lead to better educational outcomes.

Recommendations

The following recommendations are hereby endorsed on the findings and result of the study:

1. The school climate should promote teachers' professional development through regular activities, fostering an environment
conducive to their performance, and fair staff appraisals to sustain their growth.

2. The school climate should improve evaluation feedback by defining good teaching, understanding the purpose of evaluation
(information gathering, accountability, improvement), determining whether it's formative or summative, identifying stakeholders,
and using a multiple-approach to measurement.
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3. The school climate should promote active teacher participation in decision-making, with school leaders providing support,
allowing regular ideas exchange, and valuing employees as valuable partners in decision-making. Teachers' opinions should be
considered in important decisions.

4. The school climate should focus on teacher professional development, evaluation feedback, and their involvement in decision-
making to maintain a positive perception of the school environment.

5. Enhancing teachers' self-efficacy towards job accomplishment can be achieved by integrating technology, creating a positive
learning environment, promoting creative learning, using competency-focused strategies, and demonstrating mastery of lessons.

6. Teacher self-efficacy should be enhanced through effective instruction, diverse materials, prompt feedback, regular
assessment, and adjustments to student needs, demonstrating strong disciplinary knowledge, clear learning objectives, and
established rules.

7. Enhance student-parent relationships, maintain classroom order, build rapport, establish open communication, and recognize
experienced colleagues' skills to foster a positive learning environment.

8. Enhancing self-efficacy in coping with job stress requires managing tasks, preparing for teaching, creating stress relief spaces,
improving teacher well-being, and developing support groups and mentors.

9. Teachers' self-efficacy should be enhanced by focusing on job accomplishment, skill development, social interaction, and
coping with job stress, aiming to maintain a high perception.

10. School authorities should enhance teacher professional satisfaction through effective management, good communication,
and infrastructure development. Fair evaluation of performance, fair promotion policies, honorable remuneration, health, safety,
and security, and opportunities for continuous professional development training are crucial for teacher satisfaction and
teaching quality.

Funding: This research received no external funding.
Conflicts of Interest: The authors declare no conflict of interest.

Publisher’s Note: All claims expressed in this article are solely those of the authors and do not necessarily represent those of
their affiliated organizations, or those of the publisher, the editors and the reviewers.

References

[11 Adams, S. et al. (2020) Examining the Relationship Among Bullying, School Climate and Adolescent Well-Being in Chile and South Africa: a
Cross Cultural Comparison. Child Ind Res 13, 819-838 https://doi.org/ 10.1007/s 12187-019-09648-0

[2] Agyekum (2019) Teacher-Student Relationships: The Impact on High School Students Online Submission, Journal of Education and
Practice vi0 n14 p121-122 2019

[31 Anderson (2019) The impact of service-learning on teacher candidates' self-efficacy in teaching STEM content to diverse learners
books.google.com

[4] Ay (2018) Relationships among teachers' perceptions of principal leadership and teachers' perceptions of school climate in the high
school setting, International Journal of Leadership in Education, DOI: 10.1080/13603124.2019.1708471

[5] Bachtiar et.al (2018) The effects of transformational leadership, perceived organizational support on job and life satisfaction of preschool
teachers. International Information Institute (Tokyo).Information, 21(4),1301-1320.

[6] Baydar, F.(2018). School Climate as a Predictor of Secondary School Students' School Attachment .Eurasian Journal of Educational
Research, 18 (78), 87-116 . Retrieved from https://degipark.org.tr/en/pub/eier/issue/42563/512861

[71 Brown, Sonya v.,(2018)"School-Wide Positive Behavioral Interventions and Supports: A Case Study Analyzing Principal Leadership and
Discipline Direction in One Middle School." Dissertation, Georgia State University, https://scholarworks. gsu. edu/eps_diss/ 176

[8] Burgess et al. (2019) A systematic review of pedagogies that support, engage and improve the educational outcomes of Aboriginal
students. Aust. Educ. Res. 46, 297-318 h4s://doi.org/10.1007/s13384-019-00315-5

Page | 6


https://degipark.org.tr/en/pub/eier/issue/42563/512861

BJTEP 4(2): 01-09

9

[10]

(1]

[12]

[13]

[14]

[15]

[16]

(171

(18]

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

Carney et. al. (2018)_Teacher educators as reformers: competing agendas, European Journal of Teacher Education, 41:5, 572-590, DOI:
10.1080/02619768.2018.1523391

Cartens (2018) Effects of school climate and teacher self-efficacy on job satisfaction of mostly STEM teachers: a structural multigroup
invariance approach. IJ STEM Ed 7, 10 https://doi.org/10.1186/s40594-020-00209-4

Cleaver S. (2019) The effect of instructional coaching on teachers' sense of self- efficacy URI: http://ir.ua.edu/handle/123456789/6665

Collier (2018) The impact of school climate on trait creativity in primary school students: the mediating  role of achievement motivation
and proactive personality, Asia Pacific Journal of Education, 40:3, 330-343, DOI: 10.1080/02188791.2019.1707644

Coulter, RW.S.(2019) School Climate & Sexual and Gender Minority Adolescent Mental Health. J Youth Adolescence 48, 1938-1951 (2019).
https://doi.org/ 10.1007/s 10964-019-0110

Davis, C,, et al. (2018) Confirmatory factor analysis of the Evidence-Based Practice Attitudes Scale with school-based behavioral health
consultants. Implementation Sci 13, 116 (2018). https://doi.org/ 10.1186/s 13012-018-0804-z

De Guzman, (2019) formational lecturers promote students' engagement, creativity, and task performance: The mediating role of trust in
lecturer and self- efficacy, Learning and Individual Differences,Volume 69, Pages 162-172, ISSN 1041-
6080, https://doi.org/10.1016/j.lindif.2018.12.004

Depaepe et.al (2018)Pedagogical knowledge, self-efficacy and instructional practice: Disentangling their relationship in pre-service teacher
education,Teaching and Teacher Education,Volume 69,Pages 177-190,ISSN 0742-051X,https://doi.org/10.1016/j.tate.2017.10.003.

Donohoo, J. (2018) Collective teacher efficacy research: Productive patterns of behaviour and other positive consequences. JEduc Change
19, 323-345 Mps:lldoi.org/10.1007/s10833-018-9319-2,

Erawan (2018) Exploring the Effects of Contextual Factors on In-Service Teachers' Engagement in STEM Teaching. Asia-Pacc Edu Res 28,
25-34 (2019). https://doi. org/ 10.1007/s40299-018-0407-0

Ferreira (2018) "Influence of Co-Teaching on Undergraduate Student Learning: A Mixed-Methods Study in Nursing". Teaching & Learning
Inquiry 6 (1), 38-51. https://doi. org/ 10.20343/teachlearninqu.6.1.5

Fry(2018) Positive Impacts of a Sport Intervention on Male Students of Color and School Climate, Research Quarterly for Exercise and
Sport, DOI: 10.1080/02701367.2020.1789039

Fullan (2017) Teacher-Initiated One-to-One Technology Initiatives: How Teacher Self-Efficacy and Beliefs Help Overcome Barrier
Thresholds to Implementation, Computers in the Schools, 34:1-2, 88-106, DOI: 10.1080/07380569.2017.1305879

Garcia Ros (2016) Assessment of emotional intelligence in a sample of prospective Secondary Education Teachers, Journal of Education for
Teaching, 42:2, 123-134, DOI: 10.1080/02607476.2016.1143144

Gibson (2018) School climate multidimensionality and measurement: a systematic literature review, Research Papers in Education, DOI:
10.1080/02671522.2019.1697735

Haiyan et.al (2017) School Leadership as an Influence on Teacher Quality; Quality of Teacher Education and Learning, 2017ISBN : 978-981-
10-3547-0

Hoy (2018) Mental health in teachers: Relationships with job satisfaction, efficacy beliefs, burnout and depression. Curr Psychol 39, 1757-
1766 (2020). https://doi.org/ 10.1007/s 12144-018-9878-7

Ingersoll, (2017) Teacher job satisfaction: the importance of school working conditions and teacher characteristics, Educational Review,
73:1, 71-97, DOI: 10.1080/00131911.2019.1705247

K Kiemer (2018) Evaluating teachers' professional development initiatives: towards an extended evaluative framework, Research Papers in
Education, 33:2, 143-168, DOI: 10.1080/02671522.2016.1271003

King et.al (2017) Teaching scared: pre-service teacher appraisals of racial stress, socialization and classroom management self-efficacy. Soc
Psychol Educ 23, 1233-1257 https://doi.org/10.1007/s11218-020-09578-8

Kitchen et al., (2017) Teacher education communities of practice: More than a culture of collaboration ,Pages 351-360,ISSN 0742-051X.
https://doi. org/ 10.1016/j .tate.2017.06.013 .

Page | 7


https://doi.org/10.1186/s40594-020-00209-4
http://ir.ua.edu/handle/123456789/6665
https://doi.org/10.1007/s11218-020-09578-8

Climate of Change, Teacher Attributes and Readiness for Change in Selected Schools in China

[30]

31]

[32]

[33]

[34]

[35]

[36]

[37]

[38]

[39]

[40]

[41]

[42]

[43]

[44]

[45]

[46]

[47]

[48]

Kormos et.al (2017) Examining Social Studies Educators to Facilitate Preservice Teacher Development of =~ Technology Integration.
Contemporary Issues in Technology end Teacher Education, 19(1), 45-61. Waynesville, NC USA: Society for formation Technology &
Teacher Education. from https://www.learntechlib.org/primary/p/ 184149/.

Konold (2018) Authoritative school climate and suspension rates in middle schools: Implications for reducing the racial disparity in school
discipline, Journal of School Violence, 17:3, 324-338, DOI: 10.1080/15388220.2017.1368395

Kundu, A., (2018), "An empirical study on the correlation between teacher efficacy and ICT infrastructure”, International Journal of
Information and Learning Technology, Vol. 37 No. 4, pp. 213-238.https://doi.org/10.1108/JILT-04-2020-005

Lakhanpal (2020). Leadership Styles And Organizational Climate As Predictors Of Teacher Effectiveness In Secondary Schools Teachers.
European Journal of Molecular & Clinical Medicine, 7(7), 3446-  3456.

Louis, K. S., (2019). The Potential of Positive Leadership for School Improvement: A Cross-Disciplinary Synthesis. Nordic Journal of
Comparative and International Education (NJCIE), 2(2-3), 165-180.
http s://doi. org/ 10.75 77/nj cie.2790

McGiboney G. (2021) Results From a Statewide School-Based Mental Health Program: Effects on School Climate, School Psychology
Review, DOI: 10.1080/2372966X.2020.1837607

McMaster (2019) Sources of Self-Efficacy: Four Professional Development Formats and Their Relationship to Self-Efficacy and
Implementation of a New Teaching Strategy; The University of  Chicago Press Journals

Molinari (2020) School climate multidimensionality and measurement: a systematic literature review, Research Papers in Education, DOI:
10.1080/02671522.2019.1697735

Moors (2018) Implicit Beliefs about Teaching Ability, Teacher Emotions, and Teaching Satisfaction. Asia-Pacific Edu Res 28, 313-325 (2019).
https: //doi. org/ 10.1007/s40299-019-00467-z

Mclnerney, M.D (2018) roles of self-efficacy and mathematical anxiety, Educational Psychology, 40:4, 473-489, DOI:
10.1080/01443410.2019.1696947

Morin( 2018) A systematic quality review of high-tech AAC interventions as an evidence-based practice, Augmentative and Alternative
Communication, 34:2, 104-117, DOI: 10.1080/07434618.2018.1458900

Neve et.al (2017) “Should | stay or should | go?": unpacking teacher attrition/retention as an educational issue, Teachers and Teaching, 23:8,
961- 977, DOI: 10.1080/13540602.2017.1379793

Noblet (2018) Self-Efficacy, Decision Latitude, and Work Ethic Among Educated Women" Walden Dissertations and Doctoral Studies. 6332.
hftps:l/scholamorks.waldenu.edu/dissertations/6332

Northwood A.(2017) lowa teacher quality professional development funding, professional development strategies, and student
achievement (Order No. 3457015). Available from ProQuest Central. (873394711). Retrieved from https://login.proxy03
8.nclive.org/login?url=https://www.proquest. com/dissertations-theses/iowa-teacher-quality-professional-
development/docview/873394711 /se-2?accountid=10098

Ngussa (2017) Participation in Decision Making and Teachers' Commitment: A Comparative Study between Public and Private Secondary
Schools in Arusha Municipality, Tanzania; American  Journal of Educational Research, 2017, Vol. 5, No. 7, 801-807

DOI:10.12691/education-5-7-17

OECD [2018] "Teaching and Learning International Survey (TALIS) 2018 Conceptual Framework", OECD Education Working Papers, No. 187,
OECD Publishing, Paris, https://doi.org110.1787/799337c2-en_

Ozgenel, M . (2020). An Organizational Factor Predicting School Effectiveness: School Climate . International Journal of Psychology and
Educational Studies, 7 (1), 38-50 . DOI: 10.17220/ijpes.2020.01.004

Pandu, A. (2017) Teachers' Job Satisfaction and Work Performance. Open Journal of Social Sciences, 7, 206-221. doi:
10.4236/js5.2019.78015.

Perry, N.E. (2019)Cultivating teacher thriving through social-emotional competence and its development. Aust. Educ. Res. 46, 699-714
(2019). https://doi.org/10.1007/s13384-019- 00342-2

Page | 8



BJTEP 4(2): 01-09

[49]

[50]

[51]

[52]

[53]

[54]

[53]

[56]

[57]

(58]

[59]

[60]

[61]

[62]

[63]

[64]

[65]

[66]

[67]

Petri(2019,). The relationship between faith engagement and school climate at a faith based K-12 school. Abstract presented at the Kuyers
Institute/ TNCHE Conference, Grand Rapids, Michigan. Retrieved from https://calvin.edu/centers-institutes/kuyers-institute/news-
events/2019-

Conference

Poole (2018) Differences in school climate ratings of middle school principals (Order No. 3602602). Available from ProQuest Central.
(1468683671).

Postholm M. (2018) Teachers' changing work and support needs from the perspectives of school leaders and newly qualified teachers in
the Finnish context, European Journal of Teacher Education, 41:5, 670-687, DOI: 10.1080/02619768.2018.1529754

Purkey (2018) [BOOK] Developing Inviting Schools: A Beneficial Framework for Teaching and Leading

Reynolds K. et.al (2017) The relation between school climate and preschool teacher stress: The mediating role of teachers' self-efficacy",
Journal of Educational Administration, Vol. 57 No. 6, pp. 748-767. https://doi.org/10.1108/JEA-08-2017-0146

Ross S.(2019) Teacher Efficacy and the Effects of Coaching on Student Achievement. Canadian Journal of Education /Revue Canadienne De
L'education, 17(1), 51-65. doi:10.2307/1495395

Sahin F. (2019) Investigation of Pre-Service Social Studies Teachers' Self-Efficacy Perception of and Attitudes towards the Profession of
Teaching Journal of Curriculum and Teaching, v9 n2 p47-61 2020

Santos (2018)Teacher efficacy and college student performance in written and oral discourse. Unpublished Mastery€TMs Thesis, University
of the Philippines, Quezon City.

Savas (2018) Psychological School Climate as Correlate of Teachers' Job Performance in Senior Secondary Schools in Yobe State, Nigeria
Science

Schipper et.al. (2018) Promoting a professional school culture through lesson study? An examination of school culture, school conditions,
and teacher self-efficacy, Professional Development in Education, 46:1, 112-129, DOI: 10.1080/19415257.2019.1634627

Sembrano, (2018) Influences on teacher efficacy of preservice music educators, International Journal of Music Education. https://doi. org/
10.1177/0255761420986241

Sibieta, (2018) Training School Teachers to Deliver a Mindfulness Program: Exploring Scalability, Acceptability, Effectiveness, and Cost-
effectiveness

Song, J.H. (2018) Job Performance in the Learning Organization: The Mediating Impacts of Self-Efficacy and Work Engagement.
https://doi.org/ 10.1002/piq.21251

Sparks, (2017) Pre-service Teachers and Self-Efficacy: A Study in Contrast DOI: https://doi.org/10.1515/dcse-2017-0016

States (2019) self-efficacy and the sources of efficacy: A cross-cultural investigation in Japan and Finland,Teaching and Teacher
Education,Volume 81,Pages 13-24,ISSN 0742-051X,https://doi.org/10.1016/j .tate.2019.01.014.

Sutcher et al., 2016 [BOOK] School climate: Leading with collective efficacy

Syahril S. et.al (2019) The New Generation of High Quality esl/efl teachers: a proposal for interdisciplinary teacher education. LIt Journal: A
Journal on Language and Language Teaching http://e journal.usd.ac.id/index.php/e-

Toropova A. (2020) Teacher Supervision As An Improvement In The Quality Of Education; Internationallournal of Education and Social
Science Research ISSN 2581- 5148 Vol. 3, No. 03; 2020

Trentham (2018) The contribution of field experience in special education programs and personal variables to the teaching self-efficacy of
higher education students, Teacher Development, 24:2, 223- 241, DOI: 10.1080/13664530.2020.1740311

Page | 9


https://doi.org/10.1515/dcse-2017-0016

